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Intro...

Between September 2006 and March 2007 a
team of HMI from Ofsted visited 23 colleges
across the country to survey good practice in
business, administration and law. The colleges
had been selected as Ofsted had previously
judged them to be good or outstanding in their
business provision. In almost all of the 23
colleges visited the business students were
successful in their examinations as a result of
consistently good teaching and outstanding
guidance and support. Considerable time and
effort was spent in ensuring students were
enrolled on the right course. Induction
programmes helped students quickly settle into
college, establish high expectations and
provided teachers with a good understanding of
the needs and abilities of their students. The
following example is of a highly effective
induction programme and skills assessment in
a college 

A welcome pack and induction booklet supported
students very well at the start of their course. A very
good range of learning activities, links to relevant
websites and details about the course were
intertwined with regular assessments. At the end of
the induction, students had a very clear
understanding of their abilities and skills of research,
presentation, time management, organisation,
information technology and standard of written work
in relation to the course requirements. Teachers used
the detailed picture to set challenging and realistic
targets on areas to develop, and monitored individual
students’ progress from the very start of their course.

Teachers consistently used imaginative approaches to
delivering lessons to challenge and engage students,
develop their understanding of the subject and its
practical application.  A wide range of stimulating
activities, occasionally outside the confines of the
examination syllabus, kept students well motivated

Welcome to the final edition of EBeeline.  The next newsletter will have a different format
and will be in electronic form only on the new website.   It will also be called the EBEA
Newsletter.  Over the last year we have increased the number of newsletters produced
and our intention is to continue to write about one a month during term time.  However
we are going to circulate it only as a download from the website from January onwards.
We will send an email alert with a link. 

This e Beeline contains a report from Bev Barlow HMI and focuses on a report into
teaching in post 16 education.  I hope that you have a great Christmas and New Year.
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throughout their course. The use of ILT to support
teaching and learning has improved. PowerPoint
presentations with links to relevant internet
resources were well used. Teachers had developed
a range of electronic games which students enjoyed
and were used effectively to test their
understanding. The internet was often used for
research but overall the use of ILT to develop
students’ independent learning was
underdeveloped. 

Several colleges had strong links with local
businesses to enhance students’ understanding and
application of theory. However, most colleges had
recognised in their self assessment that the
development of business links was an area for
further development. The following illustrates the
imaginative use of a local employer to develop
students’ understanding of business. 

Students studying GCE applied business completed
a range of assignments which involved visits to and
research with local small and medium sized
enterprises. The students had to identify a company
and negotiate with its managers to agree a suitable
research project. Students showed a good
understanding of business resources by analysing
the ways in which their chosen organisation’s
resources might be deployed more effectively. One
student had worked with a local restaurant,
recording and analysing the fluctuations in demand.
The data were used to devise a more efficient
arrangement for employing staff, based on well
presented analysis. Students developed their
relationships with their chosen organisation and
used them to complete further assignments. Critical
to the success of this arrangement was the
teacher’s thorough briefing of students who could
explain how most organisations, however small,
could benefit from an objective analysis of their
current practices.

Teachers focussed on developing students’ interest
and enjoyment of the subject and wider
understanding of business theory to improve their
analytical skills and examination technique. Very
good enrichment opportunities engaged students.
However, opportunities for work experience, other
than in vocational courses was limited. 

Students of all abilities benefited from outstanding
support in and out of the classroom. Students were
set very specific and challenging targets based on
their prior attainment.  They were very clear about
how much progress they had made and what they
needed to do next to achieve their goal. Students
clearly benefited from regular individual reviews to
plan their learning effectively.  This combination of
regular reviews and assessments, close monitoring,
effective support and the provision of challenging
tasks for more able students, had improved
retention and enabled all students to make at least
good progress. 

Leadership and management were strong and
promoted a culture of critical self evaluation and
continuous improvement. Heads of department set
high standards in the quality of work expected and
whilst they closely monitored quality they established
a strong team ethos amongst their staff and
encouraged them to be innovative and try out new
ideas. Managers placed a strong emphasis on staff
development and a major factor in achieving high
standards. However, in a few of the colleges, there
were insufficient opportunities for teachers to update
their professional skills and gain industrial
experience. 

A full copy of the report can be found on the
Ofsted website (ref. no. 070026)
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