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Association of European Economics Education

The AEEE is an association of European
teachers’ organisations, for all with a
professional interest in the teaching of Business
and Economics subjects. It exists to foster links
between teachers in different countries and to
facilitate exchanges.

The next conference
The AEEE’s next conference will be at 
Aachen, in Germany, in late August 2002.

Conference themes will be:

1. Migration as a Factor in the European 
Social Economy.

2. Cultural Identity and the Diversity of 
Business Success.

3. Teaching Approaches

If you have a presentation to make to any
of the conference pathways, please contact
Susanne Vogelius, our chair:

Hovedgaden 379
2640 Hedehusene
Copenhagen
Denmark
Email: svogelius@hotmail.com

For more information on the conference,
contact
Nancy Wall 
101, Allington Road, Newick 
East Sussex, BN8 4NH, UK
email: enwall@aol.com

The AEEE website
Find it at http://www.aeee.dk.
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“Economic Growth has transformed people’s
living standards.The prime example is the
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Welcome to this Autumn
edition of Teaching Business
and Economics which should
have something for everyone.

The 'economics update' is the
conference address of Sir Ian Byatt
and focuses on politics and the
market economy. The second item is

a classroom activity based on the
ideas presented by John Vickers in
the last edition of the journal. John
analysed issues relating to economic
policy to promote competition and
support consumers.

The 'business update' focuses on the
impact of foreign direct investment,
an issue of concern to the economies
of most regions in the UK although
this paper analyses the impact on
just two of them.

There are three Business in the
Classroom pieces in this journal.
Two focus on assessment, one being
a brief personal reflection and the
other a more detailed academic
paper. Both of these are informative
although in very different ways. The
third paper describes the
development of a business

curriculum across the whole age
range of a Devon school.

Richard Young, Andy Beharrell and
Nancy Wall also make their usual
considerable contributions to the
ICT on Line and Reviews sections
respectively.

The next edition will focus on
teaching and learning materials and
I would be grateful for examples of
activities or articles describing the
use of new resources or ways of
teaching new syllabus areas. Bear
in mind that there are constraints in
terms of word counts although some
material may be suitable for the
website even if we cannot publish it
in the journal.

Duncan Cullimore
Editor
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In his final Presidential
Address at the Annual
Conference in Leeds, Sir Ian
Byatt provided delegates
with a thought-provoking
framework of key
propositions.Taken together,
they provide a skeletal
overview of a stance that one
anticipates Sir Ian plans to
develop further.They are
presented here as a stimulus
to classroom discussion and
debate.

PROLOGUE

The market economy in the
last 200 years has been a huge
success. But it has not been
greatly loved. It has come under
regular attack and there has been
constant pressure to over-rule it,
especially in the first three
quarters of the last century.
Attempts to replace it, in whole
or in part, regularly fail.Yet the
pressures remain.

It seems to me that we have
come to terms with 'the
economic problem' in that we
have recognised that, while the
fundamental problems of
scarcity cannot be solved, we can
organise ourselves so as to
partake of (almost) continuous
economic progress.

The political problem is
proving more tricky.We have still
to recognise that the
fundamental problem of
agreement cannot be solved (we
still talk about what 'the country'
wants), and we still have a fair

way to go to establish the
processes needed to complement
the Rule of Law in managing a
civil society.

What, then, are the issues, and
what, today, is the way ahead?

I would like to present some
key propositions and to outline a
case for each of them.

1 From the late 18th
century onwards,
economic growth has
transformed people's
living standards.

I define living
standards widely, to
include a person's
chances of enjoying
good health, long life,
leisure, and wealth.

Throughout the 19th
and 20th centuries, there
has been a well
established process and
pattern of growth: take-
off, catch-up, and
frontier, with the process
occurring at different rates for
different countries.

In a liberal market economy:

• the interaction of technology 
and markets, supported by the
necessary investment, ensure 
that the frontier continues to 
expand at a significant rate of 
between 2% to 3% a year 

• the standard of living tends to
double every generation. The 
prime example is the US 
economy.

• take-off and catch-up with 
others work better. The 
drivers of growth seem to be:

-  liberal trading arrangements
-  flexible markets
-  good governance
-  good basic infrastructure
-  incentives to innovate

2 Nationally, income is a
stable log-normal
distribution. Globally, it
depends on national
positions on the path of
economic growth.

The distribution of welfare has
many dimensions, but broad
measures provide a good
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general picture of how
economic benefits are spread
among the population.

Nationally:

• Changes in income 
distribution, conventionally 
measured, take place only 
slowly. In the UK, there is 
evidence of a narrowing in 
differentials in the first three 
quarters of the 20th Century
and a widening in the final 
quarter. The rich have got 
richer. So also have the poor 
- and, until recently, rather 
faster.

• There are differences 
between countries in patterns
of income distribution, but 
they are often less than 
expected. Income in the 
Soviet Union, for example,
was not more equally 
distributed than in Sweden.

• Health outcomes and life 
expectancy have become 
more equal. The 19th 
Century correlations 
between social class and 
height and weight have 
largely disappeared.

Globally:

• Most of the differences 
between individuals result 
from differences between 
countries. The main 
determinant of one's own 
prosperity is the country in 
which one was born or 
eventually lives.

• In the growth process, these 
differences widen and 
contract depending on the 
timing of take-off, catch-up 
and frontier-growth.

• Trade can be expected to 
reduce differences between 
countries, even in the 
absence of labour migration 
(the factor price equalisation 
theorem).

• Capital is mobile, subject to 
governance. It is attracted by
stability, and discouraged by 
instability. It can be subject 
to institutional barriers.

• Aid can be useful in creating 
social capital if properly 
targeted (which it often is 
not) but will never be a 
major driver of growth.

• It will take a long time to 

affect significantly the living 
conditions of the poor in the 
developing world. This is 
unfortunate, but inevitable.

3 Sustained economic
growth requires good
governance.

Perhaps the most important
requirement is to avoid wars,
and especially world wars.Wars
not only destroy capital, but
also create illiberal approaches
to government. Are wars
avoidable, or is a state of war
the natural condition of
mankind? Professor Michael
Howard argues that it is.
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Revolutions also are usually
economically catastrophic. The
French Revolution held back the
economy of France and the
Russian Revolution the economy
of Russia (in both cases as the
take-off was developing).
Revolutions can also
strengthen illiberal forces
who seek to impose their
will.

The rule of law in a civil
society recognises the need
to contain conflict,
including commercial
conflict, and devises
acceptable ways of
handling conflicting
interests. This has proved
beneficial to economic
development. It goes much
wider than the 'night watchman
state' and includes competition
law and the regulation of
business. At its best, it involves
recognition that differences in
objectives are a natural part of
human society and that
government constitutes not the

imposition of values but the
accommodation of different
values. It requires thinking about
trade-offs, not searching for
perfect solutions.

4  Economic growth has
benefited middle and working
class people more than the
rich.

The process of economic
growth has greatly reduced the
cost of manufactured goods and
services that give access to living

standards previously only
available to the rich.

Many years ago Schumpeter
noted that electric lighting was
not a huge improvement to
people who had servants to light
the candles, and that while Marie
Antoinette had silk stockings,
nylons brought huge benefits to
all women.

The huge reduction in the
costs of domestic appliances,
from central heating to
dishwashers, has transformed the
production of household
services, with the benefits skewed
in the direction of those who
could not afford domestic
servants. The house has been
mechanised during my lifetime.
This has greatly increased the
volume of household services,
thereby increasing economic
welfare right down the income
scale.

Improvements in transport
have given 'the common
people' access to the
seaside (railways in the
19th Century), to warm
beaches (airlines in the
20th Century) and to the
countryside (trams and
trains in the 19th Century,
coaches and cars in the
20th Century). Large
increases in the
production of leisure
services have resulted in
benefits that are often
skewed towards the less
well off.

But not all is gain. Positional
goods, such as land, housing,
beaches, privacy are in inelastic
supply, and economic growth
often simply has the effect of
increasing their price, without
redistributional affects.
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5  Economic growth
requires shifts in economic
activity that produce losers
as well as gainers.

Schumpeter regarded
economic growth as a gale of
creative destruction, as new
activities replaced old ones.

These changes have been
very large as the workforce
moved out of agriculture - and
later mining - into
manufacturing and more
recently out of manufacturing
into services. There have also
been major changes in the
method by which individual
goods and services are
produced e.g. cotton textiles in
the19th Century and, very
recently, office services through
the development of IT.

Each of these changes has
often been accompanied by
locational changes, both within
countries and across country
boundaries.Whilst much
migration has been powered by

the search for economic
opportunities, it has also been
driven by reduced incomes
and/or reduced employment
opportunities in the area that
people are leaving.

This pattern of creative
destruction puts great pressure
on governments to slow down
the transfer process. This has

been most evident in
agriculture where most
countries have resorted to a
mixture of subsidy and
protection to support
producers. It happened for a
time in coal mining too. It also
started to happen in
manufacturing (at least in
Britain in the 1970s) but on a
much smaller scale. But you
can still hear protests, for
example, from Stephen Byers
when, say, Rover or Corus
(formerly British Steel) or
Motorola contracts operations.

6  The income of the median
voter is always below the
average.

In other words most people
receive less than the average
income, yet we are governed
through a democracy based on
'one person, one vote'.

People discern the current
distribution of income and their
own place in it more easily than
they see their place in lifetime
income distribution.Yet, in an
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industrialised economy, low
income is often low only
temporarily, and individuals and
families have increasing scope
for spreading their access to
resources through savings, and
lending and borrowing
instruments.

Social solidarity is an
important (although not over-
riding) contributor to growth.
Mutual trust is more prevalent in
countries where income
differentials are comparatively
narrow. People do not happily
live together where there are
extremes of wealth and poverty;
they get by only by spending
more resources on means of
internal defence, from locks and
fences to the police. Rising living
standards can attenuate as well
as exacerbate these issues; the
more there is to steal, the greater
the incentive to do so.

If competition in politics in
'the market for votes' works by
trying to enlist voters close to the
median, there will be a
systematic tendency to shift
economic welfare away from the
distributions that result from the
operations of the market. This
will systematically slow down
change and blunt incentives to
greater efficiency.

Naturally, competition in the
form of enlisting voters close to
the median by appealing to them
is to be expected in a (two)
party system (shades of
oligopolistic markets). It does
not always occur, however.
Examples of exception in this
country are the Labour
Government 1945-50 (firmly on
the left) and the Conservative

Government of 1979-92 (firmly
on the right).

7  Governments are rarely
happy with the laws of supply
and demand.

More accurately, perhaps, they
don't like changes in supply and
demand that affect vocal groups;
and groups get vocal if they
think that being vocal can elicit a
helpful response from
government.

So governments often act in
anti-market ways, slowing down
the reallocations of resources
that are signalled by markets.
The results are, unfortunately,
often perverse.

The classic example is the
imposition of rent control in the
First World War: a short-term
measure, with massive long-term
effects. The protection of
agriculture in most advanced
countries is another; a failure to
recognise that productivity

growth in an economy will
systematically reduce the
resources needed in agriculture.

Resistance to the forces of
supply and demand spills over
into a host of issues e.g. rising
fuel prices and individual factory
closures. Politicians may know
that intervention can cause more
harm than good, but the
pressures on them to intervene
are difficult for them to resist.

Many of the worst instances of

such involvement were to be
found in the nationalised
industries and the public
services. Privatisation has
changed the basic structure but,
as we can see in the case of the
railways, not the desire to
intervene.

The problem of intervention is
exacerbated by politicians' lack
of managerial experience. They
rarely understand management,
and in particular fail to grasp the
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need to encourage as well as to
criticise. Parliamentary styles
were forged in the struggle
against Charles I, and while the
stakes are now lower the voices
are still as strident.

More generally, an important
function of government is to
protect those damaged by the
process of economic growth.
How far this process should go
is a matter for political
judgement. But the pressures to
protect and ameliorate are
always on.

8  The costs of intervention
in markets have proved to
be unexpectedly high.

I was brought up to believe
that governments should seek to
balance marginal social cost

with marginal social benefits. In
particular, externalities such as
pollution (remember the classic
case of the smokey chimney
spoiling the neighbour's
washing) should be internalised.

Unfortunately, life turned out
to be more complicated. The
social welfare function (for
maximising utility across
individuals) turned out to be a
Holy Grail, endlessly pursued
and never found. It can have
very little global meaning and
even within a country there are
differences in preference, in
culture, and in social priorities,
that make such an idea illusory.

Action taken to benefit one
group is very often at the
expense of another group (the
no-free-lunch principle). Some

of the affects are diffuse, but
are nevertheless real.

These diffuse costs have
usually been underestimated.
We now know that social
security programmes affect the
labour supply. Certain health
programmes also reduce the
supply of labour.

For many years, while public
expenditure programmes,
especially on social security,
were growing rapidly, these
effects were ignored; or denied.
Unfortunately the belief that tax
and benefit systems could deal
with misfortune without
significant economic
consequences was not well
based. We are now reaping the
consequences, particularly in
the area of middle/old age
where people are living longer
and retiring earlier. In the case
of a stable population, this risks
imposing costs on generations
yet unborn. It may appear that
this problem seems to have
been largely solved in the UK
by linking the uprating of
pensions to prices rather than
to earnings. But there are
pressures to unpick this.

9  Government is in danger
of becoming overcentralised
so that huge issues are
settled by a few people.

The role of government in the
economy, however measured,
increased dramatically in the
20th Century.

Government expenditure as a
share of GDP rose sharply in
each world war and then rose
fitfully, despite attempts to keep
it stable.
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Regulation became a major area
of government activity, for
example in the fields of

• Health and safety
• The environment
• Financial markets
• Land and use planning
• Labour markets

Government increasingly
accepted responsibility for events
previously thought to be outside
its control.

At the same time
governmental power
became more
concentrated in the
hands of central
government. Local
government has
declined, losing
functions to the centre
and having its tax-
raising powers clipped.
This has been a bi-
partisan policy neatly
illustrated by Simon
Jenkins in his book,
The Tory Nationalisation of
Britain.We shall see whether
devolution to Scotland and Wales
changes this trend and whether
talk of regional government
acquires any substance.

Alongside this concentration of
power, there have been few
fundamental changes in the
machinery of British
Government. Politicians, in the
market for votes and (usually)
with very little managerial
experience, have to make huge
decisions in all too little time,
whilst always liable to be
distracted by the pressure of
events.

Meanwhile Parliament
continues to decline as an

effective instrument of
overseeing and control. It retains
its 17th Century function of
challenging the executive, but all
too often not in a constructive
form.

It has let much of its strength
slip to the media. Many more
people listen to the Today
programme than to the
Parliamentary programme.

Many more people trust what
they read in the broadsheets than
what they hear from their elected
representative.

Perhaps we have shifted from a
parliamentary democracy to a
media democracy. This increases
the pressure on politicians to
reduce complex issues to simple
statements and, more
dangerously, to substitute the
sound bite for careful analysis.

10  Government functions
should be unbundled where
this can be done
transparently.

There is a strong case for
rolling back the frontier of the

state.We have seen this occur,
with the privatisation of
nationalised industries in
competitive situations eg steel,
British Airways.

There is also a strong case for
unbundling the activities of the
State, for allocating tasks to
specific bodies, for giving them a
clear remit, and for making 'who
is doing what, and why?' more

transparent. Unbundling
has begun, as is evident
in the work of regulators
as well as bodies such as
The Financial Services
Authority, the Office of
Fair Trading and the
Monetary Policy
Committee.

This new structure
reflects a division of
responsibility. It is a
structure of Principals,
and not one of
Principals: Agent. This
applies both in the
bodies' relationship to

Ministers and to each other.

The emerging set-up requires
a new approach to
accountability. The work of the
bodies also needs to be
transparent if they are to retain
credibility and enjoy public
confidence.

This new approach is bound
to produce some tensions.
Regulators and competition
authorities will always be in
politics but, unlike politicians,
are not in the market for votes
and do not feel the same
pressure to take vote-winning
into consideration.

Any fundamental conflict
between the objectives set 9
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for each body mean that
Ministers must make, and
communicate, decisions on
strategy.

The system also opens the
way for personality clashes
between regulators and
Ministers. These need to be
clearly distinguished from
differences over policy.

All sides must recognise that
you can't please everyone (i.e.
there is no social welfare
function) and must be ready
and able to compromise.

A particular UK problem is
our maladroitness in handling

risk. In our private lives we
recognise risks and handle them
on a daily basis. Accidents
happen: things go wrong (or
more generally, unexpectedly).
We cope.We have to. The
challenge is to do this
collectively.

Publicly we handle risk badly.
First we act as though we
believe it should not exist;
accidents are always someone's
fault (The Blame Culture).
Secondly we pretend that we
want to minimise risks at
whatever cost (i.e. stay in bed
all day, install top grade safety
systems on all railway lines) and
even elevate this into the
vacuous (or nonsensical)
Precautionary Principle.

This attitude leads us into

• Unnecessary expense

• Unhelpful intervention from 
on high

• Unintended consequences 
on a massive scale as risks 

shift from one area to 
another. For example, the 
response to the Hatfield rail 
crash led to more road 
deaths and to reduced 
transport safety overall.

Where risk is concerned,
transparency (being able to
identify 'the person(s)
responsible') can even hinder
rationality and distort
accountability. The interests of
good governance are not
necessarily well served through
pre-breakfast TV interrogations
of 'key players', for example.

But perhaps with unbundled
government we can learn to do
things better, and make the
system work.

Learning depends on you in
the EBEA. As educational
inputs into the adult population
rise (longer and better
education), we could perhaps
develop a democracy that can
better cope with complex
issues.

Over to you.10
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PART 1 
INVESTIGATING A CASE

1 You are going to investigate either a merger 
which has been referred to the Competition 
Commission, or a cartel or other anti-
competitive practice which has been 
scrutinised by the OFT. You will be working in 
groups of three or four. Within your group, you
should make sure that each of you 
investigates a different situation. Within the 
class, make sure that at least two people are 
looking at CD prices.

If you are not sure what to do, consider 
Microsoft, or Interbrew or banks and small 
businesses or DVD prices. All these have been
in the news lately. Or go to the OFT website - 
see advice below.

Or you can use Google to get any of
the newspaper websites. Try FT and
put CDs into the search engine when
you get there.

The Consumers Association has a useful
site too, with press releases and a search
engine, very easy to use.

2 When you have explored the situation you are 
investigating, write up how the merger or the 
anti-competitive practice is (or is likely to be 
found) against the public interest, and why. If 
the OFT or CC investigation is complete, what 
was the outcome?

3 Tell the other members of your group what you
have found out. What differences and what 
similarities are there in your case studies?

Investigating 
competition policy

Nancy 

Wall

This is a classroom activity which uses the article 'Economic Policy for
Competition and Consumers' by John Vickers, Director General of Fair Trading.
This article appeared in the last issue of the journal, Summer 2001. Internet
access is highly desirable for this activity, although it is possible without. 

Teachers who would like a copy of this activity emailed as an attached file, so
they can adapt it to suit their students' needs, should contact the author direct -
details on page 1 (Editorial Panel - Reviews).

11

Finding the websites

If you haven't tried this route before, try it now.

Start with the search engine Google. The url is http://www.google.com

Key in OFT, look for recent press releases. There is a site map and a search engine. If you are
thinking about CDs, you can just put 'CDs' in the search engine.
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PART 2  
LINKING UP WITH THE
THEORY

1. First, read the article by John Vickers, 
Director General of Fair Trading. 

2. As a group, make a list of all the potential 
anti-competitive practices you can think of. 

3. On your own, work out which of the 
economic principles outlined in

the article are relevant to the case
you are working on. You should also use
your textbook to review the 
economic theory underlying competition 

policy, to see what is relevant. Use
the arguments in the
article to help you apply the relevant

theory to your chosen case. Explain 
what is happening, using the theory to 
highlight the problems. If you find this 
instruction difficult, get some clues from
your teacher. 

4. Turn your findings into a short report for 
your group. Show how the firm(s) in 
question may be likely to try to exploit 
customers, and why this is a 
problem.

PART 3 CD PRICES

We have known for some time that CDs are
available in the rest of the EU and in the US
at prices lower than those we pay in the
UK. In February 2001, the OFT said:

'In order to get cheaper CDs,
retailers have been importing
them from European
wholesalers. We are looking at
how and why this is happening
and whether companies are
putting pressure on retailers to
use British wholesalers instead.'

The students who have investigated CD prices
should share their findings with the whole class.
In your groups, discuss what action the OFT
should take on this issue. If by the time you are
doing this, you know that the OFT has reported
its findings to the press, comment on the
findings, discuss whether you agree with them or
not and give reasons for your conclusions.

Nancy Wall
Nuffield Economics
and Business Project

Compact disk enquiry report on the Office of Fair Trading website



INTRODUCTION 

Increasingly the world is
becoming globalised and the
riots at Seattle, Stockholm and
Genoa provide some evidence of
the power and control of
Multinational or Transnational
Companies (MNCs/TNCs) and
the subsequent backlash against
this. The forces that have led to
the growth of MNCs/TNCs are
manifold but would include the
reduction in trade barriers, the
development of the global triad
trading block system (South East

Asia and China, Europe, and
North America), the
liberalisation and deregulation of
markets, the move towards
world-wide privatisation,
strategic decisions by
organisations that wish to
dominate world markets as their
domestic market growth rates
have slowed down, and the
increased competition some
organisations are finding in their
domestic markets. All these
factors together have seen the
growth almost year-on-year of
foreign direct investment (FDI),

as organisations seek to take
advantage of market and cost
saving opportunities both within
Europe and in the UK in
particular.

Whilst a growing number of
econometric and survey-based
studies have been published that
focus on the key influences
which determine inbound FDI at
the national level, relatively few
studies exist into the forces
which affect the distribution of
FDI between UK regions. The
aim of this paper is to rectify this
omission by seeking to identify
and analyse a set of factors that
influence the attraction of
inbound FDI to UK regions.

LOCATIONAL CHOICE OF
FDI BY TNCs

Theoretical work by Stopford
and Strange (1991) and
Dunning (1993) suggests that
four main factors determine the
national and regional location of
FDI by transnational
corporations (TNCs). These are:
(physical, labour or
technological); the search for
markets (following customers,
suppliers or competitors abroad,
seeking increased familiarity with
the local business environment
or reducing their costs of
supplying a foreign market); the
search for efficiency (exploiting
different factor endowments,
cultures, institutional
arrangements, economic systems
and policies and market
structures); and finally the
search for strategic assets
(enabling them to sustain and

advance their international
competitive advantages). In
addition, national and regional
resource endowments; market
access and potential; favourable
competitive positions; strong
consumer demand; and
favourable government policies
can all help in attracting FDI to
specific national and regional
locations.

This paper focuses on three
main 'influencers' of inbound
investment: market, resources,
and efficiency-seeking FDI.
Strategic asset-seeking FDI is
excluded from the study, since it
proved incapable of
measurement using the
published UK data available at
the time of the preliminary
study.

EARLIER STUDIES

Studies carried out in the USA
and the UK provide further
support for the importance of
resources, market and efficiency
considerations in determining
the distribution of inbound FDI
at the regional level. A number
of American studies (Bagchi-Sen
and Wheeler, 1989; McConnell,
1980; Mandell and Killian, 1974;
Arpan and Ricks, 1995) suggest
that market-related factors, such
as market proximity, population
size and growth rates, levels of
per capita retail spending and
regional infrastructure provision
are also found to be of
importance in attracting FDI at
the regional level. Other studies
(Little, 1978; Glickman and
Woodward, 1988; 13
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Mandell and Killian, 1974 and
Arpan and Ricks, 1995)
indicate that the location of FDI
is especially sensitive to
resource-based influences, such
as labour availability, wage
differentials and educational
attainment levels. Efficiency-
related factors including
government aid, state spending
levels, regional taxation levels
and the level of industrial
development in host regions are
also significant (see McConnell,
1980; Mandell and Killian,
1974; Arpan and Ricks, 1995).

Studies based on UK regional
data provide broad support for
these American findings.
Market-related influences such
as infrastructure investment
(Hill and Munday, 1991) and
high population density
(Billington, 1999) are
considered to
be significant in
attracting
inbound FDI to
particular UK
regions. In
terms of
resources,
Billington
(1999) suggests
that high
unemployment
and related
labour
availability can
both exercise a significant
positive impact on FDI inflows
at the regional level, whilst
Collis and Noon (1994) show
that high unit wage costs can
have the opposite effect. Taylor
(1993) and Billington (1999)
provide evidence of efficiency-
seeking FDI, arguing that
preferential assistance to
depressed regions and the
regional industrial mix both
exert a strong influence on the
distribution of inbound FDI

amongst UK regions. Hill and
Munday (1991 and 1992) also
find that government regional
policy, based on regional
preferential assistance and
infrastructure spending, can
help in attracting FDI towards
particular UK regions.

CHANGES IN THE
REGIONAL
DISTRIBUTION OF
INBOUND FDI

Recent research evidence
(Roberts et al, 1988; Collis et
al, 1989; Hill and Munday,
1992, Meyer and Qu, 1995)
suggests that changes have
occurred in the distribution of
inbound FDI between UK
regions since the early 1970s.
The heavy concentration of

FDI in the south-eastern core
of the UK economy has given
way to a more even distribution,
in which peripheral regions
such as Scotland,Wales and the
North of England, and latterly,
intermediate regions such as the
West Midlands have been
increasingly favoured by foreign
investors. These findings form
the basis for the present study,
and for the choice of regions
included in it.

Data from the West Midlands
and Scotland have been chosen
as the basis for this study, due
to the relative success which
both have achieved in attracting
inflows of FDI, compared with
other UK regions.

SCOTLAND

Over 900 foreign-owned
companies now have bases in
Scotland, including Motorola,
Compaq, NEC, IBM and Sun
Microsystems (Invest UK,
2001). Over the nine-year
period from 1991 to 2000, 742
inward investment projects were
undertaken in the region,
leading to planned investment
levels of £8,974 million, and to
the creation or safeguarding of
112,431 jobs (Locate in

Scotland, 1991 to 2000).

The market for FDI in
Scotland is geographically
diverse, although new
projects, capital inflows
and job creation have
been dominated by United
States and UK-based
donor companies over the
period from 1991 to
2000. Smaller, but
nonetheless substantial
inflows of FDI have also
been attracted from
companies based in

mainland Europe and the Asia-
Pacific region (Locate in
Scotland, 2000).

In sectoral terms, Scotland
has achieved particular success
in attracting inbound FDI to its
electronics and services
industries. Taken together, these
sectors accounted for 46% of all
new foreign direct investment
projects in the region between
1994 and 2000 (during which
time electronics brought in 23%14
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of FDI and services 25%).
Scotland is now home to a key
cluster of over 420 electronics
companies (158 owned by
overseas firms), which together
make up 'Silicon Glen,' arguably
'the largest concentration of
electronics companies anywhere
in Europe' (Invest UK, 2001).
Scotland's electronics industry
has achieved this position due to
a decade of rapid and sustained
growth in output and product
sales, while the region is now at
the forefront of global
technology developments in the
electronics sector (Locate in
Scotland, 2001). The industry
also possesses strength in
diversity, since Scotland claims
to have 'Europe's largest
concentration of semiconductor
fabricators,' together with a
number of leading global players
in the 'computer, consumer
electronics, office products and
telecommunications equipment'
markets (Locate in Scotland,
ibid.).

In the years since 1996,
Scotland's services industry has
replaced electronics as the prime
target for inbound FDI in both
volume (number of new
projects), value (capital
investment) and employment
(job-creation and safeguarding)
terms. Service sector activities
now account for 38% of inbound
FDI projects, 19% of investment
and 39% of planned jobs
(Locate in Scotland, 2000).
Services FDI in Scotland covers
a broad compass, including
higher value-added activities
such as electronics design and
biotechnology research, design
and development (R,D&D). The
financial services sector has also
shown strong interest in
investing in the region, as has
the dot.com sector (until
recently), while Scotland is
attracting increasing attention as
a location for major call centres
(Locate in Scotland, 2000).

UK government sources

suggest that a range of factors
may have been important in
attracting FDI to Scotland,
including market-related factors
such as the size of its population
(5.1 million) and the quality of
its infrastructure. Resources-
related factors, such as its 'highly
skilled, flexible workforce;' and
efficiency-related factors,
including Scotland's status as a
'major centre for high-tech
R,D&D' also appear to play an
important role (Invest UK,
2001). High valued added
activities in the electronics and
R,D&D sectors can be expected
to be attracted to Scotland by
the agglomeration economies
available in 'Silicon Glen', by the
high quality of Scotland's human
skills capital and by the
sophistication of Scotland's
telecommunications network.
Market related factors such as
the availability of a high-speed
distribution infrastructure could
also be considered to be
powerful incentives driving the
location of such FDI in
Scotland. On the other hand,
lower value-added activities such
as financial services and call
centres may be more attracted
by resource related factors, such
as the availability of a pool of
affordable labour (due to
Scotland's relatively high
unemployment and relatively low
wage rates) (Locate in Scotland,
2001).

THE WEST MIDLANDS

The West Midlands has long
been established as a major
European region for attracting
inward investment. In 2000 it
was the UK's most successful
region in attracting foreign direct
investment, and was amongst the
top five in Europe. Of the 40
per cent of foreign
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investment in the EU, the West
Midlands consistently secures
20 per cent of these projects.

Much of the FDI into the
West Midlands has traditionally
been headed by activity into the
industries in which the region is
strong, such as automotive,
added value engineering,
rubber and plastics,
manufacturing and food and
drink. However, towards the
end of the 1990s the region has
found some success in
attracting business service
companies and in particular
Information Technology and
software companies. For
example, in 2000 the region
had 116 enquiries from
software companies compared
to 97 from engineering
companies and 81 connected to
the automotive industry.
Overall, the flow of FDI into
the region can be seen in the
fact that in 2000 the West
Midlands attracted a total of
103 overseas investments with a
recorded capital expenditure
totalling in excess of £2.2
billion, creating 4,772 jobs and
safeguarding a further 20,650.

If the stock rather than the
flow of FDI into the region in
2000 is considered, the region
contained six of the top ten
software companies together
with 18 of the top 20 global
automotive suppliers, 25 of the
top 30 global automotive
plastics suppliers and a host of
global telecommunications
companies (Advantage, 2000).
In fact the region has the
strongest regional financial
services sector outside London.
In total by 2000 more than
223,000 people were employed
through FDI within 1,925
companies (over a third of
which have moved into the

region since 1991) from a
range of host economies
including the USA, Germany,
Japan, France, Taiwan, the
Netherlands, Switzerland and
Sweden. These companies
include BMW, Denso, Ford,
Fujitsu, Magneti Marelli, NEC,
Oracle, Peugeot, GAP and OSI
Pharmaceuticals.

What leads the region to be
so attractive to FDI?
Advantage West Midlands
(2000) suggest the following.
"The region boasts a skilled and
dedicated workforce of more
than 2.4 million people, who
have consistently demonstrated
their versatility, flexibility and
competitive instinct over many
years. They are ready to be
flexible in working practices
and committed to meeting
targets". In addition the
workforce is seen as highly
skilled with the region
generating 34,000 new high
quality graduates from its nine
universities each year. These
together with its 60 higher and
further education colleges
provide a ready supply of well-
educated graduates particularly
in the area of Information
Technology. The region is also
seen as a relatively low cost of
living area and its location at
the very centre of the UK's
transport infrastructure is also
considered to be of major
importance. "High quality and
highly reliable road, rail and sea
connections are all part of the
region's well-developed and
extensive transport
infrastructure, all supported by
an advanced
telecommunications network'
(Advantage West Midlands,
2000). Seventy five per cent of
the UK's population is within a
half-day truck drive of the West
Midlands and this has resulted

in more than 300 major
distribution companies
establishing themselves within
the region.

The region, therefore, is one
of the most successful in the
UK in attracting and keeping
FDI. At the same time there
has been a concerted effort to
attract more value-added jobs
and to diversify away from the
more traditional manufacturing,
with which the region has come
to be associated, towards more
business services and IT based
employment opportunities.

MORE RECENT
EMPIRICAL WORK

On one level therefore, the
support agencies in both
Scotland and the West
Midlands appear to suggest
similar factors as the major
determinants of FDI into their
regions. However, a study
undertaken by Fallon et al
(2001), based upon data
collected at both regional and
national level suggest that
differences do exist between the
attraction factors for the two
regions.

For example, in the West
Midlands the most important
FDI-inducing factor in this
study appears to be regional
preferential assistance levels
followed by education and
market size. In Scotland, the
results suggest that levels of
unemployment may be most
important, followed by market
size, regional assistance and
average wage costs. Taken
together, they suggest that it
may prove difficult to explain
the regional distribution of
inbound FDI in the UK using a
common set of independent
variables.16
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Not only is it important to
establish the factors that may
affect the flow of FDI into a
region but it is also important to
establish the direction of any
relationship that exists between
an explanatory variable and
FDI. The results from Fallon et
al (2001) suggest that in the
West Midlands, education and
preferential regional assistance
both have a positive effect on
FDI as might be expected. This
suggests that increased levels of
human capital and government
assistance to industry tend to
attract increasing levels of
inbound FDI. The coefficient of
market size, unexpectedly, has a
negative sign, suggesting
that reductions in the
region's market size have
been associated with
increased FDI over time.
This apparently perverse
result can however be
explained by the region's
particular experience
since the early 1980s.
Net emigration, brought
about by
deindustrialisation and
reduced employment
opportunities for a highly
skilled and mobile
workforce, has coincided
with an increasing
governmental push for
inward investment, linked
to the availability of financial
incentives for foreign investors.

In the case of Scotland,
unemployment and market size
are positively related to FDI, as
expected, suggesting that
increases in market size and
unemployment levels help to
attract inflows of market - and
resources-seeking FDI
respectively. The remaining
results generated from Scottish
data run contrary to a priori
expectations however. It might

be expected that rising average
wage costs would act as a
deterrent to inbound FDI, but
the results suggest that this
variable has a positive influence
on FDI in Scotland. This
apparent contradiction may
perhaps be explained by
reference to the ambiguous
effects of labour costs. On the
one hand high labour costs
might lead to a reduction in
resource-seeking FDI as they
raise the total costs of the
investing firm. On the other
hand, they will help to create
higher real incomes and
purchasing power at the regional
level, so providing a possible

stimulus to market-seeking FDI.
In addition, in the case of
Scotland, increasing levels of
regional preferential assistance
are associated with lower inflows
of FDI into the region. This
result may be explained, at least
in part, by the heterogeneity of
the Scottish economy, where the
impact of government regional
assistance on some of the
peripheral areas is not sufficient
to overcome their inherent
difficulties in attracting inward

FDI, such as their remoteness
from markets, relatively poor
infrastructure and lack of
agglomeration economies. These
circumstances would appear to
argue strongly for the adoption
of a more focussed approach to
RPA in the case of Scotland.

CONCLUSIONS

The findings reported in this
paper provide tentative support
for the hypotheses that the
attraction of inbound FDI into
the West Midlands and Scotland
is related to the search for
markets, resources and
efficiency. Both Advantage West

Midlands and
Locate in Scotland
suggest a series of
common factors as
to why their regions
are attractive to
FDI. On the supply
side these include a
highly skilled, well-
educated and
flexible workforce,
and efficiency
related factors
including
agglomeration
economies. On the
demand side market
related factors such
as the availability of

a pool of affordable labour
appear to be important, as do
the size of the local market and
transport and
telecommunications
infrastructure.

The results from our study
suggest that different factors
may be attracting inbound FDI
into the West Midlands and
Scotland from the TNC
decision-makers point of view.
For the West Midlands,
government regional
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assistance and levels of
education are significant
positive determinants of FDI,
while the size of the regional
population has a negative effect
on FDI inflows. For Scotland,
unemployment, average
regional wage earnings, and the
size of the regional population
all have positive impacts on
FDI, while government regional
assistance is negatively related
to FDI.

These findings also help to
explain the difference between
the types of FDI which each
region predominantly attracts:
engineering, automotive and
software activities, in the case of
the West Midlands, and
electronics and services
activities, in that of Scotland.

This contrasting pattern can
be explained at least in part by
the findings reported above.
Both regions exhibit path
dependency in terms of the
type of FDI that they attract,
showing an apparent continuing
tendency to attract FDI into
sectors such as engineering and
electronics that are already
significantly represented in the
West Midlands and Scotland.
However, the aggregate data
collected over time hides the
fact that there are changes
taking place in the structure of
both regional economies
influencing the focus of FDI.
In the West Midlands there has
been a growing trend towards,
business service companies and
in particular IT and software
organisations. In the case of
Scotland the services sector has
also come to the fore in recent
years as a prime target for
inbound FDI. The use of
aggregate FDI figures alone for
each region makes it impossible
to pick-up these more recent

changes in the focus of FDI.

There is therefore, some
difference between the factors
that are suggested as being the
drivers behind FDI into the
West Midlands and Scotland by
the official inward investment
agencies and those which
appear to be important from
the findings discussed in this
paper.

Grahame Fallon, Mark Cook,
Arti Billimoria
University College Northampton
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In March 2001 South Dartmoor
Community College
(SDCC) gained the
Education and Business
Partnership (EBP)
Award for ‘Building
Effective Education and
Business Links’. The
careers department has spent

many years developing and
fostering relationships with

businesses in the local
community, in liaison
with the Devon
Education and Business

Partnership, and
supported by departments

and teachers throughout the

College. The Economics and
Business team at SDCC have
influenced the Post 16 provision
by offering a variety of academic
and vocational courses and extra
curricular opportunities, but the
EBP award was bestowed on the
College as a result of a whole
college commitment to
Economic and Industrial
Understanding.

ENTERPRISE

The Government are now
looking at 'Enterprise' and
'Entrepreneurship' as key
concepts to underpin learning
across all ages and abilities as
they support 'education with
character'. It became apparent
from the EBEA Development
Conference, attended by the
Enterprise Council, that
enterprising activity is
encouraged by many colleges
throughout the range of age
groups. These activities could be
encouraged further with support
from the local Education and
Business Partnerships. EBPs can
give assistance in many ways
including financially, which is
always an incentive.

SOUTH DARTMOOR
COMMUNITY COLLEGE
INVESTORS IN
EDUCATION AND
BUSINESS PARTNERSHIPS
AWARD AUDIT

South Dartmoor works closely
with the local community where
it has fostered strong links
with people in business as 19

Sam 

Memory

Investors in Education
and Business Partnerships

Award



well as the community as a
whole.

To achieve the award the
College has to produce an
extensive audit of its business

links which are to be found in
every Department and is
especially promoted throughout
the Careers Education
programme.

Entrepreneurs of the future
are encouraged through The
Real Game which was
introduced in the College in
September 2000. In addition
the game enhances an
understanding of citizenship as
well as dealing with many issues
related to personal, social and
moral education.

Staff and students alike
benefit from the EBP's network
of contacts so that everything
can be provided from industrial
placements for teachers to
persuading a local building
company to work with students
solving construction problems.
One such event where students
helped to create a new safety
manual for construction
workers earned the College
£150.

The College is proud of
achieving the Investors in
Education Partnerships in
addition to its Investor in
Careers Award which it has
been awarded twice.

SO HOW DOES IT WORK?

From Year 7 onwards team
building is evident in many of
the activities undertaken. Initial
contact with the Careers
Education Programme is
through an introduction to the
Careers Library followed by an
opportunity to sample careers
software. At the end of the first
year students are initiated into
The Real Game!

In Year 8 things begin to
gather momentum and students
become more involved in The
Real Game, forming small,
cooperative communities with
each student taking on the role
of an independent adult who
has an allocated job and who
must then choose how to20
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develop their lifestyle. This is
supplemented by a day's visit to
Cadbury's World to sample life
in an industrial setting and to
sample the goods!  At the end of
the year a full day is given to the
NatWest Tender work simulation
which involves staff from the
local NatWest bank.

Year 9 were used to trial an
abridged version of The Real
Game in 2000 and although they
only had ten hours to 'play' the
lessons learned were extremely
valuable. When you are 13 years
old and you are made redundant
your world looks set to collapse
BUT when the game enable you
to consider your transferable
skills you can see that there are
choices and a change of career
may be seen as a beneficial
option!  This all leads into a
more individualised programme
where students begin to explore
and manage their own career
choices. During the year they
visit Paignton Zoo which gives
them insight into another
entrepreneurial setting. The year
ends with a design-based work
simulation creating a new
Manager's Flavour of the Month
for McDonald's. 21

SDCC AUDIT AT A GLANCE

Year 7 Team Building Exercises 

Careers

Library Induction

The Real Game

Year 8 Natwest Tender Simulation

Real Game 

Cadburys World

Year 9 Paignton Zoo 

Real Game

McDonalds Work Simulation 

10 Work Experience 

Work Experience Conference 

Cinema

Year 11 Further Education/Higher Education and 
Careers Fair 

Careers Interview

Mock Interview

NROA

Year 12 and 13 Further Education/Higher Education and 
Careers Fair

Prosper Business Link Ecommerce 
Simulation

Young Enterprise

Transco Business Development Conference

Community Commitment

Stansells ICT Development Activity

Business Plan Presentations

Business Visits

Whole College X Cell Dancers  working with departments

Royal Naval helicopter Visit 

HSBC College Bank

Piping Hot Network Internet Access cabling 

Membership of the EBEA

Many of the activities listed are not unique to South Dartmoor. The
opportunities for Education and Business links are expansive and not
exhaustive. Individual colleges will have different experiences but they
will all be relevant. The key factor underpinning the success of the bid
is to have a whole college policy which adds value to individuals and
their learning.

Work Experience at the Barn
Owl Trust



In Key Stage 4 (Years 9 and
10) students continue to work
on three areas: career
exploration, career management
and self-development and, at
the end of Year 10 they
undertake two weeks of Work
Experience which involves over
two hundred employers. Before
they break for the summer there
is a Work Experience

Conference which includes a
debrief and starts preparing
them for Year 11 when they are
given Mock Interviews which
involve over twenty interviewers
from local businesses and
colleges. In addition a Careers
Fair is held where nearly thirty
businesses, colleges and youth
organisations are represented.

By the time our students
compile their National Record
of Achievements (NROA) they
have a wealth of experiences
which they can use to show
their interests, skills and
qualifications. The College
Sixth Form has gradually
increased in size and the stay-
on rate is now over 60% and
education and business links
continue for all with activities
such as a Further
Education/Higher Education
Fair and Community
Commitment which involves22
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the wider community. For those
students who choose Business
courses there have been
opportunities such as the
Prosper Business Link E-
commerce Simulation, the
Transco Business Development
Conference, Business Plan
Presentations and Business
visits.

The College also offers Young
Enterprise in the Sixth Form
(soon to be on offer to KS4 as
well) and we have been very
fortunate to have three
professional dancers attached to
us who have worked with a
number of departments. We
operate a branch of the HSBC
Bank which is run by students

supported by one of the
Administration Staff.

There have been two visits by
Royal Naval Sea King
helicopters in the last two years,
the College has membership of
the EBEA and we are now
entering into an exciting
partnership with a local cutting-
edge company, Piping Hot
Networks, for trialling Internet
access cabling.

At South Dartmoor the
comprehensive programme
underpins the work
completed by the
Economics and Business
Courses Post 16. It may be
possible to attribute the
excellent Economics and
Business Results partly to
the Education and Business
Links pre 16.

SUCCESS

Success at SDCC comes
from the commitment of the
Management Team, Heads of
Department and Staff to the
importance of the individual
projects. Heads of Departments
pledge time, with the agreement
of the management team, and
teachers administer the tasks to
students. Most importantly the
careers co-ordinator has an
overview of the whole college
strategy and develops clear and
coherent action plans to ensure
all students gain a valuable
vocational experience.

CRITERIA FOR GAINING
THE AWARD

1. Audit of Link Activities
2. Strategic Plan
3. The Management Team
4. Staff Development
5. Curriculum Planning

6. Progression
7. Evaluation
8. Benefits to Business
9. External Support

You can gain a copy of the
Education and Business
Partnership guide from:

Devon EBP
Fourth Floor 
Queens House
Little Queen Street
Exeter 
EX2 8DF

FURTHER
DEVELOPMENTS

In the future SDCC would like
to create links with feeder
primary schools with the help of
a new Young Enterprise
Initiative. This will raise
awareness of Economics and
Business in a fun and friendly
way from a very early age, which
will further raise the profile of
enterprise across the Key Stages.
In addition there are number of
Business projects in which
students could become involved
at Key Stage 3.

Sam Memory
South Dartmoor Community
College
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In September 2000 the
Advanced Vocational
Certificate of Education
(AVCE) was launched. For
the first time at this level, it
introduced vocational
qualifications that required
candidates to sit an
externally set written exam.

In January 2001 approximately
40,000 students sat tests in the
first units of their AVCE
courses. This included some
students who sat Business
Finance, which required external
testing - it is one of only two
units within AVCE Business to
have that requirement.

Following publication of the
AVCE results for the January
series, adverse reports began to
appear in the press. On the face
of it, results were indeed
disappointing. Of many
disappointed candidates, none
were more disappointed in
greater numbers or depth than
those who had sat the AVCE
Business unit 'Business Finance'.

Of the 4,443 Edexcel candidates
who sat Business Finance, only
45.5% passed. With last year's
national average pass rate for the
Advanced GNVQ standing at
around 60%, the January results
were clearly unacceptable.

For reasons that are given later,
it is unlikely that the June 2001
series will have produced an
equally low pass rate.
Nevertheless, a new academic
year is probably a good time to
look at how teachers can help to
prepare their students so as to
ensure that they will improve
their chances of passing the
Business Finance unit test when
their turn comes.

This paper outlines possible
reasons why only 45% of
candidates passed the January
2001 tests. It also provides an
overview of the qualification and
shows how assessment is
organised. It then focuses on
the Business Finance unit and
explores strategies for ensuring
that students can pass the test
set for this unit.

WHY WERE THE JANUARY
2001 RESULTS SO
DISAPPOINTING?

Reasons put forward to explain
why less than half the candidates
achieved a pass grade included:

• the rushed introduction of 
the qualification;

• lack of time for teachers to 
prepare for a new 
qualification containing new 
subject content;

• teachers underestimating the 
rigour of the new 
qualification;

• difficulty in finding 
appropriate teaching 
resources;

• general unfamiliarity with a 
new assessment methodology;

• students being entered for 
tests too early.

In April 2001, Edexcel wrote to
presenting centres. They
employed some of the above
arguments as well as adding
some other ones of their own.
In their view, the low pass rate
also reflected the fact that:

• there were no experienced 
retake candidates;

• all candidates would have had
only one term of tuition;

• students were studying for ‘a 
surprising number of 
different units’;

• this was the first time that 
vocational qualifications of 
this level had demanded that 
candidates submit extended 
prose under exam conditions.

One could argue that many of
the above problems should be
resolved as teachers and students
become familiar with the new
qualification; there should not be
a repeat of the January 2001
experience.

THE QUALIFICATION

The Advanced Vocational
Certificate of Education (Double
Award) comprises:

• six compulsory units 
(including Business Finance);

• six optional units.

The compulsory units 
provide students with general
coverage of the curriculum area,
whilst the options are drawn up
to introduce students to a
broader and more specialised
curriculum.

T H I S  P A P E R  O U T L I N E S

P O S S I B L E  R E A S O N S  W H Y  O N L Y

4 5 %  O F  C A N D I D A T E S  P A S S E D

T H E  J A N U A R Y  2 0 0 1  T E S T S

Paul Phillips 

and 

Adam Unwin

Passing the Test:
Assessing ‘Business Finance’ on

the AVCE Business
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UNIT STRUCTURE

The unit structure comprises:

• Outline of the content,
connections to other units,
progression and method of 
assessment;

• What the student needs to 
learn - the programme of 
study;

• Assessment evidence - what 
the student needs to produce 
in order to achieve the unit,
together with criteria for A, C
and E grades;

• Guidance for the teacher.

ASSESSMENT

Assessment is focused on the
unit. For each unit there is only
one method of assessment. This
consists of either a portfolio of
evidence (coursework) or an
external assessment.

Grading enables student
achievement to be differentiated.
For both types of assessment
there are five pass grades (A to
E). For grades A, C and E the
awarding body supplies explicit
unit focused grading criteria.
Implicit grades B and D can also
be awarded to recognise
performance that lies outside the
explicit criteria.

BUSINESS FINANCE
PROGRAMME OF STUDY

This unit provides students with
the opportunity to find out how
businesses record, interpret and
manage financial information in
order to make judgements about
business effectiveness. The unit
also covers how a business uses
financial management for
planning and evaluation. The
Business Finance unit's
programme of study is detailed
under a number of headings:

RECORDING FINANCIAL
INFORMATION

Students need to understand
the importance for business of
keeping accurate records. They
also need to know about:

• the internal and external 
users of financial 
information;

• the range of business 
documents;

• how each document 
contributes to the flow of 
financial information;

• how each document 
contributes to constructing 
accounts.

CONSTRUCTING
ACCOUNTS

Candidates must show an
understanding of

• the flow of accounting 
information from books of 
original entry to the final 
accounts;

• how business documents are 
recorded and used to prepare
final accounts.

Students should also be able to
construct a set of final accounts
from given information. They
also need to be able to explain
depreciation.

INTERPRETING
FINANCIAL
INFORMATION

Students are expected to be
able to demonstrate:

• a knowledge of how different 
stakeholders use accounting 
ratios to interpret business 
effectiveness;

• the limitations of using ratios 
in this way.

Students also need to be able

to calculate a number of
accounting ratios, and to make
judgements about company
performance.

CASH FLOW
MANAGEMENT AND
BUDGETING

Students need to know what
budgets are, how they work,
their particular purposes and the
benefits of budgeting to
business. Variance analysis, the
management of working capital
and the management of cash are
also covered in this section.

TAKING THE TEST -
STRATEGIES FOR
SUCCESS

Since the unit is externally
assessed, candidates need to be
well prepared for this particular
method of assessment. Often in
the past, students on pre-
vocational courses such as
GNVQ and AVCE have not
been particularly successful at
taking examinations (GCSEs).
To help overcome this problem,
students need to do more than
gain the relevant subject
knowledge, understanding and
skills; they will also need to be
familiar with potential strategies
for successfully sitting an
unseen, externally set test.

To assist in providing strategies
for students sitting the test, the
following section analyses the
structure, content and mark
allocation of the test questions.
It also looks at the grade
boundaries.

In the external test for the
Business Finance unit, students
are asked questions based on
business situations where they
will be expected to apply 25
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their knowledge and
understanding of the unit. The
questions may cover:

• the need to keep accurate 
records;

• stakeholders' interests in 
financial information;

• identification and completion 
of business documents;

• financial documents and 
financial information flows;

• differences between assets,
liabilities, expenses and 
revenues;

• calculation and identification 
of appropriate accounting 
ratios;

• cash flow and budgeting.

The papers for future
examinations will follow the basic
format and approach taken in the
January 2001 series.

The Business Finance test taken
in January 2001 consisted of
thirteen questions. Questions 1,
2, and 8  were the only ones that
were not divided up into parts
(for example 3a and b). In the
questions that contained parts,
some parts were further sub-
divided.

All in all, there were in effect 35
questions that needed to be
answered. Where a question had
parts, the first part would usually
test the basic concept, with
subsequent parts giving students
an opportunity to demonstrate
greater knowledge and
understanding. Such a
demonstration would be rewarded
with additional marks. An extract
from the mark scheme supplied
with the Edexcel specimen paper
illustrates the principle:
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Assessment Grid

Grades

Question E C A Total

4a 4 4

4b 1 1

4c 1 2 3

BUSINESS FINANCE SPECIMEN PAPER (Extract)

Grades A B C D E

Raw mark on this paper 70 61 53 44 36

Raw mark as a percentage 78% 68% 59% 49% 40%

TABLE 1: GRADE BOUNDARIES (Edexcel 2001)

In this question, 4a and b together attract 5 marks and test the basic
knowledge of the subject that one would expect of a 'E' grade student.
Candidates reach higher grades than E by giving correct answers of
differing quality to question 4c, which requires a demonstration of
further subject knowledge.

The January 2001 paper carried 90 marks. A combination of
criterion and norm referencing methods are employed to derive the
boundaries between grades and also the minimum mark required to
achieve a grade E. In January 2001, the Grade Boundaries were as
follows:

Table 1 shows that teachers and students need to work on the
assumption that the pass mark will be around 36 marks out of 90
(40%). In future this figure may rise slightly as teachers and students
become more familiar with the test and norm-referencing
methodology edges up the pass rate.

The first target for teachers and their students should be for
candidates to accumulate sufficient marks to achieve an 'E' grade.
With that achieved, they can move on to collect further marks and
higher grades.

Achieving a target of 36-40 marks should ensure that the unit is
passed.

An analysis of the actual content, together with the marks that each
area of the curriculum attracts, enables a judgement to be made
about the topic areas on which students should focus in their
preparation for the test.



A brief scrutiny of Table 2
reveals that there are four broad
areas of the curriculum that
attract a large number of marks.
These are: business
documents (20% of
the total marks), the
final accounts (18%),
accounting ratios
(25.5%) and cash
flow/budgeting
(20%).

Of these, business
documents and cash
flow/budgeting
involve answering several
questions (in the broad sense of
that term) whereas final

accounts and accounting ratios
each require the student to
answer one question, which is in
turn divided into parts.

In an examination, students
will gain confidence if they can
make a good start. Teachers can

really help their students by
giving them sound advice on
how to give themselves the best
chance of making a good start.
The best advice may well NOT
include 'Let's start at the very
beginning.'  There may be very
much more productive places at
which to start.

In Business Finance, the final
accounts culminate in the
balance sheet that must balance.
This is a fact that all well-
prepared students will know. If
students manage to balance the
balance sheet, then it is likely
that they will gain on the way all
the marks that accrue to that
particular question. In terms of
marks, that is a sizeable haul. If
candidates manage to balance
the balance sheet, their
awareness of having achieved
this can give their confidence to
continue a considerable boost.

It follows from this that one
strategy could be to encourage
candidates to answer this
particular question about
balance sheets first  - in the
January paper it was Question 
9(a). A correct answer will
attract 11 marks. Students who
manage to complete the balance

sheet will have already
earned almost one
third of the marks
required to pass the
paper. Provided that
they have not spent a
disproportionate
amount of time in
doing so (every minute
deployed has an
opportunity cost) they
are off to a very good
start.

In the Mark Scheme that
was supplied with the
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Curriculum Area Total marks Percentage of 
total marks

The need to keep accurate records 6 7%

Stakeholders' interests in financial 
information 4 4%

Identification and completion of 
business documents 18 20%

Financial documents and financial 
information flows 5 5.5%

Differences between assets,
liabilities, expenses and revenues 
(including the final accounts) 16 18%

Calculation and identification of 
appropriate accounting ratios 23 25.5%

Cash flow and budgeting 18 20%

Total 90 100%

TABLE 2: ANALYSIS OF JANUARY 2001 BUSINESS
FINANCE TEST BY CURRICULUM AREA

T E A C H E R S  C A N  R E A L L Y  H E L P

T H E I R  S T U D E N T S  B Y  G I V I N G

T H E M  S O U N D  A D V I C E  O N  H O W

T O  G I V E  T H E M S E L V E S  T H E  B E S T

C H A N C E  O F  M A K I N G  A  G O O D

S T A R T



T H E  J O U R N A L  O F  T H E  E C O N O M I C S  &

B U S I N E S S  E D U C AT I O N  A S S O C I AT I O N

28

B U S I N E S S  I N
T H E  C L A S S R O O M

Examiners' Report for the
January 2001 diet of
examinations, the Business
Finance Principal Examiner
commented that this question
on constructing a balance sheet
was either answered well or
very badly. In other words the
candidate either knows it or
not. The commentary went on
to state that 'It is possible for
candidates to achieve high
marks on questions of this type,
and centres can aid their
candidates by giving them
practice exercises on this topic'
(Edexcel, 2001).

In advising your
candidates to go for
this question first,
you will of course
counsel them on
the importance of
self-knowledge: a
candidate who
knows that trying
to achieve a balance
puts them 'all in a
tizz' should look for
easy pickings
elsewhere before
taking the risk of
raising their anxiety
level.

For candidates who have
tackled the balance sheet task
(Question 9a in January 2001),
a natural follow-up question for
them asks for a short list of
accounts to be classified as
assets, liabilities or expenses. In
January 2001 paper, this was
Question 8. It attracts only 3
marks, but these are easily
earned because this material
will have been covered when
answering Question 9a.
Success here, added to the

previous success, puts a total of
14 marks in the bag.

Calculation and identification
of accounting ratios (Question
12 of the January 2001 paper)
is another question that
students could be encouraged
to attempt early. It may be
appropriate for candidates to
focus initially on the calculation
and identification of ratios
(parts a, b, c and d). The
reason for this is that some of
the ratios to be calculated are
very straightforward; they
require only substitution of data
into given formulae.

The remaining calculations in
this question (Question 12 in
the January 2001 paper)
require students to derive
missing information. This is a
bit more demanding, but it
should not be a problem for
many candidates provided that
teachers give students
opportunities to practise this
technique prior to the
examination.

Parts b, c, d, require students
to identify and comment on the
nature of the ratios
(profitability, liquidity, for

example). Successful
completion of Question 12
parts a,b,c,d earns 15 marks.
Students may want to return
later to the remaining parts of
this question if time allows.

On the assumption that
students have successfully
completed the above fairly
straightforward tasks, they will
now have gained 11 + 3 + 15 =
29 marks.

With 36 to 40 marks needed
for a pass grade, students who
have done well so far should be
in a position to reach pass level
by answering further relatively

straightforward
questions such as
completing an invoice
(4 marks), cash flow
forecast (2 marks) and
identifying information
that would support or
not support a loan (3
marks). That brings
them up to 38 marks.
Not much scrambling
around is required
thereafter in order to
guarantee at least a
bare pass.

As a result of having
been prepared for the

key topic areas described above,
and as a result too of having
been guided towards answering
questions related to those topics
first, good candidates and even
only fairly good candidates
should be in a strong position
not only to pass but to move on
to achieving higher grades.

It is vital that teachers do not
misinterpret the approach
outlined above. Most
importantly, it should NOT be
thought that the strategy for
examination success outlined

A S  A  R E S U L T  O F  P R E P A R A T I O N

A N D  G U I D A N C E ,  G O O D

C A N D I D A T E S  A N D  E V E N  O N L Y

F A I R L Y  G O O D  C A N D I D A T E S

S H O U L D  B E  I N  A  S T R O N G

P O S I T I O N  N O T  O N L Y  T O  P A S S

B U T  T O  M O V E  O N  T O  A C H I E V I N G

H I G H E R  G R A D E S  
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above implies that the learning
experience should resemble a
series of atomised activities
throughout the year.

Encouraging students to
become practised in exam
techniques such as prioritising
the order in which they answer
questions and learning to
accomplish accounting skills
under closed book exam
conditions should be integrated
within a well
structured
programme of study.

'How best to tackle
an examination paper'
is an important skill
for students to
acquire, but it is best
seen as a complement
to good teaching and
not a substitute for it.
It is a route towards
efficient performance
in examinations, in
that it serves to enable
students to make the
most of what they
know and can do.

How much they
know and can do, however, is
determined by the quality of
their teaching and learning
experience during the whole of
their time on the course, and
that in turn is very much a
function of your skill not only
in teaching but also in
compiling a coherent
programme for the course you
offer.

The test questions could be
utilised and adapted for
classroom use in a variety of
ways to suit your students and
also your approaches to

teaching. Students would then
become familiar with the format
and structures of such test
questions and with potential
approaches that they employ.

The learning programme
should be planned so that
students see that there is a logic
to the process of accounting.
A properly planned course of
study will ensure that students
build on their previous

knowledge and that they
understand how finance is
intrinsically linked to other
business topic areas.

Once a period of study
covering a particular area of the
curriculum has been completed,
students could be set practice
questions. At first these could
be open book. Thereafter
students should tackle questions
from past papers under exam
conditions. By operating this
way, you as teacher are in a
position to assess which topic
areas (and which students)

need further attention.

CONCLUSION

If the January 2001 series
results had led to most
candidates passing the exams,
commentators would have
attacked the new qualification
as lacking rigour. As it was,
most candidates failed.

Just as predictably, this led to
accusations that centres
and their candidates
were ill prepared for the
January sitting. In some
cases, this claim was
probably true at least in
part; the discomfiting
unfamiliarity of a novel
experience can indeed
lead to a dramatic
reduction in
performance by
candidates, and none of
us teachers will
probably ever forget the
degree of anxiety and
self-doubt that we felt
when awaiting the
results of the first
candidates that we ever
presented for public

examination.

For reasons given earlier it is
not very likely that results will
be so disappointing in future.
Provided candidates are
properly prepared for sitting the
closed book exam within the
context of a coherent
programme of study, there is
every reason to be confident
that future results will match or
even exceed those achieved
within the qualification that this
new system replaced.

Paul Phillips 
and Adam Unwin
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Rachel

Stone

Marking Business 
AS Papers

A personal reflection

There was definitely
something in my madness
when I decided to mark
exam papers.  Lots of people
had told me that it would be
good for me professionally as
well as it being 'character
building'! This is an old
phrase I had heard so many
times in my youth and, if 
I remember correctly, loosely
translated means arduous
and boring.  However, deep
in the back of my mind I
knew that it would be good
for me.   

I attended the meetings as
instructed and was overwhelmed
by the enormity of the
organizational nightmare that the
new AS system had brought with
it. There were so many of us
potential examiners. It suddenly
sunk in that when I have
instructed students to write to
the examiner to impress them
how much they had learnt
during the year, that the
examiners are ordinary people.
It was an eerie aside.

I came home full of 'standards'
and expectations. I waited with
anticipation for the bundle,

instructions at the ready. They
came and I sank into my settee
with a heavy weight - and I don't
mean the actual weight of the
volumes of paper - no, it was the
weight of realization that my
study and I were to become
inseparable.

Despite all of this negativity I
must state for the record that the
whole experience has been a
very positive one. I have learnt
so much about the exam system
(something tells me that this may
have been in vain if they change
it all again - but hey ho, nothing
as constant as change!). For a
start, I now realize that very few
students actually know what is
meant by economies of scale;
correctly know I mean. Nor do
they know what 'single status' is
either. I also know that there are
quite a few teachers out there
who still teach their students the
same exam hint that I was taught
years ago- ' if you don't know the
answer- then write something
down that sounds vaguely
familiar!'  

I have learnt so much about
teaching Business from this
episode in my teaching life. I
have read exam papers before
and thought I knew how to
answer them myself and more
importantly I thought that the
students would be able to all
answer in a similar way. The
answers were so vastly different
it amazed me. Students are so
different in the way they pick up
words from an exam question
and dwell on them - completely
changing the emphasis of the

answer. There is a lot to be
gained from reading hundreds of
different answers to one question
as opposed to marking some
class work from your own group.

I am now fully armed as a
subject teacher to inform my
students of exam technique.
I know exactly what is being
looked for and how it should be
presented. I feel that I should
never have expected to get the
teaching and learning right
without having had this valuable
experience of actually getting my
examiner's hat on. It seems so
obvious that this should be one
outcome of the whole
experience. Initially I must
admit I was tempted to do the
work simply because I needed
the extra cash. Having done the
work I can see now why so many
people told me how keen I must
be (or hard up, or just crazy!) yet
some others did encourage me
and said how much I would
develop professionally.

So as I wait excitedly for my
cheque to arrive I should like to
offer my experience of marking
papers to tempt anybody out
there who thought they might
have a go, to give it a try. It was
hard work (character building!)
but very worthwhile
professionally. I genuinely feel as
if I shall be able to improve my
work as a teacher based on what
I have learnt from this
experience. The bank manager
will be very pleased too!       

Rachel Stone - Park College,
Eastbourne
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One of the big new
features we launched during
the summer was a new
glossary for economics,
business and accounting.
The glossary has over 1,250
entries, but it is also
integrated with a diagram
bank and acronym finder. All
three of these are completely
integrated so when you do a
search in any of them, you will
also find out about related entries
in the others. For example, a

search in the glossary on the
term 'Keynesian' will also give
you related glossary entries like
'Keynes' and 'Fine-tuning',

related diagrams like a timeline
of famous economists, and
various aggregate supply and
demand diagrams. You can use
the Acronym finder to find out
all about what those irritating
sets of letters like UNCTAD
stand for (by the way it stands
for ‘United Nations Conference
on Trade and Development’!).
The diagram bank gives over
225 of the most common
economics and business

diagrams, so if you
need a diagram you
can search or browse
the bank and once
you've found what you
want then just right
click on it and save it
back to your own
machine to use in
handouts/worksheets
or questions. There are
also some 'theory trails'

you can follow that take you
through a particular area of
theory in diagrams. The whole
feature is run from a database so
if you find anything you think we
have missed out (though you
won't find it if we've missed it
out!), then let us know and we'll
try to add it.You can find the
glossary on
http://www.bized.ac.uk/glossary/

This summer we have also
jointly developed a new site with
the Association of Business
Schools. The site is called the
ABC Directory (ABC stands for
ABS and Biz/ed Course

T H E  M A J O R  N E W  F E A T U R E S  T H A T
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L E A R N I N G  A R C A D E

Richard Young

and

Andy Beharrell ICT on line

Biz/ed update
We have been as busy as ever at Biz/ed trying to keep you
fed with new materials to help you inside and outside of the
classroom. We have a couple of major projects that are being
launched during the Autumn term 2001, so it will be worth
keeping an eye on the site regularly. Alternatively, we have set
up a Biz/ed newsletter to keep you up to date with new
developments on the site. We mail round to this on average
once a month, so won't be filling your mailbox with junk mail.
If you would like to join this mailing list there are instructions
on the site on http://www.bized.ac.uk/stafsup/email.htm.
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Directory). This gives full
details of courses offered by
Business Schools in the UK
and you can either search or
browse the directory by type of
course, by location, by mode or
learning or by type of
qualification.Your students may
perhaps find this useful when
researching their next steps
after A-levels or AVCEs.You
can find the ABC Directory on
http://www.abs.bized.ac.uk/

The major new features that
we are launching during the
Autumn term 2001 are called
TimeWeb and the Virtual
Learning Arcade. Full details of
the TimeWeb feature are given
in another article in this
journal. The Virtual Learning
Arcade will be a new feature in
the Virtual Worlds section of
the site and is officially
launched on December 4th
2001, but a range of the
materials will be available
before this.

In essence the Virtual

Learning Arcade is a series of
interactive online models and
simulations for economics and
business. In total there will be
more than 15 different
simulations and they will cover
a wide range of topics. For
example, there will be models
on house prices, child poverty,
labour supply, the external
business environment,
transport, elasticity, a business

simulation based on
agriculture, the Marshall-
Lerner condition and so on. In
each case students will be able
to try changing a range of
Variables and seeing the impact
the changes have.

Each simulation will have
extensive interactive supporting
materials with the underlying
theory, 'try this' scenarios and
challenges, essay questions,

Above: The ABC Directory and (inset) the business question bank
on the Biz/ed site
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interactive data response
questions and links to related
Biz/ed resources.You will be
able to find the VLA on
www.bized.ac.uk/virtual/vla/

We have also been developing
question banks for economics
and business and we will be
launching some questions aimed
specifically at A' students.You
can find the economics question
bank on
www.bized.ac.uk/stafsup/options
/qbank/index.htm and the
business question bank on
www.bized.ac.uk/stafsup/options
/bizqbank/index.htm

Don't forget also our 'On the
Case' case study section.You
can get students to try their

answers to these case study
questions online and then print
them out for you. Once they
have tried their own answers,
they can also then get some
suggested answers from us. 'On
the Case' is updated regularly
with new case studies from
FT.com and you can find it on
www.bized.ac.uk/case/

At the start of the Spring
Term we will also be offering
our online chats with an
examiner again and we will be
redeveloping the In the Know
section to have specific
information for teachers.You
can find the In the Know
column on
www.bized.ac.uk/stafsup/exams/

Time Web (Time series data
on the Web) is the result of a co-
operation between MIMAS at
the University of Manchester
and Biz/ed. MIMAS hold a wide
range of datasets including
ONS, IMF, OECD and
UNIDO data. These are
currently only available via a
convoluted X-windows interface
(you may not even want to
know what that is!) and the
TimeWeb project has now made
the data available through a
standard Web-based interface.
To do this MIMAS have
developed a simple Java
interface to these large and
complex datasets. The ONS
data will be completely freely
available but unfortunately users
of the OECD, UNIDO and
IMF data will need to be
authenticated and this will only
be available to Further
Education Colleges and
Universities (because they have
'.ac.uk' Web addresses).

Biz/ed's part in the project has
been to develop an extensive
range of supporting materials.
These will be an integrated set
of learning and teaching
materials which are designed to
encourage the development of
key data handling skills. These
materials have been split into
three main sections representing
the main processes that users go
through in the handling of data.
These processes include the
selection of relevant and
accurate data; data
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TimeWeb -
developing data
skills

The National Statistics Homepage - http://www.statistics.gov.uk
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analysis; and finally
presentation of the results. Each
section has a range of resources
including a basic tour round the
relevant issues, explanations
and illustrations of the
principles, interactive
worksheets and a review and
self-assessment section. Biz/ed
have also obtained
permission from ONS to
integrate sample data sets
with the learning
materials. Many of the
examples, questions and
worksheets will draw on
this sample data set and
these should help
students in developing
data handling skills.

The ONS sample data on the
site should be a valuable
resource in itself as users will be
able to select the data they want
and then also download it in csv

('comma separated variable')
form so that it can be put into
spreadsheets for analysis and
graphing. The sample data will
include a wide range of
economics and business data,
useful at all levels. Though all
the data is also available from
the National Statistics Web site,

the Biz/ed sample data should
be much simpler to use and
easier to select the precise data
you are looking for.

The National Statistics Web
site is a true mine of

information, but like
many mines it can be
time-consuming to get
at the contents. It can
sometimes feel that the
data is buried as deep
as most of the UK's
mineral reserves! The
site has been
developed a lot in
recent months and it is
now probably the best

source of UK data available.
The purpose of this guide is to
help you find some of it a little
more easily.
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Digging for data
on the National
Statistics site
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In the interests of open
government, the ONS has now
made all its commercial data
available via the Web and all the
time series data are
available in a section of the
National Statistics site
called Timezone. To get
there, start at the National
Statistics home page
(http://www.statistics.
gov.uk) and click on the
link on the left marked
'Statbase'. Once in Statbase
follow the link (again on
the left) to 'Timezone'. You
should now arrive at a page
with a very different look
and feel.You could now
have a browse around at the
contents and other links if you
want, but if you're just itching to
get at those numbers then you
need to click on the link at the
top of the page that says 'Access
Data'.

The best thing about using
this site is that it is organised in
exactly the same way as the
books published by the ONS.

For example, the Blue Book has
all the National Accounts data,
the Pink Book the balance of
payments and international data

(just why did they choose pink
as the colour for this?)and
Economic Trends has a broad
range of data. There are also a
number of other data releases as
well, but these three may be the
best starting point.

So let's go through one
possible search. Say you are
looking for exchange rate data.

Start by selecting Economic
Trends and then pressing the
little grey ‘Go’ button.What you
are now faced with is all the

individual pages in the
book. Each line in the box
is equivalent to a page of
data in the book. So if you
are after exchange rates
try scrolling down until
you get to 'Sterling
Exchange Rates and UK
Reserves' and select that.
Press ‘Go’ again. Now
you need to choose the
exchange rate(s) you
want. Once you have done
that keep pressing the
little grey Go button and

you will eventually be given two
options for seeing the data.You
can either view it as a Web page,
or you can download it in csv
('comma separated variable')
format. If you want to process,
graph or edit the data at all, I
would recommend using the csv
option as you can then load the
file you download straight into a
spreadsheet and process it as
you want. 35

I C T  O N L I N E
I C T  O N L I N E

T H E  J O U R N A L  O F  T H E  E C O N O M I C S  &

B U S I N E S S  E D U C AT I O N  A S S O C I AT I O N

T H E  B E S T  T H I N G  A B O U T  U S I N G

T H E  S I T E  I S  T H A T  I T  I S

O R G A N I S E D  I N  E X A C T L Y  T H E

S A M E  W A Y  A S  T H E  B O O K S

P U B L I S H E D  B Y  T H E  O N S



36

All the reviews published in
'Teaching Business and
Economics' are now
available on the TES
BookFind CD ROM,
published termly by Book
Data Ltd., Northumberland
House, 2, King street,
Twickenham,TW1 2RZ, in
association with The Times
Educational Supplement.
Reviews are linked to book
titles on the CD - Executive
Director

A LEVEL BUSINESS STUDIES

Business Studies for AS
level, David Browne, Mick
Baross, Wendy Davies, Rob
Dransfield and Dave
Needham, Heinemann,
2001, paperback, 347 pages,
£12.99, ISBN: 0-435-45325-4,
Tel. 01865 888080.

CONTENT

Written to cover the Edexcel
Business Studies AS
specification (8076), this text
clearly replicates the language
of that specification in its
section and chapter titles,
enabling teachers and students
to cross-reference between the
two with ease. For those
familiar with the Edexcel AS
specification, this means that
each Unit and Section of Units

1 to 3 is dealt with specifically.
The coverage, on the whole, is
good, but does miss occasional
areas of specified content e.g.
under the heading of
'Introduction to styles of
leadership', the autocratic and
democratic styles are explained
but not the paternalistic or
laissez-faire.

As you would expect, the
publicity advises that those
teaching and studying other
examinations at AS level will
also find this 'the ideal text.' As
we all know, a text written for a
specification other than our
own will, in terms of content,
be a good match in parts, and
will include areas we need not
cover and exclude other areas.
For example, my chosen
specification does not require
students to be able to calculate
depreciation using specified
methods (which is covered),
but they do need to be able to
use the Payback and Average
Rate of Return methods of
investment appraisal (which are
not covered). This should not
be too much of a concern for
teachers who are able to be
selective but needs to be taken
into consideration if the text is
recommended to students
studying other specifications. It
may be better used as a back-
up text for staff and the more
conscientious and able student
rather than the set text for

students not studying Edexcel.

FEATURES

As has become standard
practice, this text includes
advice on what the examiner is
looking for in terms of the
Levels of Response marking
method. In my experience, even
with clear advice, many
students find this difficult to
grasp, and though the
explanation in this text is clear
and informative, it will be of
more use to teachers in their
explanations to students than it
is to students directly. The
advice also includes ten things
for candidates to avoid (e.g.
confusing cash with profit). For
the experienced teacher these
are well known, but for those
new to this type of course and
for students they are well worth
noting.

The text is up-to-date and
includes lots of recent and
interesting business examples
and on-going issues from real
businesses. There are novel if
rather misnamed 'The truth is
stranger than fiction' snippets,
which follow each Chapter and
light-heartedly apply an aspect
of the theory to 'the real world'.
(e.g. for teaching depreciation it
gives a website that will
automatically work out how
much a particular vehicle will
depreciate each year.) These
will help to add realism and
interest for students as

Resource 
reviews Nancy 

Wall 



additional examples to give in
class sessions.

There are case studies and
questions, which encourage
students to think rather than
regurgitate, and these will
provide the necessary exam
practice. Each unit is followed by
end-of-unit questions for
students to try which are
followed by 'hints for answering'.
These provide excellent
guidance for students and
valuable class activities or
homework.

The diagrams and
photographs accompanying the
text are all in shades of black
and white with the overall
presentation having less visual
impact than some of its rival
texts. Key words are
emboldened and diagrams are
frequently incorporated but
students place a high emphasis
on the 'look' of the pages and I
cannot see their being impressed
with this aspect of the book.

Occasionally, the language
used loses sight of the level of
comprehension of the typical AS
student. Take this from Unit 1,
Chapter 13, 'Stakeholders':
'Organisational theory today
recognises the importance of
taking a pluralistic rather than a
unitary approach.With a unitary
frame of reference an
organisation has a single values
system, and seeks to create the
mechanism that best meets the
needs of this system.' I don't
know about yours, but if most of
my students were faced with
having to unravel this they'd
either ignore it or drop Business
Studies and switch to
Geography or Sociology or
anything!

Should you buy this book? 

Yes, if:

● You teach the Edexcel AS 
specification;

● You are in need of additional 
and current examples to 
enliven your business classes;

● You want some extra material
for AS exam practice (with 
hints!).

No, if:

● You don't teach the Edexcel 
specification and are an 
experienced teacher with a 
plentiful supply of 
entertaining business stories 
and AS practice material!

Indira Krishnamma, City of
Bath College.

Business Studies for AS, Ian
Marcousé, Andrew Gillespie,
Barry Martin, Malcolm
Surridge and Nancy Wall,
Hodder & Stoughton, 2001,
paperback, 373 pages,
£13.99, ISBN: 0-340-80238-3,
Tel 1235 827720.

Business Studies for AS is the
new, slimmed down version of
the A level text of the same
name, also published by Hodder
and Stoughton, reviewed in
these pages in the Autumn 1999
issue. The book benefits from
the same group of authors, all
experienced teachers and senior
examiners. It is suitable for all
Business Studies specifications at
AS.

The front cover of the book is
of a similar pattern, colour and
design to the original yet clearly
states that it is for AS students.
The introductory page outlines

'What is Business Studies?',
illustrated with a helpful,
synoptic diagram encompassing
the core themes running through
AS.

I particularly like the
introduction to AS and the
simple, clear message given to
students about the skills break-
down and the relative
importance of knowledge,
understanding and application at
AS compared to A2. It also goes
on to define what is meant by
those troublesome terms
'analysis' and 'evaluation' -
students will benefit from this
accessible reminder when
attempting AS questions.

The layout of the book is
extremely similar in structure to
the original. It is broken into
clearly defined units, each
focusing on a separate section of
the course. The final units in the
book focus on exam technique
and practice questions.

Within each unit, key
terminology is highlighted as are
practice short answer questions.
Evaluative and analytical
techniques develop in the final
sections of a unit and students
are given the opportunity to
practise these techniques in a
range of questions, revision
exercises and business case
studies. All the case studies have
been individually selected for
their relevance to AS; they
appeal to students and are
extremely current.

All in all this is another good,
solid 'bible' for AS Business
Studies students. It does mean
that they have to purchase
another text in order to progress
to A2. The advantage though is
that students (and teachers) can
clearly see the 37
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requirements of AS and are not
tempted to go 'that little bit
further' than necessary at this
level.

What the book lacks in colour
and visual image it certainly
makes up for in content, layout
and relevance - definitely worth
a look!

Suzanna Nakarada Prout,
Rossett School, Harrogate

A LEVEL BUSINESS STUDIES
AND AVCE BUSINESS

Operations Management,
Chris Vidler, (part of the
'Studies in Economics and
Business' series),
Heinemann, 2001,
paperback, 121 pages, £6.99,
ISBN 0-435-33225-2, Tel
01865 888058,
http://www.heinemann.co.uk 

Heinemann's 'Studies in
Economics and Business' series
is designed to support AS and
A level courses. It is now also
very relevant to the AVCE
option units in Business. The
book is very readable and
provides up-to-date coverage of
a range of functions and
concepts in operations
management. It both
introduces the subject and
provides depth not found in the
generic course texts.

The topics covered include
the input-output model of
processing, costing and
breakeven, location, planning
and controlling operations,
project management, managing

inventory (stock control) and
the full range of contemporary
practices related to quality
assurance - such as Kaizen,
TQM, benchmarking and lean
production.

Each of the nine chapters is
devoted to one of the above
areas and uses a variety of
straightforward diagrams to
illustrate the techniques or
methods covered. The text is
broken down into manageable
'chunks' through effective use of
sub-headings, bold and bullet
points. Each chapter also has a
small box of 'key words', details
of books for further reading,
useful websites and typical
questions for exam practice
from all of the awarding bodies.

The book is designed to
'stimulate and challenge
students.to think critically about
business studies' and thereby
'help you get a better grade'.
This has certainly been
achieved in the final chapters
on quality issues, where the
introduction of Japanese models
into a British culture is
discussed 'critically and
analytically'. The earlier
chapters, however, are much
more descriptive and do not
really pave the way for the
questions which follow.
Conversely, for the AVCE
student needing a more
vocational approach, with the
exception of critical path
analysis, some of this
description lacks the depth and
detail required at this level. The
case studies and data response
questions would benefit from
more focussed questions,
perhaps differentiating between

AS, A level and AVCE in their
nature and approach.

The book would have
benefited from more rigorous
proof reading. It is somewhat
ironic to find so many
typographical errors in a text
which devotes so much of its
content to quality assurance!

In spite of my minor
criticisms, I shall certainly be
keeping a copy of this book
handy. It neatly covers all of
the operations management
content in one small volume,
and at £6.99 is good value. For
student use, probably a class set
would be the most cost-effective
way of providing a specialist
source of information when this
area of the syllabus is being
studied. It will certainly be my
first port of call when next
preparing materials on critical
path analysis and stock control.

Jill Turner, AQA Principal
Examiner for AVCE option
unit 'Managing Production',

Resources Manager for
Business and Economics
Education, Institute of
Education

The Business, Steve Morris
and Graham Willcocks,
Hodder & Stoughton, 2001,
paperback, 134 pages, £9.99,
ISBN: 0 340 78911 5.
Tel: 020 7873 6247.

Published under the 'Business
Dynamics' banner by Hodder &
Stoughton, this business
resource book is bulging with
challenging questions and 'real38
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world' references. It is intended
for students in the 14-19 age
range.

The text aims to answer
questions related to business
principles by direct linkage with
the real world of work. It aims
to live up to the front cover
claim of 'bringing business to life
for students'.

The book's handling of
business principles is dynamic.
It takes a fresh approach to the
basics and provides evidence on
which to base investigations. It
makes use of case studies to
draw students into concepts and
'explain how companies operate
and how they contribute to the
economy'. The book is
organised into four interesting
sections, categorising key
concepts and illustrating the
application of these concepts
through discussion of various
organisations within relevant
industries.

The slim, soft back format is
typeset clearly with good use of
varying font style and pitch. It
uses bullet points, shading,
tables, graphs, pictures and
charts to illustrate its points
although not excessively; the
pages are not too 'busy'.
Discussion points and activities
are generally placed in the right
hand margin, making them easy
to find at a glance. The main
text is set in clearly labelled
paragraphs and case studies are
highlighted with border and grey
background.

The text is easy to use and has
a comprehensive index. The
structure leads teachers and
students to concepts with clear

chapter headings and case study
references.

Enquiring in nature, the
introduction takes the reader
through the sections and
chapters by way of a series of
questions explaining how the
following content will explore
important subject coverage. It is
clear that the book is written
with the student in mind; the
questions are directed at them
and key terminology is often
highlighted. It appears that the
authors intend to coax the
student reader into thought.
Why is business organised in this
way? Where does the process
start?  Who is benefiting form
business activity? Is there an
alternative way of doing things?
The student should be gripped
by a desire to explore the
answers and the text does aim to
help them to answer the
questions for themselves.

Section one covers the key
theory by describing how
business works beginning with a
crowd pleaser; marketing. The
various chapters move through
the concepts of design,
operations, logistics, human
resources, finance and
management. The text is not
littered with models or
diagrammatical representation
but one or two classics can be
found. Section two then puts
business in an expanding global
setting discussing expansion,
integration and innovative
development. It uses global
organisations such as Unilever,
Esso and Deutsche Bank to
illustrate the interaction of
business with its environment.
The focus of the third section is

the development of the
entrepreneur, highlighting the
skills necessary for running and
maintaining a business. The
fourth section pinpoints the
engineering technology and
communication industries,
providing solid case study
investigation of the operation of
various companies within these
industries. It provides useful
information on career pathways
within engineering technology
and communication for those
thinking about the future.

Throughout the book, useful
discussion points provide
stimulus for the teacher and
learner. The text gives a
bedrock from which the teacher
can further challenge and inspire
students. The discussion points,
if handled appropriately, could
spark investigation and facilitate
sound class/group discussion.
The activities, although
accessible for most learners, are
reliant on teacher input to help
organise thought processes for
the younger end of the target
group but would stand alone for
year 12 and 13 students as
private study.

The nature of the concepts
covered enables the text to
remain relevant across the whole
14 - 19 age range targeted.
However, due to this overlap in
levels of study some concepts
may be too challenging for the
less able or younger learners. A
greater use of diagrammatical
representation and image would
help to make some concepts
more accessible. Having said
that, the authors seem to have
gone to great lengths to make
even the most abstract of
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concepts accessible through the
language used to explain issues
and the illustration by way of
real life example.

The book will be most helpful
to students in years 12 and 13
on business programmes that
encourage investigation and
careful evaluation. Although
many of the activities are
standard issue, the context in
which they are set is interesting.
The discussion points
surrounding the text provide an
alternative approach at times,
and the use of case study
material is excellent. All these
factors go towards making this
book an excellent reference for
business education
departments. It would be
particularly useful for students
completing individual studies as
part of their AS/A2/AVCE
courses and I would
recommend that teachers take a
closer look. The good company
data/information in excellent
settings make it a very
worthwhile purchase. The
drawback of this is of course
the 'dynamic nature' of these
firms. The information will not
be 'current' for very long
although the text will always
show useful illustrations of
concepts.

GCSE BUSINESS AND
ECONOMICS

Nuffield-BP Business and
Economics for GCSE,
second edition, Collins
Educational, 2001,

paperback, 234pp, £16.99,
ISBN 0-00-711639-X.

Nuffield-BP Business and
Economics for GCSE
Teachers' Resource Pack,
second edition, Collins
Educational, 2001, 203pp,
loose-leaf with CD ROM,
£59.99, +VAT, ISBN 0-00-
711638-1, Tel.

These two complementary
titles have been updated by the
Nuffield team. They build on
the very successful first editions
and link directly into the
Nuffield-BP course. This is a
unique GCSE in that it links
the essential principles of
economics and business in an
interesting and accessible way.

Throughout, the data and
case studies have been updated
where appropriate. Changes
have been made to ensure a
good fit with the new
specifications. The course is
divided into six units and the
book comprehensively covers
the content in a way that
prompts students to think
rather than just read and
believe!  Some teacher guidance
is needed to help students when
using the book in a classroom
but it is good in that it does
stretch the more able students
by asking a number of 'Forum'
questions. These make good
extension activities in the
classroom and they can lead on
to debate and discussion
sessions.

Each unit is broken down
into five enquiries and for each
of these, a number of key terms
are identified and highlighted to
guide students. Each enquiry

also has a number of questions
that students can attempt to
ensure understanding of the
key topics.

The book is not overly
content-driven. It seeks to
encourage students to think for
themselves and question the
validity of economic and
business principles.
Throughout the Nuffield
course, students are constantly
asked questions. The
underlying principle of the
Nuffield approach is that
students develop a toolkit of
concepts and theories that they
can then apply to any
examination question. The
book aims to highlight some of
the key questions for students
and then prompts them to
delve deeper into issues that
they find interesting. A key
requirement of the course is
that students complete a
number of pieces of work for
their portfolios. The book and
the accompanying teachers'
resource pack allow students to
approach different topics rather
than studying for one piece of
set coursework.

Each unit in the book closes
with an overarching case study
designed to bring together all
the ideas covered in the unit.
These do need development by
the teacher in order for them to
be 'meaty' enough, but serve as
good launch pads for further
study.

The accompanying teachers'
resource pack is a godsend for
the busy teacher. It is packed
full of activities, many of them
IT-based, that can be built
easily into schemes of work.
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It is sometimes difficult to
decide which ones to use, as
there are often too many good
ones to use for each topic. The
accompanying CD-ROM can be
downloaded onto school systems
and cuts down on the work
necessary for teachers in setting
up a lesson using IT.

CONCLUSIONS

The layout of the book is
clear, but the content does
sometimes skip about from
enquiry to enquiry. This could
be daunting for the less able
pupil but as long as guided by
the teacher, the book is
accessible by all. It is colourful
and the statistics used are bang
up-to-date.

The material used is relevant
and uses products and situations
with which students will be
familiar. The layout is common
for each enquiry, so students will
quickly get used to the general
style.

The quality of the graphics
and photographs used is
excellent and I feel that a lot of
mileage can be gained by having
a set of these books in the
classroom. They need to be
supplemented by other
resources, such as newspapers,
magazines and TV programmes,
but the textbook is an excellent
cornerstone resource for the
Nuffield course.

The resource pack is excellent
value for money as all activities
are photocopiable. There is a
range of activities contained
within the pack, from IT based
simulations to business games to

straightforward written activities.

The themes of citizenship and
environmental awareness are
integrated throughout. Judicious
use of the CD-ROM will cut
down on teacher planning time
and does allow differentiation
via both input and outcome.

It would be difficult to deliver
the Nuffield course without
these two key resources. They
are value for money and the
course can be delivered solely
using them. To keep it current,
the teacher would need to
supplement certain topics with
more statistics, relevant news file
cuttings etc, but as a foundation
for the course, these two
publications are essential.

Karen Hanley, Lytchett
Minster School, Dorset.

OTHER RESOURCES

The European Union, 4th
edition, Brian Hill,
Heinemann, 2001,
paperback, 121 pages, £6.99,
ISBN: 0435 332147, tel. 01865
888058.

This book is well known to
teachers already. It has some
new material and data. There are
new chapters on globalisation
and the transition economies.
However, not every opportunity
to update has been taken. It
remains very useful because of
its accessible level and its
coverage.

A-Z Business Studies
Coursework Handbook, 2nd
edition, Ian Marcousé,
Hodder & Stoughton, 2001,
paperback, 200 pages, ISBN
0 340 80289 8, tel. 01235
827720.

Students who are feeling a bit
nervy about their business
coursework will welcome this
book. It provides a really
commodious support system for
conscientious people who are
prepared to immerse themselves.

The checklists will help them
to see how they may approach
their research and writing up.
Beginning teachers may find it
useful too, as a guide to the kind
of support students might find
helpful. There are chapters
relating to AQA, OCR and
Edexcel courses.
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