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CASE STUDY

Britain’s national daily newspaper industry Page 5
Rob Thomas
This case study looks at the long-term trends in the national daily newspaper
market. It includes excellent data and could provide teaching opportunities for
several courses. It concludes with discussion questions for A level students and
some practical suggestions and a decision-taking activity for use at GCSE
Business or GCSE Business and Economics (contributed by Jawaad Vohra).
Support materials are available on the EBEA website (members section).

A LEVEL ECONOMICS

Keeping up with the economists: 
using game theory in the classroom Page 10
Andrew Ashwin
Economics is changing discipline and it is time to think about some of the
newer ideas that are accessible at A level. This article highlights areas that
deserve wider consideration. It shows how game theory can be built into the
teaching of topics that involve decision making. It concludes with a collective
bargaining scenario so that students can use the ideas in the classroom.

A LEVEL BUSINESS
Remuneration Page 13
Peter Gray
A wealth of tips for teaching about remuneration, including a quick matching
activity and a wide-ranging look at interesting issues for discussion.

DID YOU KNOW?

The talent gap
Nancy Wall Page 16
The first of a planned regular feature that provides recent information and
insights that could easily have been missed in spite of all the websites and
other sources we consult. This one concerns the challenge businesses face in
recruiting talented people. It links to the article on remuneration and is
relevant background for a range of HRM topics.

KEY STAGE 4
Training: illustrating the benefits Page 18
Carol Sumner
This lesson is suitable for students of business studies generally. Two separate
groups – one of which is trained, the other is not – make candy bags from an
origami pattern. It’s a great way to learn about the benefits of training, and
the frustrations of being under-trained for a task. 
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essential reading for everyone who teaches key stage 4. It outlines a
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in their written work. 

Using key terms in business studies Page 24
Stephen Henderson
A look at different ways of using key terms to enhance learning and
understanding. The article presents various approaches to help students
learn key terms, including the use of mind maps as a revision tool and a
device to generate questions in the classroom. 
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Helen Beardmore
Sets out the distinctive features of a business and enterprise college and
explains how they may create a vibrant business ethos and a flourishing
enterprise programme.
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Naomi Birchall
A survey of the most popular and useful sites that provide free business
news and company case studies, including some you probably haven’t 
seen yet.
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Message from the editor

The response to the new look of
Teaching Business & Economics has
been overwhelmingly positive. But of
course, nothing is ever perfect and
the editorial team will welcome your
views on any aspect of the magazine
– individual contributions, overall
look and feel, or anything else.

The editorial panel has been greatly
strengthened. Some members of the
team now have a specific
responsibility for a section; others
have an overall role as contributors
and commentators. Dave Hall has
been recruited as deputy editor. He
has long experience as a teacher and
as a teacher trainer at Manchester
University, though probably to most
readers he is best known as one of
the authors of Business Studies. The
new team will provide the breadth
of expertise that members need.

Increasingly, we will be able to
provide extra resources to support
specific articles on the EBEA website,
www.ebea.org.uk. However, the site
is currently being worked on and
there may be some mismatches
between the instructions in the
magazine and the location on the
website. We will do our best to avoid
this but, just thinking about the
timing of all the changes, it may
happen. The solution is simple. If you
want something and can’t find it,
email me, enwall@aol.com.

Finally, a correction. A mistake was
made in the last issue, for which we
apologise. Jawaad Vohra’s school was
wrongly given as Chelmsford High
School, at the end of his article, “Stop
right now, thank you very much”. 
He actually teaches at Chadwell
Heath Foundation School in Essex. 

Nancy Wall

Teaching Business & Economics
General Editor: Nancy Wall (01825) 724387. Please send comments on
this edition or material for publication to 101 Allington Road, Newick,
East Sussex BN8 4NH or (preferably) e-mail: enwall@aol.com

Send review material to: Sue Turner c/o Verulam School, Brampton
Road, St Albans, Herts, AL1 4PR or e-mail: siturner@btinternet.com

Editorial Panel:
Andrew Ashwin
Naomi Birchall (Teaching & Learning)
Peter Davies 
Darren Gelder (Classroom Resources)
Peter Gray (A level Business)
Dave Hall (Deputy Editor)

Stephen Henderson
Paul Stirner (Assistant Editor)
Carol Sumner (KS4)
Rob Thomas (Economics)
Sue Turner (Reviews)
Jawaad Vohra
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With about 60 per cent of people reading a
national daily (rising to 70 per cent on Sundays),
Britain’s newspaper industry can probably be
considered as a national institution. However,
along with many other national institutions, it is
experiencing changes and, arguably, the
industry is in long-term decline. 

The industry has experienced declining
circulation for several decades. Mintel estimates that
between 1978 and 2003 annual national newspaper

sales, by volume, fell by over 16 per cent. This
comprises falls of 19 per cent and 23 per cent for
popular and mid-market tabloids but a rise of 
12.5 per cent for the quality (previously known as
broadsheet) newspapers, though even the latter
experienced a decline of 6 per cent between 1998 and
2003. Figure 1 provides information on the ownership
of the main national daily newspapers together with
recent data on sales figures.

This shrinking of a market dominated by seven
companies (the Financial Times
is a specialised product) has led
to fierce competition. One
manifestation of this
competition has been intense
price wars. For example, in May
2002, the Daily Express reduced
its cover price to 20p, a move
quickly matched by the
relaunched Daily Mirror; The
Sun then joined them at 20p
and The Daily Star was reduced
to 10p. All papers claimed that
sales rose as a result but it was
difficult for the companies to
sustain the price cuts because
production costs were largely
unaffected. (It is estimated that
News Corporation, the owners
of The Sun, lost about 
£7 million in July 2002.) The
impact of the cuts proved 
short-lived, and sales fell back
once prices were restored.
However later that year, in
September, The Independent
and The Daily Telegraph
showed that it was possible to
increase cover prices without
an immediate fall in sales.

Case Study ROB THOMAS
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Britain’s national daily
newspaper industry

Figure 1: National daily newspaper circulation, selected
newspapers

Sources: Ponsford, D. (2005) “June national newspaper circulation figures: Times closing in on
Telegraph”, Press Gazette, 15 July [electronic version].
ABC (2006) Adding value to your vusiness: national newspapers, Berkhamsted: Audit Bureau Circulations.

Title (owner) June 2004 June 2005 June 2006

National morning popular

Daily Mirror (Trinity Mirror) 1,833,980 1,742,378 1,635,843

Daily Star (Northern & Shell) 890,810 855,612 803,475

The Sun (News Corporation) 3,348,320 3,230,652 3,148,700

Total of average daily circulation 6,564,795 6,291,114 6,018,960

National morning mid market

Daily Express (Northern & Shell) 957,876 893,184 844,729

Daily Mail (Daily Mail & General Trust) 2,405,499 2,350,012 2,340,255

Total of average daily circulation 3,363,375 3,243,196 3,184,984

National morning quality

The Daily Telegraph (Press Holdings) 906,098 903,772 900,158

Financial Times (Pearson) 427,203 425,984 440,598

The Guardian (Guardian Media) 388,584 361,408 380,211

The Independent (Independent 
News & Media)

261,575 262,124 241,660

The Times (News Corporation) 661,330 683,495 656,862

Total of average daily circulation 2,712,435 2,781,300 2,751,709
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Newspapers cannot sustain price wars over a
long period, although they may break out again in
the future. In the meantime, however, newspapers
adopt a variety of tactics to boost sales. For example,
the dailies operate discount schemes for particular
sections of the population such as students, loyal
readers and bulk purchasers (like hotel chains and
coffee shops). This means it is important to distinguish
between the “cover” price and the actual price paid
by purchasers.

As well as price, national newspapers employ
many incentives designed to attract readers. These
include:

● competitions with big-value prizes

● offers for free or heavily discounted meals, 
holidays, etc. – sometimes requiring the 
collection of coupons over a period of time

● free gifts such as CDs, DVDs and posters

● serialisation of books before or at publication

● celebrity stories.

These tactics are likely, at best, to provide a
short-term boost to sales and make readers less loyal
to a particular paper. To halt the longer-term decline
in sales, the newspaper companies have deployed a

range of strategies and introduced several
innovations, such as:

● targeting particular reader groups – the 
Daily Mail is considered notable for content 
targeted at a female readership

● using more colour throughout, with 
high-impact photographs

● producing more supplements – some 
competing directly with magazines

● introducing new sizes for ease of reading 
– with The Times and The Independent now 
publishing in tabloid size and The Guardian
launching in Berliner size

● establishing internet sites such as the 
Guardian Unlimited, providing regular news 
updates and more in-depth articles.

Long-term social trends are by no means
favourable for national newspaper circulation.
Television channels and radio stations have long
provided an alternative source of news and comment,
and have made a major expansion into 24-hour news
coverage in recent years. This has been facilitated by
technological developments such as satellite
communications enabling viewers to see events as
they unfold.

The internet poses a direct threat to the print
newspaper industry. It offers news from a wide variety
of sources. Search engines enable users to access a
broad range of comment and opinion. As more
people use the internet for news and information, so
advertising spend follows. This year it is expected that
the spend on online advertising will exceed that on
newspaper advertising for the first time.

The internet also offers many other attractions
that take users into leisure and recreational pursuits
such as gaming and communicating. These are of
particular interest to young people – and research has
found that the under-25s are least likely to read a
national newspaper – and there is no guarantee that
this group will turn to printed news as they get older. 

One social change that may slow the decline in
newspaper sales is the rise in the number of
households in the UK. For various reasons, the number
of households in the UK is projected to rise faster
than total population. As many individual purchases
of newspapers are for a household, this rise offers
some hope for the industry’s future.
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Sources of information

Audit Bureau Circulations at http://www.abc.org.uk

Cridland, J. (2004) “Newspapers in the UK: an
introduction”, retrieved 17 October 2006 from
http://www.mediauk.com/article/4/Guest-0

European Media Landscape, retrieved 17 October 2006
from http://www.ejc.nl/jr/emland/uk.html

International Newspaper Marketing Association at
http://www.newspaper-industry.org

Media UK at http://www.mediauk.com

Mintel International Group Limited (2005) “National
newspapers – UK”, retrieved 13 October 2005 from
http://www.mintel.com. Accessed via university electronic
library

Needle, D. (2004) Business in context: an introduction to
business and its environment, 4th edition, pp. 24–38,
London: Thomson

Rubinstein, W. (2006) “The end of the newspaper?”,
retrieved 17 October 2006 from http://www.social
affairsunit.org.uk/blog/archives/001137.php

Special report: the newspaper industry. More media, less
news, The Economist, 380 (8492), 57–59, 26 August 2006

Worthington, I. and Britton, C. (2003) The business
environment, 4th edition, p. 340, Harlow: Pearson
Education

Using this case study

The market for newspapers provides good case study
material for a range of courses and levels. The A level
questions below cover some aspects of business
studies as well as economics. To see note-form hints
for answers go to www.ebea.org.uk, and look for
“members only”.  Look for “Supporting resources for
teaching business and economics” and select
“February 07”. 

The lesson plan on page 8 has been designed
for GCSE students taking either a business
specification or joint business and economics. Again
the associated PowerPoint slides and data sheet can
be downloaded from the EBEA website.

Rob Thomas is principal lecturer 
in business environment at the 
University of Portsmouth.
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1 Describe the market for national daily newspapers – is there one market or are there
several markets?

2 How would you classify the market structure?

3 Explain why price competition does not seem important in the national newspaper
industry.

4 Describe the methods of non-price competition and explain why they are widely used.

5 Figure 1 shows that between June 2004 and June 2005 The Times increased its
circulation by 3.35% while sales of most other papers fell – explain why.

6 List the long-term influences on the sales of national daily newspapers and examine
whether the industry has a long-term future.

7 List, with justifications, the potential implications for HR policies and practices of
operating in a sector such as the national newspaper industry which is experiencing
declining sales.

A level questions on the
market for newspapers
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Lesson plan: taking decisions

The case study on Britain’s national daily
newspaper industry can be used as the platform
for a decision-taking activity. This lesson plan
sets out how this can be achieved by presenting
students with the information and asking them
to take a decision. They can then compare their
conclusions with what actually happened in
practice. This is the counterfactual approach.

To use this lesson plan, you will need a set of
PowerPoint slides and a data sheet. These can be
accessed at www.ebea.org.uk; click on “members
only” and look for “Supporting resources for teaching
business and economics.  Select “February 07”.

The key terms covered in the lesson are:

● competition

● market segmentation

● demand 

● added value

● USP

● competitive advantage

● short run/long run

● niche market

● sales

● profit/loss

● fixed costs/variable costs. 

The learning objective is to understand the techniques
newspaper companies actually use to attract and keep
newspaper readers.

The lesson

Slide 1: Introduction

Arrange the class in groups of four or five, and show
the first slide. There are many UK national newspaper
titles – The Times, The Sun, Daily Express, etc. Ask the

class to think why there are so many different types
of papers. Prompt the discussion with questions which
highlight the different reader groups. For example,
ask what sorts of people read the Financial Times, The
Sun and the Daily Mail, respectively. Encourage the
use of key terms such as market segmentation in the
discussion.
[Allow 5 minutes] 

Ask the groups to consider what is the problem with
having many similar types of papers? The objective is
for students to think about competition, and about
how each newspaper company is competing for a
finite number of newspaper readers. 
[Allow 5 minutes]

Slide 2: What would you do?

The second slide presents the problem that students
are to tackle. Each group should choose a UK national
daily paper. Given that all national papers operate in
a fiercely competitive market students should consider
what techniques can be employed to ensure
newspaper readers buy – and keep buying – “their
paper”. If any group is concentrating on merely
reducing the cover price of their title, at a suitable
time tell them to consider non-price techniques. They
could be given an example, such as printing daily
vouchers which can be collected to allow free (or
subsidised) entry to a theme park. 
[Allow 10–15 minutes]

Ask each group to present their ideas to the rest of
the class. You, or a student, can record them on the
board under two headings, price and non-price.
[Allow 10 minutes]

Slide 3: Short and long run

The third slide defines short run and long run. Ask the
groups to sort the techniques they suggested in the
exercise into two categories: short run and long run. 
[Allow 5 minutes]

Teaching Business & Economics8
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Slide 4: Ideas for the long run

In theory, you would expect the majority if not all of
the techniques suggested by students in the exercise
to be short-run techniques. Now ask students to think
of long-run techniques that could be employed to
secure newspaper readers for more than one year. 
The aim is to win loyal, life-time readers. Get the
groups to share their ideas. You may have to help
with suggestions during the discussion. 
[Allow 5–10 minutes]

Slide 5: What did they actually do!

Slide 5 shows what approaches newspapers have
actually adopted. This shows that both short-run and
long-run techniques as well as a mix of price and non-
price strategies have been deployed. Groups should
compare their own suggestions with the reality.
[Allow 5 minutes]

Slide 6: Homework

To conclude, give out the data sheet (Figure 1) which
includes the circulation figures from the case study.
Set this homework question: “How do you see the
future of the national newspaper industry?” You
could conclude the lesson by explaining the key points
in the data, giving the general background and
setting out some of the threats confronting the
industry such as substitutes like the internet.
Alternatively, you might finish by setting several short
answer questions.

Jawaad Vohra
Chadwell Heath Foundation School
Essex
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A Level Economics ANDREW ASHWIN

Keeping up with the economists:
using game theory in the classroom
Economists tend to be a rather conservative in
many respects – especially when it comes to
teaching the subject. The recent discussions over
the new subject criteria for A level economics
have not thrown up any major breakthroughs in
updating the content of the curriculum. What
tends to happen, therefore, is what we know as
“syllabus creep” – the gradual updating of
content guided by what examiners are asking in
exam papers which is then incorporated into
teaching and learning programmes.

Wishful thinking?

For the average examiner in the summer, imagine the
scene. You are surrounded by a pile of 300 exam
papers which never seem to get any smaller. For the
umpteenth time you are reading a student’s attempts
to regurgitate their notes on the Phillips curve. But
then you come across an amazing thing: a student
who raises some doubt about whether the Phillips
curve really is an appropriate way of analysing the
economy. Even more staggering is that the student
then suggests that wage curve theory might be a
more appropriate way of analysing the relationship
between wages and growth. Wouldn’t that be
something!

For many teachers, the pressures of work mean
that we are not able to keep as up to date with some
of the more recent thinking in the subject as we
would like. To present the subject as the lively and
dynamic evolving discipline that it is, we need to be in
a position where we can expose students to some of
this new thinking. 

Biz/ed is attempting to help bridge this gap by
providing a series of resources during this academic
year that takes a look at some aspects of theory. It
offers guides to help students incorporate more of
this recent (and not so recent) thinking into their
examination answers. The plan is to cover some of
these areas:

● game theory
● monetarism

● wage curve theory
● what economists know 
● development economics
● the Taylor rule
● public choice theory
● the value of consumer surplus 
● markets and pollution
● principal-agent theory.

Bringing in more content

The aim of these new Biz/ed resources is to try and
take some of the work of researching new content
areas away from teachers so that they can
concentrate on the associated teaching and learning.
Most of the articles that will be published cover areas
that are already in the specification but which do not
mention these new topics specifically. The key,
therefore, is to find ways in which students can
incorporate the ideas into their existing notes and to
their answers in examination questions. 

To show how this might be put into practice,
the lesson outline that follows – and the associated
activity – suggests ways of developing students’
understanding of game theory. It is based around a
Biz/ed article on game theory. This can be accessed
from http://www.bized.co.uk/educators/
16-19/economics/macrocont/lesson/gametheory.htm.
Alternatively, go to the Biz/ed website
(www.bized.co.uk) and click on “Educators”,
“Economics” and “Macro-economic controversies”. (If
this page has moved, use the search facility and type
in “game theory”.)

The first page of this article outlines the
different areas that could have some relevance to a
discussion of game theory. This lesson (and activity)
focuses on one of these areas: collective bargaining.

The lesson and activity outline

Spend one lesson going over the main principles of

Teaching Business & Economics10
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game theory using the Biz/ed resource. Then run the
activity as follows.

● Give students the briefing and scenario (see panel 
below and page 12) relating to a labour dispute. 

● Divide the class into groups of six, and then ask 
each group to split into two subgroups. Each 
subgroup takes the role of one of the parties to the
dispute – the employer and the employees. 

● The task aims to get students to think about how 
decisions are taken and about the different 
perspectives of the two sides. Students should 
identify what they would like to get out of the 
talks – their payoff. They then have to consider 
what they think the other party wants out of the 
talks. They identify potential areas where conflict 
might occur.

● Each subgroup presents what it wants from the 
talks to the rest of the class – the other half of the 
group are not allowed to listen to this 
presentation.

● Both subgroups must then take part in a 20 minute 
negotiation witnessed by the other members of the
class in which each tries to get some agreement 
about the main principles of a settlement of the 
dispute.

● The discussion is then opened up to see how far 
each side was able to achieve its objective.

The outcome

Students should gain some insight into the idea of
game theory in decision making. They will have done
some research and built up knowledge and
understanding of the principle of collective
bargaining and the labour market.

You can follow the activity up with some past
exam questions where decision making is involved –
this could include pricing strategies in oligopolistic
markets, environmental protection policy, mergers
and acquisitions, provision of public goods, and so on.
Get students to write a short but detailed plan
showing how and why they would incorporate game
theory into an answer.

The activity can be repeated with different
groups and based on alternative labour situations. 
For example, you might arrange a scenario where one
subgroup has considerably more power than the
other. The task can also be changed slightly by
allowing one group to be able to indulge in some
form of co-operative game – one representative of
each team acts as the point of negotiation.

Andrew Ashwin is content developer at Biz/ed
and chief examiner for Edexcel’s GCSE courses,
Business Studies and Economics (Nuffield) and
the Business pilot.
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This activity is designed to encourage you to
think about the relevance of game theory to
decision making in economics. Game theory is
not a new idea but it is still not required by all 
A level specifications. However, just a brief
overview of the theory can teach us a great deal
about decision making in a wide range of
different circumstances.

● You will be divided into groups. Divide your group 
into two subgroups. You will be provided with a 
scenario setting out the background to a labour 
dispute. Each subgroup will play the respective part 
of the two sides to the dispute – one subgroup 
representing the employer side, one taking the part
of the employees.

● Each group will discuss what it wants to achieve 
out of the negotiations to resolve the dispute. This 
should be based on the following:
● pay award
● weekly hours worked
● productivity levels.

● You will also need to think through what you 
believe the other side is going to want out of the 
negotiations. 

● Devise a tactic for entering the negotiation that 
you think is likely to achieve your best outcome. In 
addition, decide beforehand the minimum outcome
you are prepared to accept.

You will be given 20 minutes to bargain with
the other party to the dispute to find a resolution to
the three outstanding issues. You must arrive at a
conclusion at the end of the 20 minutes. This will be
done in front of the rest of the class. (You could even
try filming the discussions to analyse how it went
afterwards.)

There will then be a class discussion about the
outcome of the negotiations. Was there a clear winner
and a clear loser? If you think you were the winner,
why? If not, then why not?

Game theory and collective bargaining
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AB Metals makes component parts for
commercial aircraft. The company has been
doing very well in recent years and profits have
risen by 25% each year for the past five years.
The company have been paying healthy
dividends to the shareholders as a result. Profit
levels have increased partly through increased
sales and revenue but also as a result of
rigorous cost-cutting measures. Five years ago
AB Metals employed 125 people, now the
workforce is now down to 80.

Productivity has increased rising from 30 to 35
units per worker per month. The management would
like this level to increase further and are planning on
investing in new machinery and a reorganisation of
working practices to improve productivity further. 

The workers at AB Metals feel they have been
instrumental in improving the firm’s fortunes over the
past five years. They have largely accepted the cut in
numbers as it has been achieved through natural
wastage rather than compulsory redundancy. They are
aggrieved however at the proposed pay award for

2007. Management want to offer a staged 3.5% pay
increase, 1% in 2007 and then a further 2.5% in 2008.
In return, they are looking for a change to shift
patterns meaning workers would have to work four
12-hour shifts in a week and then have four days off.
This would allow the business to be able to operate
24 hours a day with full cover. 

The workforce has not reacted well to this
offer. They are angry at the lack of any opportunity to
share in the success of the company. They point,
rather bitterly, to the pay awards received by the
management – 7% a year for the last three years and
healthy bonus payments as well. They are also
concerned that they are being required to get trained
up on new equipment but are not being given any
additional pay for the new skills that they will develop
as a result.

The workers’ representatives are preparing to
make their own demands, based on pay, productivity
and working hours, and they expect the management
team to make a counter offer at their forthcoming
meeting.

The scenario – AB Metals



Should workers be paid according to the effort
they exert, the hours they work, or the profit or
revenue they generate for their employer?
Whatever you think, the harsh reality is that pay
will often be based upon what a business
believes it can get away with. 

So how important is pay? Do employees actually take
pay cuts to get a job they find more enjoyable? How
should we teach issues about pay in the classroom?
Unsurprisingly, there is no magic formula but there
are a few strategies that do seem to work.

Setting the scene

The challenge is to help students understand the
bigger picture by considering job satisfaction and
other non-pay factors. Give examples of highly paid
but clearly frustrated celebrities, musicians or sports
personalities. Robbie Williams and Kate Moss make
the point well. 

A useful exercise is to present a class with job
adverts for several different types of position that
have very similar pay levels. If these include an office-
based position, a job that involves travelling, one that
requires working as part of a team and a role that
largely involves working alone, then students will
quickly move beyond the “show me the money”
mentality, just as Jerry did in the 1996 Hollywood
blockbuster Jerry Maguire. 

Pay rates have an impact on corporate finances
and workforce planning as well as employee
motivation. What can you do to sow the seeds and
help your students make the links? Students who
make these links earlier rather than later, often
develop a more holistic understanding of the realities
of “trade offs” and business priorities. It is also well
worth planning the sequencing of your scheme of
work to help develop the cross topic links that will
enable students to perform well come exam time and
to understand the complexities of corporate decision
making.

A tried and tested way to help students
appreciate differing wage rates – from job to job, and
industry to industry – is to get them to match jobs to
salaries. This can be done using the domino format,
recently popularised through the DfES Success for All
standards pack for continuing professional
development (the organisational structures activity).
Figure 1 shows two completed domino cards, and
Figure 2 a list of jobs and salaries to get you started.
To run this activity, you can build up a database of
jobs and salaries either using information from
vacancies advertised in the papers or from a website
such as www.careerbuilder.co.uk. 

Getting beneath the hourly rate

To establish a good understanding of the jargon
surrounding remuneration try developing a mind map
to draw out exactly how people get paid for their
jobs. Depending upon the class this could involve an
open forum or some stimulus material to help
students identify the common elements of
remuneration and payment methods. 

Students taking Applied GCSE courses will need
to focus on methods of payments (monthly or weekly,
cheque or BACS), while AS/A2 students should be able
to explain the various forms of remuneration

A Level Business PETER GRAY
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Remuneration

£5.35
p/h

Police
constable(PC) aftertwo yearsservice

£5.35
p/h

Police
constable(PC) aftertwo yearsservice

£17,000

25 year old

shop assistant

on the

national

minimum

wage
£17,000

25 year old

shop assistant

on the

national

minimum

wage

Figure 1: Sample dominoes for the
matching exercise
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including piece-rate, hourly rate, bonus schemes, and
performance-related and profit-related pay. When
dealing with these concepts actual examples are
better than stand-alone textbook definitions. Students
often underestimate the importance of pensions,
share schemes, medical insurance and extra paid
holidays, so a ranking exercise can often help focus
attention and it allows you a few moments to draw
out the advantages and drawbacks of each benefit as
well as emphasising how their relative importance will
vary from job to job. 

According to The Guardian 2006 survey there
are now eight FTSE100 chief executives who have
basic salaries of more than £1 million. Boardroom pay
increased throughout 2006 by 30 per cent – seven
times the rate of increase for ordinary workers. If, like
me, your students struggle to grasp the realities of a
million pound salary, test their number skills by asking
them to break it down into a daily, then hourly, rate.
Dividing by 240 (the average number of working days
in the year) can be a sobering exercise in itself as
students are reminded that many workers have just
four weeks holiday a year (excluding bank holidays). 

This becomes a more memorable topic when
brought to life with real examples. If you are
struggling to find good examples, a useful fallback is
Michael Grade: he increased his basic salary six fold –
to £825,000 – when moving from the BBC to ITV.
Subject to achieving targets, Michael Grade will also
receive annual share awards worth 150 per cent of his
base salary each year over the next five years. At the
other end of the spectrum spare a thought for postal
workers who have previously been given 10 first-class
stamps as their Christmas “thank you”. 

Staying legal

Two interesting areas worth
exploring here are the impact
upon employees and
employers of the national
minimum wage and equal
opportunities legislation. 

The HM Revenue &
Customs website
(www.hmrc.gov.uk/nmw/) is a
useful source of information
on the minimum wage. The
minimum hourly rates were
last increased in October 2006,
rising from £5.05 to £5.35 per
hour for workers aged 22 and

over and from £4.25 to £4.45 for 18–21 year olds.
Interestingly many firms seem to have financed these
“imposed” wage increases through efficiency drives
and productivity increases, and have therefore not
suffered increasing wage bills. However, the minimum
wage legislation is having an impact on employers.
The supermarket chain Asda, which was once heavily
criticised for its low pay rates for young workers, is a
case in point. In October 2006, Asda announced that
all employees below 18 would also receive the new
18–21 minimum wage, a move that increased the
wages of more than 5,000 part-time employees –
many of them students – at an annual cost to the
business of £1.7 million. This could be used as the
starting point for a classroom discussion on the
minimum wage.

Equal opportunities is guaranteed to get the
attention of even the most trying Friday afternoon
class. It can be a great topic for small group
discussion, focusing upon questions such as “why do
women earn less than men”. A well-managed debate
will probably throw up many reasons or suggested
answers, perhaps including: 

● lack of trade union representation

● women take more career breaks

● part-time employment pays lower rates

● unfairness. 

The national statistics website
(www.statistics.gov.uk) provides useful data on pay.
The website has an analysis that suggests although
the gender pay gap is narrowing, 2006 median weekly
earnings (including overtime) for women at £387 were
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Figure 2: Salary comparisons

Job Salary

25 year old shop keeper on national minimum wage £5.35 per hour

Police constable with 2 years experience £24,090

Intensive care nurse, 10 years experience £19,935

Train driver (with Arriva Trains, Newcastle) £28,000

Member of Parliament (MP) £60,277 + expenses

Prime Minister £187,611

Average basic salary for FTSE 100 CEO (in 2004) £579,000
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still 26 per cent less than the male average of £487. A
quick Google search should reveal examples of the
longer-term costs a business faces if it does not adopt
an equal opportunities approach to pay. For example,
the North Cumbria Acute Hospitals NHS Trust was
forced to pay compensation to 1,500 female hospital
workers in May 2005 for up to 14 years of NHS pay
rates which had unfairly favoured men. This cost the
trust upwards of £100 million.

Human resource issues

An overview of the differing approaches to managing
pay can be especially useful and interesting for more
able AS/A2 students. Many businesses have become
more enlightened over recent years and approach pay
deals from a value for money rather than cost
minimisation perspective. Productivity-related bonuses
and profit-related pay are very topical at this point for
managerial staff. For shopfloor workers, the move
toward annualised hours contracts – by the motor
industry in particular – can also provide some
interesting points of discussion as well as
opportunities to link remuneration to efficiency
initiatives such as JIT, kaizen and lean production.

Summary

Remuneration is an area that can be easily glossed
over, but in practice it provides opportunities for
students to explore links to other areas of their
course. It is important we provide a stimulating
environment for students to consider issues such as
fairness of pay rates in relation to work done, equality
at work, and the ethics of exploiting workers. As
lessons progress, links can be made to unions and
their role in establishing pay rates that have either
helped a business succeed through a more motivated
workforce – perhaps linking to a Tayloristic approach
or the lower levels of Maslow’s hierarchy – or have
eventually led to the decline of a firm (or industry) as
a result of increasing pay costs beyond a level the
business could manage. The bottom line is pay was
important when Taylor developed his piece-rate
system and it is important today, but it should never
be considered in isolation. Just ask Jerry Maguire. 

Peter Gray teaches at 
King Edward VI College, 
Stourbridge. 
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Did You Know? NANCY WALL

Right now, talented people are very scarce. All
over the world, organisations are struggling to
find enough qualified professionals. Often,
many job vacancies requiring lower level skills
are hard to fill too. The labour market is
increasingly international.

Ask people from a range of different countries
“is your education and training system delivering the
kind of people that employers want?” and most of
them will say “no”. Organisations in the US, Japan,
Germany and the UK are all worried. Recently, it has
become clear that employers in India and China are
also encountering talent shortages. They can’t get
enough well-trained graduates to meet the demand
generated by their rapid growth. 

Recruitment businesses are reporting record

turnovers. In this situation, HRM departments are
becoming more important within their organisations.
They have to try to retain staff as well as to recruit
the best available talent. 

The problem is most visible in IT businesses.
Really talented people command huge salaries. Not
since the dot.com crash has there been such demand
for high-flyers as there is now. 

The bargaining power of individuals is on the
increase. Many can freelance – they don’t need to be
tied down with a permanent contract. They may feel
more secure when they are self-employed, because
they can diversify into several different fields. This is
potentially less risky than being employed by an
organisation that might make them redundant.

Teaching Business & Economics16

The talent gap

In the US 

● The number of one-person businesses is growing at 4–5 per cent a year.

● Around 40 per cent of middle managers keep in touch with professional 
recruiters.

● High-flying managers often move on, getting experience with several 
different employers on their way to the top.
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How can companies attract people?

Some companies look at their “employment
value proposition”. Talented people expect any
prospective employer to develop their
capabilities. They will be attracted by the
possibility of training and opportunities to get
further valuable experience. Of course, pay and
perks are important, but the rewards package
needs to include opportunities to develop new
skills. 

Qualified people may be attracted by
aspects of the corporate culture. This can vary
according to location. In the US, employees are

looking for healthcare and retirement benefits.
In India, company growth rates and innovation
are considered more important.

Some companies seek to develop a
reputation for having happy and contented
employees as they feel that this will help them
recruit the best talent. This means their HRM
departments need to keep a close watch on the
factors that will keep their employees loyal and
committed.
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WPP Group plc

WPP is the parent company of many individual
businesses in advertising, marketing and
communications. Well-known acquisitions
include Ogilvy and Mather, and Young and
Rubicam, among many others. As well as
advertising, company interests include public
relations, branding, market research and many
other related activities.

The company began life in 1985 with 
Sir Martin Sorrell at the helm. He deliberately
set out to acquire marketing companies from
all over the world. Head offices are located in
London and New York. The company has 91,000
employees in 2000 offices. Sir Martin gets the
highest recorded pay for a director of a public
company, with a basic package worth 
£38 million in 2006. 

The company takes the recruitment of
talent very seriously. Employees are rewarded
with share ownership schemes. There is an
expectation of continual learning, with
employees offered a wide range of training
programmes. For example, there are
behavioural workshops led by professionals
from the performing arts. There are regular
talent reviews with coaching and mentoring
opportunities leading to deliberate job moves. 

Visit the careers section of the WPP
website (www.wpp.com) for a full list of

employee attractions. The website sets out
WPP’s HR philosophy:

● People achieve more when they are 
supported and motivated to develop their 
careers and acquire new skills.

● WPP, the parent company, and our operating 
companies are committed to creating an 
environment in which our people will 
flourish and grow, running a wide range of 
training programmes covering all aspects of 
agency business and creative skills.
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Training: illustrating the benefits

This lesson will give students a practical
understanding of the part that training plays in
the workplace. They should enjoy it too.

By the end of the lesson, students should be able to:

● define induction, off-the-job and on-the-job 
training

● discuss the benefits of training

● discuss the concerns businesses may have about 
training their staff.

Lesson preparation

The lesson requires students to make a physical object
such as a candy bag. Practice making this item
yourself as you will be demonstrating this skill to one
group of students. 

Plan out how you will divide your class into
two groups (a mix of students is needed in each
group). Arrange the tables in the room so that
students can work in their groups, each working
around a large table with a minimum of distraction.

Ensure you have the necessary resources. You
will require the origami instructions (see page 19
opposite), scrap sheets of A4 paper, and access to a
whiteboard and markers.

Lesson plan

First, discuss the terms induction, off-the-job and 
on-the-job training with students. Arrive at definitions
that the students should note down. Pay particular
attention to off-the-job training as this is often
misunderstood students, who may consider any
training in the workplace to be on-the-job training.

Then divide students into two groups and give
them separate instructions.

● Group one – provide this group with an item (such 
as candy bag) already made up and tell them that 
they have 10 minutes to make as many of these 
items as possible. No further instructions to be 
given.

● Group two – sit with this group and demonstrate 
how to make the item and provide the group with 
photocopied instructions. When they are confident 
of how to produce the item, ask them to make as 
many as they can within the time limit set for 
group one.

When the 10 minutes is up, check the output
from each team. Invariably, group two will have
produced more items – and to a better quality – and
the members of group one will be angry and
frustrated.

Take feedback from the class as a whole on
how they felt about the exercise, and lead into a
discussion about the benefits of training. Students will
provide you with a very long list of benefits (ranging
from morale to quality and waste issues), based in
part on how they felt to have either been trained or
not been trained in how to make the paper item.
Record the benefits of training on the whiteboard.
Students should copy the notes from the whiteboard.

Now that students have a good idea of the
benefits of training, ask them why some businesses
are not keen to invest in training and lead a
discussion on issues such as cost and poaching.

Carol Sumner is head of e-learning 
at Central Technology College 
in Grantham.
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1Fold and unfold the paper 
in half horizontally and 
vertically. Mountain fold 
edge AB to the centre crease.

The candy bag exercise

If folded from greaseproof paper, this practical
design will hold fries and other oily or sticky
foods. For extra strength, fold two squares
together. For sweets or candies, use any paper,
not too thin. Use a 15–25 cm square. If using
origami paper, start coloured side up.

4 Valley fold in half across 
the middle, then... 5 ...mountain fold in half, to 

create a flexible crease. 
Open out the bag.

6 The candy bag is complete.

2 Fold in the top corners 
to the centre crease. 3Similarly, fold in bottom 

corners  C & D, but tucking 
them underneath A & B, to 
lock them flat.

Source: The candy bag diagrams come from Paper Fun and Amazing Origami by Paul Jackson and 
Angela A’Court published by Hermes House in 2001 (previous editions – Anness Publishing Ltd). Hermes House, 
88–89 Blackfriars Road, London  SE1 8HA.
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Improving the quality of argument
in GCSE Business Studies
What does it mean to write good business
studies answers? How should this be shared
with students? The aim of this article is to
remove some of the mystery and guesswork
about how to do well in business studies by
presenting a straightforward, accessible
template for gauging the quality of written
work. 

Identifying an underlying pattern to work will
have the benefit of bringing together the relatively
disparate aspects contained within business studies
and thus give the subject more coherence. In addition,
establishing a shared language about the nature of
the subject (rather than just the subject content),
presents tremendous opportunities for meaningful
dialogue about improvement, both between teachers
and between students and teachers.

The framework

The framework grid in Figure 1 establishes key criteria
for assessing written answers in business studies –
structure, business language, relevance, logic chains
and evaluation. There are three different levels for
each criterion. 

Structure

This row in the framework is concerned with making
students feel secure about the overall shape of their
written work. This should help them focus on the
depth of answers and not skate over too many lines
of argument or simply concentrate on one side of an
issue. It encourages students to consider both sides of
an issue (level 2) and provide a conclusion (where
appropriate).

Teaching Business & Economics

Figure 1: The framework

Level 1 ✓ ? Level 2 ✓ ? Level 3 ✓ ?

Overall:
What does my
work look like?

Structure
State one point
(one side)

State two or four
points (usually both
sides)

And sums up/writes
conclusion (not
always needed!)

Describing:
What’s in my
work?

Business
language

One term per
paragraph

Two terms per
paragraph

Three terms per
paragraph

Relevance
Arguments are
true of any
business

One argument is
definitely about
this business

More than one
argument is
definitely about this
business

Explaining:
Why is it like
that? What might
happen next?

Logic
chains

One step Two steps
More than two
steps

Summing up:
What is more
inportant or more
likely? And why?

Evaluation

Make a
judgement and
relate it to the
business

Make a judgement
and relate it to the
broader business
context

Make a judgement
and relate it to the
business and/or the
broader context in
more than one way
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The term “point” in the framework represents
an answer to a question that stands up on its own. For
example, when discussing the disadvantages of being
a sole trader, the fact that sole traders face unlimited
liability would be a possible point. Points are concise,
snappy and usually contain business studies concepts
and/or terminology. Points start paragraphs, provide a
focus for them and act as a springboard for
explanation. Points can be advantages, disadvantages,
factors, impacts, reasons or positive and negative
aspects. 

The place of points at the start of paragraphs
in an evaluative answer is illustrated in Figure 2.
Students could perform a quick visual check to assess
whether their answer follows this pattern. This is
purpose of the “what does my work look like?”
prompt question in the framework.

Business language

Assessing the frequency of use of business language is
a pretty good proxy measure of an individual
student’s ability in business studies. A useful test for

students is that if they could have written the
response before studying business studies, then the
terms in their answer are much less likely to count as
good business language.

Relevance

Good business studies writing always relates
specifically to the business under discussion. To get to
level 1 in the framework, the answer must clearly be
correct. To move to level 2, some detail must be

integrated into the answer that
makes it true for that particular
business. Level 3 encourages students
to relate their answers in more than
one way to the context. A
straightforward test for students to
check for relevance is to replace the
name of the particular business (if it
has been used) in the answer with the
name of another business. If the
answer still makes sense, it is likely
that the relevance is relatively weak. 

Logic chains

The logic chains row in the
framework is about the number of
stages that thinking moves through
in an answer. Figure 3 sets out the
basic ideas behind this concept.

There at least two ways of
looking at this aspect of a student’s
work. First, it is possible to set out a
string of interconnected
consequences. This is the purpose of
the “what might happen next?”
prompt. Useful language here for
students might be connecting phrases
such as “as a result…”, “this means
that…” and “so…”. An answer that

set out that a business with falling costs might
experience a rise in profits, and so the firm might find
it easier to attract investors would therefore represent
a two-step chain. 

The other main method for explaining is to
give a reason for – or to show understanding of – the
previous statement in the chain. This may consist of
simply defining or explaining a concept. For example,
if an advantage of growth is that a firm could benefit
from economies of scale, the next step in the
argument might be to say what economies of scale
are. Useful language here can be “this means that…”
or “this is because…”.
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Figure 2: Structuring an answer

Figure 3: Logic chains
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In any line of argument, both methods can be
used in any sequence. At some points, consequences
might need explaining; at others, further effects
might need setting out which then require
explanation. 

Evaluation

Everyone knows that evaluation in business studies is
about making a judgement. However, it is often
relatively poorly specified. Good evaluation is often
said to be mature or sophisticated, but what do these
terms really mean? 

In the framework, evaluation involves making a
judgement, where appropriate, and then supporting
that with further explanation within the particular
context. In other words, evaluation is a judgement
plus logic chain(s) plus relevance. A level 1 answer will
refer to some aspect of the business to add weight to
an argument. For example, a judgement that a firm

should expand into a particular
market might be supported by
the argument that the
marketing director has
experience in that area. For
level 2, inclusion of the broader
external context is rewarded.
This could involve referring to
the state of the economy, the
competition in the market or
the level of consumer demand. 

Using the framework

Figure 4 illustrates how the
framework might be applied to
make sense of an actual piece
of student writing.

To test this approach, the
framework was introduced to
five groups of GCSE Year 10
students across three schools for
4–6 lessons. Tests were given
before and after the framework
introduction, and control
groups were used in each
school. In all schools, the
performance of the project
groups improved significantly
relative to the controls. The
initial and final test contained
an identical question. This

allowed similar lines of argument to be directly
compared for individual students. Figure 5 shows
extracts of the answers from three students.

The answers from the final test in Figure 5
show significant structural improvement. Arguments
have become more logically structured with a greater
number of business terms (in blue). Most begin with a
clearly stated point that answers the question and
provides a springboard for multi-stage explanation.
Even the more able student (B) has improved by
weaving in a strand of highly context-specific
reasoning. The other two students are clearly thinking
more deeply about the answers – the mention of
“unstability for their family” in C’s answer, for
example, or the “making it less of a risk when
introducing new ideas” in A’s work. 

Student responses to the framework were
generally very positive. Here are a selection of
comments.
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Figure 4: Applying the framework in practice
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[I now] know it’s better to refer to the business

[I am] more confident with longer questions

[It has] helped me write it so it is more flowing

[It’s about] stating short points with key terms
and explaining them with logic chains 

Made me think more about my work before I
write it

I know it’s better to go into a lot of detail on
each point instead of writing lots of points

Taught me to write in a more organised way

Why didn’t you tell me about this at the
beginning of the year

Conclusions

The framework is unlikely to improve the work of all
students in every case, of course, but the evidence
from the trial did indicate that for many it did make a
significant difference. The great benefit of the
framework is that it ties the form and the content of
writing in business studies together, makes them
explicit, and provides students and teachers with a
transparent structure in which to set their thinking.
The framework can help define exactly what business
studies is. 

The framework can act as a starting point and
a road map for improvement. It is easier for students
to work out what to do if there is a strong sense of
overall direction and pattern.
The framework has the
potential to reduce the fear
of the blank space below a
question. 

Many students persist
in not using business
terminology, and fail to
explain their answers in
sufficient depth. Many
habitually do not provide
conclusions to evaluative
questions. Could this be
because they do not see
these things as fundamental?
The framework helps tackle
this through the integrated
picture of business studies it
provides. In the end it is a
much more powerful way of
leveraging change in student
behaviour than exhortation
alone. 

It is surely one of the
benefits of business studies

that it introduces students to a model for rational
discussion and decision making, where it is important
to consider different points of view, where the
context is highly valued and where the argument is
logically structured. In its specific emphasis on these
vital issues, the framework is assisting in the
development of the kind of values and skills that can
help make students more effective democratic
citizens.

Guy Durden is head of business studies and
economics at Queen Elizabeth’s Grammar School,
Ashbourne, Derbyshire and an AST.
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Figure 5: Testing the framework
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Using key terms in business studies

My students often ask me why I put so much
emphasis on key terms in lessons. It led me to
question if this is an appropriate strategy to
adopt in lessons. However, knowledge and
understanding flows from these key terms. Even
at A level, knowledge of key terms is tested.
Students who have a good knowledge and
understanding of them are more likely to
perform better in examinations. 

I often use key terms in lessons as a starter,
especially in GCSE, and as a means of revision and
linking lessons. Sometimes I list 10 key terms on the
board at the beginning of the lesson and ask students
to write the term and the definition in their books.
Straight afterwards they are self- or peer-assessed. I
have quick feedback on how the students have
performed. Students can also be engaged in the
activity by writing the answer on the board. 

A good revision tactic is to divide the class into
groups and ask them to come up with a set of key
terms which the other group(s) have to define. A
prize usually raises the stakes and ensures difficult

questions – even if some questions fall outside the
current curriculum, students are learning terms which
may benefit them in the future. 

Key terms can be used in a “challenge wall”
where the terms have to be matched with their
meaning. These can be pre-printed and placed on the
wall. For example, you might have a display setting
out and defining the main types of ownership.
Spelling of key terms can also be reinforced by having
them on display in the classroom. Some students will
benefit from having a picture or drawing to associate
with the term. I give students blank cards which they
can use to create their own flashcards – many of them
comment that these are very useful and an interesting
way for them to learn.

Key terms bingo is also a good thinking
exercise. Provide students with a “bingo card” printed
with various combinations of terms. The teacher then
calls out definitions and students have to match the
definition with a term printed on their card. The
actual definition can be given straight away or
reviewed at the end of the exercise.
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Figure 1: An example of a mind map using key terms as a trigger
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Mind maps can be used to both as a revision
tool and to draw sub levels in each branch. They can
also be used to show knowledge in an examination.
The mind map shown in Figure 1 can be used to
generate questions (see below).

You can reinforce learning by using key terms
in crosswords or word searches; and they can also be
set for homework. Puzzles can be created quickly and
tailored to a particular theme.  A good source for
these type of puzzles is the puzzle maker website 

(www.puzzle-maker.com).

Students will also
have their own ideas about
how to learn the important
terms. They may use these
terms to build spider
diagrams for their own
revision. Or they might work
together to build spider
diagrams or chains of ideas.

Many examiners will
tell you that key terms are
the basis of the rest of
business studies knowledge.
Looking at previous
examiner reports the issue
of key terms crops up
regularly. I think the focus
on key terms is justified and
strengthens my students’
classroom learning. It makes
it all worthwhile.

Stephen Henderson is
curriculum leader of
business and enterprise
at The Community
College, Whitstable in
Kent.
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● What details would a job description have?

● What is a CV?

● Why is equal opportunities monitoring important?

● What criteria could be used to move from a long list to a 
short list?

● How does psychometric testing benefit the recruitment 
process?

● What role play could be given to a manager?

● What details may be sent out when appointing someone?

● Why would a business need to identify a vacancy rather 
than assume one is created?

● What details might a person specification have?

● What things must not be included in a job advert?

● Would personality assessment be early or late in the 
recruitment process, and why?

● How could candidates be evaluated in an interview?

● For which types of job might an in tray exercise be used?
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Specialist business and 
enterprise colleges

At the time of writing there are 245 business
and enterprise colleges (BECs) in England. Of
these, 18 went through the redesignation
process last year. In the forthcoming academic
year, 65 BECs are due to redesignate. This article
outlines the key factors that have helped BECs
be successful in ensuring continued
improvement in standards. 

One of the original purposes of a business and
enterprise college, as outlined in the initial DfES
designation guidance, is to create an ethos which
reflects its specialism.

Business and enterprise colleges develop an explicit
“business and enterprise” character which inspires and
motivates students. They demonstrate commitment to
developing enterprise capability in students; achieving
an enterprise-based environment; and
developing an enterprising approach to
teaching and learning in addition to
developing business skills.
Redesignation guidance, 2006 
(p. 32, 2006)

What are the noticeable
features of this ethos to a visitor to a
BEC? On a simplistic level, the BEC
clearly displays its new found
specialist status in a highly visible and
tangible way, from its inclusion on
the school’s letterhead to signs on
entering the school premises. For
example, Kingsbrook School near
Milton Keynes has two flag poles at
the entrance to the school clearly
displaying its BEC status. The flags
make a very clear and bold statement
to visitors that the school is a business
and enterprise college.

There are many other ways to
help a school “achieve an enterprise-

based environment”. For example, Parkview BEC in
Birmingham and Casterton Business and Enterprise
College in Rutland have adopted some or all of these
approaches: 

● incorporating the B&E symbol into the school logo

● refurbishing the school entrance area to present a 
professional business image, for example by having
a regularly updated information screen presenting 
a visual flavour of key enterprise activities

● allowing pupil receptionists to greet visitors 
officially 

● introducing business-style uniforms for support 
staff 

● putting up prominent displays outlining key 
enterprise skills and capabilities.
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Fundamentally, however, the visible signs are
just the surface dressing – the key point is that an
enterprise culture has been inculcated into every
aspect of the curriculum to ensure a continued raising
of standards across the school. In the successful BEC, it
is not just a small group of individuals or management
pushing the agenda forward. In schools where there is

a vibrant business and enterprise ethos, the vision is
shared amongst the entire school community – all are
aware of the specialism and the values and attitudes
which being a BEC brings. In schools which are
successfully embracing the specialism, head teachers
have used the additional funding to give all subject
areas the opportunity to access to the additional
resources available. All areas can actively contribute to
the specialism and adopt a “can do” attitude.

In terms of being a successful school, the Ofsted
guidance has identified elements of best practice.
Every school should have or be working towards:

● a definition of enterprise

● an audit of enterprise education

● identification of learning outcomes of activities

● a mechanism (and the time) for students to 
reflect, evaluate and learn from experiences

● effective methods of assessing enterprise learning 

● systems in place for monitoring and evaluating the 
development of enterprise learning

● commitment and support from the school 
management team.

With the proposed changes in the
redesignation process, it is more important than ever
to ensure that a school’s documentation and quality
assurance processes feed into the school development
plan (SDP), the school improvement plan (SIP) and the
self-evaluation form (SEF). Assuming successful
redesignation, schools will be working towards

objectives and targets in the school
and community elements of the SDP.
A school should review progress
towards these objectives and targets
on an ongoing basis through the SEF.
The vision of the specialist school
should be set out in both the SDP and
the SEF, and these will link in directly
with the redesignation application. 

There are some sections of the
SEF which lend themselves more
explicitly to the business and
enterprise ethos and agenda than
others. Section 4 (and specifically
subsection 4e) –  on personal
development and well being – asks
schools the question: “How well do
learners prepare for their future
economic well being?” This clearly

links in with the Every Child Matters agenda as well as
economic and business understanding. Section 5 of
the SEF is even more explicit in this regard. Section 5b
asks schools: “To what extent do learners have
opportunities to develop enterprise, financial skills
and work in teams?”

Current policy

BECs also need to engage with an array of current
education policy. Some of the key policies to consider
are:

● Higher Standards, Better Schools For All (DfES 
White Paper, October 2005)

● 14–19 implementation plan

● Every Child Matters

● extended services

● personalising learning.

In addition, there are subject specific guidance
and reports which help BECs keep up to date with
current thinking and guidance from Ofsted and QCA.
The most recent publications which are directly
relevant to the specialism are:
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● Learning to be enterprising (Ofsted, 2004)

● Developing enterprising young people
(Ofsted, 2005)

● Monitoring Curriculum and Assessment project 
2005–2006 Subject Report: Enterprise – May 
2006 (QCA)

It is also helpful to consider QCA’s current
position on enterprise. Enterprise goes beyond the
Howard Davies Review concept of five days of 
work-related learning. QCA, however, does
acknowledge that the link with work-related learning
remains strong, and it is publishing guidance in 2007
on work-related learning for the more able. It is
useful here to consider the definitions used by QCA as
this aids understanding of the current qualifications
and those which are being approved. Pre-16, the DfES
definition of enterprise is used, while for post-16 a
broader definition is adopted that includes business
start-up. The qualifications currently available reflect
this distinction. 

The most recent QCA report – Monitoring
Curriculum and Assessment project 2005–2006 Subject
Report: Enterprise – May 2006 – has a number of key
statistics which help identify best practice.

91% schools have enterprise in their SDP or intend to
have it in their plan

35% schools have a written enterprise policy and
53% have plans to develop one

75% schools said resources (staffing, materials and
time) had increased

72% saw enterprise as an important part of the
curriculum experience

With every secondary school in England
receiving key stage 4 enterprise funding, the
DfES has taken key indicators from this QCA
report to identify what tangible outcomes all
schools should work towards. These are: 

● every school has a working enterprise policy

● enterprise is clearly written into the school 
development plan and self-evaluation form 
(see section 5b)

● there is whole school inset on enterprise to 
raise the profile and understanding within the
organisation

● a named person within the organisation has 
responsibility for enterprise being supported 
with necessary resources. 

Funding has also been given to BECs to
work with other schools to help achieve these
outcomes. The Schools’ Enterprise Education
Network is overseeing this initiative in teacher
CPD. 

In conclusion, it has been exciting to see
BECs being at the forefront of developments in
enterprise education, implementing positive and
successful initiatives. 

Helen Beardmore is national specialism
coordinator for business and enterprise at the
Specialist Schools and Academies Trust.
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Something for nothing:
top ten business websites

The dynamic nature of business studies can be a
double-edged sword when it comes to
delivering the subject. On the positive side, one
of the strongest attractions of any business-
related course is the opportunity to engage in
the real world. Moreover, the expectation that
students will have a degree of familiarity with
the business world is built into all of the major
business studies specifications at both levels 2
and 3, whether academic or vocational. 

This, however, raises a problem. Keeping track of
developments within the UK and international
business community can pose a serious challenge for
time-pressed teachers and students. It is reassuring to
know, then, that the internet offers a rich supply of
fascinating and up-to-date case studies. These can be
used both inside and outside the classroom to
introduce topics, develop application, analytical and
evaluation skills, and form the basis of more detailed
coursework.

These ten websites have been chosen (in no particular
order) on the basis of being the most visited (and

revisited) by the teachers and students in my
department over the past couple of years. All provide
free access to a range of resources.

Google news (news.google.co.uk) 

Clicking onto the business section and using the
search engine on this website still has to be the
quickest and, usually, the most effective way of
tracking down the most recent news on a particular
business, as well as keeping up to date with the
business world in general.

The Times (business.timesonline.co.uk)

This is one of the two best enterprise sites, in our
opinion, offered by the broadsheets. Access the
enterprise section from The Times’ home page by
clicking on the business link – it’s packed with a huge
variety of case studies, including a number written by
enterprise editor, Rachel Bridge, as well as the site’s
enterprise weblog.

The Independent
(news.independent.co.uk/business/sme)

The series of case studies contained on this newspaper
site can be accessed by following the news – business
– SME link.

BBC news (news.bbc.co.uk)

The business pages of the BBC news website offer an
invaluable supply of up-to-date articles, many of
which can be viewed as short audio-video links. It uses
clear language and the material is aimed at a non-
business audience, making this the most suitable news
website for key stage 4. You can also use access the
websites of these BBC business programmes:

● Working Lunch
(news.bbc.co.uk/1/programmes/working_lunch/
default.stm)

Teaching Business & Economics

news.google.co.uk
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● Money Programme 
(news.bbc.co.uk/1/hi/in_depth/business/ 
money_programme)

● Money Box
(news.bbc.co.uk/1/hi/programmes/moneybox/ 
default.stm)

Tutor2u (www.tutor2u.net)

One of the more recent resources on this popular
website is a series of free daily subject blogs, offering
news on business, economics, marketing, tourism,
retailing, enterprise and e-business. These short clips
are a great way of keeping on top of market
developments and a useful source of lesson starter
activities. The blogs are relatively short and
straightforward and therefore suitable for key stage 4
as well as A level. Follow the links from the homepage
to establish daily email alerts.

This is money (www.thisismoney.co.uk)

A great site for stories of the businesses – big and
small, national and international – that are currently
making the headlines. The site is produced by the
media group that publishes the Daily Mail and other
titles. The “companies and markets” section is a
particularly useful source of data.

Startups (www.startups.co.uk) 

This site and its sister website Growing Business
(www.growingbusiness.co.uk) are aimed primarily at
those attempting to set up or expand businesses. 
Both sites are packed with practical advice – especially
useful for students following business enterprise
courses. The success stories section of the Growing
Business site is particularly useful for case studies.

Business Link (www.businesslink.gov.uk)

This site contains plenty of practical advice and case
studies and it is particularly useful for students
interested in business start-ups.

Times 100 (www.thetimes100.co.uk) 

Register free for a regular “In the news” update,
which provides a taster of useful news stories to
follow-up. The website categorises many of its case

studies, resources and activities into dedicated sections
for the 14–16 and 16–18 age ranges.

My Business (www.mybusiness.co.uk)

A site set up to offer practical advice to small
businesses – useful for highlighting theory and
coursework research.

Using these ideas in your 
A level teaching

Case studies based on real businesses have limitless
applications within A level courses – from challenging
students’ understanding of theoretical terms and
creating opportunities to apply theory in context, to
developing high-level analytical and evaluation skills.

Case studies can be used effectively throughout all of
the main A level specifications, but in particular they
can be used to help develop skills in these areas:

● AQA, A2 – Unit 5W sections A and B or Unit 5C 
coursework, and Unit 6

● OCR, A2 – Unit 2880, Business Strategy

● Edexcel, A2 – Unit 5 paper 1 coursework, or paper 2
Business Planning, and Unit 6, Corporate Strategy.

Naomi Birchall teaches at Riverside College,
Halton, Widnes, Cheshire and writes for 
Business Review and Tutor2U.

www.thetimes100.co.uk
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ECONOMICS

Economics AS and A2,
Revision Express, Ian
Etherington, Charles Smith
and Matthew Smith,
Longman, 183 pages, paperback,
£13.99, ISBN 1405 807 45 8

Over recent years, one industry
has certainly flourished: the
“how to get your candidates
through the exams” industry. An
economist equivalent of Rip van
Winkle who had awoken during
hibernation because of the
unseasonally warm winter might
be astounded at the sheer scale
of the industry’s advance. Gone
are the days of the mere
textbook. Today, instead, there
are:

● “how to get A grade” books

● examiners’ tips and secrets

● hot potatoes

● thinking like an economist

● glossaries

● board-specific study guides

● revision notes

● how to revise guides

● and just plain revision guides.

Would she, on waking, have thought she had
gone to heaven? Discuss.

A recent addition to the genre is Economics AS
and A2, part of the Revision Express series. One way
to consider how much the book adds to the already
busy market is to make a check list of what one might
consider to be essential features. Figure 1 shows that
this book passes this test.

The authors include experienced examiners,
and there is a definite feel of wisdom being handed

down. Most students should be able to navigate their
way through the sections, some of which are AS
requirements, some specific to A2. The book explains
its symbols and layout on its inside cover but it might
be worth while pointing this out to students who, in
my experience, head straight for the piece of text
they think, sometimes wrongly, that they need.

This definitely covers all the bases – in fact the
authors do deal with the scattergun approach to
question answering — and as you can see from Figure
1, it offers a one-stop shop for revision at £13.99.
Some students might baulk at spending this amount,
when there is much material online. However, I am
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32

Resource Reviews

Teaching Business & Economics

old-fashioned enough to think that there is still a
place for books and traditional reading, and this book
provides a quick and handy reference point for most
topics – not too heavy so it could be a popular option
especially at the last minute. It is not the most
colourful offering on the market but it is what it says
– a revision express. 

Since there is little reliance on data, the danger
of the text becoming dated is minimised, except, of
course, when the exam structure itself changes.
Despite the inclusion of information about the current
specifications, the content itself will remain useful for
most conceivable examination formats. I suggest that
you recommend it to your students, and buy it back
from them at a discount at the end of the course!

One thought to ponder, occasioned by a
comment made by a student at a recent parents’
consultation evening: there is a real danger that
students come to see the revision aid as the be all and
end all. (The student had suggested that he had been
unable to revise since he had not been in possession
of a revision book.) Clearly, the revision industry can
rest assured of a profitable market in the future.

Sue Turner, reviews editor

Economics: Making Sense of the Modern
Economy, edited by Simon Cox, second edition,
The Economist in association with Profile Books Ltd,
2006, 326 pages, hardback £20, ISBN 1 86197 545 7,
paperback £10.99 ISBN 1 86197 606 2

This rather unprepossessing volume from The
Economist is, according to the publisher’s press
release, “aimed at anyone, from students to
presidents, who wants to make sense of the modern
economy and grasp how economic theory works in
practice”. 

The book consists of a series of articles, some
already published in The Economist, written by
staffers at the magazine. It is divided into four
sections:

● the case for globalisation
● the lopsided global economy
● the arteries of capitalism
● worldly philosophy

The first section, unsurprisingly, looks at the
way in which globalisation has become such a potent
force in the world today, and provides counter-
arguments to those who are critical of this
phenomenon.

The second section provides some analysis of
the US economy in recent years, focusing on its
“phoney recovery from recession” and its “appetite
for debt”. It then looks at the rise of China as an
economic power, and considers the implications for
the world economy. The section ends with insights to
the problems which have beset two previous
economic giants, Germany and Japan.

The arteries of capitalism is concerned with
financial systems, the role of central banks and of
global capital. Worldly philosophy looks at “the uses
and abuses of economics – truths and fallacies”.

The book is produced in glorious black-and-
white, without concession to the modern trend for
full-colour, all-singing, all-dancing presentation. This is
perhaps a reflection of the book’s target audience,
which is “those in business and professions”. The
paperback version is aimed at students and is a special
edition, which may, therefore, be designed to be more
appealing to that readership. Even then, I suspect it is
aimed at undergraduates rather than A level students. 

However, to judge this book as an A level text
is to misunderstand its purpose. It is not really
designed to provide an understanding of basic
economics, but to provide a critique of some of our
more cherished theories, and it does so very
persuasively. Still teaching the Phillips Curve? That’s so
yesterday! Poor countries remain poor because they
are suffering from a vicious circle of poverty? Not so!
(If it were true, we would all still be living in the
Stone Age, according to Lord Bauer.) Immigrants are
stealing our jobs and driving wages down? Not a bit
of it! In typical Economist style, theories are put up
and demolished, with interesting results. The section
on globalisation ends by suggesting that its
opponents should focus their arguments on the
developed countries insistence on protecting their
own industries and thereby maintaining “the scandal
of developing-world poverty” rather than simply
condemning globalisation per se. 

Here we have the true value of the book. It
makes the reader think about alternative economic
viewpoints. It should be read by any A2 students who
are applying to read economics at university – and
particularly those applying to Oxbridge – and who are
required to present written or verbal evidence of their
ability. It should also prove useful to anyone, student
or staff, who wants to get another perspective on the
subject, rather than simply following the cosy, well-
worn paths of the textbook and the exam board
specifications. 

And it also offers an answer when students ask:
“But, what is economics about? What do economists
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do?” The final chapter of the book describes the
amazingly diverse areas to which economic thought
and theories are now being applied, from
epidemiology to education, from drug-gang finances
to the demand for religion. And, in the other
direction, the use of techniques from psychology to
build new models of how economic beings operate.
At £20 it seems pretty good value for that alone.

Geoff Moran teaches economics at Bosworth
College, Northampton.

Economic Development, Peter Cramp, fourth
edition, Anforme Ltd (www.anforme.co.uk), £6.95
(£5.95 each for ten or more copies), 
ISBN 1-905504-05-5

Peter Cramp sets out to present what, for many
students, will be their first encounter with applied
economics in this slim, 100-page A4 booklet now in its
fourth edition. An A level style offering from an
experienced teacher, this would sit well with extended
coursework at A2 or as a detailed support to a
module covering development. (First year
undergraduates making a passing visit to
development economics would find it an inviting
introduction, especially, as is often the case, if they
have no background in economics.) The strength is
that it is well written, clear and meaty enough for a
wide range of A level (and equivalent) readership; the
weakness is that although it is well-placed to offer the
enthusiastic student a fascinating, systematic and
topical critique of economic orthodoxy, it remains,
essentially, an interesting, eclectic exposition of
related topics.

In section A, Cramp takes us straight into
measurements and classifications of development.
Citing Todaro, Cramp sets out the three objectives of
development as first to increase the availability and
widen the distribution of life-sustaining goods, second
to raise levels of living and third to expand the range
of economic choices. He goes on to recognise (page 3)
that “trickle down” – the idea that free markets
improve everyone’s lot – was, by the 1970s, a
discredited theory and then moves on. (I’m not sure if
the IMF’s policy wonks have read that memo yet!) I
think this is a lost opportunity because, given the
target readership of predominantly post-16 economics
students, he could have taken the globalised free
market to task in a way which, in traditional
economics specifications, we very rarely do with any
great conviction. This is not to suggest a left-wing
analysis but, instead, that the early chapters could
have usefully dwelled on market failure and the rise

of normative economics – or just, plain, righteous
indignation – as a driver for policy-makers to take
development economics seriously. Cramp does look at
market failure both systematically and usefully, but
not until half way through the book. In short – and I
know this may be vulgar – start with Geldof then do
Malthus!

Unit 16 on the environment is a well-written
account of a very topical issue with the economic
analysis to back it up. Good argument, helpful data
and a nice diagram of social optimality in the
presence of negative external costs. As a teacher I
would like Cramp to have set out most chapters in this
way given the target market. Students new to applied
economics need to be presented with a consistent diet
of clear theory linked to economic argument, relevant
empirical data, a case study to embed learning and a
nice supply-and-demand style diagram to bring it
home. I have got to admit that I have never seen this
done consistently well, but a collected cheer may well
be heard emanating from many an economics
classroom when we get there.

Similarly, I was both pleased and disappointed
to see a section on differential development between
developed nations (with specific reference to the UK
and EU): pleased that this highly topical area of
development within an EU context was being
addressed, but disappointed that this did not take a
more prominent part. Whether it is Polish plumbers or
Romanian orphans, the EU provides a topical arena
which resonates with young people who are asking
the legitimate question: why do they go to such
lengths to work in the UK? Hopefully, the fifth
volume may use the EU context more substantially.

This book is good value for money and applied
economics teachers – and colleagues delivering higher
programmes in geography or citizenship – would find
it useful. Don’t buy a class set without checking fitness
for your particular purpose though, but if you do get
ten or more, it’s a quid cheaper. Enjoy!

Simon Uttley, head teacher and teacher of
economics, St Paul’s Catholic College, Sunbury.

KEY STAGE 4 BUSINESS

Edexcel GCSE Business Unit 1: Introduction to
Small Business, Ian Marcousé, Hodder Arnold,
£12.99, ISBN 034092697

Edexcel’s new qualification in business can be taken as
either a single award in Business Studies, Business and
Economics or Business and Communications, or a
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double award in Applied Business. As a teacher in one
of the schools piloting the qualification, I was eagerly
awaiting the publication of a course textbook
specifically written to cover Unit 1, especially because
it is written by Ian Marcousé who also designed the
specification.

On initial inspection I was ecstatic – the book
literally does what it says – if you use Marcousé’s
suggested scheme of work, there is a chapter for
every section of the specification (spotting a business
opportunity, showing enterprise, putting a business
idea into practice, making the start-up effective, and
understanding the economic context), with key terms,
exercises and practice questions based on real case
studies. There is also a chapter preparing students for
the on-screen exam and the textbook is full of
excellent up-to-date and teenage-friendly case studies,
including Jamie Oliver’s School Dinners, Friends
Reunited, Amazon and Walkers Crisps.

Excellent, I thought, but unfortunately the
format of each chapter is a bit mundane. I can already
hear my Year 10 group complaining “not more
exercises” and “we always have to do the practice
questions for homework”. When I started adding
more detail to the scheme of work and preparing the
first few weeks worth of lesson plans I even began to
feel myself getting a bit bored. 

After using the Nuffield-BP Business and
Economics textbook for the last five years, I found the
visuals in this textbook slightly bland in comparison.
On flicking through, it looks like an old-fashioned
textbook with lots of text and only one or two small
pictures per page. Much more could be made of the
photos, especially in relation to the case studies. The
Nuffield-BP course also came with a folder and CD full
of activities, simulations, role plays and games to add
some pace and variety to lessons and to get the
students more involved. This book, I am sure, will lead
to some good discussions, but it does not contain any
of the kind of interactive, student-led activities that
Ofsted are so keen on (and students love too).

Rather bizarrely, as a course textbook for a unit
which is going to be tested “on screen”, there is also a
distinct lack of exercises which require the use of a
computer in any shape or form or any practice
multiple-choice questions which do feature in the
exam.

I am lucky in that we have three Year 10 groups
timetabled at the same time, and I teach the top
stream which is full of motivated students who like
the idea of doing plenty of exam-style questions and
are happy to compete with each other to get the best

marks (well, for the first few weeks of term anyhow).
My colleagues with the borderline C/D and weaker
students will probably find their groups struggling to
access the exercises and practice questions as this
textbook is definitely aimed at more able students. It
doesn’t really offer any differentiated activities or
basic comprehension exercises for the weakest
students.

Overall, through, I am definitely glad that this
book has been written. I am relieved that it covers the
whole course and takes an “everything you need to
know” approach, and I will be using it most lessons. If
you are going to offer this qualification, you definitely
will need this textbook. However, if you have weaker
students, you may want to just buy a few copies and
supplement the textbook material with simpler
activities. All teachers will also have to work hard to
supplement the book content with more active
exercises in order to achieve some variety and pace to
their lessons, to make more use of ICT and to stop
their students – and themselves – from getting into a
complete rut.

Michelle Chappell teaches business, economics
and enterprise and is head of sixth at Cardinal
Newman RC School, Luton.

Made of Money, Bank of England. Free resource.
Order details and further information on
www.bankofengland.co.uk/education/madeofmoney/
index.htm

This Bank of England resource comprises a DVD/video,
with a supporting activity pack and a handy teachers’
notes pamphlet. In less than 26 minutes, the DVD
attempts to explain the workings of the UK economy
through six short units, three video modules and six
activity cards. Topics range from the flow of money
and the economy to price fluxes and inflation. 

The video shorts features a group of 14–16 year olds.
Through their attempts to make some money, viewers
are introduced to an array of key terms, some of
which your students are likely to be familiar with
already. However, as you might expect, there are
references to goods, consumers and the timeless
classic that is supply and demand. The idea is that the
teacher plays a short video clip – none of the video
clips is longer than 10 minutes – as a basis for further
discussion or to introduce the activity cards (two for
each clip). 

The teacher’s notes suggest when best to use the
activities and how this might be done in the
classroom. References to a range of GCSE
specifications might reassure some teachers that they
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are delivering appropriate materials. For others, it
may serve as a meaningless signpost as clearly not all
content is being satisfied here. 

The pack is clearly structured and it shouldn’t take
more than 10 minutes to figure out how best to
employ it. Some of the topics are dealt with in the
blink of an eye in the video, and work would have to
be done to ensure appropriate learning. As with all
DVD resources, the usual operator controls are
accessible through the on-screen features should you
want to introduce questions and answers at any time. 

The pack is a useful addition to the business and
economics teacher’s arsenal, but it is not the only
resource you would ever need. It perhaps suffers from
trying to be all things to all business and economics
teachers – cramming in too many references to work-
related learning and enterprise – instead of just
focusing more clearly on the features of a functioning
economy. Teachers may see its value more as a lead-in
to some topics, rather than a resource that explores

issues in sufficient depth. The three video clips could
be played in separate lessons with time between
devoted to exploring the concepts and issues raised.
That would fill at least three 45-minute lessons
without requiring additional work to supplement the
resource. 

Pfeg likes Made of Money enough to award the
resource its quality mark. And, of course, it has the
additional advantage of being free. Whoever said you
get nothing for free hadn’t received their copy. It may
not be the first resource you reach for when
introducing inflation but it makes economic sense to
grab a copy. Unlike some freebies, this would be
useful with a mixed-ability GCSE group. It certainly
works as a lead-in to some topics, and would work
well when used in tandem with other resources like a
good textbook and a newspaper. 

David Connolly is head of business education 
at Dixons City Academy, Bradford.
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