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The London congestion charge
hasn't solved all the traffic problems.
But this is mid-morning on a normal
weekday. Such light traffic used to
be very rare before road pricing was
introduced. Now you can sometimes
drive down Gower Street quite easily
(though not always). Read about the
economic case for road pricing on
page 8.
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possible).  Try to include relevant
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aid visual presentation (hard
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Business ethics and corporate social responsibility Page 5
Dave Hall
Business strategies, practices and decisions are often taught from a
highly positive perspective. This article argues the case for examining
business decisions from a much more critical stance in the context of
recent global, national and local developments. It provides teaching
suggestions based on documentary films that could kick-start the
examination of different perspectives.

A LEVEL ECONOMICS 

Road pricing – don’t forget the economics Page 8
Colin Bamford
Congestion, pollution and the social costs of traffic have made road
pricing a hot issue. This article looks at the economic theory and the
public debate. It can be treated as a case study of market failure for all
A level courses, offering ideas about how market failure in this
instance can be corrected. The article also has particular relevance for
the OCR Transport Economics module.

DID YOU KNOW?

Investment and economic growth Page 12
Looking at United Nations data on investment and economic growth
shows some interesting connections and illustrates the rapid
emergence of new economic powerhouses in east and south Asia.
Make a big copy for the economics noticeboard or download it from
www.ebea.org.uk and post it on your intranet.

KEY STAGE 4

Stakeholders: do you have a voice? Page 14
Glynis Frater and Carol Sumner
Stakeholders is an important concept in business studies. This GCSE
activity uses a mixture of groupwork, discussion and role play to help
students identify stakeholders and explore the potential for conflict
between different stakeholder groups. 
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Setting up a departmental website Page 18
Tom White
If your department hasn’t got a website already, read this article and
get started. It’s a user-friendly guide that should enable everyone to
make the most of the possibilities. 
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Life in the fast lane Page 20
Pete Gray and Dan Taylor
An exploration of the ways in which fast tracking can improve
performance, enhance curriculum flexibility and open up new
opportunities for students. If you are likely to be involved in fast
tracking, it will provide food for thought on the benefits and the
possible areas of difficulty.

Being enterprising in schools Page 23
Neil Reaich
A view on how to develop and build a whole-school approach to
enterprise from an advisor’s perspective, with a wide range of
examples from schools that have devised imaginative experiences
for their students.

ICT IN THE CLASSROOM

Why use a virtual learning environment? Page 27
Kalea Haran
This article spells out the possibilities that VLEs can bring to
teaching and learning. If used properly, VLEs can enhance the
quality of independent learning, help to share ideas and promote
discussion, and make the teaching process more efficient. Some of
these ideas are demonstrated in four selections from the author’s
own VLE.

Using Moodle to create a virtual learning environment Page 31
Stephen Henderson
Exploring the pros and cons of VLEs with particular reference to
Moodle.

RESOURCE REVIEWS Page 33

Message from the editor

The summer issue is always a
difficult one from the point of
view of getting reviews of new
books and resources. Typically,
timetables for accreditation of
new courses are so tight that
dedicated resources come out
just before teaching starts.
There is very little time for
authors, software originators
and publishers to prepare new
resources. So there is no time
to publish reviews before you
actually have to decide what to
buy. Too often, reviews will
appear after you have bought
whatever you could find.

This year is worse, of course,
because the forthcoming new
A level specifications for 2008
and for GCSE in 2009 have
created planning blight in the
publishing world. Could we
possibly have a world in which
enough time is allowed for
considered preparation?

The reality is that we have little
to review in this issue, but we
will try to make up for it in the
next few issues. In the
meantime, a plea to publishers
and software producers: please
can you be sure always to send
new items for review to Sue
Turner at the address below. 

We need more reviewers. 
If you would like to try your 
hand at reviewing, or if you
seem to have fallen off our 
list, please email Sue at
siturner@btinternet.com.

Nancy Wall

Teaching Business & Economics
General Editor: Nancy Wall (01825) 724387. Please send comments on
this edition or material for publication to 101 Allington Road, Newick,
East Sussex BN8 4NH or (preferably) e-mail: enwall@aol.com

Send review material to: Sue Turner, c/o Verulam School, Brampton
Road, St Albans, Herts, AL1 4PR or e-mail: siturner@btinternet.com

Editorial Panel:
Andrew Ashwin
Naomi Birchall (Teaching & Learning)
Peter Davies 
Darren Gelder (Classroom Resources)
Peter Gray (A level Business)
Dave Hall (Deputy Editor)

Stephen Henderson
Paul Stirner (Assistant Editor)
Carol Sumner (KS4)
Rob Thomas (Economics)
Sue Turner (Reviews)
Jawaad Vohra
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Teaching business ethics and corporate
social responsibility can enliven teaching
and learning in business studies by opening
up some of the core ideas of business
activity to critical scrutiny. Implicit in this is
the need for business studies as a subject
to examine important contemporary issues
and move on from an approach rooted in
social, economic and cultural changes that
took place in the 1980s and 1990s. This
article explores these issues and concludes
with some teaching suggestions. The recent
spate of film-based documentaries which
focus on issues of corporate social
responsibility create exciting opportunities
for classroom-based work. 

Ten years ago, in a previous article for this
journal (Hall and Raffo, 1997), I highlighted the
looming dangers of the business studies
curriculum becoming cast adrift from broader
social science thinking and consequently lacking
that critical edge so necessary for serious
examination of business. In the intervening
period a number of developments have
increasingly restricted the opportunities for
critical reflection upon business activities. Not
least, there has been an increased emphasis
upon teacher and school/college performance
and a consequent and overwhelming focus upon
summative assessments. Many business studies
teachers have actively and successfully resisted
this process, for example, by using the many
excellent examples of teaching and learning
materials on the biz/ed website. But a critical
study of the subject has often been subsumed by
more pressing matters such as assessment
objectives, levels of response and, of course, the
time-honoured activity of second guessing the
preferences of examiners. 

While these largely assessment-driven
educational developments have been

constraining teachers’ work, there have been
significant shifts in the way in which business
activity is viewed. In the 1980s and early 1990s,
business studies as a school/college subject
experienced an unprecedented growth in
popularity. It is surely not coincidental that
simultaneously societal and political attitudes
towards business were moving in a largely
favourable direction. Business activity came to
be viewed in a much more positive light and was
seen as fundamentally important to human
wellbeing. Its capacity to increase prosperity and
enable individuals to enrich their lives through
ever-increasing levels of consumption, best
realised with minimal government intervention,
was valued. In such a climate, it is perhaps not
surprising that business studies came to be
characterised as an essentially affirmative, if not
celebratory, study of business activity. In this
article I will refer to this view of the subject as
“orthodox business studies”.

Changing views

In recent years there have been some clear signs
that this view of business is breaking down.
Increasingly concerns have been expressed in
response to a combination of factors such as:

● environmental decay, linked largely to global 
warming 

● corporate scandals such as Enron

● the conduct of businesses in the arms trade

● the exponential growth in senior business 
executive earnings in the UK and US.

Students are exposed to debates raising
serious questions about business activity in a
manner that would have been unlikely twenty
years ago. Of course, these issues are not new,

A Level Business DAVE HALL
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but they are now far more likely to impinge
upon the consciousness of young people
studying this subject. However, these issues are
largely dealt with under the banner of corporate
social responsibility or business ethics and,
consequently, they remain largely marginal
within the business studies curriculum. Placing
business ethics and corporate social responsibility
more centrally within the curriculum offers great
potential for this critical gaze to be unleashed.

In orthodox business studies, business
activity is viewed as largely benign and can be
judged according to the extent to which
economies grow, corporate objectives are met
and consumers are satisfied. In this orthodox
approach, business ethics and corporate social
responsibility are taught as separate topics with
little or no examination of their significance for
areas such as human resource management,
marketing or the external environment. 

A critical approach

Another view of the subject can be labelled
“critical business studies”. This views business
activity as much more messy than is traditionally
presented in orthodox business studies. Claims
about the benefits of business activity and some

of the central tenets of
orthodox business studies
need to be viewed with
scepticism. The relationship
of business to global,
national and local
developments requires
consideration. This needs to
be conducted with an
awareness not only of the
potential benefits of
business activity, but also of
the links between business
activity and some of the
most serious concerns about
the world as it is today. 

In particular, students
need to be aware that
many leading businesses
could be actively engaged
in harmful activities that
may, in the long term, be
viewed as unsustainable.
Some of the arguments

associated with this view of business go to the
very heart of the subject and challenge some of
the central concepts of business studies. In this
approach it is important that business ethics and
corporate social responsibility are taught in an
integrated manner so that some of the basic
functions of business can be examined from this
perspective. 

The distinction between the two types of
business studies identified in this article is
perhaps best exemplified through the teaching
of marketing. Currently, in orthodox business
studies, marketing is largely taught in terms of
businesses responding to customer requirements
and meeting, or attempting to meet, consumer
needs and wants. This represents businesses, or
at least successful businesses, as essentially
responsive organisations eager to please
customers. In critical business studies alternative
views of businesses need to be considered. One
would be that many businesses, including
successful businesses, are essentially self-serving
organisations. According to this view, businesses
act in ways that may not be compatible with
meeting consumer needs. This represents
businesses as essentially self-seeking with little
concern for their customers other than in terms
of how they enable a business to meet its own
objectives. While neither perspective – critical or
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orthodox – on its own necessarily offers an
accurate or complete picture of the behaviour of
many businesses, it is surprising that the
orthodox view currently occupies such a
dominant position in business studies. 

Using documentaries

One strategy for introducing a more critical
dimension into business studies classrooms is
through the use of extracts from the recent
spate of documentaries that take a much more
sceptical, and in some cases outright hostile,
approach to business activity. Documentaries
that are worth noting here include Roger and
Me (1989), Super Size Me (2004), and The
Corporation (2003). 

By raising a range of ethical concerns
about the activities of either particular
businesses or business in general, these
documentaries offer important perspectives on
business activity that are often lacking in

orthodox business studies. None of them offer
what might be referred to as a “balanced” view
of business activity, but then it could be argued
that balance is already lacking in orthodox
business studies. In addition, each film contains
images that teachers may not wish to share with
their students, so their use may need to be
restricted to selected clips. 

Dave Hall is a senior lecturer in education at the
School of Education, University of Manchester. 
He is also a co-author, along with Carlo Raffo
and Rob Jones, of Business Studies, the A level
text published by Causeway Press.
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Roger and Me www.michaelmoore.com/dogeatdogfilms/rogerme.html

Roger and Me examines General Motors’ decision to relocate a manufacturing plant from Michigan
to Mexico. This could best be used to complement teaching and learning activities focused upon
business location. Although dated in some respects, the film raises important questions about the
responsibilities of businesses towards the communities in which they are located and offers evidence
about the wider impacts of big business relocation.

Super Size Me www.supersizeme.com

This documentary offers a consideration of McDonald’s marketing activities and its possible
involvement in the US obesity epidemic. It could very usefully be introduced during the study of
marketing so that students are helped to question claims about the nature of marketing. The central
argument is that McDonald’s and other fast-food outlets, far from responding to consumer wishes,
are engaged in a series of activities that act against their customers’ interests and contribute to poor
health outcomes.

The Corporation www.thecorporation.com

The Corporation analyses the dangers posed by the dominant form of business organisation. This
resource offers significant insights into the nature of business organisations and might be used while
studying types of business organisation. Some adaptation from the North American business model
would be needed. Essentially the documentary asks whether corporate behaviour could be usefully
compared to individual behaviour and, if so, how such behaviour might best be characterised.
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Road pricing – don’t forget 
the economics

Over ten years ago in Teaching Business
and Economics, I wrote an article that set
out the economist’s case for road pricing.
These arguments remain as strong as ever.
The problem we currently face is that
political forces, with little transport logic
underpinning them, have moved the debate
well away from the arena of economics.
This is very unfortunate.

Over the past few months, as if it were
needed, there has been additional compelling
evidence of the benefits that road pricing can
make in terms of relieving congestion,
improving competitiveness and contributing to
slowing down the pace of climate change. These
are additional to the welfare benefits that will
accrue through road pricing’s economic function
as a means of reducing market failure.

The economist’s case for road pricing

Congestion and the pollution
associated with road traffic provide a
classic case of market failure. They are
the external costs that are not directly
related to the costs currently paid by
road users. The principle underpinning
road pricing is simple – road users pay
according to when, where and how
much they use the road network. 

Economists have argued for a
long time that the price mechanism
could be used to ration the supply of
road space in the same way that it is
used to ration other scarce resources.
Congestion shows that demand for
road space in certain parts of the
network at particular times exceeds the
capacity or supply that is available.
Road pricing would directly relate the
cost of road use to the distance
travelled and the timing of the journey.

Furthermore, road pricing generates revenue
that can be used to improve public transport.
Figure 1 shows the effect of introducing a road
pricing charge. Marginal private benefit is equal
to marginal social benefit (MPB = MSB) along
the line relating cost of motoring to quantity
demanded. The introduction of a road pricing
charge shifts the marginal private cost (MPC)
upwards until MPC plus road pricing charge is
equal to the MPB and MSB. The effect of the
road pricing charge is to internalise the external
costs of road use. The MPC shifts upwards until
it passes through the social optimum point
where MPC = MSC and MPB = MSB.

Recent evidence

Let us take an objective view of recent evidence.
The Stern report, published in October 2006,
made grim reading (more perhaps to students
than to experienced economics teachers). If

Teaching Business & Economics8
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Stern’s forecasts are realistic, then future
generations will have to contend with rising sea
levels, generally increasing yet more extreme
temperatures and, in some parts of the world,
even more serious drought than at present. It
now appears that the UK will meet its Kyoto
Protocol target for CO2 reduction. However, it is
most unlikely that the UK will exceed this target
by 2010 as was being predicted a few years ago
when New Labour appeared committed to a
more sustainable national transport policy.

It should be made clear that we in the UK
can only do our bit. After all, we currently
generate just 2 per cent of global CO2 emissions.
The USA (24 per cent) and China (17 per cent
and growing rapidly) could do much more to
help by signing up to Kyoto. However, the UK
could do more than it is doing at present and
road pricing would help through reducing traffic
volumes in the future.

This was affirmed by Sir Rod Eddington’s
report on transport policy, published a few
weeks after Stern. Eddington, the former boss of
British Airways, had been asked by the prime

minister to produce a “blue
skies, no holds barred” report on
the transport mess we are
currently facing. From a business
standpoint, his main concern was
the effects of congestion on
business costs and
competitiveness. It is currently
estimated that congestion costs
business around £25 billion a
year. Eddington forecast that by
2015, if national road pricing is
implemented, up to £28 billion
of congestion costs could be
wiped out. 

The cost of congestion
would be internalised in business
through a reduction in transport
costs and efficiency gains in how
expensive labour is used. The
report contains estimates of how
the congestion situation might
be in 2015, with and without
road pricing. The contrast is
compelling – with road pricing,
there would be substantial falls
in traffic volumes within the

M25, in and around our main cities and on
certain stretches of congested motorway such as
parts of the M1, M6 and M62.

How road pricing might work

Given that road space is underpriced and
overused, road pricing is a relevant way of
correcting market failure. In June 2005, transport
secretary Alistair Darling announced the
government’s plans for a pay-as-you-drive system
for charging road users. He warned that it would
be essential if the UK was to avoid a Los
Angeles-style gridlock in the future.

Figure 2 (see page 10) shows the two types of
system being considered. The “tag and beacon”
system is used in Singapore, with variations in
other places. Its downside is the huge capital
cost of erecting beacons and tagging all vehicles.
The GPS system is also being explored. This
avoids the high capital costs of the tag and
beacon system but there are still some technical
problems with it that remain to be solved.
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Figure 1: The effect of introducing a road 
pricing charge

Qs is the social optimum level of use. C1 is the level of road pricing charge that is
equal to the marginal social cost (MSC).
Source: Transport Economics, fourth edition, Colin G. Bamford, Heinemann, 2006
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The political response

Although road pricing has been covered on and
off in the media for some time, the issue came

to the fore earlier this year when
1.8 million people registered
their opposition via a petition
that was put on the Downing
Street website. The text of this
petition was: “We the
undersigned petition the prime
minister to scrap the planned
vehicle tracking and road pricing
policy.”

Although one might argue
that the assumptions being
made in the petition’s wording
were flawed, the importance
from a political standpoint was
the sheer speed and scale of
public opposition. Road pricing
was seen by some commentators
as Blair’s poll tax, and the
response was reminiscent of 
the intense opposition to 
Mrs Thatcher’s overhaul of how
we pay for local services.

I did not vote to “scrap the road
pricing policy” nor would I
expect any half-decent
economist to have done so. In
fact, I was one of the 4 per cent
who voted in favour of road
pricing in the Daily Telegraph
and AOL polls. Why? Although I
like to use my car, I know that
the current situation cannot
persist. We have explored all
other realistic alternatives from a
transport perspective and, of
course, as an economics
professional I know only too well
that road congestion is a classic
case of market failure.

So, what is all the fuss
about and why was it necessary
for the prime minister to send
out a personal response to the
1.8 million protestors? Their
concerns were on two main

fronts. First, they saw a national road pricing
system as a “stealth tax” on road users, despite
the government’s claim that it would be tax
neutral. At present, road users contribute almost
four times as much in tax revenue as they
receive back in terms of new roads and

10

Figure 2: Two main traffic charge systems

Source: Transport Economics, fourth edition, Colin G. Bamford, Heinemann, 2006
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expenditure on road maintenance. This is not a
new argument, although there are clearly many
road users who believe they are paying over the
odds for a second rate road system. Second, there
are concerns of a “Big Brother” nature. A
sophisticated national road pricing system could
mean that the authorities would be able to know
where any vehicle is at any time to within a few
metres. Moreover, any bill from a national road
pricing system could be set out in fine detail, just
like mobile telephone bills. We are already the
most watched people in the world – knowing
where our cars are is unacceptable to many
people. The UK is not yet Singapore in this
respect.

The prime minister’s response to both these
claims has been blunt and to the point, while
being politically expedient. On the issue of taking
further taxation from road users, Tony Blair has
said: “It won’t. Road pricing is about tackling
congestion.” On the privacy aspect, he said: “Any
technology used would have to give definite
guarantees about privacy being protected.”

Despite popular opposition, the government
does appear to be going ahead with the
legislation needed to implement a national road
pricing scheme, albeit with reduced enthusiasm.
Local schemes seem likely to be implemented
prior to any national system. Current thinking
appears to favour a zonal system, whereby a flat
rate charge is made per mile depending on where
the vehicle is used. This charge would be up to
£1.34 per mile in the most congested areas, falling
to as low as 2 pence per mile in uncongested
areas. Such a scheme would seem to lack the
built-in sophistication of the once proposed GPS-
based system. In a GPS-based system, the charge
would not only reflect where the vehicle was used
but also when it was used and, significantly, the
volume of traffic. A zonal approach therefore
provides an incomplete means for dealing with
market failure, unlike the more sophisticated
system used in Singapore.

As things stand, the case for road pricing as
a means of combating the market failures
associated with road congestion seems to have
been overlooked. And yet virtually all economists
agree on its relevance as a market solution to
what in many respects is an otherwise intractable
case of market failure. It will be interesting to see
whether politicians are prepared to support what

economists and their specialist advisers are saying.
If they don’t, congestion levels will inevitably
increase and the country’s businesses and 
30 million road users will become even more
dissatisfied. It is surely time for all economists to
make a stand.

Colin Bamford is professor of transport and
logistics at the University of Huddersfield and
chief examiner of OCR A level Economics.
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1 Using a marginal social cost(MSC)/ 
marginal social benefit (MSB) diagram, 
show how the introduction of a flat rate
user charge like the London congestion 
charge affects the market equilibrium. 
Discuss why this is not necessarily an 
optimum position.

2 Obtain statistical or other information 
on the impact of the London congestion
charge on road traffic levels and public 
transport. Comment on the extent to 
which there has been an improvement 
in the efficiency of transport in London.

3 Discuss the circumstances where a road
user charge may not be an effective way
of reducing traffic congestion.

Classroom tasks



Did You Know?

Investment and economic
growth

The United Nations publishes data on economic
growth and fixed investment by country, geographic
region and type of economy. This data can provide a
useful starting point for comparisons between
countries at similar and different stages of
development.

Figure 1: Fixed investment rates in the G7
countries

In the last decade, the UK economy is generally regarded as
having been healthy. However, as Figure 1 shows, UK levels
of investment are low in comparison with other developed
countries in the G7. How would you expect this investment
record to affect UK economic performance in the future?

Figure 2: Fixed investment rates in major
developing countries and the Russian
Federation

As Figure 2 shows, in recent years some countries have
much higher investment than the major G7 economies. 
Can you explain the high levels of investment in China and
the Republic of Korea?

Teaching Business & Economics12
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Figure 3: World output and export
volumes

Figure 3 shows the link between export
growth and output growth. Can you explain
this link? Why is export growth more volatile
than output growth? Weigh up the likely 
long-term consequences of export growth.
Compare the costs and benefits.

Figure 4: Economic growth by type
of economy

As Figure 4 shows, developing countries as well
as the poorest countries in the world are now
growing faster than the most developed
economies. How can poorer countries achieve
faster growth rates than richer countries?

Figure 5: Economic growth by
region

Figure 5 shows that growth in the very 
fast-growing economies is tending to slow a
little. Would you expect this process to
continue? How will it affect standards of 
living in the relevant countries?

What other questions does this
kind of data raise?

Source of all data: United Nations, World Economic
Situation and Prospects, 2006
Note: figures for 2005 are partly estimated, figures for
2006 are forecasts.
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Stakeholders: do you have 
a voice?

This GCSE business studies lesson will give
students a practical understanding of the
interests of different stakeholder groups. If
a local issue is used, it will help students to
understand the varying interests of
different groups in community, business
and economic issues.

By the end of the lesson, students should be
able to:

● identify the main stakeholders in an 
organisation

● discuss areas of conflict between different 
stakeholders

● consider decisions from different stakeholders’
points of view.

Lesson preparation

You will need some articles from your local
newspaper on issues that are causing concern
for people in the community. These articles
could be about:

● access to a public service

● an important public service closing down

● yet another charity shop on the high street

● parking charges

● a new superstore being proposed for the area

● a new housing development

● a business that is closing down.

Try to choose articles on issues that may affect
members of the group or their families.
Encourage groups to select a local issue for
themselves. Alternatively, you could plan the
lesson around the articles on page 15. 

Lesson plan

1 Organise students into groups of four or
five and provide them with newspaper
articles on a selected issue. (You could give
the students a choice, and ask them to pick
an issue before dividing into groups.)

2 Ask students to produce a list of the
different groups of people that will be
affected by the issue reported in the
article(s). Allow 10 minutes.

3 Using the board or a flip chart, take
feedback. List the groups affected by the
issue by building up a spider diagram
(leaving the centre blank at this stage).
Discussion may be required to draw out
any key groups that students have not
come up with in their lists.

4 Introduce the term “stakeholders”. Add
this term to the centre of the spider
diagram and discuss a possible definition
of the term.

5 Distribute a set of the student sheets on
page 17 to each group. Allow 10 minutes
for students to read through and complete
the set task. 

6 Take feedback and discuss possible areas of
conflict between stakeholders. For
example, if a public service is being cut,
there might be a conflict between the
government’s need to cut costs and the
employees’ desire to keep their jobs.

7 Make each group represent a different
stakeholder – for example, one group may
be the community, another the
government, etc. Explain that the students
are to role play a public meeting called to
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THOUSANDS of protestors
descended on Wyndham Park,
Grantham, on Saturday to say
an emphatic “no” to more cuts
at Grantham Hospital.

The Journal’s protest rally
delivered the stark message to

United Lincolnshire Hospitals
NHS Trust that the people of
Grantham utterly oppose
threatened cuts that could
include downgrading of A&E,
closure of the midwife-led
maternity unit and cuts to
surgery and children’s services.

EVERYBODY at the Journal’s protest rally
in Wyndham Park had their own reasons for
being there but all were united in their belief
it would be madness to cut services at
Grantham Hospital.

Brothers Charlie and Oliver Brendon were there
last Saturday with grandmother Vena Brendon.
She said: “They feel really strongly about it.
Their mum is a nurse and I’m a physio.”     

Charlie, 7, and Oliver, 9, are both pupils at the
National Junior School and were proud to be
wearing campaign T-shirts and carrying home-
made placards. Oliver said: “I’m disappointed at

what they want to do to the hospital. We need it.
I broke my arm last year and I had to go there.”

Clare Stimson was at the rally with brother Len
Goodband and their mum Maureen Slater. They
also had Clare’s children Shanie, 6, and Pierce, 9,
with them and Len’s son Tyson, 3, and stepson
Jake Shelton, 9. Clare is no stranger to hospitals
as both her children were born with a cleft lip
and palate and have had to have a lot of surgery.
Clare said: “We have always had to travel to
Nottingham to have the surgery but surgery
should be available in every hospital. If they
move A&E as well it will be a nightmare.” 

Five-year-old Emma Brook wore a plaster cast
marked with the message “Save Grantham
Hospital” after breaking her wrist at school the
day before the rally. The St Mary’s School pupil
was treated at Grantham Hospital after a fall in
the playground. 

Mum Angeline said: “If she’d been taken to
Lincoln I didn’t have any money on me to pay
my bus fare to get there and nobody had
transport to collect me.”

Source: Grantham Journal,
www.granthamtoday.co.uk

Source: Grantham Journal,
www.granthamtoday.co.uk
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discuss the issue they have been
considering. Each group has to represent
the views of its stakeholder group. Allow
students 10 minutes to prepare their case.

8 Chair (or select a student to chair) a
meeting at which stakeholder groups put
forward their views in turn.

9 As a plenary, revisit the learning objectives.
Check that students can identify different
stakeholders and understand the ways in
which the activities of businesses and
organisations affect different groups.

10 A possible follow-up activity would be to
write a letter to the newspaper, taking the
role of one of the stakeholder groups and
putting their point of view.

Carol Sumner is head of e-learning at Central
Technology College in Grantham. Glynis Frater is
national 14–19 partnership co-ordinator at the
SSAT.
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Stakeholders
A stakeholder is an individual or group with a direct interest in an organisation’s performance
or who is affected by an organisation’s activities.

Complete the table below.

● In the left-hand column, make a list of all the 
stakeholders who will be affected by the issue being 
considered by your group.

● In the right-hand column, state what the stakeholder’s 
main interest will be. (For example, if employees are 
affected by the issue you are considering, then their 
main interest will be the security of their jobs and their 
wages.)

Stakeholder Main interest/what they want 
from the organisation
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Setting up a departmental
website
There are good reasons for a business
studies or economics department to have
its own website. Even a very basic
departmental website can bring immediate
benefits for teaching staff, especially in a
department trying to share resources and
good practice. It helps individual teachers
organise their material. It should also be a
resource that your students increasingly
come to rely on too.

In order to make the simplest possible
start, you will need a word processor program
such as Microsoft Word. You also need a site to
which you can post your material: the most
likely place will be your school’s intranet site. If
there is someone in your institution who can
talk you through the first steps, you’ve
got no excuse. It really is very
straightforward. 

What are the advantages?

Ten years ago, most economics and
business departments kept their resources
in filing cabinets and in a jumble of
folders, wallets and floppy disks. Some
still do, and there are departments where
it is important not to lose that
increasingly dog-eared, master copy.
Sharing resources in this manner is tricky
and time consuming. 

Another growing problem is the
proliferation of electronic documents,
spreadsheets and presentations. These get saved
all over the place. Even tougher is keeping tabs
on your links to interesting internet sites. You
can lose the ones you write down, and storing
them as “favourites” is fine but what happens
when you go onto another computer. 

A website offers the potential to put all
these resources into a single, centralised place.
In addition to organising your material, it
becomes readily accessible to colleagues and,
crucially, students. They can see schemes of
work, course guides, worksheets – and anything
else you wish to share with them. They may
even want to browse your subjects and topics,
which can be a helpful promotional tool for
your department. Your website will really
become interesting when student photos,
comments and contributions start to make it
onto the site. Students often use sites like
MySpace, so they are already fully familiar 
with the concept of having and contributing to
web pages.

Schools’ reprographics policies vary
enormously, but you may find it advantageous
to accelerate the process of putting more
resources into a digital format by typing up
documents and scanning images. Once
documents are in digital format, printing
becomes simpler and easier. Printing a digital
document is often cheaper than photocopying.
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Getting started

Before explaining how to set up a site, it is
worth remembering that you can approach the
task as a piecemeal process. Few people have the
luxury of an entire staff inset day to get the job
done in one frantic burst. It is entirely possible to
build the website using 10 minutes here and
there. You may even find the process a bit
moreish and catch yourself working on the
website in all spare moments.

To start, simply open up any Word
document that you want to go on the website.
Click on File and then Save As... Notice that this
gives you the option to save the document in a
number of formats. Click Save as type and from
the list pick Web Page. That’s it, in a nutshell.
You are now creating material that can go onto
your website.

Next, assuming you have a school website
that students can click on with a doorway
marked “Economics and Business” (or whatever),
approach the person who runs your intranet site
to find where your homepage is saved. If you
don’t already have a space on the school
website, or if you are even more ambitious, see
next steps below.

Your main job is editing this homepage.
Right click on the filename of your homepage
and select Open With ….. Microsoft Office Word.
The page springs open and you can type away,
cut and paste text, add pictures, and fiddle with
colours and fonts. Type a web address like
www.bbc.co.uk and see what happens. If it

springs up in a blue, underlined font you’ve
created a hypertext link. From here, you’re
building your website. You’ve just got to add
more of these links. And keep saving your
homepage.

A good first job is to smarten up your
homepage and make it interesting by placing
hypertext links to interesting websites. Write a
friendly introduction and put on a funny photo.
Then start adding on more material. For

example, you could save a document
called homework policy as a web page,
using the method described above, and
place it in the same folder as the
homepage file. Add this to the homepage
by using the command Insert …
Hyperlink, and linking to the place you’ve
saved homework policy. Repeat this
simple method to build your site by
adding in other useful resources.

Next steps

You may not have a school intranet site –
and even then, you may not be able to
access it from home. In that case, you may
wish to set up an “external” website. You

should consider approaching one of the
thousands of companies that host sites on the
web, usually at limited expense. However, check
your school’s ICT policy. Consider the implications
of putting documents and images on your site
into the public domain.

Whatever approach you adopt –
developing a resource on the intranet or
building an external website – buy a USB flash
memory storage stick (128mb should be plenty)
and learn how to store your website on it. This
gets you closer to the goal of centralising all
your resources. It can help with the editing
process too. Build your team, and increase
participation in your project. Many hands will
drive the process forwards and promote sharing
of resources, ideas and talent. You will almost
certainly want to bring students on board at
some point. As I hinted, once you get started...

Tom White is head of economics at the Norwich
High School for Girls. He has held management
roles in several Norwich schools.

19



Current Developments PETER GREY and DAN TAYLOR

Life in the fast lane

Fast tracking learners can be great for their
motivation and stretch. Creative curriculum
management can deliver excellent and
imaginative outcomes but can also put
added pressure on teachers and stress on
learners. It might place quantity ahead of
quality as regards qualifications. So is fast
track a road you should be travelling
down? 

This article examines some of the
benefits to be gained and pitfalls to avoid.
It contains practical warnings and advice,
and celebrates some wonderful successes,
organised around eight top tips. We hope
this whets your appetite for what is
becoming a growing practice in our
curriculum area. 

Tip 1: Get senior management backing

Fast tracking is not for the faint-hearted . Bold
strategies often yield the best results, so get top-
down support early and use it for leverage later
on. Leasowes is a thriving business and
enterprise college in the West Midlands where
all pupils complete the Applied Business Studies
GCSE in one year (year 10). Support from the
senior management team during the planning
stages allowed the department to adopt a bold
approach, including provision of a week off
timetable for all year 10 students – half the
cohort in one week, repeated the following
week for the remaining half. Senior
management backing helped oil the wheels as
other departments adjusted their curriculum
offerings for the required fortnight and (hefty)
bills for the resultant supply cover were duly
signed off. This year, the need for supply cover
has been solved by taking the whole college
population off timetable simultaneously. This
has been supported and funded by the DfES
Innovations Unit. 

Tip 2: Act where results will be most
noticeable

Leasowes initially taught the examined third of
the Applied GCSE during the “fast track” week,
but a year later used this week for one of the
coursework units instead. Looking back, the
department remembers the dilemma caused by
changing a winning formula, but overall staff
are now happier to fast track one of the two
coursework units. Intensive learning means
pupils better appreciate the linkages between
topics as visiting business people follow hot on
the heels of each other. 

Tip 3: Make your curriculum a flexible
friend

Treviglas Business and Enterprise College in
Cornwall offers an ambitious package of
business-related qualifications and opportunities
including OCR nationals, two and four GCSE
equivalent awards, AS/A2 courses in disciplines
such as accounting and Applied A levels in areas
such as travel and tourism. The college’s options
system provides flexibility as key stage 4 pupils
complete units at their own speed. The menu of
enterprise-related courses will grow further as
specialised diplomas kick in. This curriculum
flexibility has proved successful to date, and its
underpinning assumption is that pupils will
progress at differing speeds. Not all pupils
should be expected to complete courses at an
accelerated rate. Fast tracking whole classes at
the same speed is not always appropriate but a
little thought and planning can bring more
flexibility. Leasowes is condensing key stage 3
down to two years and using the additional
curriculum time to introduce even more flexible
learning options. 

Tip 4: Don’t lose the business from
business studies

A key problem is the ease with which staff can
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unintentionally remove the commercial edge
and business contacts from a course in fast
tracking students through the curriculum
content. First-hand business experiences are, by
their nature, time consuming to plan, deliver
and reflect upon but this does not make them
less desirable. Try not to axe these in an effort to
squeeze more teaching into fewer time slots.
Learners tell us they can relate better to the
worker/management divide after watching staff
and managers studiously sit at opposite ends of
a works canteen avoiding any interaction.
Similarly students better understand the complex
links between productivity and motivation after
watching how neon signs in factories show
tumbling bonus payments because a broken
machine has halted output and frustrated eager
workers. Websites and virtual tours do offer
tremendous support but until we can
“smell” the factory through the
computer screens, visits should never
be discontinued lightly. 

Tip 5: Focus on the learner not
the cash
Delivering the (double award)
Applied GCSE in a single GCSE
timetable slot is common practice in
many schools and, unsurprisingly,
always a hit with the bursar. A model
worth considering is to stream pupils
on ability and then offer the same
course with differing timetable
commitments. Kingswinford School
in the West Midlands offers the AQA
Applied Business Studies course both
as a two-lesson-a-week course and as
a three-lesson-a-week course, and
selects pupils to each route as
appropriate. The department thus balances
efficiency with curriculum offerings that meet
the needs of learners with differing abilities.
Staff and pupils are happy with good results at
both ends of the ability spectrum, suggesting
this is a model well worth considering if you
have sufficient pupil demand to run the course
in two modes. 

Tip 6: Plan for progression outside your
institution

Working with institutions at the next stage
ensures sustainability. This is becoming easier

now as the 14–19 agenda and specialised
diplomas both place a heavy emphasis on
collaboration. After delivering the Applied GCSE
in year 10, Leasowes (11–16) school offers AS
Business Studies in year 11 in addition to resits
and additional GCSEs. This has proved both very
popular and successful. It prevents fast track
students from feeling that they are merely
treading water in year 11. The system works
because Leasowes school works closely with King
Edward VI Sixth Form College in Stourbridge.
Leasowes adopted the same exam board as King
Edward VI College and it works with the college
to ensure that pupils leaving the school join the
college AS class in the late summer (after AS
exams) to begin A2 teaching. Good
communication and co-ordination between
schools and colleges are vital at this stage.

Experience suggests you should make sure that
appropriate support structures are set up and
agreed in advance, including network access,
learning agreements, tagging to a personal tutor
set and orientation visits. Remember that
students can feel like “fish out of water” and
you’ll never get a second chance to make a first
impression.

Taking progression a step further, King
Edward VI College and the Business School at
Wolverhampton University have an agreement
whereby year 13 students can complete a
certified marketing undergraduate module by
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students as well as students taking an undergraduate marketing
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attending university one afternoon a week. This
provides a progression route for year 13 students
who have sat A2 Business Studies exams in year
12. The module provides CATS (credit
accumulation and transfer) points and gives
students some experience of what life at a
university might be like – especially useful for
those with no direct family experience of
university life. If this sounds appealing, then do
contact your nearest university. Remember that
with falling cohort sizes over the coming years,
together with the impact of tuition fees, many
universities will be increasingly keen to develop
these links. Also think carefully about the timing
of courses. An autumn start in year 13 can
provide valuable university experiences to feed
into the UCAS process, but start too late and the
coursework requirements from these options
might cut across other A2 exam commitments.

Tip 7: Serve the customer with what
they need
It is worth remembering that when an outsider
makes a judgement on your pupils, more
(qualifications) is not always better. Pupils sitting
exams early may get lower grades. So is an early
grade C better than a B gained through
traditional delivery? We don’t know but raise it
as an issue. This can become more significant if
college places are allocated on average not total
GCSE scores. (In which case, for example, three
grade As and 4 Bs grades would attract a higher
“score” than two As and eleven Bs.) Later, a
university may also require good GCSE grades in
maths, English and the subject the applicant is
looking to study. Fast tracking reads well on a
UCAS personal statement, but applicants need to
pass any qualification threshold levels that
colleges and universities might use for screening. 

Tip 8: Play to your strengths
The Surf Academy run through Treviglas is
ideally placed to take advantage of the north
Cornish surf-related market. It provides a
backdrop for business-related teaching in and
out of the classroom. Ideally located to cash in
on the north Cornish surf market, the idea of a
surf school business seems to work very well and
students at Treviglas progress at a variety of
speeds through their chosen qualifications. The
school also has excellent links with Plymouth

University (an increasingly popular choice for
business undergraduates) and has used these to
develop CATS accreditation for a number of
courses. The success of the Surf Academy is
reflected in the imminent launch of the Business
Academy at Treviglas. 

Students at Treviglas Surf Academy. 

Summary

Fast tracking happens Monday to Friday in
businesses all over the country, so why not in the
classrooms of future business leaders? At its best
fast tracking can motivate, stimulate and provide
learning opportunities not always available in
the traditional curriculum. At its worst, however,
it can place added pressure on teaching staff,
put stress on learners, reduce contact with real
businesses and create a grades profile that
emphasises quantity ahead of quality. 

It is no coincidence that securing senior
management support is our first tip as most who
have tried fast tracking agree that this is the
best starting point. Developing a good fast track
scheme is not easy, but who said anything
worthwhile would be easy? Fast tracking is
exciting and can be rewarding provided we keep
learner needs at the heart of our plans. 

Pete Gray is 14–19 co-ordinator at King Edward
VI College, Stourbridge. Dan Taylor is head of
business studies, Leasowes Business & Enterprise
College.
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Are you an enterprise 
co-ordinator charged with
moving enterprise into the whole
school agenda? Have you been
lumbered with enterprise and
told to deliver it along with
other responsibilities? If my
knowledge of what happened in
the South West applies
nationally, you are unlikely to
have been given a responsibility
allowance for this work. 

As well as enterprise, there is a
plethora of related initiatives which
might be added to the enterprise 
co-ordinators list of responsibilities.
There is work-related learning (WRL),
citizenship, careers education and
guidance (CEG), economic and
personal wellbeing, and personal,
social and health education (PSHE).
Soon there will be personalised
learning routes delivered through
the diplomas, personal, learning and
thinking skills, and the functional
skills initiatives. It is no wonder that
some schools and teachers are
confused and bewildered.

When delivered well,
enterprise – as well as WRL and CEG
– can be positive and inspiring. This
article suggests some ways forward
and provides case studies of different
approaches.

Not another initiative

It is easy to see the purpose and need for each
initiative when considered individually, but just
how should you mix these initiatives to provide
a valuable experience for learners? A good
starting point is to consider what planned

experiences you want for your learners from
year 7 onwards, whatever their curriculum
pathways. 

There should be a deliberate progression
of activities. These might initially introduce the
real world in a safe way and then allow learners
to develop self-awareness of the skills and
attributes they need and how these relate to
their future economic wellbeing. All the
components, including enterprise, need to

Current Developments NEIL REAICH
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Being enterprising in schools

Writhlington School, Radstock

This school has been developing enterprise education over
the past seven years and seen staggering improvements in
learner achievements. The school received an award for
being the most enterprising school in November 2006.
Around three quarters of students follow business studies
to GCSE, but enterprise activity takes place across year
groups and in other subject areas. The school also runs
fifteen student-led social enterprise companies, all of
which are registered at Companies House. Being part of an
enterprise company offers learners a chance to get 
first-hand experience of the challenges of running an
organisation.

There are two key elements in this success. First, the
companies are ongoing concerns and managed by
achievers across an age range. Students therefore learn
from and build upon the experiences of previous years. For
example the oldest company, The Orchid Project, is now a
global company with an international recognition and
considerable turnover. Second, the social enterprises are
embedded in curriculum areas and support students in
achieving both academic and vocational qualifications.
Being in an enterprise company is not just for students of
business studies, but is critical to those studying science,
IT, media, music, art and hospitality courses.

Writhlington School is clearly close to achieving a position
where “enterprise learning underpins the educational
experience of all curriculum areas so that students can
develop the generic skills that an enterprise culture
demands”. For most schools it is the journey towards that
destination that is important.

Contact: http://www.wsbe.org.uk/
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dovetail into the practical learning
agenda, be present across the
curriculum and be enjoyable. In this
way enterprise, work-related
learning and the other initiatives can
work together to support the Every
Child Matters agenda.

For this to happen, you need
to plan your strategy in
collaboration with those responsible
for other cross-curricular areas and
for the school’s own specialism. Go in
with a clear idea of how and why
enterprise makes an important
contribution to helping young
people to improve their economic
wellbeing. 

Why enterprise is good

Enterprise offers learners a chance to
develop work attributes. These
should motivate and enthuse
learners, as well as support them in
achieving economic wellbeing in the
long term. We should not confuse
enterprise with entrepreneurship.
Enterprise attributes are about
having a can-do attitude, making decisions,
working in a team and showing initiative to
solve problems. Most students won’t necessarily
be great in all attributes, but they should feel
appreciated for what they are good at. A good
programme allows learners the opportunity to
develop these enterprise attributes and to realise
that they are valued by employers. 

Where a school has a specialised status it
may be beneficial to relate enterprise to the
specialism. For example, a performing arts school
set up a social enterprise that involved making
cushions as part of textiles coursework which are
then hired out at school music and drama
events. Students then decide on how to use the
surplus to support performing arts in the school.

Building up enterprise delivery
Schools should be on an enterprising journey:
the destination is whole-school engagement and
ownership by students and staff alike. The
journey for some schools may well start with
isolated provision. There may be collapsed

timetables, with experts bought in to deliver an
enterprise programme or event. Later, the school
might take ownership of organising and
delivering the collapsed days. 

Getting involvement and support from the
senior management team (SMT) is easier if
school managers can see the value of enterprise
through its impact on learners. Think about how
you can get their support. You need finance and
when the money for enterprise runs out, you
should aim to have more sustainable practices in
place. There are funds available for schools to
support practical learning, but you will have to
make your case carefully to secure funding. It
may also be useful to involve other staff by
identifying enterprise champions, including
ideally both teachers and non-teaching staff.
Some colleagues will already be enterprising
outside school in many ways. If you take an
interest, they will often be pleased to be
involved. 

Enterprise is not the sole responsibility of
business studies teachers. It should be a whole-
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Enterprise delivery check list

● The school has an enterprise policy

● Enterprise is part of the school development plan

● Enterprise funding is available to staff to support its 
delivery

● The management structure is clear and supports the 
delivery of enterprise

● Administration support helps teachers deliver 
enterprise effectively

● Professional development opportunities are promoted
and encouraged

● Collaborative working exists between schools

● Links with local businesses are good

● The school collapses the timetable on occasions to 
support the delivery of enterprise

● Colleagues are aware of what enterprise is

● Subjects support the delivery of enterprise

● Year 10/11 students are aware of what enterprise is

● Enterprise activities (at least five days equivalent) are 
delivered to year 10/11 students

● Students make a record of their enterprise 
experiences

● The impact of enterprise experiences is measured
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school initiative, spread throughout the
curriculum and firmly embedded within subject
delivery. An easy way to undertake an audit is to
use highlighter pens to colour what is considered
to be enterprise in each subject. It may also be
useful to have a feel for staff perceptions of
enterprise delivery. It is important to compare
these with the perceptions of the SMT team.
Some schools successfully use focus groups as a
way of consulting learners.

The way forward

Some schools have bought in outside
organisations to deliver collapsed
timetable days. This is fine as a short-
term fix and professional delivery can get
everyone motivated. However, such an
approach is unlikely to be sustainable
especially if enterprise funding dwindles,
and it may be better to use the school’s
own staff. My organisation trains staff to
deliver enterprise challenges. Each
challenge concludes with a debrief,
which allows students to focus on the
attributes they have used to complete
the challenge. In this way, resources are
owned by the school and staff gain the
skills to develop the programme for
future years. Encouraging members of
the community to attend helps students
understand how enterprising attributes
will be useful in the workplace. The Real
Game series offers a similar way forward. 

Some successful approaches

Schools plan enterprise days to offer
challenges related to different curriculum
areas. In one school I observed,
representatives from curriculum areas
met to agree aims, went back to their
colleagues, designed their contribution
and fed their ideas into further meetings.
There was healthy competition and
support between subjects. One of the
activities in technology – supported by
Honda, BMW and local car dealers –
involved student teams designing and
racing model cars. 

Another school held an inset day
to encourage whole-school ownership of
enterprise and work-related learning.

One activity asked staff in mixed subject groups
to use materials like Lego, cotton buds and
cardboard to design a prototype and then
market it in a presentation after lunch. The
ingenuity of the staff did not surprise me, but I
was taken aback to see that several groups had
sneaked off to the computer rooms at lunch to
make PowerPoint presentations in order to get a
competitive edge on others. The school followed
this day by offering staff professional
development placements with employers and by
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Simulence 

A small drama-science company, Simulence trains
teachers and runs a fun science simulation day. Simulence
provides the course materials and guidance so that
teachers can run the day themselves. The positive feedback
from students on one of the programmes, the Arin River
Mystery, has been fantastic: quotes include “this was the
best science lesson I have had”, “it has made science fun
and relevant”. 

Students complete questions before and after the day to
measure the impact of the event on science knowledge and
understanding and on enterprise attributes. The outcomes
have been very positive. 

● Increased awareness of the importance of generating 
reliable scientific evidence to support ideas and 
hypotheses.

● Increased understanding and appreciation of the human
impact on the environment.

● Recognition of the responsibilities of industry in 
protecting the environment.

● Increased understanding of resolving conflict fairly 
through negotiation and discussion.

● Increased ability to respond creatively and imaginatively
to challenging problems.

The day starts with students signing into a science
conference. They collect identity badges with their name
and status such as doctor, professor or lab technician and
put on white lab coats. Students work “in role” initially as
scientists involved in tracking down a pollution source
and as members of companies responsible for discharging
effluent into the river. There is also a public meeting, with
some students playing local business representatives
concerned at the effect of a polluted river on the tourist
trade.

Simulence has also developed simulations for renewable
energy and for cosmetics which brings in externalities. I
can see the value of these days as a joint approach between
science and business studies.

Contact: simulence@aol.com
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making some funding available to enable
subjects to develop enterprise within their
curriculum. 

Some schools use draw on the wider
talents of staff, not just their subject
expertise, to run creativity days that offer
students a range of experiences. One school
ran a creativity day in which students could
take part in an equivalent of the X Factor,
design tapestries, run fashion shows, make a
radio programme, create a newspaper of the
event, and perform music and dance. This
fitted with the school’s performing arts
specialism. 

Employers may be interested in
supporting the school’s enterprise activities,
but these arrangements are often not
sustainable, not least because employers can
feel that they get little out of the
arrangement. It is better to establish an
employer partnership. When developing
links, it is important to ask what the
employer wants from the partnership so that
activities and visits can be designed
accordingly. 

A work in progress

I’m really pleased with the progress schools in
my area have made in developing enterprise
capability. Schools are all on separate
journeys and enterprise co-ordinators are
willing to share their experiences. There is
now better collaboration between employers
and schools using professional development
placement schemes. Schools are supported
through networks in their respective local
authorities as well as through Education
Business Plus. We had a very successful
conference last year with some active
workshops and we are committed to another
conference this year on the theme of
improving learners’ economic wellbeing. We
are in the process of developing quality
employer links by seeking the support of
senior staff in various organisations. The
enterprise hubs and spokes are in place to
add further support to schools. 

Neil Reaich is manager of EBPlus and an
enterprise advisor in Wiltshire and Swindon.
Contact Neil at info@eb-plus.org.uk 
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The Moving Forward Together Project

One enterprise attribute we try to promote in young people
is teamwork, but too often we work alone. Collaboration
between schools promotes teamwork between those
responsible for delivering enterprise, but it is often hard to
achieve. One success has been where three special schools
in Swindon have worked in partnership in setting up and
running the Moving Forward Together Project to explore
new avenues for engaging challenging young people in
active learning. The collaboration has made it easier to
obtain funding and bounce off ideas from each other. 

As part of the programme, students have to produce a piece
of “real live art”, within a timeframe and budget, to be
viewed by a public audience. The art should depict an
aspect of a local National Trust model farm property that
was a training centre for secret agents during the Second
World War. Professionals will work with the learners to
devise a period drama, produce a built piece of sculpture
and artwork incorporating the traditional skills of lime
plasterers, erect a living willow creation and make
traditional hurdles. This is an example where the employer
engagement is a two-way process and the National Trust is
able to meet some of its own objectives.

Salisbury Playhouse

When working with the Salisbury Playhouse, myself (in my
then capacity as enterprise advisor) and a maths and ICT
teacher went to the theatre to design an enterprise day for
year 10. After our tour, we spent the morning in short
meetings with key staff to find out what makes the theatre
tick and also to understand what it wants from developing
links. We spent the afternoon deciding how to run the day. 

The Playhouse wanted to inspire students to think of
theatre-related jobs as a potential career and also hoped to
find out why young people tend not to be theatregoers. It
wanted to support its own staff’s professional development,
as six theatre staff would be involved in the enterprise day
which would be held during a time when the theatre was
quiet. 

Our programme of challenges was designed to meet the
Playhouse’s needs and the school’s enterprise aims. The
activities revolved around market research, budgeting for
props and costumes, promotion with the media, designing a
ticket sales program and making a virtual tour. Playhouse
staff acted as experts during the event and were used by the
students to support the challenges. Some time later,
Salisbury Playhouse asked student representatives to give a
presentation to a visiting charity that was considering
funding a new rehearsal space. It is a sound partnership
that will continue between the school and the theatre.



The classroom should be an energetic and
interactive environment where teachers
prepare students to participate in a rapidly
changing world. As a teacher, I see it as my
role to guide students to be more
autonomous in their learning. 

The business studies course I am in charge of is
classified as a vocational subject. Using a virtual
learning environment (VLE) in this subject allows
students to have control over their learning
pace, encouraging independent learning and
differentiation. Opportunities are created for
students to develop industry-standard skills.

Rationale

A VLE is a software program that can be used to
deliver online and flexible learning. It is time
consuming to create your own internet
resources, and making them stimulating,
appealing, easy to use and educationally sound
requires considerable expertise. However, a VLE
allows teachers to create resources quickly and
without the need to develop technical skills. 

The aim of a VLE is to enable interactions
between learners and teachers over the internet
within a controlled and monitored educational
environment. A VLE provides:

● communication tools (e-mail, bulletin board, 
chat room)

● collaboration tools (online forums, file-
sharing, diaries)

● content creation tools

● access to curriculum resources.

Teachers are well supported using a VLE as you
can have everything accessible online. In
particular, teachers can share resources online.
Teachers can draw on tried-and-tested resources,

and share their own materials with other staff. 

Quality of learning should be enhanced by
a VLE, as it provides students with greater
opportunities for teacher communication via
discussion boards and easy access to all lesson
resources. This provides an equal environment
where students can participate in discussions and
extends learning and collaboration outside the
walls of the classroom. The novelty of chat and
bulletin board communication with teachers
hopefully will attract students’ interest and
allow for more critical thinking and contribution
from students who are usually shy in the
classroom.

The use of a VLE also encourages students
to find, explore, analyse, exchange and present
information responsibly and creatively. Increased
capability in the use of the internet promotes
initiative and independent learning, helping
students make judgments about when and
where to use the information gathered to best
effect.

I try to use the VLE to make learning more
interactive. Signposting students to different
websites, each with its own appearance and way
of organising material, can help to maintain
interest. Rather than reading from the same set
textbook, the change in scenes and movement
will help to keep their attention focused. This is
particularly suitable for visual, auditory and
kinaesthetic learners.

All mark schemes can be made easily
available to students via the VLE. This should
improve student performance as they can readily
see how their work will be evaluated and what
is expected. This means they will be able to
judge the quality of their own work
independently before assessment. 

ICT in the Classroom KALEA HARAN

Why use a virtual learning
environment?

Teaching Business & Economics 27
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I can also see benefit from parents being
able to see what the students are doing in class.
Deadlines and event information are added on
the VLE, and there is clear record of homework,
so parents can check what their children should
be doing. This provides a good teacher-parent
communication link.

Differentiation

My rationale for using the VLE is to provide
differentiation and flexibility. It allows students
to work at different locations and to be able to
reach their full potential with easy access to

resources that suit their ability. As classes tend to
be of such mixed ability, demanding ample
teacher time during a lesson, online 
e-worksheets allow more able learners to be
challenged. They can reach their full potential by
working ahead on extension tasks that they
download themselves. There is also built-in
support for weaker students. They can work at
their own pace and level by accessing help
sheets and tasks suited to their ability.

The VLE also assists variation by offering
access to lesson content and extension activities
outside timetabled hours. Students can use this
resource to catch up on missed classes or to
undertake extra study if they are struggling to
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Setting up online communities

Within the VLE, online communities can be created providing a shared area for specific groups such as staff, the
senior management team, the school council, subject departments, etc. These offer a secure environment for
users to pool resources and communicate with one another in a range of ways including the shared calendar,
mail and live discussions, and online polls. Communities are also a great way to manage links between school
and home. I hope to use the online communication within my subject area community to encourage
participation from all students (without being overly dominated in the classroom). Ideally, it will become a
place students use to analyse a topic through “chatting” and a forum for debates about topics through the
online bulletin board. This is an alternative way for students to clarify their learning in a less intimidating (for
some) environment. These communication tools can be used to enhance the learning experience.
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keep up in class. This allows students more
autonomy over the learning process. It
accommodates the fact that learners have
different starting points and progress at
different rates, and it allows students to work on
tasks individually at their own rate. This provides
a very strong tool to promote differentiation.

Implications 

When a VLE is introduced into a school there can

be a lack of relationship between the technology
and the traditional teaching. Heads of subjects
can feel that they are being forced to put
something on the system, so teachers include
schemes of work, time lines and all resources
they already have. This can seem an ad hoc
process and if implementation is centrally driven
by senior management, there is a danger of
losing focus on the classroom. 

To introduce a VLE into the classroom
properly, teachers need adequate time in

Files can be uploaded into the resources folders. This allows teachers to
make their learning resources available for each other to share online as
well as providing access for students to learning material. As a head of
subject I like the opportunity to share and reuse resources. Once a course is
written and placed online, other staff can draw on it immediately, saving
their having to generate all content themselves. This is particularly helpful
for schools with high staff turnover.

Students can also use the VLE to transfer their work from school and home.
This has been a problem at my school as all disc drives on computers have
been “locked” and students have restricted internet access (no hotmail),
making it difficult to transfer work from school to home, and vice versa.
With digitalbrain (our learning platform), these transfers are much easier.

Uploading resources easily

I have created a home page where all business studies resources and information can be kept to be viewed by
all stakeholders.

A calendar allows for deadlines to be published, and this can be viewed by both parents and students. This
helps support learning beyond the classroom. I can see the benefit of parents being able to view what students
are doing in class. Deadlines and event information are added to the VLE and there is a clear record of
homework and resources so that parents can check what their children should be doing. (At Harris some
parents have thought that not enough homework is being set, so putting homework requirements on the VLE
provides a good teacher-parent communication link.)

Online subjects

29



ICT in the Classroom

Teaching Business & Economics

curriculum development to create quality online
materials. The use of a VLE marks a move from
conventional to online pedagogy, and both
students and teachers need time to adapt. 

There needs to be training and support.
Staff certainly need support to understand the
pedagogical foundation of using internet
services, and to define the goals and outcomes
of learning experiences that incorporate online
resources. It is important in introducing a VLE to
the classroom that teachers don’t see it as the
answer to all teaching needs, or as a threat to
their position in the classroom: it is a tool that if
used properly can contribute greatly to the aim
of diverse and flexible learning.

Hardware is also an issue with
implementation. Many school computers can be
very slow, making it time consuming and
frustrating to upload files. Also there is an issue
of equity: some students do not have easy access
to computers; some students don’t respond well
to independent learning and still need to be
guided and supported. There is a risk that a
teacher might force independent learning on all
students and stop supporting those who still
require special assistance. The key word is still
differentiation. Teachers must allow room for

those students who wish (and are able) to move
ahead, but continue to offer extra direct support
where needed. 

For a VLE to work across all subject areas,
there should be clear and nominated VLE
developers, with someone to carry out regular
testing for usability and accessibility. It requires
ICT support to ensure reliability (and suitability)
of computers within the classroom. 

Conclusion

In my view, the clear case for using a VLE is that
it provides for flexibility and diversity. The key to
implementing a VLE is to be open to change –
training needs to be a priority. The use of a VLE
is not an approach to education, but rather a
tool that can be used with almost any
educational theory. It expands the resources
available, and decreases the time and location
dependencies that can be limiting factors for
students.

Kalea Haran is co-ordinator of business and ICT
at Harris CTC in London.
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The VLE allows accounts to be created for students and staff. All user accounts have a homepage that can be
edited and personalised, include a mail account for sending and receiving e-mail, a web space folder for
uploading, storing and creating materials, access to courses and communities, and much more. Within their
personal homepage users can also monitor mail discussions taking place in their courses and communities, enter
dates into the calendar and inherit appointments from other calendars.

Creating student and staff accounts



Virtual learning environments have
emerged as the internet has moved into a
mature stage and as technology in the
classroom has impacted on traditional
teaching and learning methods. These tools
take the classic classroom into a virtual
place where learning can be reinforced or
recapped later without the need for a
teacher, where students take the initiative
and become more independent, taking
control of their learning. VLEs are
interactive tools which students can use
inside or outside the classroom.

Several VLEs are available to schools and
colleges, including Moodle, Blackboard,
FirstClass, Claroline and WebCT. Each varies in its
difficulty for users (both teachers and students)
and in cost. Open source VLEs are free, but other
systems can cost thousands of pounds. Many
VLEs have very similar features with slightly
different names.

The VLE I have been using is Moodle – one
that I had not heard of before commencing my
current role, so you may find yourself in a similar
position. Moodle is relatively easy for a non-ICT
specialist to use, once you find your way around
the various menus. It is free of charge if you only
want the basic program, but you pay for
additional functions if you need them.

Each “course” on Moodle is organised into these
features:

● an outline of the course, the course structure, 
assignments and assessment dates

● a noticeboard where items of interest can be 
placed

● resources, such as revision notes, homework 
and assignments – this is one part I have 
found very useful

● conferencing tools where students can discuss 
topics and help each other 

● a calendar to place deadlines and exam dates 
– this could be used to help less organised 
students by having a place where important 
dates are noted 

● quizzes which can range from self-marking 
multiple-choice questions to more complex 
tests, with short answer, numerical, true/false, 
matching and/or essay questions. 

Access to Moodle is not dependent on logging
in to a server at school or college, so students
are able to access the material at school, home
or anywhere with an internet connection.

The benefits of using a VLE are huge.
Students can use the software relatively easily
without a great deal of training. They can
benefit from being more independent and being
able to structure their own study plans. The
interactive tools like quizzes can be motivational
and provide students with a more personalised
learning programme. Some of the shorter
answer quiz material can be instantly assessed
by the computer, thereby reducing the time
teachers spend on assessment. 

A good way of using the computer-
mediated conference (CMC) facility is to place an
essay title with some short questions. Each
student on the course has to submit one or more
contributions to each question. This would be
like a brainstorming exercise in the class but
could be set for homework or used to help
students start an exam-style question.

Teachers do not need a great deal of ICT
training to create and edit VLEs. The ability to
set homework means that students can no

ICT in the Classroom STEPHEN HENDERSON
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Using Moodle to create a virtual
learning environment
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longer “lose the sheet” – the homework is
always available for them online. Resources can
be shared with other teachers – and between
sites and institutions – leading to dissemination
of good practice. This could benefit several
schools if they work together in partnership.
Courses can be split into topics with each teacher
taking responsibility for a particular area.

The possible drawbacks of using a VLE are
the cost and time involved in setting up courses
online. It requires that students use the VLE
responsibly rather than abuse the system. Some
teachers have commented on the lack of teacher
guidance. Some argue that students cannot cope
with too much independence, and some would
struggle if too much content and delivery was
through a VLE. That said, VLEs are becoming

more common and their use can extend and
develop students’ understanding of subject
matter in a way that is relatively untested. 

For more information on setting up a VLE,
take a look at www.ferl.becta.org.uk. Put “VLE”
or “Moodle” into the search box. Look for the
case studies, and choose one that might be
relevant to your own situation.

Stephen Henderson is curriculum leader for
business and enterprise at The Community
College, Whitstable, in Kent.
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ECONOMICS

International Trade and Globalisation,
Charles Smith, third edition, Anforme Limited
(www.economics.ac), 88 pages, paperback, £6.95,
ISBN: 1 905504 10 1

When this book was first published in 1999, it
was under the title Understanding International
Trade. The second edition was published in 2004
as International Trade and Globalisation. The
most recent edition, published this year, retains
that title.

The publication is in booklet format. It
consists of 17 chapters, with each chapter
heading in the form of a question – What is
international trade?, Globalisation: who needs
it?, etc. – which the chapter then seeks to
answer. The coverage is excellent, looking at
both the theory and practice of international
trade and providing some very perceptive
insights into the current debate about
globalisation. There is a recommended list of
further reading. The booklet is illustrated with
colour photographs and various colour charts
and graphs. 

The author has a candid style of writing
which leaves the reader in little doubt as to
where his feelings lie on many current issues.
“At the time of writing, a sizeable amount…was
being spent on a highly questionable ‘global
war on terror’, and British troops were being put
under American military command.” And,
“instead of being tied to the coat-tails of our
transatlantic cousins, can we play a full role as
an equal in the family of an enlarged European
Union.” And later, “...the future of the
monarch’s image on UK currency belongs on the
side of the euro coin reserved for national
symbols”. This frankness is refreshing,
particularly when it chimes with the reader’s
own views!

I do have a problem with the booklet
format, however. Dr Smith states in the preface
that his work is presented in this format because
it makes it possible to update it regularly, to

keep the content “in line with contemporary
facts and issues. This is especially desirable in the
field of international trade and globalisation
where traditional heavy textbooks are habitually
out-of-date before their ink is even dry.” Writing
as an A level economics teacher, I suspect that
most economics courses are based around just
such a heavy textbook and, that being the case,
the theory of international trade presented here
will offer nothing which is not in a core
textbook. I appreciate that Dr Smith wants to
produce a discrete text for a particular (and
increasingly important) element of an economics
course, and as such it is logical to include the
theory, but I cannot help but wonder if my
students really need another example of
comparative advantage, or of the differences
between public goods, mixed goods and private
goods. 

Moreover, I wonder if Dr Smith has
perhaps been rather too eager to update this
publication. The data which he presents has
been updated to give figures for 2005/06, and
the 16 chapters of the second edition have been
increased to 17 here with the addition of a short
section on “Why is everyone talking about
China?” There are also amendments to the text
here and there to accommodate new situations
in the world, but does this make the booklet
sufficiently new to justify its purchase?

Having said all this, can I recommend this
booklet? I am a great fan of the second edition.
Its material on globalisation made it a very
welcome addition to the department library. If
you have not come across Dr Smith’s booklet
before, then this latest edition will prove useful
and thought-provoking. If you already have the
second edition, I am not sure you will find
sufficient new material here to justify the
purchase – though at £6.95 it won’t damage
your budget too much.

Geoff Moran teaches economics at 
Bosworth College, Northampton.
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Guide to Economic Indicators, Making
Sense of Economics, The Economist, £20, ISBN
978-1-86197-947-6

One of a well-established series produced by The
Economist, this guide purports to explain all you
need to know in order to understand and
interpret economic figures. It contains three
introductory sections and ten other chapters
covering a wide variety of the more commonly
quoted economic statistics, from the Big Mac
index to the sources of economic growth by way
of business confidence and the savings ratio.
There is a good index and a list of good
websites. It is written for the non-specialist but
intelligent reader, hence the expectation that it
should be of use to an A level economist.

The opening chapters explain the sources
of economic statistics and cover the essential
mechanics – index numbers, weighting,
measuring change, volume and value, current
and constant, and how to measure an economy.
There is a useful paragraph devoted to the
problems of reliability. One of the most useful
sections is on interpretation of data, which sets
out and discusses the first questions to ask when
you come across any indicators.

● Who produced the figures?

● Will the data be revised?

● To what period do the figures relate?

● Are the data seasonally adjusted?

● What were the start points and end points for
changes?

● What about inflation?

● What other yardsticks will aid interpretation?

This provides a useful toolkit for students
undertaking any examination in which they are
presented with data. Those required to evaluate
data, for instance for AQA paper ECN4W, could
do worse than memorise the list as an automatic
response to seeing any tables of statistics.

Much of what follows in chapters 4 to 13 covers
the essential language of economics, one reads
of cycles, circular flow, trends, capacity and much
more. It applies a standard format to each of the
measures covered. For example, it sets out for
capacity use and utilisation:

Measures: Extent to which plant and 
machinery is in use

Significance: Indicator of output and 
inflationary pressures

Presented as: Percentage of total capacity

Focus on: Absolute level and trends

Yardstick: 80–90%; more may be 
inflationary, less indicates room 
for growth

Released: Monthly, 1–3 months in arrears; 
revised

The overview on utilisation briefly
discusses relevant concepts such as capital
investment, capacity use and total capacity. As
an exercise in compact economic writing it has
much to recommend it.  

The chapter on growth: trends and cycles
is particularly excellent, with the paragraph on
expansion applying economic terminology to the
explanation of events in a model fashion. I read
the start of the chapter on the balance of
payments to my students and was delighted to
find that someone else believes that this account
is perfectly straightforward, and not the stuff of
nightmare as some of them believe.

Now, by no stretch, is this the most
exciting item on the bookshop shelf. Despite The
Economist itself being full of coloured graphs,
photographs and cartoons, you will search in
vain for the tiniest gesture towards the need to
capture the reader’s imagination – functionality
is all. All graphs are severely set out in black and
white and even the paper has a feel of the 1960s
textbook (some of us can remember that far
back I’m sad to say). So your students will not be
riveted by the publishing technology. 

Each chapter starts with a (mostly)
whimsical quotation by someone famous, such as
Kirk Kerkorian’s observation that: “If economists
were any good at business, they would be rich
men instead of advisers to rich men.” It is a pity
that, with all the resources of The Economist,
some more unusual quotes were not deployed.
However, the book performs the task as claimed
on the dust jacket – a practical account of the
main indicators. At £20 for the hardback version,
it would be an expensive investment to buy for
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every pupil, but I would recommend one or two
copies per school and suggest setting an early
investigative task requiring students to use the
text as an aid to explaining some statistical items
found on the web. Definitely one for the
economics or business department library.

Sue Turner, reviews editor.

NUFFIELD ECONOMICS AND BUSINESS

AS Economics and Business Studies Review,
Student Unit Guides, Andrew Ashwin,
Philip Allan Updates (www.philipallan.co.uk),
£6.95 per module

This series is divided into three separate modules
which cover objectives, efficiency and change
respectively. Module 3 also covers the portfolio
exercise.

Module 1 on objectives is split into three main
sections: an introduction to the Nuffield course,
content guidance, and questions and answers.
The introductory section explains the Nuffield
rationale and clearly explains the assessment
objectives. This covers the key skills of
knowledge and understanding, application,
analysis and evaluation. There is a very useful
section on the meaning of command words,
linking in the words with assessment objectives.

One of the main strengths of this book over the
past Nuffield core book is its detailed
explanation of how to revise and how to answer
the questions. I initially thought this should
come at the end of the book but when I showed
it to a group of year 12 pupils they felt it was
important to have this information at the start
and it gave them a definite structure.

The old textbook, which we have been using
since 2000, relied heavily on case study
information that has quickly become outdated.
[This has now been thoroughly updated and can
be accessed free of charge as pdf files from the
Nuffield website www.necb.org, Ed.] This book
has very clear subject knowledge in 32 pages
making it far more manageable for pupils. The
sections on “What do people want?” and “What

does business do?” are very clear. All pupils that
looked at this new book said that they felt the
old book was too wordy and they would have
much preferred to have such succinct
knowledge. The question and answer section is
very useful but as I always feel when reading
answer exemplars, it would be good to show a
fully correct answer.

Module 2 on efficiency is similarly split into three
main sections: an introduction to the Nuffield
course, content guidance and a section on
questions and answers. My only criticism here is
that much of this section is repeating the first
section of Module 1 and so not really necessary.
Once again the knowledge is succinct and very
user friendly. My current year 12 group looked
at two units “Are markets equitable?” and “Is
the government always right?”, which in four
pages covers everything they need to know, and
they felt more confident with the information
rather than facing a lot of unnecessary text.
Again the question and answer section is very
useful, although I would like to see a strong 
A grade answer.

The third module on change follows a similar
pattern to the first two modules. The revision
section is particularly useful here. The portfolio is
two pieces of investigation, one from Module 1
and one from Module 2 or 3. There is a detailed
section on how to tackle the portfolio as well as
suggestions for questions. This is an excellent
section as it explains the portfolio very simply.
This is an area some students find difficulty in
getting to grips with. The content guidance for
Module 3 is again tackled in 30 pages which is
no mean feat considering the complex
macroeconomic concepts introduced. This again
makes the book very user friendly.

I will certainly be using these texts with my
classes and I would advise anybody teaching the
Nuffield AS to buy these books. At £20.85 for a
set of three modules, this resource may seem
expensive but these books will not date quickly
and they can be used in conjunction with the
excellent Nuffield Economics and Business
website (www.necb.org).

Sue Hall is head of sixth form at Hampshire
Collegiate School, Romsey.
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