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In line with the changes to all GCE
qualifications, OCR’s popular Economics course
moves from six to four units to reduce the
burden of examinations. As with the previous
OCR specification, the new qualification has no
coursework option – so no change there. Exams
will be available in January and June for each
unit. The changes have been accommodated
with relatively few substantive alterations.

Units 2881, The Market System, and 2882, Market
Failure and Government Intervention, have been
merged into the new unit F581, Markets in Action.
This deals with what markets are, how they operate,
and what makes markets efficient or sees them fail.
The new unit F582, The National and International
Economy, is essentially the old unit 2883. This unit
deals with the main national and international
economic indicators, policies and problems.

These units, F581 and F582, form the overall
AS qualification, and they are equally weighted at 50
per cent each. The structure of the exams changes
from three one hour papers to two 90 minute exams.
Despite this change, the overall style of the exams has
not changed. Both exams still focus on an unseen case
study with a set of compulsory questions. As before,
last question will be a mini-essay task. The marks
available for both exams has increased from 45 to 60. 

At A2, there are now only two option units
(whereas previously there were four). Students will
have to choose one of the two new micro units, either
F583, Economics of Work and Leisure, or F584,
Transport Economics. They will also have to complete
the compulsory macro unit F585, The Global Economy.

The micro units (F583 and F584) are broadly
similar in nature to the previous units 2884 and 2885.
There has been some updating of the content to
reflect developments since the last overhaul of the
qualification. Again the number of marks has been
increased from 45 to 60 and the exam has been
extended by 30 minutes to two hours. In the exam for
the option units, Section A will feature a compulsory
data response question and Section B will require
completion of a structured essay from a choice of
three questions. These exams are similar in nature to
the current exams on offer. The micro unit selected
will count for 25 per cent of the overall qualification. 

The three existing macro units – 2886,
Economics of Development, 2887, The UK Economy

and 2888, Economics in a European Context – have
been merged into the new macro unit F585, The
Global Economy. Elements from these former units
have been integrated into the new compulsory unit.
The new unit will include a more global dimension.
The key topics are comparative economic performance
indicators and policies, trade and integration,
development and sustainability, and the economics of
globalisation. The new exam will be two hours long
and will count for 25 per cent of the overall
qualification. The use of the pre-issue stimulus
material has been retained. This will be provided to
centres six-to-eight weeks before the exam. The
overall structure and questioning style remains the
same, so this should be familiar to centres. 

To meet QCA requirements, stretch and
challenge will be included in the A2 units. It will also
be possible to achieve an A* grade for the overall
qualification. To be awarded an A*, candidates will
need to achieve grade A on the full A level
qualification and an A* on the aggregate of their A2
units. The synoptic element is now included in all A2
units. This may require some adaptation by centres in
preparing their candidates for the exams, especially
for the micro units. The quality of written
communication will be assessed in each unit on the
essay style question, maintaining the current practice.

OCR has taken into account comments made
on the previous specification. The new specification
includes a clearer bulleted list, which makes it easier
to view the content and exemplification. Also within
the new specifications are schemes of work which can
be adapted by centres to meet their own needs. 

Overall, the changes to the specifications are
cosmetic rather than wide-ranging and they have
been made mainly to conform to QCA requirements.
Some might see this as a missed opportunity to
overhaul the course more thoroughly. However, this
has proved to be a successful specification, and the
new changes should be easy for centres to adopt to
without too much interference with teaching and
learning. The style and structure of the new exam
papers will provide centres with continuity.

Stephen Henderson is curriculum leader for
business and enterprise at The Community
College, Whitstable, Kent.

New A Level Specifications STEPHEN HENDERSON
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Teaching and Learning STEPHEN BARNES

The question is the answer:
part two
Today’s Dr Who has a device that he lacked in
earlier series: a sonic screwdriver. This handy
instrument facilitates the script by opening any
door regardless of its locking technology. And
we, as business education teachers, should not
be shy to claim this kind of power
for business as an academic and
vocational subject. 

Unfortunately there is something of a
tradition that while other (allegedly harder)
subjects lay out their wares with the orderly
merchandising of a slick chain store, business is
more like a jumble sale. We appear to have no
seminal theory and no seminal theorists. This is odd
since what we actually enjoy is a core of interlocking
concepts whose application depends on a multi-
disciplinary platform extending right across the social
sciences.

The underpinning concepts

Our point of origin is the quest to combine resources
in such a way that their market value increases ahead
of their corresponding opportunity cost. Increasing
market value depends on the fit between a firm’s
capabilities and the landscape of demand in the
market. And keeping ahead of opportunity cost in
turn depends on keeping the quality of this fit
beyond the reach of competitors. Put another way, to
be in business you need a competitive advantage (as,
say, the supermarket group Safeway found out). The
fascination of the subject then fans out in the myriad
colours of enterprise, in the infinitely complex
architecture of business success – and failure.

Consider what might be called the business top ten:
l price
l cost
l target market
l distinctive capabilities
l added value
l competitive advantage
l profitability
l capital employed
l opportunity cost
l corporate responsibility.

These concepts are neither difficult nor easy.
It depends on the level at which they are understood
and applied. The idea of competitive advantage
sounds difficult but for a corner shop it might mean
no more than shrewd buying from the cash and carry
plus a flair for customer service. In business we have
highly respectable theorists but there is no reason
why they should not be accessible. Imagine stuffing a
whole Michael Porter book into a year 10 mindset.
What might we have? One question: what stops this

business having all its customers grabbed by other
firms? 

Concepts like these are highly
practical and transferable. Like the

sonic screwdriver, they can be used
in many different scenarios and

should form a toolkit carried by every student. But
what makes Dr Who such a brilliantly successful series
and powerful brand is the ability to surprise the
viewer and to delight the imagination. Happily,
business education has the same asset. Excitement,
energy, surprise, chaos: these are the staples of
business. In our plotlines there is always edginess: we
don’t know what’s going to happen.

This is how it should be in the classroom. For
the arousal of curiosity, for questions to be born in
students’ minds, there needs to be a rise in the
classroom “temperature”. This is a fruitful metaphor
(see Figure 1). We are familiar with an “ice breaker”
and the idea of “red hot” energy. When the students
arrive for a lesson, the “temperature” is low. As
teachers we aim to do far more than merely break
the ice. We build – even orchestrate – a growing
sense of puzzlement, of excitement at an
unfolding scenario, at a mystery waiting to be
cracked. You can feel the learning energy rise. It’s
almost as though the “learning molecules” dance
in growing excitement as temperature rises. And
it’s not a steady linear climb. Learning breaks out
in unexpected surges just as heating a substance
may produce abrupt changes in its molecular
structure. 
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Ofsted complains that too many business lessons are
satisfactory and too few are outstanding. It is exactly
the temperature of shared excitement that reaches
these learning thresholds. No more “bell’s gone” but
instead “something’s happened”.

The confidence factor

In all this, confidence is key. Fear – of questions, of
peer group, of authority, even of the subject

– is a disqualifier. And we all know that
building confidence takes time. If we
want the special confidence of question-
led learning, then we need special
confidence in relationships with the

subject, with the peer group and with the
teacher. In a sense we are asking students

to become “learning entrepreneurs” and
that involves taking risks. All too often the

students are not ready for the topics
we teach or for the language in
which we teach them. “Big logs on
a small fire” is a common
syndrome as adult knowledge and
adult assumptions can make the
student feel small, ignorant and
disempowered. Instead, a student
needs to feel that: “I (aged 15) can
do original research, and ask a
penetrating, even a disturbing

question.”

Sadly, we should never
underestimate the “boff” factor.
If knowing things is uncool,
asking questions – real questions
– can be worse. Peer group
mutuality matters but nurturing
a culture of taking the subject
and one another seriously
matters too. In a sense we are
trying to get the student out of
the “school pupil” role and into
a role that is more real relative
to the world around:
“apprentice business
adventurer”. Anything that
encourages them to value
themselves and the subject is
worth trying. Perhaps they can
be given (or e-mailed) a news
cutting with their name on it. Or
we could ask their opinion at
the end of a period or around
the school. If we take them
seriously, they may take us and

our subject seriously. It’s good, too, to share the
teacher’s own business-related enthusiasms – perhaps
some writing, perhaps a worksheet for a younger
class, perhaps some shares that you’ve bought for
real.

None of this is particularly easy. Students
arrive in business education with a school culture –
typically line up, listen, behave, follow instructions,
don’t argue – and the expectations of an assessment
system based on a currency of correct answers.
Fortunately, business has some special features in its
favour. Since it is usually a new subject, it’s much
easier to set a new style than in a traditional subject.
Business is also “grown up” and relates directly to
people showing initiative and enterprise in the real
world. And it has its own “glitterati” of celebrities,
brands and products that appeal to the teenage
imagination.

Business departments and teachers get a
chance to set their own learning culture: activity and
enquiry-based. In this, it is essential to break the
mantra of “delivery” (the antithesis of questions)
early. Students’ geography files may be 2.5 cm thick
but business is about experience (though it can have a
good file too). The culture-shift needs to be decisive
from the outset. Lesson one should start with
questions and include shared experience. As an
example, try out the Cadbury’s Dairy Milk case study
(see panel on page 8).
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Cadbury’s Dairy Milk

Divide the students into groups. Give each group a
handful of miniature Cadbury’s Dairy Milk bars, one
for each student. Also supply a few sheets of A4
paper in a range of colours with a ruler or pair of
scissors to make strips. 

Instruct students to look at the bars of Cadbury’s
Dairy Milk and to come up with as many questions
about the bars as they can. Encourage students not to
worry about whether they’re “good” questions – it
doesn’t matter – just collect questions. These can be
about any aspect of the bar and its packaging. Make
sure that everyone in the group gets to contribute. 

Students may find it useful to think round the
business “functions”, such as operations, marketing,
human resources, finance as well as management and
strategy. Each of these areas should trigger plenty of
ideas.

Write the questions on strips of paper, colour-coded
by type. Now select up to ten questions that you feel
would be interesting to answer or explore. These

questions can then be collected and
arranged on a mind map with the

Cadbury’s Dairy Milk brand
at the centre.

Planning
your approach

The course itself can be planned
with students so that dry-sounding
sections of the specification become intriguing zones
of enquiry. From then on, the agenda for each lesson
should be driven by questions, puzzles, mysteries and
problems. All the topics in GCSE and A level
specifications can be articulated in this way. Of course,
it does not mean that a teacher should not teach a
concept or a technique. It’s the context and the style
that matter. There’s a lovely account at
www.garlikov.com/writings of a lesson that explains
binary number base using only Socratic questioning

and “telling” the students nothing. It takes just 76
questions to the class! We don’t need to go that far
but we can make it clear that business education is a
joint venture and that the engine under our seat is
questions.

Remember, the killers of (question-based) learning
are:
l deadening routine
l teacher ownership (of everything)
l low “temperature”
l lack of confidence
l no concepts (no sonic screwdriver!)

Figure 2: Spectrum of teaching and
learning styles

In finding the best teaching and learning style, there
is clearly a spectrum (see Figure 2) on which teachers
must calibrate their balance. The teacher and the
environment have to achieve a working “fit”. The
teacher’s capabilities (and personality) interact with
the school culture and the students’ prior experience.
There are also the practical pressures of internal
targets and external assessment. But none of this can
compromise the promise of business education. This is
about learning to see the world differently, about
needing to start out as explorers, adventurers and
risk-takers. This is a subject where questions are not a
bolt-on but a way of thinking, even of being. Business
students do not have education “done to them”. They
have an entitlement but it doesn’t come on a school
plate.

Stephen Barnes is a freelance educator
working with business teachers, managers
and undergraduates.
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The interactive whiteboard can bring invaluable
benefits to the classroom since it provides an
opportunity to include all learners within the
lesson. This article shows how to incorporate a
range of whiteboard functions, such as
highlighting, drag and drop exercises, rub and
reveal, brainstorming, sorting, modelling, and
annotating, into your lessons. It is based on my
experience of using SmartBoard with Notebook
software.

Scan, highlight and reveal

One good way to use the whiteboard is to work
through questions from past papers. In the example in
Figure 1, a question from a past paper has been
scanned in, along with the correct answers in the
cashflow analysis. The text boxes were highlighted
with “white”, to give the illusion that the table was
blank. I also rubbed out parts of the words in the first
column of the table. For example, some of the
payments categories were partially erased and
students were asked to figure out what they were.
Then, we worked through the paper together as a
class. I used the erase tool to “rub off” the white
highlight and reveal the answer below. 

Figure 1: A cashflow exercise 

Making annotations on the chart throughout
the lesson enabled students to take notes to remind
them of the key points of cash flow analysis. Once the
lesson was completed, this resource was saved on the
school network. It could be revisited in the next lesson
or accessed by students in their own time.

Group, layer and drag

There are some useful images in clip art programs
that you can “group” with text to make meaningful
graphics. For example in Figure 2, I superimposed text
on images of bank notes to illustrate the main items
of income and expenditure for an optometrist. After
the text is placed on the image, select both the text
and the image, right click and choose “grouping” Õ
“group”. This makes the text and the image move as
one unit. The bank notes were set to disappear
behind the safe or the out box by setting the “order”.
This is done by right clicking on the bank note, select
“order” Õ “send to back”. The “order” of the safe
and the out box is set to “bring to front”. 

Figure 2: Income and expenditure of an
optometrist

Teaching and Learning NANCY SAVAGE
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Students could drag the notes into either the safe
(income) or the out box (expenditure). They enjoyed
this activity and it was revisited in the starter for the
next lesson. 

Colour, order and drag 

There are many different ways to set up quizzes using
an interactive whiteboard. In Figure 3, the answer is
written in the same colour as the background so it
doesn’t appear until the green box is dragged and
dropped over the area containing the answer.
Students were first given the quiz as a handout. After
they had time to tackle it on their own, we then took
it up as a class. The pupils were excited to see their
answers appear on the green box (see Figure 4) and
enjoyed coming up to move the boxes themselves. 

Figure 3: A simple quiz

Figure 4: Answers are revealed by
moving the green boxes

Figure 5 uses a tutor2u resource. The quiz was copied
into the interactive whiteboard software. When a
correct answer is dragged over to the orange box, it

will show up on the screen. When an incorrect answer
is dragged to the box, it will go “behind” and not be
revealed. This effect is simply achieved by changing
the order of the text. To do this, right click on the text
then choose either “send to back” or “bring to front”.
In Figure 5, correct responses have been selected for
questions 1 and 3, but the answer chosen for question
2 is incorrect.

A level exam question modelling
For A level, scanning in students work can be very
useful. Scan in some examples of answers from past
papers and display one at a time on the board. Then,
ask students to come up to the board and highlight
the content, application, analysis and evaluation parts
of the answers. This can help students as they often
struggle with the understanding the different
elements required in answers. This makes students
more aware and confident about what examiners are
looking for in a response to exam questions. They
enjoyed looking at “real” answers and learnt how to
change their answers to make them better the next
time. Always make sure you ask before you use past
students’ work, as some may not want their work
shown. 

Recordability 
The whiteboard is useful for creating a record of each
lesson as it happens. Whiteboard work, with
annotations, can be saved and printed for future use.
It can be reused in classes for revision, given to absent
students or saved to the student intranet. Students
appreciate being able to look back on a lesson if they
feel they have missed something. This feature has
proved especially useful to students revising for their
exams. They told me that it helped them remember
the key points that we discussed as a class. 

You can also use a saved lesson to provide an
instant recap at the beginning of the next lesson. It
might be helpful to recall a picture, diagram or
previous brainstorm. This helps to show progression,
providing pupils with a reminder of where they have
been and where they are going. It can provide great
starter activities. This naturally becomes a formative
learning experience and blends well with assessment
for learning strategies.

Other uses
There are many more uses for interactive whiteboards.
They allow teachers to make more use of a range of
visual stimulus – pictures, newspaper cuttings,
photographs, diagrams, tables, worksheets, graphs
and video clips – which can give students a better
understanding of the theory. 
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The hyperlink facility can be extremely
helpful in class. You can immediately access websites
from existing links in documents and resources, rather
than having to go through the laborious process of
opening up another program and typing in the web
address. 

Students can use whiteboards to make great
presentations and become more confident in front of
their peers. In my experience, they find interactive
whiteboards fun to use, and this allows them to
develop and learn new skills in addition to subject
knowledge.

In the short run, making new resources for
the interactive whiteboard will take some time. After
this initial investment, you will be able to reuse
resources which can reduce your workload in the long
run. Try to learn from other teachers – there are great
things happening all the time but we don’t get to see
what others are doing. So get a group together to
meet and share good practice once a month. You will
be surprised at what you can use and adapt from
what others are doing. 

Nancy Savage is assistant elearning,
business and ICT teacher at Knowles Hill
School, Devon.

Editors note

Readers are invited to contribute other ideas and
suggestions about using interactive whiteboards in
business and economics lessons. We shall be revisiting
this topic in future issues of the magazine.

Useful resources

Becta (2003) What the research says about interactive
whiteboards 

Becta (2004) Getting the most from your interactive
whiteboard: A guide for secondary schools 

Becta (2005) How can the use of an interactive
whiteboard enhance the nature of teaching and
learning in the secondary mathematics and modern
foreign languages 

JISC (2006) Interactive Whiteboards in Education 

The Becta publications can be downloaded from
www.becta.org.uk. The JISC report is also available
online at www.jisc.ac.uk.
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Case Study CAROL SUMNER

Sources of finance: 
Eddie Stobart Ltd

Edward Stobart worked for his father, Eddie, in
his agricultural business. This required the
haulage of agricultural products. Edward had a
passion for lorries, and when the haulage
industry was deregulated in 1968 there were
opportunities for hauliers of any size to
transport goods over any distance. In 1976,
some 900,000 lorries, many owned by small
businesses, were hauling loads around Britain. 

All haulage companies were hoping to expand their
businesses. Edward Stobart managed to grow his
haulage business more successfully than most of his
competitors. But, as a private limited company, how
could the business finance such rapid expansion?

Financing vehicles

Edward began his haulage business in rented premises

in Carlisle with a staff of two. He purchased his first
two lorries, two DAFs costing £20,000 each, by paying
a 20 per cent deposit and spreading the rest of the
payments (£1300 a month) over three years under a
hire purchase agreement. However, despite the
purchase of two lorries and a great deal of hard work,
the profit for the year was just £377. 

The company went on to buy a further six DAFs
paying a 10 per cent deposit each time with the
outstanding balance on hire purchase. In 1997,
however, Edward gave up the majority of hire
purchase agreements and now has trucks on contract
hire (lease) for a period of three years which includes
full repair and maintenance. The annual payments are
similar to hire purchase but the advantage of leasing
is that after the three year lease term he doesn’t have
an old lorry to sell. Today, 75 per cent of his trucks are
not technically owned by Eddie Stobart Limited.

Teaching Business & Economics12

1976
Edward moves into rented premises in Carlisle with eight lorries and 12 staff. Eddie
Stobart Ltd concentrates on haulage.

1977 Turnover £455,000

1980 Move to new premises near M6

1987 50 vehicles; turnover £4.5 million; 100 staff; second depot opened at Burnaston, Derby

1990 130 vehicles; turnover £16.4 million; 500 staff; collars and ties for drivers introduced

1993 300 vehicles; turnover £34 million; 1300 staff

1995 500 vehicles; turnover £52 million; 1600 staff

1997 Daventry depot (4,600 square metre) opened

1998 700 vehicles; turnover £102 million; 2000 staff

1999 Three depots opened in Belgium

2001 1000 vehicles; turnover £150 million; 2200 staff; 27 depots

Chronology

Source: The Eddie Stobart Story, Hunter Davies (Harper Collins, 2001)
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Financing depots

In 1979, given the possibility of winning some work
for Metal Box, Edward got an estimate for building a
6,000 square metre warehouse. It would cost
£244,000, a sum that if borrowed, would incur huge
debts and large interest payments for the company.
Edward therefore decided to finance the warehouse
through the sale of his two main assets: his own home
(which raised £100,000) and his shop in Wigton (which
generated a further £60,000). However, he still
needed a loan which the company got through a
venture capitalist.

In general, Edward was not in favour of using
venture capitalists as they always wanted cheap shares
and some control of the business. He preferred
instead to use bank loans, bank overdrafts and hire
purchase for vehicles. The company’s first depot
outside Carlisle, at Burton-on-Trent, was bought for 
£1 million and financed through a seven year 
bank loan.

In 1991, Edward purchased a site near
Warrington for £1.4 million and spent a further 
£3.6 million on developing the facility. In 1997,
Edward sold the site to a pension fund for just over
£11 million and then leased it back on a long lease.
Edward continued to operate in this way with other
sites – buying the site and then developing it, before
selling it and then leasing it back. This generated
profit and cash for further development.

Through efficient use of finance, Eddie
Stobart Ltd was able to expand rapidly and secure
contracts with major companies such as Coca-Cola and
the Mirror Newspaper Group. By 2001, it had become
the UK’s tenth largest haulier in terms of turnover.
Today, the company is Britain’s largest independent
haulage and distribution organisation with over 
2,000 employees and an annual turnover in excess of
£150 million.

Questions

1 Distinguish between hire purchase 
and leasing. (4 marks)

2 Explain two advantages of sale 
and leaseback. (5 marks)

3 Analyse the benefits to a business such 
as Eddie Stobart Ltd of producing 
a cashflow forecast. (7 marks)

4 Eddie Stobart Ltd was the tenth largest 
haulage company in the UK by 2001. 
Discuss how the company might finance 
any future expansion. (9 marks)

Carol Sumner is head of e-learning at
Central Technology College in Grantham.
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Key Stage 4 CLIVE RICHES

Websites for GCSE Economics
This piece provides a brief review of three
websites: Biz/ed, tutor2U and the BERR site. For
more detail, a longer article with much more
information on these sites can be accessed on
the EBEA website. Note that these websites – as
with others that have GCSE material – also have
suitable content for A level students, so careful
selection of appropriate material is needed. 

Biz/ed
www.bized.co.uk
This site has a great deal of useful information.
“Learning Materials” include regularly updated GCSE
lesson plans and activities designed to stimulate
student learning. There are mind maps and notes
with excellent photos that are very easily accessible.

Other resources include:

l PowerPoint presentations 
l virtual reality sites including a bank, a farm and a 

developing country
l a glossary, a diagram bank, a journals database, 

study skills resources and an acronym finder – all in
the “Reference” section of the site

l extensive data and case studies  – search under 
“Company info” and “Data” 

l news items and coverage of live issues
l a newsletter providing regular, free updates on

what’s new on the site.

tutor2u
www.tutor2u.net
To access material on tutor2u that specifically relates
to GCSE Economics, select “Revision Notes” and
“GCSE Economics”. This takes you to the “Economics
Blog”, which aims to provide a daily resource. There
are study tips, teaching ideas and revision materials
for both teachers and students. This page also takes
you to the GCSE Economics discussion board where
students and teachers can ask questions and
comment.

Students will also find the “Multiple choice
quizzes” from the main menu useful. They are
designed for A level work but a selection can be
made for GCSE students.

Selecting “Blogs” and “Economics” from the
home page takes you to the latest additions to the
site. This could be an excellent source for review or
revision lessons that need really up-to-date
information.

You can sign up for the subject newsletters,
which give details of the latest free and subscription
materials and any special offers.

Department for Business, Enterprise and
Regulatory Reform 
www.berr.gov.uk
The website of the Department for Business,
Enterprise and Regulatory Reform (formerly the DTI)
has some excellent material. For example, if you select
“Europe and World Trade” on the home page, you
find coverage of EU enlargement, the euro and the
single market, fair trade, WTO negotiations, and
trade with developing countries.

Select “Key Trade Issues” to get an idea of
the scope of the site. It’s a valuable source of
information not only for teachers, but also for
students undertaking individual learning or
researching topics for class use. 

Clive Riches is an experienced teacher and
examiner and treasurer of the EBEA.
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The case study covers a period in which there
were major changes in the demand for and
supply of nurses in the UK. It provides an
example of the complexity of labour market
adjustment following a sudden change, in this
case a sharp rise in funding. As well as economic
analysis, this case study involves issues arising
from government policy, technological and
social changes, globalisation and ethical
considerations.

Education may have been the stated priority of Tony
Blair in the 1997 general election campaign – readers
may recall the slogan “education, education,
education” – but the statistics in Table 1 indicate that,
in practice, the Labour government also prioritised
funding the NHS.

The surge in spending on the NHS was
underpinned by the public’s expectations of the

health care that should be provided by the
government in a relatively rich country such as the
UK. People learned about improvements in medical
treatments and technology that not only save lives
but enhance the quality of life. This was, and is,
particularly relevant to a country where the
population is ageing. (In 2002, according to Social
Trends 37, although life expectancy for females and
males in the Great Britain had risen to 80.5 and 76.0
years respectively, healthy life expectancy was 69.9
and 67.2 years respectively.) Yet, spending on health
care in the UK was below the European Union
average in the late 1990s. 

The increased funding was accompanied by
government pressure on the NHS. The government set
targets for healthcare provision in order to
demonstrate improvement. Meeting these targets and
pressures required more staff, especially nurses. By
2006 an estimated 383,000 qualified nurses and

A Level Economics ROB THOMAS
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The labour market for nurses in
the UK: 1997–2006

1979–1997 1997–2001 2001–2005

NHS 3.1 5.0 7.1

Education 1.5 2.8 6.7

Total spending 1.5 1.7 4.4

Table 1: Average annual real increase (%) in UK government (public) spending on
the NHS and on education

Source: Public spending: election briefing 2005, Institute of Fiscal Studies (2005)

Table 2: Number of qualified nursing and midwifery staff (WTEs) in Great Britain, as
at 30 September of each year

Source: Annual abstract of statistics No. 143, National Statistics (2007)

1996 1997 1998 1999 2000 2001 2002 2003 2004 2005

300,371 298,483 299,654 303,644 309,682 320,685 335,313 349,701 360,910 368,276
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midwives (measured in whole-time equivalents or
WTEs) were working in the NHS, 23.5 per cent more
than in 1997. Table 2 shows how the number of nurses
and midwives was falling in the mid-1990s before the
turn around that came with the increase in funding. 

The government in the UK, via budgets,
influences the number of qualified nurses employed in
the NHS and, via funding of places, also manages the
number of nurses being trained. According to a Royal
College of Nursing report, “it takes approximately
four years between the decision being made to fund a
place for a student nurse and that nurse being eligible
to register and practise” (Buchan 2007).  Forecasting
is, therefore, necessary but is complicated not only by
sudden changes in government funding policy but
also, during the period 1997–2006, by changes in the
professional education of nurses, the shift in emphasis
from acute/secondary to primary care and the
introduction of employment legislation such as
implementation of the EU Working Time Directive.

All nurses and midwives working in the UK
must register with the Nursing and Midwifery Council
(NMC) and renew their registration every three years.

In line with the decline in the overall number of
qualified nurses and midwives during the mid-1990s,
the NMC register showed falls in the number of newly
qualified UK-trained nurses and midwives during the
same period. After 1997, this trend was reversed (see
Table 3), slowly at first and then accelerating in the
early part of the new decade before slowing again. 

Accompanying the rise in the number of
newly qualified nurses were increased numbers
registering from outside the UK and outside the
European Economic Area. Whereas in the early 1990s,
only about 10 per cent of new nurses registering were
from outside the UK, in 2001–02 nearly 50 per cent
were international qualified nurses. These nurses 
were recruited from countries such as the Philippines,
India, South Africa, Australia and Nigeria, and they
enabled skill gaps to be filled without waiting for
domestically trained nurses to complete their course
and gain experience. In 2001, the UK government
introduced a code of practice for the recruitment of
nurses from overseas and this included a ban on
advertising for medical staff in countries where there
were local staff shortages.

Table 3: Admissions to Nursing and Midwifery Council Register by country

Source: Statistical analysis of the register, Nursing and Midwifery Council
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Year
UK,

from training
European

Economic Area
Overseas Total

2006–07 21,388 1,484 4,830 27,702

2005–06 20,940 1,753 8,709 31,402

2004–05 19,982 1,193 11,477 32,652

2003–04 19,462 1,033 14,122 34,617

2002–03 18,216 802 12,730 31,748

2001–02 14,538 1,091 15,064 30,693

2000–01 15,628 1,295 8,403 25,326

1999–2000 14,035 1,416 5,945 21,396

Table 4: UK nurses and midwives seeking employment outside the UK

Source: Statistical analysis of the register, Nursing and Midwifery Council

Annual average 1995-1999 99-2000 2000-01 2001-02 2002-03 2003-04 2004-05 2005-06

3,713 5,083 4,656 6,256 8,079 7,610 8,044 7,772
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More recently, with the accession of 10 new
member states to the European Union in 2004, the
number of nurses registering from countries such as
Poland and Lithuania has increased. At the same time,
a rising number of UK registered nurses and midwives
have sought work overseas, as shown in Table 4. The
main countries proving attractive to UK nurses have
been Australia, the USA, New Zealand, the Republic of
Ireland and Canada.

At the end of 2004, a new pay structure
(Agenda for Change) was introduced in the NHS. This
covered all staff except for senior managers, doctors
and dentists. Based on the UK’s Labour Force Survey,
the gross pay of nurses and midwives increased by
about 10 per cent in the two years after the change.
That still left NHS nurses’ gross hourly pay in 2006 on
average 24 per cent lower than secondary teachers
and 9 per cent below that of police officers (police
sergeant and below) (Pike and Williams, 2006).

This adjustment to pay scales came late in the
period and the indications are that by 2004, the
increase in the number of nurses required in the UK
was beginning to slow. The evidence in Tables 1 and 3
supports this to some extent. Vacancy rates have also
fallen but, most telling of all, NHS spending on
temporary nursing staff which rose during the case
study period until 2002–03, declined thereafter. As
one study (Buchan, 2006) puts it: “from boom to
bust?”

Rob Thomas is principal lecturer in business
environment at the University of
Portsmouth Business School.
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Further reading

Information on the structure of the NHS in England
can be obtained from About the NHS, which can be
downloaded from the NHS website (ww.nhs.uk).

Points for discussion

1 Identify the main changes in the labour market for
nurses in the UK during the period 1997–2006.

2 Examine the main factors influencing the demand 
for nurses in the UK.

3 Identify and explain the main factors influencing 
the number of nurses willing to work in the UK.

4 Comment on the main constraints on this supply of
qualified nurses.

5 Using a supply and demand diagram, explain how 
the labour market for nurses in the UK adjusted 
during the period 1997–2006.

6 Assess whether the UK labour market for nurses 
operated effectively during this period.

7 Evaluate the impact of globalisation on the market
for nurses.
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A Level Economics RUTH TARRANT

Achieving the perfect 
economics essay
All A level economics papers contain an element
of essay writing. This is all well and good for
those students with a highly logical and verbal
approach to learning. However, for many
students the essay writing skills required,
particularly at A2, can seem unattainable. Their
frustration is often increased by the attitude
adopted by many busy teachers, who assume
that teachers in previous year will have
equipped students with the appropriate skills. 

Perhaps precisely because it is so familiar a part of the
landscape of education, essay writing is all too easily
taken for granted.
Hounsell and Murray, 1992

The combination of time pressure to finish teaching
the syllabus and the assumption that teachers of
other disciplines have taught essay skills is unhelpful
to students. While there are commonalities in essay
technique across academic disciplines, the discourse of
individual disciplines is necessarily different.

Each discipline has its own distinctive set of concepts,
approaches and analytical procedures, and these
determine the precise form which academic discourse
is to follow within that particular subject domain.What
constitutes a plausible or at least acceptable mode of
argument in one discipline may not be valid in another
– and vice-versa.
Hounsell and Murray, 1992

By carefully planning a small number of essay
technique lessons, economics teachers can help their
students gain confidence and prowess in this
important assessment area.

Why use essays for assessment
purposes?

Educationalists from Bloom onwards have identified a
number of skill sets. The so-called “low-order skills”
relate to basic knowledge and understanding of facts
and theories, the “higher-order skills” relate to
application (that is, using existing knowledge to

explain a new situation), analysis and evaluation.
Indeed, these are the skills tested in the A level
examinations (although usually relabelled as
assessment objectives). Short answer questions are
very good at testing the low-order skills, and are
easily recognisable by the command words “define”
or “outline”. Testing the higher-order skills
necessitates longer, more discursive answers, and for
written purposes, essays are the medium which fit the
bill. 

Writing essays...is an essential step in promoting
intellectual development, internalizing knowledge and
developing the capacity for rational thought…[T]here is
still no better way of fostering intellectual development
in many subjects than requiring students to
produce...essays.
Dunleavy, 1986

Answering the question

Any teacher is likely to have written “answer the
question!” many times when marking students’
essays. Students have a tendency to answer the
question they think they have read, rather than the
one actually set. Or they simply ignore the question,
and write an essay based on a previously-formed
generalised plan. When asked why, a good proportion
of students will answer that they didn’t understand
what the question was asking them to do. 

An immediate priority for any teacher faced with
these issues is to ensure that students understand the
directive or command words used in the question.
Issuing a list and explanation of the main directive
words that students can stick into the front of their
economics file is a good start to the A level course.
Teachers can help their students to consolidate this
knowledge by asking them to underline the directive
word in any question that is set, and then discussing
precisely what is expected as a result. Encouraging
students to follow this technique in an examination
context will prove invaluable.
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Techniques for encouraging use of
higher-order skills

There are a number of techniques that can be utilised
by teachers in skills-based lessons, including essay-
framing, essay-jigsaw and colour-coding.

Essay jigsaw
Many students complain that they struggle to write a
good essay because they have never actually seen or
read a sound essay. In other words, they simply do not
know what they are aiming for. A technique that aims
to address this problem, while encouraging team
work and discussion, is the essay jigsaw. Teachers
should write, or find, a model essay, and then
photocopy it, before cutting it up into sections. The
aim is then for the students to piece the essay back
together so that the argument of the essay is clear
and logical.

Essay frames
This technique is particularly useful early on in the 
A level course as it equips students with a structure
into which they can easily fit their knowledge. Table 2
provides a guide as to how this technique can be
used. Students are given a photocopied “frame” 
(A3 size is good) containing as much or as little
teacher-provided information as required, and then
they fill in the blanks.

Colour-coding
Using highlighter pens is a simple yet effective way of
focusing students’ attention on the various skills that
are required in an essay. One colour should be
allocated to each of the four main skills – knowledge,
application, analysis, evaluation – and then used
consistently during the course. 

A good way of introducing students to the
technique is to provide them with a model essay, and
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Table 1: Common directive words

Directive word(s) Explanation

Account for…
Give reasons, with evidence, as to why something happened. For example:
Account for the increase in imports to the UK of manufactured goods from China.

Analyse…
Explain a theory or situation in detail, including all assumptions made, and how all the
aspects link together.
Analyse the impact on the market price of an increase in taxation on cigarettes.

Assess…
Give a number of options or outcomes, and provide a judgment, with reasons.
Assess the impact on the fiscal position of the UK of a rise in unemployment.

Comment upon…
Give arguments for and against a particular decision, and make a judgment as to the
likelihood or desirability of the outcome.
Comment upon the need for increased debt-forgiveness for LDCs.

Discuss…
Give the arguments for and against the topic in the question, and provide a judgment,
with reasons.
Discuss whether the UK should join the euro.

Evaluate…
Give arguments in support of and against the topic in the question, and provide a
judgment with reasons on the validity/strength of the outcome. 
Evaluate the impact of a rise in interest rates on British manufacturers.

Examine…
Give an account of the events that led to a particular scenario or the reasons behind a
particular decision, and provide a judgment of the most important factors with reasons.
Examine the causes of the recent rise in the exchange rate of sterling against the dollar.

Explain…
Provide the meaning of, or reasons behind, a particular scenario, using theory, and give
examples where possible.
Explain the circular flow of income.

To what extent
does/is…

Give the reasons for and against a particular scenario/decision, and come to a conclusion
as to which arguments are the strongest, with justification.
To what extent does Tesco exercise monopoly power?
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ask them to highlight the basic knowledge that is
demonstrated in say, yellow, the analysis in pink, and
so on. Once the idea has been established, they can
use this technique to assess their own, and their
peers’, work, and you can use the same approach for
assessment purposes. In this way, students become
accustomed to the idea that any essay must contain
sections highlighted with all four colours, and the
technique also allows them to see quickly how essays
can be structured. There are endless variations and
extensions to this colour-coding approach. It could, for
example, be used in notes and handouts.

Style checklist

Once students have grasped the concept of logical
argument and incorporating ideas that embody the
higher-order skills, then they can learn to write with
more flair and eloquence. While some students are
naturally gifted in this area, many more find it
difficult. A good approach to adopt is to require
students to attach a “style checklist” to the front of
each essay (see Table 3). This requires students to
practise a degree of reflection and self-assessment.
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Table 2: Example essay frame

To what extent are mobile phone network providers a good example of oligopoly?

What is the question asking me to do?

Knowledge and understanding

What are the characteristics of oligopoly?

Application

What do I know about mobile phone network providers?
Such as the number of companies, how they compete, etc.

Analysis

Which of the characteristics of olipogoly are demonstrated by the network providers?
What is my evidence?

Evaluation

Are all olipogoly characteristics demonstrated?

If not, is there another market structure whose characteristics I can see in this industry?
Which market structure does this industry match most closely?

Is there more information that I need to answer this question fully? If so, what do I need to know?

Is the industry changing?

Conclusion

Now answer the question: to what extent are mobile phone network providers a good example of oligopoly?
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Following it up

There are several approaches that teachers can adopt
to help students see progress in their work. First,
allowing students to resubmit essays is an excellent
way of encouraging them to work on improving their
technique while focusing a little less on the
theoretical content (as hopefully this will have been
correct first time round). Second, when handing back
marked essays, teachers can ask students to set
themselves a target for the next essay based on the
comments provided. This target should be written at
the top of the subsequent essay, and students
themselves can then assess whether they have
achieved it. The progressive nature of this process
helps students to feel positive about their
achievements and instils a sense of confidence.

Conclusion

Effective essay writing is a skill that must be learned;
nobody finds it naturally easy. In economics, which
requires students to juxtapose highly theoretical
concepts with practical examples and discussion,

achieving the perfect essay can seem out of reach.
However, through applying essay-writing techniques
consistently throughout the school year, teachers can
actively change the preconceptions of their students,
and look forward to marking some thought-
provoking and well-structured essays.

Ruth Tarrant is currently teacher in charge
of economics at Tormead School, Guildford.
She is an assessment associate for Edexcel,
author of Friday Afternoon Economics
(Philip Allan Updates, 2008), and runs
Kingsgate Education, a provider of
economics INSET courses.
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Table 3: Essay style checklist

Have I… Tick

…defined the key terms?

…used correct grammar?

…checked my spelling?

…given my graphs and diagrams titles?

...labelled my graphs and diagrams correctly and thoroughly?

…made reference to my graphs and diagrams in the body of my essay?

…used technical economics language and terminology?

…avoided the use of slang?

…used relevant examples?

…checked that every paragraph relates to the question?

…written an introduction and conclusion?

…written concisely?

…considered more than one viewpoint?
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Business and economics for all
The new secondary curriculum
includes economic and business for
every student in secondary schools –
something that teachers have wanted
for years. The new QCA programme of
study for economic wellbeing requires
an understanding of how businesses
work and the way in which some
simple economics affects us and the
world in which we live.

The aim of the programme is to bring
together the existing aspects of the
curriculum that help students to look after
their own economic wellbeing. These
include enterprise, careers, financial
capability and aspects of business and
economics. Not only does the business and
economics content offer insights into an
individual’s future, but it also helps
students to ask helpful questions about
the other three aspects of the programme. 

This is a real opportunity for business and
economics teachers to make their mark – and increase
interest in their subjects. Students who have had an
enlivening experience at key stage 3 will be keen to
take GCSE courses at key stage 4. There have long
been complaints that we have to work hard to
persuade students to take up a new subject at GCSE,
so this offers a great chance to capture them early. 

The programme of study

The programme of study can be found on the QCA’s
curriculum website (http://curriculum.qca.org.uk/). 
Go to subjects and select PSHE, which now has a
different meaning – it stands for personal, social,
health and economic education. There are two
programmes. One is traditional PSHE – under the
heading of personal wellbeing – and the other is
economic wellbeing, which is key to the future for
business and economics teachers. 

The new curriculum is based round concepts and
processes that have been carefully identified for each
programme of study. The particularly relevant concept

here is “understanding the economic and business
environment”.

As for the processes, these two seem to be at the
heart of our subject area:

l demonstrate and apply understanding of 
economic ideas

l develop and apply skills and qualities for 
enterprise.

The range and content demonstrates the need for
business and economics expertise very clearly. It also
shows how business and economics ideas draw
together a wider understanding of economic
wellbeing. Young people need to leave school with
the ability to ask questions before they make
decisions. The media is currently full of examples of
people who were “misled” by buy-to-let salespersons.
They believed every word and are now suffering in
the slow down in the property market. Just think how
much better equipped they would have been if they
had some grasp of competition and could have asked
the right questions.

22 Teaching Business & Economics
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The range and content – key stage 4

a different types of work, including employment, 
self-employment and voluntary work 

b the organisation and structure of different types of
businesses, and work roles and identities 

c rights and responsibilities at work, and attitudes 
and values in relation to work and enterprise 

d the range of opportunities in learning and work, 
and changing patterns of employment (local, 
national, European and global) 

e the personal review and planning process 

f skills and qualities in relation to employers’ needs 

g a range of economic and business terms, including 
the connections between markets, competition, 
price and profit 

h personal budgeting, wages, taxes, money 
management, credit, debt and a range of 
financial products and services 

i risk and reward, and how you can make 
money through savings, investment and trade 

j how and why businesses use finance 

k social and moral dilemmas about the use of 
money 

Its place in the school curriculum

Many schools now run a programme which covers
personal, social and health education, citizenship and
other aspects of personal development such as
thinking skills. Economic wellbeing is likely to be
added to this programme – but it should also be
developed as a cross-curricular strand as many subjects
contribute to it. 

The key factor is that economic wellbeing
must be taught by experts. Citizenship offers many
lessons here. Many schools thought that tutors could
deal with citizenship or they could just tick the boxes
across the curriculum and all would be well. It wasn’t
and Ofsted soon found out. As schools are now driven
by Every Child Matters – and Ofsted will be looking
for evidence – economic wellbeing has an important
role. 

Many non-expert teachers fear that
enterprise is just a Thatcherite approach to education.
Teachers with experience of enterprise education in
the field know that it is all about being enterprising
and, while the bottom line is clearly important to a
business, we help students to apply enterprise skills to
all aspects of life. The role of the business teacher is
therefore important in getting the right message to
senior managers and anyone involved in the
programme.

Mathematics is regarded as having an
important role in the development of financial
capability but many maths teachers would find it
difficult to address “the social and moral dilemmas
about the use of money”. This is a topic that is
included in all business and economics courses and
would underpin those questions that students need to
be able to develop in considering the decisions that
they make. It is therefore important that they are
engaged in exciting, thought-provoking lessons that
help them to develop the knowledge, skills and
understanding to deal with such issues.

Developing a programme

Although the programme of study is new, there is
considerable expertise in many schools. There are
already work-related learning co-ordinators and
people organising enterprise learning – so their skills
must be drawn together. Teamwork often produces
the best results.

Business and enterprise colleges have been
expected to incorporate this learning and many have
developed strategies to do so. Walton High in Milton
Keynes, for example, has a programme which extends
across all age groups. (For a short case study go to the
publications section of the EBEA website,
www.ebea.org.) Walton High’s programme already
offers much that is now expected in the economic
wellbeing curriculum. It is made up of: 

l dedicated lessons
l tutor interviews
l advances learning days which offer a wide range 

of relevant experiences
l work-out work days
l short taster courses including enterprise.

There are many ways of addressing economic
wellbeing but the two factors which are critical to
success are dedicated time and expert teachers. 
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The role of the EBEA

The EBEA has been involved throughout the
development of the programme of study. It continues
to work with the Department for Children, Schools
and Families and the QCA to make the most of this
opportunity. There are some lessons on the EBEA
website – in the Learning Resources section – and the
objective is to offer further guidance and support.
Teacher trainers are working with the EBEA to
develop material to help trainees come to terms with
economic wellbeing. 

Your role

We have to make the most of this unprecedented
opportunity. If economic wellbeing is left to 
non-experts, just imagine the quality of students’

experience – and what will happen to the numbers
who want to do GCSE or A level as a result. 
Senior managers need to be on side and recognise the
important of the work. Is there a governor who is
interested in the field? Persuade whoever you can!
Put a team of experts together and work out how
economic wellbeing fits into your school’s curriculum.
It is important to remember that only a small part of
the timetable will be available, so it needs coherence
and focus. And remember, the EBEA will help you too.

Jenny Wales is vice president of the EBEA.
She works at the Nuffield Foundation on
citizenship and business and economics.
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Enterprise education became an entitlement for
all key stage 4 students in September 2005. 
It was introduced following the Howard Davies
review in 2002. This entitlement comprises
enterprise capability, supported by financial
capability and economic and business
understanding. The Davies review defined
enterprise capability as:

...the capability to handle uncertainty
and respond positively to change, to
create and implement new ideas and
new ways of doing things, to make
reasonable risk/reward assessments and
act upon them in one’s personal and
working life. This depends on the
development of knowledge and
understanding of concepts…skills…and
attitudes. 

Enterprise capability can also be described as
innovation, creativity, risk-management, a can-do
attitude and the drive to make ideas happen.

Why assess enterprise
capability?

Many schools are still fine-tuning ways to implement
enterprise education, so is it really imperative at this
stage to think about assessing capability? Research
carried out for the then DfES by NFER – published in
Assessing Enterprise Capability: Guidance for Schools,
NFER (2007) – found that students developed their
enterprise capability more successfully where effective
assessment was present. Ofsted has also pointed out
the need for schools to provide clear enterprise
learning outcomes and to assess student progress. 

Did we really need to be told that? I have
certainly found that students are more committed to
learning activities if they can recognise their
achievements and are given recognition of success.
Gaining pupil commitment for any programme of
study that does not result in a cold, hard GCSE can be

very difficult. Supporting enterprise activities with
assessment should help gain credibility. 

With business leaders, such as Sir Terry Leahy,
chief executive of Tesco, pointing out that young
people need to develop employment skills such as
team working and communication, it is even more
important that students buy-in to their enterprise
education. Assessing students’ enterprise capability
will allow them to provide evidence for personal
statements, letters of application and CVs. It may also
help students to achieve accredited qualifications such
as ASDAN’s Certificate of Personal Effectiveness.

At this stage, with enterprise co-ordinators
trying out ways of delivering the entitlement,
assessment can also be used to evaluate different
teaching strategies.

How can enterprise capability be
assessed?

The NFER research found that the enterprise
capability outcomes most frequently assessed within
schools include:
l problem-solving
l risk management
l creativity
l communication and presentation skills
l teamwork
l decision-making 
l leadership
l innovation
l a can-do attitude.

Self-assessment
Students could assess their own enterprise capability.
However, it will be vital for them to be familiar with
the meaning of the learning outcomes, and this in
itself may pose a problem. This will require some
instruction, but raises the issue of whether it is best
provided by tutors, subject teachers or specific
enterprise personnel.

Current Developments CLAIRE WILSON
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Online enterprise assessment tools are
available, but self-assessment may be carried out using
paper-based methods. Students could be asked to rate
their enterprise skills, qualities and attributes on a
web or a chart perhaps by simply responding on a
ten-point scale (from 1 strongly disagree to 10 strong
agree) to statements such as: 

l I am a good team player 
l I communicate well with others

Self-assessment can be carried out at regular intervals
to monitor progress or may sandwich a specific
activity such as an enterprise day to evaluate its
success. Where pupils have worked together, 
peer-assessment may also be introduced.

Teacher assessment
Enterprise outcomes can be written for stand-alone
enterprise activities or, where enterprise education is
embedded in the curriculum, specific enterprise
outcomes can be provided alongside subject-specific
learning outcomes. To allow for progression,
differentiated outcomes are more useful. 

So, what would this look like? Consider a
leisure and tourism activity in which a group of
students is tasked with producing a leaflet to promote
the leisure and tourism provision in the local area. The
panel shows some enterprise outcomes in relation to
teamwork.

All students will:

Attend team discussions and briefings

Carry out an agreed task

Most students will:

Listen to the other members of the team and
respond appropriately

Treat other members of the team with respect

Carry out agreed tasks which result in the
production of the leaflet

Some students will:

Be able to define their role within the team

Provide support to other team members

Introducing enterprise capability
assessment

The thought of providing the enterprise entitlement
in itself can be a daunting prospect without having to
introduce assessment frameworks as well. However,
there are likely to be a enterprise activities already in
place at your school or college, even if they are not
formally recognised as such yet. A good starting place
would be to carry out an audit of subject areas to get
an understanding of when and where students are
currently developing enterprise skills or where they
follow the enterprise process of:

l identifying a problem and generating ideas
l planning the solution
l implementing the plan
l evaluating the process.

At this stage, topics in one or two subject areas may
be identified where enterprise outcomes can be
written or where activities may be rewritten to
encompass the enterprise entitlement. If the core
subjects, or maybe the school’s specialism, are used
initially, then all students should have access to them.
As time goes on, enterprise outcomes can be
introduced more widely as well as self-assessment
where appropriate.

Finally, it is worth considering a system of
monitoring how students’ enterprise capability
progresses. Some thought should be given as to who
will be responsible for collating assessment data for
students and, perhaps, to devising a way of reporting
this information to students and their parents.

Claire Wilson is head of business and
enterprise at Tuxford Comprehensive,
Nottinghamshire.
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The challenge of assessing enterprise

Experiential learning often has very long run
outcomes. Research by Young Enterprise in
Northern Ireland and in Europe has produced
some interesting results. Drawing on 20 years
work in schools, it found that those who had
participated in Young Enterprise were much
less likely to go bankrupt if they went into
business for themselves. I meet people I
taught 10 or 15 years ago that tell me that
running a whole-year enterprise activity was
the big turning point in their lives and still
informs what they do today. 

In my experience, it is important for enterprise
activities to run over a long period – preferably two
terms or a school year. The real value of the activity
becomes apparent when there is time for students
(and teachers) to learn from their mistakes.
Assessment at the conclusion of a long project
might provide very different information than an
assessment taken at the end of an enterprise day.

Short-term enterprise activities are more
problematic. If there is a really good pastoral
programme that links them together, then it will be
possible to monitor the development of key skills.
These may become the basis for a lifetime of
professional development. But even then, there are
many difficulties. In my experience students cannot
track more than six enterprise skills during a year –
that is, one every half term. Many schools load too
many skills into their enterprise programmes. 

Teachers often have physical problems in
tracking and assessing enterprise skills. They will not
always be present when key team decisions are
taken. Distinguishing individual contributions to
teamwork can be hard or impossible, depending on
the nature of the enterprise activity. Industry
advisers find it challenging to track the
development of enterprise skills for more than four
students for similar practical reasons. Also, their
assessments tend to be very variable. This suggests
that students may have to track their own skill
development, but girls tend to grade themselves
lower, and boys tend to rate themselves higher,
than their actual ability. 

Competitions are useful, but they need to
focus on celebrating a wide range of possible
solutions and styles of problem solving. Enterprise
tends to be a self-fulfilling prophesy: if students had
things to celebrate last time, then they really do try
to do better next time; but if the project was a
painful humiliation, then they will avoid enterprise
in future if at all possible. 

Enterprise embraces the full ability range so
assessment has to be really constructive. It can
include:

l observer activities or statements 

l self-assessment presentations by the team

l keeping a photo record or video diary

l student awards, such as salesperson of the 
month or team player of the week.

These strategies will support the ASDAN certificate
or the YE Team Enterprise Programme, but most
importantly they will reinforce the positive side of
the experience to students. That said, assessment
strategies can be immensely time consuming. At
best, they can provide rich benefits but they may
take so much time to set up and implement that
other important educational objectives can be
neglected. 

Charlotte Davies

Charlotte is an education consultant in 
the field of enterprise education.
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The new diploma: good news for
business studies teachers?
The diplomas are qualifications for 14-19 year
olds. They create different pathways for learners
and help them achieve both the skills and
knowledge in their chosen diploma line and
basic skills in maths, English and ICT – the
“functional skills” that could improve learners’
employability.

The emphasis for a learner must be on work-related
learning. Industry visits will be pivotal to
understanding the content of the principal (or
applied) learning. In addition, it is recommended that
each learner has ten days work experience as a
minimum. Schools and colleges will want to avoid the
rather unsatisfactory arrangements that currently
apply to much work experience. Many opportunities
are squandered. Often work experience is simply used
to fill the weeks before at end of the summer term. 

A better approach, I suggest, would be to
organise a work placement in which the diploma
student is out on work experience one day a week.
This would provide a more useful foundation on
which to build classroom learning and allow the
work-related nature of this qualification to be
brought to life. A rewarding strategy here may be to
encourage students to give presentations to their
peers on an aspect of the specification that they have
had direct experience during their placement.

As the diploma is industry based, here is
inevitably a large proportion of business studies
content in each line of learning. Consequently, there
are opportunities for business studies teachers to have
an input, particularly in the area of finance.

Some activities that can be used to teach
cashflow, for example, may well be useful for diploma
learners. For example, a role play exercise in which a
building contractor has to manage the cash outflow
for raw materials and labour while not receiving any
cash inflow until houses are built and sold could be
used for the Construction and the Built Environment
line of learning.

Similarly, a practical production exercise
(making anything from paper circuit boards to paper

houses) could be used to establish the difference
between fixed and variable costs and the benefits of
productive efficiency, or to establish the differences
between the different methods of production.

It is expected that teachers will provide
experiential learning. There are many existing
business studies resources that could be made
relevant to a particular industry. For example, a
worksheet on breakeven could be easily adapted for
an engineering business or an exercise on critical path
analysis could be readily changed to plan the building
of a house.

For some of the human resources content,
particularly on organisational structures and roles and
responsibilities, now would be a good time to try and
collect organisation charts and job descriptions from
businesses relevant to the line of learning. This could
be done by approaching companies or, perhaps, by
calling on friends working in these industries.

Diplomas to be taught in selected schools and
colleges from September 2008 are: 
l Information Technology
l Society, Health and Development
l Construction and the Built Environment
l Creative and Media
l Engineering

Each contains elements of business studies.
The table opposite highlights just some of the
business studies topics that students will learn within
each diploma line at level 3.

Timetablers may want to keep their business
teachers free for the Business and Finance diploma
that starts in 2009. But an exciting opportunity awaits
to raise the profile of business studies and to work as
part of a team delivering the first wave of diplomas.
Try to get involved and bring inspiration to the
teaching process. Good luck!

Carol Sumner is head of e-learning at
Central Technology College in Grantham.



Current Developments

Teaching Business & Economics 29

C
o

n
st

ru
ct

io
n

a
n

d
th

e
B

u
il

t
E

n
v

ir
o

n
m

e
n

t
C

re
a

ti
v

e
a

n
d

M
e

d
ia

In
fo

rm
a

ti
o

n
T

e
ch

n
o

lo
g

y
S

o
ci

e
ty

,
H

e
a

lt
h

a
n

d
D

e
v

e
lo

p
m

e
n

t
E

n
g

in
e

e
ri

n
g

U
n

it
1

Th
e

b
u

si
n

es
s

cy
cl

e
Pr

iv
at

e
an

d
p

u
b

lic
fu

n
d

in
g

R
es

ea
rc

h
an

d
d

ev
el

o
p

m
en

t
Pr

o
je

ct
m

an
ag

em
en

t

H
ea

lt
h

an
d

sa
fe

ty
PE

ST
an

al
ys

is
M

et
h

o
d

s
o

f
co

m
m

u
n

ic
at

io
n

H
R

M
M

et
h

o
d

s
o

f
p

ro
m

o
ti

o
n

St
o

ck
co

n
tr

o
l

Pr
o

d
u

ct
iv

e
ef

fic
ie

n
cy

SW
O

T
an

al
ys

is
H

ea
lt

h
an

d
sa

fe
ty

Se
ct

o
rs

o
f

in
d

u
st

ry
O

rg
an

is
at

io
n

al
st

ru
ct

u
re

s
O

rg
an

is
at

io
n

al
ty

p
es

an
d

st
ru

ct
u

re
s

Pr
o

d
u

ct
iv

e
ef

fic
ie

n
cy

,
p

ro
d

u
ct

io
n

ca
p

ac
ity

Q
u

al
ity

as
su

ra
n

ce
St

o
ck

co
n

tr
o

l
M

et
h

o
d

s
o

f
co

m
m

u
n

ic
at

io
n

PE
ST

an
al

ys
is

Pr
o

fit
an

d
lo

ss
,

co
n

tr
ib

u
ti

o
n

,
b

re
ak

ev
en

In
ve

st
m

en
t

ap
p

ra
is

al
,

d
ep

re
ci

at
io

n
C

rit
ic

al
p

at
h

an
al

ys
is

R
is

k
as

se
ss

m
en

t
U

n
it

2
Ec

o
n

o
m

ic
g

ro
w

th
St

ag
es

o
f

th
e

d
es

ig
n

p
ro

ce
ss

Ti
m

e
m

an
ag

em
en

t
H

ea
lt

h
an

d
sa

fe
ty

Jo
b

ro
le

s
an

d
re

sp
o

n
si

b
ili

ti
es

M
et

h
o

d
s

o
f

p
ro

m
o

ti
o

n
R

is
k

as
se

ss
m

en
t

M
ar

ke
t

re
se

ar
ch

B
u

si
n

es
s

o
w

n
er

sh
ip

O
rg

an
is

at
io

n
al

ty
p

es
an

d
st

ru
ct

u
re

s
B

u
si

n
es

s
o

b
je

ct
iv

es
an

d
b

u
si

n
es

s
fu

n
ct

io
n

s
R

o
le

s
an

d
re

sp
o

n
si

b
ili

tie
s

T
h

e
u

se
o

f
te

ch
n

o
lo

g
y

in
b

u
si

n
es

s
Th

e
m

ar
ke

t
an

d
co

m
p

et
iti

o
n

C
as

h
fl

o
w

,
p

ro
fit

ab
ili

ty
In

ve
st

m
en

t
ap

p
ra

is
al

PE
ST

an
al

ys
is

Eq
u

al
o

p
p

o
rt

u
n

it
ie

s

U
n

it
3

H
ea

lt
h

an
d

sa
fe

ty
R

is
k

as
se

ss
m

en
t

En
vi

ro
n

m
en

ta
lr

es
p

o
n

si
b

ili
ty

Se
ct

o
rs

o
f

in
d

u
st

ry
Su

st
ai

n
ab

le
d

ev
el

o
p

m
en

t
PE

ST
an

al
ys

is

M
ar

ke
t

re
se

ar
ch

Fi
n

an
ci

al
m

an
ag

em
en

t
H

ea
lt

h
an

d
sa

fe
ty

O
rg

an
is

at
io

n
al

o
b

je
ct

iv
es

Le
ad

er
sh

ip
an

d
m

an
ag

em
en

t
st

yl
es

Te
am

w
o

rk
in

g
,

ti
m

e
m

an
ag

em
en

t
M

ar
ke

t
re

se
ar

ch
,

SW
O

T
Pr

o
d

u
ct

lif
e

cy
cl

e
Pr

o
fit

an
d

lo
ss

,
ca

sh
fl

o
w

an
d

b
re

ak
ev

en
In

ve
st

m
en

t
ap

p
ra

is
al

B
u

si
n

es
s

et
h

ic
s,

U
K

la
w

Pr
im

ar
y

an
d

se
co

n
d

ar
y

re
se

ar
ch

Q
u

al
ita

tiv
e

an
d

q
u

an
tit

at
iv

e
an

al
ys

is
A

im
s

an
d

o
b

je
ct

iv
es

U
n

it
4

H
ea

lt
h

an
d

sa
fe

ty
Th

e
su

p
p

ly
ch

ai
n

M
ar

ke
t

re
se

ar
ch

R
es

ea
rc

h
an

d
d

ev
el

o
p

m
en

t
B

u
d

g
et

in
g

Te
ch

n
o

lo
g

y
in

in
d

u
st

ry
B

u
si

n
es

s
sy

st
em

s
M

et
h

o
d

s
o

f
co

m
m

u
n

ic
at

io
n

B
ar

rie
rs

to
co

m
m

u
n

ic
at

io
n

U
n

it
5

M
et

h
o

d
s

o
f

co
m

m
u

n
ic

at
io

n
M

o
ti

va
tio

n
an

d
le

ad
er

sh
ip

IT
in

b
u

si
n

es
s

C
rit

ic
al

p
at

h
an

al
ys

is
So

u
rc

es
o

f
fi

n
an

ce
O

rg
an

is
at

io
n

al
st

ru
ct

u
re

Jo
b

ro
le

s
an

d
re

sp
o

n
si

b
ili

ti
es

SW
O

T
an

al
ys

is
M

et
h

o
d

s
o

f
p

ro
m

o
ti

o
n

R
es

ea
rc

h
an

d
d

ev
el

o
p

m
en

t
R

o
le

s
an

d
re

sp
o

n
si

b
ili

tie
s

Em
p

o
w

er
m

en
t

H
R

M
SW

O
T

an
al

ys
is

C
o

rp
o

ra
te

im
ag

e
Pr

o
d

u
ct

io
n

an
d

d
o

w
n

ti
m

e
Pr

o
d

u
ct

q
u

al
ity

U
n

it
6

St
ak

eh
o

ld
er

s
PE

ST
an

al
ys

is
M

ar
ke

t
re

se
ar

ch
M

et
h

o
d

s
o

f
d

is
tr

ib
u

ti
o

n
B

u
si

n
es

s
o

b
je

ct
iv

es
C

rit
ic

al
p

at
h

an
al

ys
is

C
as

h
fl

o
w

,
cl

as
si

fic
at

io
n

o
f

co
st

s,
b

u
d

g
et

in
g

Q
u

al
ity

as
su

ra
n

ce
M

et
h

o
d

s
o

f
co

m
m

u
n

ic
at

io
n

R
is

k
as

se
ss

m
en

t
an

d
co

n
ti

n
g

en
cy

p
la

n
n

in
g

PE
ST

an
al

ys
is

Eq
u

al
o

p
p

o
rt

u
n

it
ie

s
H

ea
lt

h
an

d
sa

fe
ty

at
w

o
rk

R
o

le
s

an
d

re
sp

o
n

si
b

ili
tie

s
R

is
k

as
se

ss
m

en
t

Le
ad

er
sh

ip
an

d
m

an
ag

em
en

t
st

yl
es

Em
p

o
w

er
m

en
t

M
et

h
o

d
s

o
f

p
ro

d
u

ct
io

n
Ju

st
in

ti
m

e
C

A
D

/C
A

M
a
n

d
a
u

to
m

at
io

n
C

rit
ic

al
p

at
h

an
al

ys
is

TQ
M

IS
O

9
0

0
1

U
n

it
7

PE
ST

an
al

ys
is

Su
st

ai
n

ab
le

d
ev

el
o

p
m

en
t

B
en

ch
m

ar
ki

n
g

Q
u

al
ity

as
su

ra
n

ce

B
u

si
n

es
s

sy
st

em
s

M
et

h
o

d
s

o
f

co
m

m
u

n
ic

at
io

n
M

an
ag

em
en

t
o

f
ch

an
g

e

R
es

ea
rc

h
an

d
d

ev
el

o
p

m
en

t



Current Developments PAUL BENTLEY

Developing self-assessment skills in the
context of level 3 BTEC business courses

The ability of students to assess their own work
is a key feature of assessment for learning
(AFL). Peer and self-assessment is described by
Black and William (1998) as “far from being a
luxury, [it] is in fact an essential part of
formative assessment”.  In the opinion of Black
and William, for a school wishing to implement
formative assessment practices, training
students to make judgements about their own
work and that of their peers is vital because it
allows students to “understand the main
purposes of their learning and thereby grasp
what they need to do to achieve”.

As a student on the EBEA MA module at Warwick
University, I have investigated how assessment for
learning principles could be used to benefit BTEC
business students. At my school, we run three BTEC
National Diploma modules simultaneously in the
winter and spring terms, using the summer term to
focus on corrections and enrichment activity. This
means that students sometimes need to produce more
than one assignment each week. Many students fail
to pass their assignments at the first attempt. Indeed,
some may take three or more attempts to complete
an assignment successfully. This increases the
workload for students (who have to complete
corrections and improvements to their work while
working on subsequent assignments) and for teachers
(who have to assess each piece of work repeatedly).

Teaching students to assess their own work,
putting them in a position to make informed
judgements about the quality and accuracy of their
work, should provide several benefits. 

ll Students should become more confident 
If they are able to accurately judge the quality of 
their work, this should reduce uncertainty while 
producing assignments – they will be happier that 
they are on the right track. 

ll The first time pass rate will increase 
More students will be able to pass their 
assignments first time. 

ll The workload of both students and teachers 
will decrease 
If more tasks are passed first time, students will 
spend less time completing corrections to their 
work and teachers will spend less time assessing 
the work. 

The research

In order to test this hypothesis, I carried out an action
research project. Action research is a cyclical process
of gathering information on a topic, implementing a
practical solution to a perceived problem, analysing
the progress of the solution and adjusting practice
based on this analysis as each cycle progresses.

Before the start of the research, I split the
cohort of students into two groups of equal size, with
an equal distribution of ability (based on prior
attainment data) in order to provide a test group and
a control group.

Then working with the test group, I delivered
a series of sessions focused on giving students the
opportunity to develop and practice self-assessment
skills. I based the lessons around short, simple
examples in order to build the confidence of the
students, as assessing coursework can be daunting for
experienced teachers let alone pupils. 

Students were then asked to review exemplar
BTEC coursework and make judgements on the grade
that should be given for the work. They were asked
to make judgments using the material contained in
the BTEC specifications, which are provided to
students with their assignment brief when they start a
new unit. I set the students up in pairs, with the most
able student paired with the least able student (again
based on prior attainment data), the second most
able student with the second least able student and
so forth. In this way I hoped to provide a peer support
mechanism for the pupils. 
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The second cycle

During this first cycle of research, some students were
sceptical about the value of the sessions. One member
of the group even asked if I was simply trying to
occupy their time. Cycle two was modified slightly. As
a starter activity, a short discussion was held about the
purpose of the sessions and the ways in which
students could used the skills they were learning in
the sessions. Students were encouraged to share their
own experiences of assessing their own work, but at
this stage few had done so. Another change
introduced during the second research cycle was to
run the activities as group work tasks to encourage
students to engage with the language of assessment
verbally. 

During this cycle some problems occurred.
Due to constraints created by changes in the school
calendar a session had to be cancelled. The behaviour
of students deteriorated as the term progressed. The
group sessions did not appear to be a great success
from my own point of view, and this was echoed in
feedback from my colleagues and the students.

For the third and final research cycle, I
returned to paired exercises in which students would
analyse a piece of work individually and then discuss
their responses with their pair.

Conclusions 

At the conclusion of this research, student feedback
indicated that they were increasingly using the skills
that they were learning in order to examine and make
judgements about their own work. They indicated
that they felt increasingly confident in doing this. This
was validated by my own examination of their work.
My colleagues saw positive changes in the confidence
and academic performance of two thirds of the test
group. In contrast, colleagues assessed that the
majority of the control group displayed no change in
their confidence or academic performance. Some
students showed deteriorating performance. 

While my own observations where in line
with those of my colleagues, feedback from some
students in the control group indicated that they also
felt more confident in their work than they did at the
start of the course. This raises the question about
whether the observed gains in confidence were
merely reflecting increased familiarity with the course
and its requirements rather than the benefit of the

sessions and associated tasks. Note, however, that it
was only the test group where espoused gains in
confidence were triangulated with my observations
and those of my colleagues.

After the conclusion of the study, I sought
further feedback from the students involved. All
indicated that they valued the skills that they had
acquired. Some thought that they would have
benefited from developing these skills at the
beginning of the course. Discussing this feedback with
my colleagues, we agreed that we would use the
materials that I have developed with our next cohort
of students in September. At this stage we are
planning to run the sessions in a similar way, building
from paired discussions of simple examples into group
discussions of more complex examples. The sessions
will run over the first six weeks of the winter term.

Paul Bentley is a business studies teacher
and co-ordinator of enterprise education at
Colton Hills Community School,
Wolverhampton.
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The Times 100, free of charge, accessible at
www.times100.co.uk 

Content (rating: HHHH)

The Times 100 is an established, free teaching
resource. For a dozen issues, it has provided schools
with a glossy ring binder packed full of business case
studies that lend themselves to being readily adapted
to key stage 4 or post-16 teaching. Today the Times
100 is accessible online where it lays claim to being a
“resource centre for business studies students and
teachers”. Content is a combination of the obligatory
case studies (with few surprises), a teachers section
which includes simple linear lesson plans, sample
questions, student responses and examiner’s
comments, which are particularly helpful ahead of the
legacy A2 synoptic papers if you deliver the AQA/OCR
specifications. All exam boards are targeted in this
section, providing value for all in an age when a “one
size fits all” approach is fine if you are that size!
There is nothing here yet to help us prepare for the
new A level changes and, sadly, little of interest to
those delivering BTEC courses. 

Format/style (rating: HHH) 

In keeping with our increasing demands for off-the-
peg and ready-made resources, the Times 100 does
not disappoint. Presented in alphabetical order –
menu style – this resource tries to tempt us with its
starters (lesson plans), main courses (case studies) and
choice of desserts (revision theory and quizzes). 

Course coverage/relevance (rating: HHHH)

In 35 case studies, the Times 100 broaches topics as
diverse as corporate culture, SMART objectives and
working patterns. It targets key stage 4 and post-16
courses, attempting to please everyone with its non-
specific content, identified only by terms one might
expect to find in a good textbook index. Times
readers won’t be disappointed with the traditional
content, but don’t expect to be very surprised either
by its traditional, matter-of-fact approach. Where the
Times 100 works is in its simplistic approach to
combining course content with real world business
examples and the means to reinforce learning of
both.

User-friendliness/accessibility (rating: HHHH)
Access to the online resource is free, not even one of
those annoying pre-registration forms to complete –
just type the address into your browser and you’re in.
Simple: free and simple, in fact. Like the newspaper,
the ring binder version is slightly cumbersome, despite
its welcome downsizing. Online, this resource remains

easy to navigate, so even the technophobes among us
will be fine. It has clear navigation buttons and 
sub-menus. Hyperlinks abound in an “all roads lead
to...where you started” sort of way, bringing the
browser back to the unerring case study materials. 
It is nonetheless frustrating when a hyperlink hits a
dead end, as was the case with Egg at the time of this
review. Other company-centred quizzes combine true-
or-false questions with filling in the missing blanks or
linking statements. These are useful, but in an age of
interactivity and the unstoppable yet welcome
invasion of smartboard technology, it’s not exactly
original or inspiring. Despite this, the Times 100
provides access to company financial information – via
the Company Information link from the home page –
in a way that would embarrass some corporate
websites. However, vocational teachers beware, the
BTEC links do not discriminate between the different
levels, so trial and error works here. 

How it might be used (rating: HHH) 

The resource offers support in lesson preparation,
delivery and assessment, and even works as a means
of extending student learning independently with the
self-check mini-quizzes. In a nutshell, it could be used
to complement the plethora of teaching resources
available today. The Times 100 has always been a
great way of saving teachers time when researching
businesses. 

Recommend it? (rating: HHHH) 

There are arguably some priced resources out there
that don’t compare favourably with the (free) Times
100. Every business or economics teacher should find
value in the resource. For very little time investment,
the Times 100 will reward you with lesson materials
and valuable up-to-date insight into the modern
business world. 

David Connolly is head of business education at
Dixons City Academy, Bradford. 
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eBusiness Course Companion, price £350 for a site
licence, eHarris Learning. A 30-day free trial version
can be downloaded from www.harriselearning.com. 

Content (rating: HHH)

This companion is a welcome change to the e-learning
websites and programs that are currently available on
the market for two main reasons. First, it has been
developed by a former business studies and economics
teacher. This enables the companion to address the
needs of users (pupils) to traditionally difficult topics
such as balance sheets in innovative and fun ways.
Second, the program can be directly installed on a
school’s network so does not have to be accessed on
the internet. This is good news for teachers who do
not trust the school’s internet connection.

The companion concentrates on the most popular and
common topics in five core areas – marketing, finance,
operations, people and business start-ups. This makes
it relevant to the majority of business studies
specifications. This focus on topics with universal
appeal has caused some notable omissions, including
sources of finance and SWOT analysis. Given, it is
marketed for level 3 courses, this may be its achilles
heel. However, what is there is generally very good.

Format/style (rating: HHHH)

The resource has a welcome  “veil of simplicity”. The
use of animations, presentations, numerical tests,
simulations, drag-and-drops and quizzes allows some
complex, heavy going material to be understood with
easy and comfort. The simulation on price elasticity of
demand and its relationship to revenue is reinforced
cleverly by a plank of wood balancing on a ball. 

In each of the core areas, there are a bank of 21
questions. The questions range from simply true-and-
false to drag-and-drop. At the end of each quiz a
summary of performance is shown, stating the
percentage of questions scored correctly. The main
concern – and, in fact, my main criticism with the
companion – is that it does not supply correct answers
to any question answered incorrectly. Ideally, after
summary of performance, you would expect to see
the correct answers. This is very important for
learning. 

User-friendliness (rating: HHHHH)

The companion is extremely easy to navigate with
menus at both the top and bottom of the page. The
bottom menu never changes – it has links to the five
core areas – while the top menu changes depending
on the core area selected. The use of colours and
fonts enables key ideas and concepts to be conveyed
with ease. The companion has a party trick– the ease
with which one can print material. Any information

which is being viewed can be printed at the click of a
button. Clicking on the print version tab on the
bottom menu will recreate the information on an A4
sheet ready to print. Even the simulations can be
printed. There is no need to highlight any text or edit
frames, everything is done for you. 

How might it be used? (rating: HHHH)

The companion is extremely versatile in the way it
could be used to aid teaching and learning. Primarily,
it is a good source of independent learning. Setting
pupils to investigate pricing strategies on their own,
for example, is a welcome change to a traditional
“click and talk” lesson. The simulations are a useful
way to reinforce the learning in the classroom. The
investment appraisal, breakeven and cash flow
simulations are extremely useful in this respect.
Finally, it can act as a very good revision tool. 

Value for money (rating: HHH)

At £350, one needs to ask is it really worth it? There is
nothing in the companion that is not available in any
good business studies textbook. On that basis, I would
say it is not value for money. However, what is unique
about this program is the way the information has
been conveyed. The simplicity of design, the
avoidance of dense text, the use of soft colours and
the effective simulations and animations help to
effectively illustrate and reinforce key business
concepts. If the publishers improve the quizzes and
include exam-style questions that cover the main
assessment objectives. then it will be value for me. At
present time I am unconvinced.

Jawaad Vohra teaches at Hylands School,
Chelmsford.

Business Case Studies – Applied GCSE Business,
Margaret Hancock and John Evans-Pritchard,
178 pages, spiral bound, £90, Causeway Press, ISBN
978-1-4058-6448-0 

This is a photocopiable resource with 32 engaging
case studies. Each is accompanied by a glossary,
questions, practical activities and suggestions for
structuring GCSE answers. Besides the version
reviewed here, there is a sister publication for GCSE
Business Studies. Teachers can pick and choose what
they want to photocopy for class use.

As an Applied GCSE Business teacher, I always look for
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resources that are directly relevant to the criteria for
the portfolio units, units 1 and 2. Recent moderator
reports seem to indicate that it is very important that
student portfolios hit the criteria to the letter. We
need one business that can be covered in depth for
each bullet point. In my view, this is how an Applied
GCSE portfolio has to be compiled.
Most of these case studies relate to one or two unit
titles. This focus on more than one topic reduces the
usefulness of each case study for the individual unit
criteria. This means that the case studies are mostly
useful to make sure students understand concepts.
Only in the more traditionally taught unit 3 (Business
Finance), where there is an examination, will the
relevant case studies be used by me extensively.

I do like the glossary section within each case study. I
also like the diagrams but on occasion they are too
complex and small. The set questions are good, but
they do rely on students carefully reading the text – it
requires a long attention span. For many GCSE level
students, the narrative is too long, there is too much
text without subheadings.

The practical activities also require considerable
ability. In the teacher guidance the authors say that
there are case studies for lower ability students, such
as the one on Champneys, but even here there are
two pages of dense narrative to read. However, I do
like the structured GCSE applied answers. These show
how an answer should look, but again they are not
broken down enough to be accessible to our lower
ability students. 

These case studies will work well for the most able
students, especially those relating to unit 3. However,
to cater for all student abilities without a lot of
cutting and pasting, they would have to be more
vocational in their dynamic and more accessible. To
help our students complete their portfolios, they
would need to focus more clearly on the portfolio
unit criteria.

Paul Widdowson is head of business studies at
Leiston High School, Suffolk.

Business and Management, Paul Hoang,
750 pages, £35, IBID Press, ISBN 1-876659-63-7 

The first thing that strikes you about Paul Hoang’s
book is how detailed and thorough it is. It is a
substantial text, which covers the IB Business and
Management syllabus to a fine degree of detail. The
book follows the course as it is set out in the IB

Business and Management guide making it an
excellent support to students and teachers doing the
course. It clearly identifies each aspect of the syllabus
and sets out the Higher Level Extension material.

Each chapter is based on the units of the IB guide. It
begins with a summary of the key topics to be
covered. The text is very well laid out and well
structured, using clear subheadings, though some
students might find the level of detail off-putting. 
The chapters are punctuated with questions, along
with “boxes” which emphasise crucial points for the
reader to reflect on. There are also useful “exam tips”
at relevant points in the text, which give really good
advice on how students should use the theory in the
examination. The diagrams and pictures break up the
text effectively – the diagrams are neat and unfussy
which gives the book a feeling of genuine rigour. The
chapters finish with review questions that get the
reader to reflect on what they has been covered,
although I am not sure how useful these are, and
finally some very useful definitions of key terms.

The chapters are well balanced giving an even
coverage to each topic covered by the IB Business and
Management guide. My only reservation is the last
chapter on business strategy which is
uncharacteristically disappointing. This is an area of
the course that students are going to find
challenging, and the coverage here is brief and made
up of references to strategies covered at other points
in the book. It would have been useful to see an
example of how a business strategy is put together. 

The explanation of business ideas and concepts is
extremely detailed and logically expressed. Numerical
examples are clearly set out and easy to follow with
good worked examples. The questions are based on
case examples and are typical of the sort of questions
students will face in the Business and Management
examinations. 

All in all, this is an excellent textbook which will
provide extremely useful support to students and
teachers following the IB Business and Management
course. There are weaknesses: it looks a little dry
compared to some of the competition and its size and
intensity could put off some students. Personally,
however, the detailed rigorous approach is one I think
readers are really going to value. I would recommend
it very highly to anyone doing the IB Business and
Management course. 

Alex Smith is head of middle school at
Sevenoaks and a senior examiner with the IB.
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