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Message from the editor

It is good to have reviews of the new A level textbooks. Yes, of course, it would have been good to have reviews
ahead of the time when you had to choose which one to adopt. Unfortunately, very few books came out before
June 2008, so we have had to move fast and many reviews are surely still to come. Publishers please send your new
books to the EBEA office as soon as you can and we will try to review them in as timely a way as possible.

“Thinking aloud” is a new feature, designed to attract short explorations of controversial issues and foster spirited
debate. Several reviewers mention the “continuity” between the old and the new A level specifications. For
continuity, you could perhaps say something quite different. Dave Hall has his own points to make. The
government economists writing in the A level Economics section also have a strongly held view. Don’t just think –
write and tell us!

This issue is heavy on A level content but with the next issue in January 2009 we will be looking in detail at the
forthcoming changes at GCSE.

Nancy Wall

EBEA 2008 Annual Conference DVDs

Enclosed with this edition of TB&E are two DVDs with about three hours of recordings and keynote presentations
of the 2008 annual conference. One has four presentations about aspects of teaching and learning, including
Stephen Barnes (developing a critical approach to Business and Economics) and Kevin Abbott (electronic starters).
The other DVD has subject updates from Levi Roots (the Reggae Reggae Sauce business start up), Professor David
Myddelton (Government Project Disasters) and Professor Colin Bamford (Road Pricing).

Both of the DVDs are aimed at teachers as an audience but the Subject Updates will also be useful as teaching
resources.

All of the videos above and two other sessions from this conference as well as the keynotes from the 2007
conference can be downloaded from the website in whole or in part (www.ebea.org.uk/events_networking/
events_archive/). They are all in sections so that you can take clips if you want to.
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It has always been difficult to teach accounts
effectively, but this has been made much harder
by the International Accounting Standards that
have governed public limited companies (plcs)
since 2005. This article sends out a few warning
signals, but also provides a strategy for
successful teaching. The DVD enclosed with this
issue includes Ian’s presentation on which this is
based.

Warning 1 

Ignore those who advise that a good way to start is to
get students to send off for a set of published
accounts from a plc that they are interested in. Yes,
there are worthwhile sections, such as the chairman’s
statement, but students will inevitably want an
explanation of the balance sheet and that will cause
huge problems. Accounts are hard enough without
our trying to explain (falteringly) items such as

“deferred tax assets, derivative financial assets and
minority interests” (Ted Baker plc 2006 accounts). 

The key to success is to simplify the formats of
both the balance sheet and the profit and loss
account (now called an income statement). And then
simplify the numbers, and then simplify them again.
As this article shows, the
result may still not be
easy to grasp, but there
is a realistic chance of
being able to
communicate effectively
with your students. 

It is worth noting
that most students who
struggle with numerical
concepts do so because
of their shaky grasp of

Teaching and Learning IAN MARCOUSÉ

Teaching published accounts

Note
Group 

Jan 26 2008
Company

Jan 26 2008
Group 

Jan 27 2007
Company

Jan 27 2007

£000s £000s £000s £000s

Non-current assets

Intangible assets 10 543 482

Property, plant & equipment 11 23,061 19,209

Investments in subsidiary 12 16,800 16,592

Investments in equity accounted investee 12 10

Deferred tax assets 13 336 525

Prepayments 849

24,799 16,800 20,216 16,592

Current assets

Inventories 14 29,315 27,825

Trade and other receivables 15 14,128 8,710 11,843 9,760

Amount due from equity accounted investee 12 178

Derivative cash assets 16 603 216

Cash and cash equivalents 17 13,105 982 13,513 2,584

57,329 9,692 53,397 12,344

Table 1: Extract from Ted Baker’s published balanced sheet
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the relevant terms.
They do not
understand (and cannot
define correctly) fixed
and variable costs or
cumulative cash, and
therefore get flustered
in quite simple
calculations. With
published accounts
there is a vast amount
of terminology that
they have to learn, so it
is unwise to muddy the

waters with additional terminology that is not
needed. If the specification you teach does not
mention the share premium account, there is no
reason to teach it.

The figures in this article are based on Ted
Baker’s accounts for the year ending 26 January 2008.
I often use Ted’s accounts
because students understand
the brand and the market –
and the company regularly
wins awards for the clarity of
its accounts — so it is easy to
help students visualise what
the figures mean. Ted’s
annual revenue is £140
million and it has around 100
shops, so it’s easy to explain

that the meaninglessly big number £140 million tells
you that the average Ted store sells £1.4 million of
clothes per year. (This is a huge simplification, but the
key is to ensure that the student understands what
revenue really means for a plc.) 

Warning 2

Table 1 is an extract from the actual balance sheet
published by Ted Baker plc in 2008. Don’t present this
to students. The reason for showing it here is simply
as a warning not to casually pop a modern balance
sheet onto the photocopier.

Table 1 shows less than half the balance sheet.
The terms used are in line with the 2005 standards
and are therefore mandatory for plcs. Note that terms
such as fixed assets, stock, debtors and creditors have
all gone. 

My key message is don’t even go here. To teach
the meaning of a balance sheet
(and this is especially important in
recessionary times), a student must
know what to look for and what it
means. In 2008 it is really
important that students should be
able to read and understand
articles about highly geared
businesses or firms in liquidity
difficulties. The way forward is to
simplify the accounts into a

standard form. The whole Ted Baker balance
sheet can be reworked (by you) into the
format shown in Table 2.

Now it will be easy to explain what a
fixed asset is, without the distractions caused
by the group/company split. It should also be
easy to explain the key components of current
assets. No
manager or
newspaper uses
the term “trade
and other
receivables”,
they say
debtors. So
should we. 

Though
Table 2 is easier,
there remains a
serious problem.

All figures in £000s

TED BAKER
2008

TED BAKER
2007

Fixed assets 24,799 20,216

Stock 29,315 27,825

Debtors 14,128 11,843

Cash 13,886 13,729

(–) Current liabilities (25,573) (22,289)

(=) Net current assets 31,756 31,108

ASSETS EMPLOYED 56,555 51,324

Loans 843 43

Share capital 11,286 10,188

Reserves 44,426 41,093

CAPITAL EMPLOYED 56,555 51,324

Table 2: Balance sheets at 26 January 
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It is impossible for students to easily see that
the figure for ‘assets employed’ comes from
fixed assets plus net current assets. This is
because the mind cannot easily add £24,799
to £31,756 to get to £56,555. Much better,
then, is to rework the figures further to
produce Table 3. 

This rounding of the figures makes it
much easier to explain the components of
capital employed and how the assets
employed are calculated. Having established a
solid level of understanding among your
students, it will be far easier for them to
grasp the ratio formulae and interpretations.

You can use the same simplifying
approach to the accounts to produce a
reworked income statement (P&L) for Ted
Baker 2008 (see Table 4). 

More than in any other part of the
Business Studies A level, this is a topic that
requires a clear distinction between teaching
and learning. Our job must be to help students
learn the accounts sufficiently to answer the
exam questions intelligently. The questions
will doubtless focus on ratio analysis of the
accounts. It is impossible to analyse effectively
if understanding is shaky. The approach set
out here focuses on simplifying the accounting
presentation to give more scope for teaching
the key concepts: liquidity, profitability,
efficiency and gearing. 

Ian Marcousé is an examiner, teacher and
author. His recent publications include
100 A-Z Business Studies Worksheets – a
photocopiable teacher pack published by
A-Z Business Training Ltd. 
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All figures in £000s

TED BAKER
2008

TED BAKER
2007

Fixed assets 25,000 20,200

Stock 29,000 27,800

Debtors 14,000 11,800

Cash 14,000 13,700

(–) Current liabilities 25,500 22,200

(=) Net current assets 31,500 31,100

ASSETS EMPLOYED 56,500 51,300

Loans 1,000 0

Share capital 11,000 10,200

Reserves 44,500 41,100

CAPITAL EMPLOYED 56,500 51,300

Table 3: Balance sheets at 26 January 

All figures in £000s

TED BAKER
2008

TED BAKER
2007

Sales revenue 142,000 126,000

minus Cost of Sales 60,000 52,000

equals Gross Profit 82,000 74,000

minus Overheads & Interest
charges

60,000 54,000

equals Operating profit 22,000 20,000

minus Tax 7,000 5,500

equals Profit after tax 15,000 14,500

minus Dividends 6,000 10,000

equals Retained profit 9,000 4,500

Table 4: Income statement (profit and loss
account). Year to 26 January
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Annual reports and accounts:
corporate PR hype or a useful resource?

Company annual reports and accounts can be
very glossy publications, nice to handle and
often full of eye-catching images. They are a
good resource to wave around when talking
about the legal requirements for public limited
companies. And, of course, they are particularly
useful to place casually around the room to
impress prospective students and parents on
open evenings. But a company annual report can
also be a useful classroom resource.

The material inside annual reports can be daunting
even to experienced teachers. The accounts never
look quite like they do in the textbook – although
there is the occasional high when you hit the jackpot
on finding a balance sheet or profit and loss account
that you can actually use for ratio analysis. (See Ian
Marcousé’s article on page 4 for ways to make
accounts more accessible to students.) Despite that,
you don’t have to be an investment analyst, city
financier or chartered accountant to make meaningful
classroom use of these free, readily available and
attractive resources. 

The panels in this article (on pages 9-12) show
how annual reports can be used to help your students

develop their skills of application and analysis across a
wide range of topics. The ten suggestions are
designed to encourage students to think more deeply
about business – so that instead of simply
regurgitating standard theory they actually apply the
issues to a specific business. 

One suggestion in this list does require the use
of ratio analysis, and is suitable for the more able 
A level student, but it approaches the topic from an
unusual and potentially more interesting angle, and
aims to enhance students’ understanding that ratio
analysis is simply a tool to study relationships. Much
of the remainder can be tackled without students
even having to reach the intimidating pages of
accounts. 

An attempt has been made to rank the
questions and activities in order of difficulty, with the
first suggestions being accessible to most GCSE
students, and then a progression through to
challenges which require more advanced skills. 

An alternative approach would be to ask more
able students to work in groups to identify points of
interest from a report to stimulate their analytical and

7



evaluative thought. Students could discuss how
information within a report could support an
argument addressing a particular aspect of the
specification applied to that particular business. For
example, by browsing through reports, students are
likely to come across:

l evidence to offer an assessment of the company’s 
attitude to customer service (see, for example, 
Bovis Homes plc 2007 report)

l information on the company’s workforce details 
(see, for example, Go-Ahead plc report for the 
year ended June 2007) – students could consider 
the problems (and advantages) presented by the 
size of the workforce or the particular skills 
required by this business 

l sufficient information, supplemented with 
students’ own knowledge of the industry, to 
create a SWOT analysis (see, for example, 
Alexandra plc 2007 report).

Don’t spend precious planning time trawling through
annual reports yourself to find suitable ones for
classroom use. Make sure you get hold of as many
reports as you can, and be relaxed about telling your
students just to discard a report and grab another if
they can’t find what they are looking for. Be prepared
to circulate round the class to help students find their
way round some of the more difficult terminology. 

Many reports will be from companies that are
household names, so that students will have some
familiarity with the businesses. However, other

companies will be less well known and it is sometimes
difficult to identify from the report alone what sector
the business operates in and even, sometimes, what it
actually does. This information can usually be quickly
gleaned from internet research.

Although the examples given are from annual
reports published in 2007 and 2008, the questions can
be applied to any set of reports.

How to get your annual reports

By far the easiest source for company reports is the
Financial Times Annual Reports service. You can use
this service to order reports free: 

l by completing and posting back a tick-list form 
(request forms by phone on 020 8391 6000, or by 
fax on 020 8391 9520)

l by going online at www.ftannualreports.com – 
when you order reports online you can request for 
the reports to be sent to you in the post or opt to 
download them from the internet (when you 
would, of course, have to print them out yourself).

You can also access company reports through
the website Company Annual Reports on-line (CAROL)
www.carol.co.uk. You have to register and the reports
are in pdf format which you would have to print but
the service is also free.

Most public limited companies also provide
investor information on their corporate websites,
where their annual reports can be downloaded. It can
take some searching to find these reports. Make sure
you are on the right website – many companies have
separate websites for consumers and e-commerce
operations and for investors with links to corporate
information. Sometimes there is a link to the
corporate information on the main consumer site. For
example the Tesco website, which at first glance
appears just to offer online shopping, has a link to
“investor relations” at the bottom of the home page.
The British Airways website, which at first sight seems
just to offer flight and travel information, has a tiny
link to company information at the bottom of its
home page. Once on the corporate website look for
menus or links entitled “investors” or “corporate
information”. 

Margaret Hancock is a retired head of business
studies and is the EBEA web manager.

Teaching and Learning
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Syllabus area Example

1: Marketing and branding 
Describe how the style, layout
and colour scheme of an
annual report reflect the
company’s corporate image
and may contribute to its
marketing strategy.

The Big Yellow Group plc
The Big Yellow Group is a self storage company. It uses the bright
yellow of its brand throughout the report. The yellow page bordering
gives the impression of a box and is in the same style that is used on its
hoardings and advertisements. The section describing how the business
offers “storage in order to provide you with more space” is laid out
with large areas of white space, which enhances the business concept.
There are photos of call operators wearing the uniform with the logo
promoting the brand. The statements on page 1 of the report about
“our values” make clear the company wishes its product position to be
seen as offering the best quality facilities in the best location.

2: Environmental
Making reference to the annual
report, explain how one of the
following could affect the
company’s business activities:
l legislation to protect the 

environment
l changing public attitudes 

towards the environment
l scarceness of natural 

resources
l the need to conserve energy
l ethical issues surrounding the

disposal of waste.

Barratt Development plc 
Barratt is a house-building company. Its report explains that new
legislation (introduced in 2007) requires that by 2016 all new houses
built in UK have to be zero carbon. 

The chairman’s statement explains that Barratt has already started to
develop new house designs that will help occupiers use less energy. It is
likely that the company would have had to recruit specialist engineers
and architects to help with these new designs. It will have had to test
new technologies before incorporating the new designs into its test
sites. This will be expensive, using money that would previously have
been used to increase its production of housing stock. This could reduce
profits.

However, being perceived as keen to comply with the legislation means
that the company is likely to be seen as environmentally friendly and
reliable. By 2016 customers will be able to buy houses in the confidence
that the systems have been tested over several years. This has the
potential to impact well on sales and could help Barratt develop a
reputation as a market leader.

3: Business objectives
From features of the company
report, suggest (and justify) the
objectives that the business is
likely to have set itself for the
year ahead.

Blacks Leisure Group plc 
Blacks Leisure Group owns four brand names in outdoor clothing and
boardwear retailing – Blacks, Millets, Freespirit and O’Neill. The
chairman starts his report by saying that the group had a difficult year
with profit substantially lower than last year. One objective is therefore
likely to be “to raise awareness of the brand and improve sales”.

The chairman also states that the group plans on closing approximately
45 loss-making stores. This would suggest that another objective would
be “to reduce costs”.

The chairman reports on the unseasonably warm and dry spring
weather affecting the sale of waterproof clothing particularly in Millets.
The company is developing products suited to all types of weather.
Another objective may therefore be “to change customer perception of
Millets as a store specialising only in waterproof clothing”.
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4: Motivation
Identify and explain factors
which feature in the annual
report that suggest that the
business has well-motivated staff.

Topps Tiles plc
Topps Tiles plc is a supplier of wall and floor tiles. It states in its annual
report that it has “a duty to provide employees with a safe and
comfortable environment”. Its health and safety committee carries out
regular assessments of the workplace to ensure a good working
environment. If staff feel safe in their working environment, they are
likely to be more motivated. 

Topps Tiles plc also sees communication as vital and aims to communicate
as effectively as possible. There is an in-house magazine six times a year.
Good communication makes staff feel an important part of the
organisation. This could put them on to the third level of Maslow’s
hierarchy which states that belonging is important for motivated staff.

There is an employee suggestion scheme. This has the potential to move
employees whose suggestions are implemented to the fourth level of
Maslow’s hierarchy of needs because they would feel important in the
eyes of their colleagues. 

Topps Tiles also supports Asthma UK through activities which raised
£600,000 over the year. This would make workers feel valued and
therefore motivated through being part of an organisation which
behaves ethically by raising large sums of money for good causes.

5: Size
Identify three factors from the
company report that would show
that this company is a large
business. Explain why each factor
shows that the company is large.

Balfour Beatty 
Balfour Beatty is an engineering and construction company. From the
annual report it can be deduced that the company is large because of
these three factors.

l The notes to the accounts of any business report usually have details of 
employee numbers. At the end the 2008 trading period, Balfour Beatty 
had 36,080 employees across the whole group with a total wages and 
salaries bill of £1,202 million. This is evidence of a very large company.

l The balance sheet shows it owns property, plant and equipment worth 
£215 million. A small business would not have the resources to own 
assets to that value.

l Companies House categorises a small business is one which has a 
turnover of less than £5.6 million and a medium-sized business has a 
turnover of less than £22.8 million. The accounts of the Balfour Beatty 
group show a turnover of more than £6 billion, which therefore 
categorises the company as very large.

6: Growth
(a) Identify two features from the
chairman’s statement which
indicates that this business has
growth as an objective.
(b) Explain why each feature is an
indicator of growth. 

Sport Media Group plc 
The chairman’s statement usually gives a summary of the main events of
the past year and the business’s plans for the year ahead. The chairman of
Sport Media Group plc, which publishes the Daily Sport and the Sunday
Sport as well as providing digital services for mobile telephones, stated in
his annual report that: “We have added 700 outlets in the last quarter.”
This means that the company’s products are available in 700 more stores,
which will provide greater opportunity for sales growth.

He also noted that the company had been working on new product called
“Locked and Pay DVD”, which encourages viewers to pay to unlock extra
content from a DVD. This type of product development suggests that the
company is either extending its current product base or is looking to
diversify. Either is evidence of growth because it is extending its range of
products which is likely to lead to increased sales.

10
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7: Marketing mix
From the annual report,
identify and explain how the
company applies at least two
elements of the marketing mix.
Assess whether these are likely
to contribute to a successful
marketing strategy.

HMV
(a) Place
In its annual report for 2007, HMV explains that it sees its shops as  “more
than a store”, but as a “place to stop not just to shop”. HMV is introducing
snack bars and giving shoppers the opportunity to download music and try
out games. There are fun things to engage and entertain children such as fish
tanks. Creating an entertainment-style atmosphere is a very appropriate way
to present leisure goods. This approach could be successful because people if
feel relaxed in the stores and they may want to stay longer than usual, which
could result in impulse purchasing. It also extends brand awareness if it
encourages people into the stores who may just be looking for a bit of
relaxation time. On the other hand, people may just go in for the drink and
free entertainment, which would not generate much additional revenue. The
success of this strategy depends on the extent of increased sales and whether
HMV can use “place” to establish a unique selling point. 

(b) Product
The report states that customers can now buy gift cards, wrapping paper and
portable DVD players. This would suggest that these items are new to the
product range and that HMV has embarked on a programme of
diversification. Diversification spreads the risk if the sales of one product line
falls. Gift cards and wrapping paper are cheaper products than the DVDs and
CDs that HMV has traditionally sold, so this may suggest that the company is
aiming to increase its target market. These additional goods are also
complementary to DVDs and CDs – people looking for gifts are likely to end
up buying both types of products which will increase sales. However, the risk
with selling complementary products is that if the sales of the more expensive
products such as DVDs and CDs fall, this is likely to affect the other products
too. The company’s whole range is in the “non essential” goods line so
increasing the range is risky if there is a recession. It depends to what extent
HMV sees the introduction of additional products as important to its plans to
create the complete shopping experience.

8: Health and safety
(a) Identify three features of
the health and safety policy of
the company from the annual
report. 
(b) Explain how each would

contribute to improved staff
morale. 

Ideal Shopping Direct plc
Ideal Shopping Direct sells goods to consumers via television shopping
channels and the internet. It has a section in its report on health and safety.
These are three features of its health and safety policy.
l The policy has resulted in a reduction of 12 per cent in accidents. This 

would contribute to staff morale because employees have less chance of 
being involved in an accident. This should give them a more secure feeling
which improves morale.

l In departments where manual handling takes place, the company has 
introduced training supported by dedicated manual handling trainers. This
would be particularly important in environments where goods are being 
moved around all the time, such as in the warehouse. Staff are likely to 
feel better if they can avoid the strains and injuries that occur through 
incorrectly lifting and moving large and heavy objects. Training packages 
which specifically address these dangers should improve morale.

l A health and safety module has been introduced into all new employ 
induction programmes. New members of staff, right from the start, feel 
they have the health and safety knowledge to do their job properly and 
existing staff are less likely to feel that a newcomer is dangerous to work 
with. This will boost morale.
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9: Multinational operations
(a) Identify two factors that
show that this business can be
classified as a multinational.
(b) Explain three aspects of
being a multinational company
which affects the way that this
particular business operates.

Taylor Wimpey plc

Question a
A multinational company operates in more than one country. These are two
pieces of evidence to show that  the construction company Taylor Wimpey is a
multinational.
(i) In its annual report, Taylor Wimpey reports that it operates in UK, Spain, 

Gibraltar and North America.
(ii) Amongst its achievements it lists awards it has received across the world. 

Question b
(i) Building regulations will vary across the world. This means that Taylor 

Wimpey will probably require country-specific training programmes for its
employees and it will have to adapt its designs to comply with local 
regulations.

(ii) Working practices are unlikely to be the same in every country in which 
the company operates. Features such as hours of work, attitudes to work 
and the flexibility of the labour market will be different, perhaps 
according to the climate, the culture or legislation. It may not be easy to 
transfer management practices, scheduling and planning timetables for 
completing buildings from one country to another.

(iii) A big advantage of working in many countries is that the company has 
access to different skills and working practices, which provides a huge 
source of expertise and ideas for working with different materials and 
styles. These could be transferable from one country to another. Styles or 
building materials which are standard in Canada, for example, may be 
seen as innovative in UK and give the company an advantage in the 
British construction market.

10: Ratio analysis 
Use ratio analysis to advise the
company whether it is justified
in the amount that it is
rewarding directors.

Glossary: The terms
emoluments and remuneration
are often used instead of pay
when reporting directors’
salaries.

Tesco plc
In its annual report, Tesco gives these financial highlights:

From 2007 to 2008 Tesco sales increased by 11 per cent. Its profits increased
by 6 per cent.

In this period therefore, directors pay increased by 18 per cent. This would
suggest that the company is being over-generous with its directors, as their
pay has increased more than the rise in sales or profits. 

However, there may be other factors which influence the level directors’ pay,
such as the level of staff turnover or fewer customer complaints. For example,
if staff turnover has decreased, it could be because the directors may have
introduced some successful motivation strategies. This could be seen as a
success that should be rewarded. 

12

2007 2008

Group sales £46,611,000,000 £51,773,000,000

Group profits £2,653,000,000 £2,803,000,000

2007 2008

Directors’ emoluments £19,607,000 £23,089,000
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A level Business Studies: using ICT to
enhance teaching and learning
As teachers we need reliable and consistent
sources that we can quickly incorporate into
existing schemes of work. This article provides
an overview and evaluation of some of the most
useful ICT based resources for AS/A2 Business
Studies. 

In addition to the websites reviewed here, there are a
range of websites which are useful to illustrate or
explain specific aspects of the business studies
syllabus. Descriptions and links can be found at
www.ebea.org.uk by following the links to “learning
resources”, then “A level business studies”, and then
“website links”.

The resources reviewed here are grouped into
teaching and learning resources (those that contain
subject specific resources designed for teachers and/or
students) and case study resources. Where
appropriate, alternative resources are suggested.

TEACHING AND LEARNING RESOURCES

tutor2u
www.tutor2u.net
The website is aimed primarily for use by A level
students, which is reflected in the layout, topics and
links. Free resources for students include activities and
revisions notes grouped by specification and topic
making it easy to navigate and to find resources
quickly. Additional resources for teachers include
Latte magazine and the Business Café area of the
website.

This is a comprehensive and extremely useful
resource. For teachers, the provision of up-to-date,
well-written case studies, the Latte magazine, regular
quizzes and the email blog are fantastic planning
resources allowing us to focus on delivery rather than
content. From a student perspective, the website is
ideal for revision; however it is not particularly
engaging and does not provide many opportunities
for guided learning. Overall, a highly recommended
resource for teachers. 

Advantages
l Comprehensive range of revision presentations for 

all aspects of A level
l Regular topical quizzes, excellent for starters 
l Good guide to establishing the right level and 

depth to pitch information
l Good resource for students to consolidate learning 

out of school – fab for revision
l Excellent free magazine for teachers (Latte)

containing lesson ideas, trip information, etc.
l Business Café contains excellent up-to-date case 

studies grouped by key topics 
l Comprehensive glossary of key terms
l Business studies blog available by email containing 

topical news and lesson ideas

Disadvantages
l Good source of resources rather than a resource for

use in the classroom
l Majority of activities support revision rather than 

guided learning
l Subscription to Business Café needed to access case

studies
l Weekly Biz Quiz not always updated
l Revision notes can be lengthy and the presentation

a little bland

Biz/ed
www.bized.co.uk
This website is designed for use by students and
teachers in the post-16 education sector. It offers
support for a range of business and economic
qualifications within this sector, not just A level
Business Studies. There is a range of useful resources
for students, including PowerPoint presentations,
glossaries, worksheets and mind maps, listed by
module and topic.

Advantages
l Comprehensive range of approximately 200 AS/A2 

revision presentations 
l Weekly podcast with interactive questions available

by free subscription
l RSS news feed can be used on school VLE
l Classroom games, such as In A Spin which 

introduces the concept of competition
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l Almost 100 AS/A2 classroom activities, including 
plans and resources

l Good source of mind maps showing the links 
between different concepts

l Reference page has a range of useful links for use 
by both teachers and students

l Educators page includes subject-specific research, 
for example on threshold concepts

l Excellent and comprehensive business profiles for 
use by students and teachers

l Problem-based learning activities to encourage 
deep learning 

Disadvantages
l So much material – can be overwhelming and hard

to find specific information
l Students may find it difficult to locate specific 

content without guidance
l Resources not linked to specifications so some 

content may be irrelevant
l Some presentations lack depth and there can be 

overlap between topics

A very useful teaching resource. Many activities are
underpinned by research into the learning process and
cater for different learning styles. The range of
teaching resources are extremely comprehensive and
the activities well designed. However, the sheer
amount of content can make it overwhelming and
difficult to find resources on specific topics. 

Some activities, such as the virtual worlds, are
specifically designed to support experiential learning.
However, these resources are complex and will need
careful planning to achieve the desired learning
outcomes. The main drawback for time-pressured
teachers is that to utilise many of the resources
available here effectively will need careful planning. 

Revision Guru
www.revisionguru.co.uk
This website does exactly as the name suggests and
provides comprehensive revision notes for AS/A2
students.

Advantages
l Revision notes are grouped by specification and 

then unit, making it easy to navigate
l By clicking on a key term students can access notes 

and diagrams about that term
l A free online alternative to the traditional revision 

guide

Disadvantages
l No interactive elements to the website so revision is

passive

An easy-to-use resource for revision notes that can be
recommended to students who simply want to check
their understanding of the theory or to update
classroom notes. The major limitation is that the
revision is passive. 

As an alternative, consider the website
www.businessstudiesonline.co.uk – the games on this
website can still be useful for students who would
prefer to check their theoretical understanding in a
more interactive way.

CASE STUDY RESOURCES

BBC news
www.bbc.co.uk/news

The BBC news website provides a constantly updated
supply of topical news items relevant to all aspects of
the business studies syllabus. News reports, both
current and past, used in the classroom can quickly
engage students, make topics and concepts relevant
and also help to demonstrate and develop the all
important examination skill of application. With very
little time and effort, this website can bring the real
world of business into the classroom.

Advantages
l Up-to-date and relevant items can be found quickly

from the news home page
l Videos of many news reports can viewed online in 

the classroom 
l News reports are in a printable format
l A key word search can often throw up quirky items,

such as  an item about Christmas trees for supply 
and demand

l Most articles have a range of relevant links to
support further research 
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l News is about problems – fantastic for evaluation 
and problem-solving activities

l It is almost impossible not to find an item to 
illustrate every topic and concept

l News clips are short and sweet so good for gaining 
and maintaining attention

Disadvantages
l Video content cannot be downloaded and saved so 

streaming capability is needed
l Although this can be accessed online by students, 

the volume of content may be overwhelming for 
some students 

The BBC website is a fantastic teaching resource. It is
easy to use in the classroom and the sheer depth and
quality of material, which is easy to search, means
that you can quickly bring the real world into the
classroom. Used as stimulus material, it is unparalleled
in providing bang up-to-date news items that are
relevant to students. The news articles themselves are
designed to be accessible to all, yet will provide a
level of analysis that will challenge more able
students. The challenge for teachers is deciding how
to use the resources.

Times 100
www.thetimes100.co.uk/
This website provides case studies for every Times 100
company, with each clearly linked to a specific topic
area. The case studies are updated annually. If used
well, this has the potential to be a powerful resource
as these are all well-known companies many of which
should be familiar to students of all ages. Research
shows that familiarity with a company should help to
engage interest and enable students to make
meaningful links with the syllabus. 
Advantages
l Well-written, ready-to-print case studies for specific

topics with relevant questions
l Case studies include relevant questions
l Can choose “brief study” versions or full versions
l The list includes companies of interest to the 

students
l Work-related learning section has several excellent 

lesson plans that can be adapted
l Format is appealing and it is easy for students to 

search by company
l Jargon and theory guides are provided if students 

come across unfamiliar content

Disadvantages
l What to do with the case studies – there are limited

suggestions for activities or use
l The focus on successful companies limits 

opportunities for problem-solving activities

l Glossy and PR friendly case studies can be a little 
bland

l Can be difficult to locate case studies for specific 
topics using the keyword search

Overall this is excellent and comprehensive learning
resource that can be printed and used by teachers to
support classroom activities or accessed by students
within an ICT suite. An educator section provides
some simple ideas to maximise the use of the case
studies, such as the Coca-Cola problem-solving activity
in the work-related learning section. The inclusion of
relevant activities for specific topics would be a
fantastic addition. However the main concern is the
positive nature of the case studies which can make
them a little bland for AS/A2 students.

Businesscafe digital magazine 
(from www.tutor2u.net)
This subscription-based service provides access to a
range of topical and engaging case studies regularly
updated through the year. The service currently costs
£75 for a network licence that allows access to
unlimited users within the subscribing organisation. 

Advantages
l Well-written, ready-to-print case studies for specific

topics with relevant questions
l Case studies include relevant questions
l Each case study is clearly linked to both the 

relevant unit and key concepts
l Subscription includes access to the full archive of 

case studies from 2004
l Format is appealing to students and it is easy for 

students to search by topic
l The case studies have a real world, issues-based feel

to them

wwwthetimes100.co.uk
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Disadvantages
l What to do with the case studies – there are limited

suggestions for activities or use
l No mark schemes provided 

Excellent case studies that are both topical and 
appealing. These are easy to incorporate into 
lessons and make ideal homework tasks. However, 
the provision of mark schemes for teachers would 
be a fantastic addition to enable these to be quickly
incorporated into peer or self-assessment activities to
enhance learning further.

Other websites

With limited space, it is impossible to provide an
evaluation of all websites that contain useful case
study resources. There are many websites that contain

information that can quickly be turned into case study
material or provide interactive case studies. Two of
the most useful websites are found on the BBC
website. 

l Dragons’ Den (www.bbc.co.uk/dragonsden) 
With engaging clips from the current series, 
this is ideal for stimulating debate or starting a 
discussion about a related concept.

l Working Lunch (www.bbc.co.uk/workinglunch) 
This site has a range of clips and analysis from the 
television programme, and throws up some 
interesting discussion points. The watch again 
facility includes an archive of programmes back to 
2006. Sign up for the weekly newsletter to stay 
informed about forthcoming topics.

Sandra Donnelly teaches at Fallibroome High
School, Macclesfield Cheshire.
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Using management insights to
improve student learning

We have difficulty in understanding
management and organisation because,
like the air we breathe and the ground
we walk on, we just take them for
granted. While we experience being
managed and organised on a daily basis
– when we go to college, go to work,
attend sports events or go partying – we
rarely give the experience a moment’s
attention. We notice their absence only
when the process seems in danger of
disruption. For example, a student may
fail an exam, or we might witness a
piece of nasty football hooliganism
between opposing fans, or a party may
be raided by the police because of
suspected drug dealing. Even then, we
may not perceive the events as evidence
of poor management. 

Supposing all a teacher’s students failed the exams –
would the teacher be put in the spotlight? Would the
attribution of failure transfer from victim (student) to
perpetrator (the teacher)? Further reflections on the
management and organisation of students could lead
to development of “correct” procedures that would
fulfil the audit and accountability demands upon
teaching staff. The focus would be on the league
tables that place schools and colleges in competition
with one another for students and resources. 

Is the student’s learning and educational
experience enhanced by these particular ways of
managing and organising education, or is it simply
channelled into a standard format that best suits the
school’s aims and objectives? Of course, readers of
Teaching Business and Economics may subvert official
demands so as make the learning experience more
meaningful and hopefully less forgettable. 

Recent research

We have been conducting research over several years
in a range of organisations from engineering and

motor manufacturers to banks and insurance
companies and from call centres to business schools.
There is little question that managing and organising
employees is considered to be one of the most
difficult tasks facing managers. Unlike raw materials,
machines or buildings, people think for themselves
and often behave in ways that cannot be predicted.
Some actions conflict with the aims and objectives of
managers. 

Managers have developed numerous structures
(for example, hierarchy and bureaucracy) and
mechanisms (such as career systems, payment by
results, bonuses) to ensure that workers comply with
the productive demands made of them. Even so,
production at the level desired is not always the
outcome. 

Most of us, whether students or teachers,
experience being managed. Sometimes we see how
difficult it is for managers to maintain a steady and
committed workforce. Indeed, the demands of audit
and accountability frequently undermine the quality
of education and the learning experience both from
the teacher’s and the student‘s point of view. 

Car production involves complex management decisions



Teaching and Learning

Real life

Many students need to take on casual employment to
finance their studies, where the work is usually
classified as unskilled and rarely secures pay beyond
the statutory minimum. If they work in the “black
economy”, they could earn even less. (See, for
example, the case study of a student Jackie working in
a bar in Knights and Willmott 2007, Chapter 1.)

In these circumstances, managers cannot appeal
to career or other loyalties in order to secure a
competent and efficient job performance. There are
other strategies such as payments by results and
targets. However, these incentives can be open to
abuse where quality is sacrificed to meet targets and
earn commission. Of course, the employer can resort
to the more coercive strategy of the threat of
dismissal. 

In education, direct financial reward, in the
form of payments by results, is not usually available to
teachers who are seeking to motivate their students,
except through the indirect incentive of a potential
career. Rarely will teachers contradict the view that
the best jobs with the most pay are awarded to those
with the best academic performance in examinations.
An appeal to the student’s career ambitions is the only
carrot that they can dangle to encourage students to
work hard. If this seems not to be working, teachers
may revert to the more negative stick of the threat of
failure. However, as with most management tools
designed to motivate employees or students, these
can have unanticipated consequences that defeat
their aims and intentions. 

So, for example, students may simply memorise
sufficient material to pass their examinations and yet
learn next to nothing, since their relationship to its
content is purely instrumental to getting through the
exam. Students who adopt this strategy – and from
my experience, they are quite numerous – would have
little recall of the content of their courses after
finishing their exams. This is not surprising since the
material had no intrinsic value but was merely an
instrumental means to an end. Poorly motivated
students may even be tempted to cheat.

The bottom line is that targets and league
tables cause teachers and students to become allies in
their focus upon exam results at the expense of 
in-depth understanding.

Escaping the vicious circle

Are there any ways that this vicious spiral of what are,
in effect, ever intensifying strategies of control and
resistance could be reversed so as to render them
virtuous? One way is to remove the control, or at least
the sense in which it is being exercised. Often the
negative response arises simply because people do not
like being told what to do. 

There is good reason for this in Western
cultures where the sense of what it is to be human is
associated with the autonomous self – the self-
determining individual. This derives from a long
history of humanistic thinking that links autonomy
and self-determination with human dignity and
meaning, and it reflects and reproduces the general
political commitment to democratic institutions. 

Could the management of students be more
democratic or participative, so that students have
more choice in what they study and are represented
in the institutional arrangements of their courses? This
has happened but it is often insufficient to transform
students from their instrumentalism, where the
objective of passing exams displaces any interest or
engagement with the content of their course. Here
we might reflect upon the relationship between
learning and what is meaningful or relevant (see
Think point). 

Think point: learning and relevance 

Think of some information that you find easy to
remember, such as popular singers, CD tracks, sports
stars, soap opera characters and story lines, etc. 

l What makes it easy for you to recall this 
information? 

l Why is it often difficult to retain other kinds of 
information, such as the contents of some of the 
courses that you are studying? 

Discuss with fellow students your conclusions. How
might learning be organised differently to make
easier what you find difficult?

Drawn from Knights, D and Willmott, H. (2007),
Chapter 1, Introduction
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Think of how children acquire their first
language and compare this with the difficulties of
learning a foreign language, and you may see that
once it is necessary for students to be motivated to
learn we have already missed a trick. If we could treat
all learning like acquiring our native language, we
would overcome many of the difficulties of managing
students or employees. If learning course material
could be similar to learning a first language, there
would not be a distance between subject (student)
and object (course content) since students would be
fully absorbed in the learning process as a lived
experience. Now this is an ideal that is virtually
impossible to accomplish, since it would require
students to live their courses such that other sources
of meaning (computer games, drinking, drugs, music,
partying, sex, sport, etc.) are displaced or
marginalised.

The circumstances of early childhood can never
be repeated, so we are always a step removed from
the ideal. Nonetheless, we can make course content
more meaningful and relevant through the
mechanisms of student choice and by linking what is
learnt to students’ own experience. One important
starting point is to ask students why they have chosen
to study the course (see box below).

Why have you chosen this course?

Your reasons for studying this course may be:

1 intellectual curiosity 
2 to understand the basics of business and 

organisation
3 to enhance your management capabilities
4 to avoid an alternative choice of course that you 

view as impractical, boring or intellectually 
demanding

5 to obtain a qualification with the minimum of 
effort.

Or, if none of the above, please note your reasons.

Adapted from Knights, D and Willmott, H. (2007),
Chapter 1, Introduction

Most teachers tend to presume that students
are closer to 5 than 1 on this continuum. They develop
the kind of strategies of control and motivation
described earlier in this article. In doing so, they
conspire to reproduce the very situation that they find
least inspiring educationally and intellectually, and

invariably this affects the quality of their teaching
negatively. As a consequence, it reinforces students’
attitude of indifference to the content of their courses
and the brutality of the vicious circle spirals out of
control. 

In principle, studying management and
organisation should facilitate an understanding of
how and why people are organised, and how the
consequences of management strategies can often
conflict with managers’ intentions (as in the example
of teachers seeking to manage students above). This
knowledge could then provide practical insight into
how to introduce change in organisations that
anticipate and minimise their potential
counterproductive effects. 

David Knights is Research Professor at the
Institute of Public Policy and Management at
Keele University

Reference 

Knights, D. and Willmott, H. 2007 Introducing
Organization Behaviour and Management, London:
Thomson Learning

Can IT be motivating?
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The business curriculum:
moving the subject forward
We should now be addressing the nature of the subject itself, by
considering how the business education curriculum should
develop and critiquing aspects of current practice. In the current
educational climate of high-stakes testing and fierce
accountability for teachers, both personally and institutionally,
this may be viewed as a risky venture. In particular, for those
who are busily trying to raise attainment levels for their students
within the confines of existing specifications, the link between a
debate on the nature of the business studies curriculum and
strategies to raise attainment may not always be direct and
readily apparent, although it would be odd indeed if no links at
all were viewed as existing. 

Nevertheless, there are many reasons why it is
important to discuss how the subject might
best develop. And certainly there is a need to
debate how the subject can be taken forward
unconstrained by instrumental considerations
of how existing assessment regimes might
best be serviced.

One way of starting off this debate is to focus
upon and raise existing concerns about the
nature of the subject and its current position
within the curriculum. Here are a series of
questions that are intended to kick start this process.

lHow might business education courses be developed to 
help enable young people to think more critically and 
deeply about the nature of business activity?

lGiven that many business studies courses feature not-for-
profit organisations as well as public sector bodies might 
the subject be better termed “organisational studies” so 
that the full range of organisational activity is actively 
included?

lTo what extent is business studies (or organisational 
studies) best taught by those who are sceptical of, 
suspicious of or actively hostile to a range of existing 
business practices? 

lTo what extent do schools and colleges try to steer high 
attaining 14-19 year olds away from business courses, and 
why?

We’d like to hear your responses to these questions and for you
to propose other questions that will help us to move the subject
forward.

Dave Hall, Department of Education, University of
Manchester.

You know things are
changing, but do you know
how much?
The level of change in our area of the education system is
unprecedented. New A level specifications, diplomas,
forthcoming changes at GCSE and the rising popularity of BTEC
courses are all significant developments. 

Perhaps even more important for business teachers will be the
national challenge to achieve 30 per cent A-C grades at GCSE,
regardless of school intake, and a two-level improvement per
key stage.

These targets raise the stakes for
many schools, particularly those
where academic achievements have
been elusive to date. The massive
effort to teach functional skills will
become steadily more important
and business teachers have a very
big role here. 

Business studies is a fantastic
subject to use as a vehicle for
delivering big improvements in

functional skills. We surely do not want schools to be focused on
GCSEs in maths, English and ICT to the exclusion of a broad
general education. We want to help large numbers of young
people to a confident, competent command of the functional
skills within the real world context that our subject provides. We
want to get more people used to using higher order skills to
improve economic wellbeing for themselves and others.

Within the diplomas, functional skills will have a key role. But
also, the new specifications from AQA and Edexcel require less
use of jargon and more plain English when demonstrating
higher order skills. The transformative effects of these changes
will be to create a much larger group of thinking individuals,
capable of participating fully in a modern economy. Students
who have been poorly served by the system in the past now have
some real opportunities.

The Department for Children, Schools and Families (DCSF) is
looking for real change now and we can help. We should throw
ourselves into this, adapting our approaches and taking
advantage of the opportunities they provide for us as teachers.

Darren Gelder is an AST and senior consultant for school
improvements.
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The purpose of this new feature is to strive for
debate on aspects of best practice in teaching and
learning in business and economics education.
While many of us working in this field are
constrained by the parameters of the curricula for
which we are currently responsible, this does not
necessarily mean that debate should always be
subject to such restrictions. One of the central aims
of this new section is to allow for views to be aired
on how the subject might best develop. 



21Teaching Business & Economics

A Level Economics ANDY ROSS AND DAVID GRIFFITH-JONES

If economics hurts, you may 
be doing it wrong!
After 15 years or so of relatively steady growth,
macroeconomics is threatening to become
interesting again. But today economics is also
about so much more than just the economy.
Economists now study all areas of life, including
marriage, organised crime, conflict resolution,
religion and even sex. Using economics as an
investigative tool can increase its intrinsic
appeal and provide students with a strong
foundation in critical thinking that employers
will reward.

Modern economics

The variety of topics that economists explore has
exploded. This is testimony to the power and
immediacy of economics. Education, for example,
comes under the scrutiny of economists, and students
might be intrigued by Jacob and Levitt’s (2003) paper
exploring whether teachers cheat. Other topics that
might interest students include the economics of the
family, sport, religion, social exclusion, social mobility,
discrimination, obesity, auctions and lotteries, crime
and its detection, drugs, sexual behaviour, health,
politics, migration, climate change, the value of

human life, happiness and wellbeing. Students may
find many of these just as interesting as  “the
economy” and the micro and macro approaches this
traditionally entails.

Marshall famously defined economics as the study of
the “business of everyday life”. And we suspect one
reason why A level economics lost students to
business studies was an over identification of
economics with “the economy” rather than bringing
out its much broader application in explaining and
predicting human behaviour. Economists today work
on an astonishing range of things that makes even
Freakanomics look narrow. We could fill several pages
with a full list of the topics investigated by the
Government Economic Service (GES), the UK’s largest
recruiter of economists. A few of these topics are
listed in Table 1. 

A level Economics

Despite significant and welcome advances, the new 
A level syllabuses might still be selling the subject
short. In 2006, in evidence to the Nuffield Foundation,
the GES argued that the A level boards could do more

Table 1: Some of the topics that government economists are working on

Adoption Alcohol and tobacco use Behavioural economics

Child poverty Climate change Crime and detection

Defence Embassies Environment

Flood prevention Folic acid in bread Food and drink

Health Housing and regeneration International aid

Justice Media Migration

Obesity Pensions Poverty

Social exclusion Sport Sustainability

Wellbeing Tourism Youth economics



A Level Economics

to interest people in economics by a much greater
emphasis on teaching them to think like economists.
So it’s disappointing to see that a major marketing
pitch of the new syllabuses is “continuity with the
previous specification”. 

Now many of the topics in “poponomics” books may
appear trivial in comparison to the core technical
rigour of orthodox economic theory, but they are
often more relevant to personal experience. Further,
they illustrate an investigative approach that if
emulated could develop the deep understanding of
threshold concepts and critical thinking that
employers seek and reward. If economists like Tim
Harford and Steven Levitt can be best sellers,
shouldn’t economics be a much more popular subject?

Over emphasis on a “positive versus normative”
distinction might also have made economics less
interesting than it should be. In fact, a government
can’t act at all without making value judgements
about, for example, distribution, future generations
or the type of society we want. So some of the most
important variables used by government economists
necessarily embody ethical weights; qualitative
economics should be encouraged in the classroom, 
not suppressed. 

We are suggesting more emphasis on transferring
threshold concepts to the world we see around us, still
more on “thinking like an economist” and explicit
consideration of qualitative economics. This is no
dumbing down: it could well be a more intelligent
approach. Technical rigour is an inappropriate

objective at this level and can lead to passive uncritical
acceptance rather than actively engaged students. 

Conclusions

Economics is powerful, fun, personally rewarding and
socially useful. Improving the attractiveness and
diversity of the A level syllabus might increase the
number of students, and help them to decide whether
they wish to invest further in the subject. It would
also give them a better idea of what it is like to work
as a professional economist and a start in the skills
they will actually need. 

Andy Ross is deputy director and head of
professional development for the Government
Economic Service. David Griffith-Jones is a fast
stream assistant economist at HM Treasury.
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A Level Business JENNY WALES, NEIL REAICH AND GLYNIS FRATER

What a crisis!
Every business faces a crisis at some time. It
might be a train crash, a food scare, a fall in
sales or a holiday company going bust.
Sometimes the business might have caused the
crisis. On other occasions, it might be something
beyond the control of the business, maybe a
sharp fall in demand or a serious rise in input
costs necessitating a rise in price that will cause
it to lose customers.

Bernard Matthews made a profit of £40 million in
2004. Then Jamie Oliver went to work on school
dinners. Jamie Oliver’s views on Bernard Matthews’
Turkey Twizzlers were very unflattering indeed. By
2006, Bernard Matthews’ profits were down to 
£22 million. Then word went around that workers on
a Bernard Matthews farm had been playing baseball
with live turkeys. 

By the time bird flu was discovered in 2007, on
another farm, the reputation of the Bernard
Matthews brand had sunk so low that consumers
were turning away in droves. People were furious
when they found out that the bird flu might have
come from imported Hungarian turkey meat, even
though it was only 2 per cent of the total input. The
company concentrated first on getting the bird flu
under control. It took the business two weeks to 
issue a public statement. By then, many loyal
customers had gone.

Cooked meat sales fell from £150 million to 
£100 million. Some 2 million families stopped buying
the company’s products. In 2007, Bernard Matthews
made an operating loss of £9.6 million. 

You are the spin doctor

It is important that firms have a plan for use in the
event of a crisis. It is the job of the public relations
(PR) department to help deal with crises.

A badly managed response by a firm can undermine
brand image, reduce market share, sales and profits,

add to costs and can even lead to redundancies or
even closure.

What would you do if you were dealing with the
problems at Bernard Matthews?

Ideas round-up

In general, things you might choose to do in a crisis
could include:

l do nothing – the customers will soon forget

l directly refute or deny the rumour (tough it out)

l remind people of the pleasure they have had from 
the product many times before

l turn the situation around by making a well-crafted
joke

l act swiftly to reassure the public

l say there will be an independent enquiry

l help with transport, food and shelter

l send out an expert

l demonstrate sensitivity with families affected

l compensate the public or replace the product with 
a new one

l co-operate with the authorities

l link with a poster and television advertising 
campaign

l communicate with shareholders (owners) if a take 
over or merger is rumoured.

What could happen next?

l What will people think if there is a rumour and a 
firm says or does nothing?

l Why are people still suspicious if a rumour is flatly 
denied?

l Why is reminding customers about previously good
experiences with the product a sensible move?

l Why is a weak joke about a situation ineffective in
reassuring customers?
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What you need to do

l Work as a team.

l Create a mind map of ideas about what to do. (Use
the Ideas round-up to help.)

l Create a wall display showing your chosen strategy
and why it would work. 

l Identify any potential problems with your chosen 
strategy.

l Present your solution to the class.

l Listen to the suggested solutions from other teams 
and, as a class, discuss the best approach.

A different problem

Choose a business that you already know about that
may be going to face a sharp fall in demand. This
could be because of a crisis, or it could be because the
business is vulnerable to recession.

Bring in newspapers and magazines that include
useful information. Use a similar approach to make a
contingency plan and argue the case for the changes
you propose.

What Bernard Matthews actually did

l The cooked meats were rebranded as “The Big 
Green Tick” frozen range, with low levels of fat, 
calories and sugar.

l The use of imported meat was phased out, even 
for the cheaper processed meat slices.

l The business planned a £3 million advertising 
campaign for 2008.

l It sought to improve the company’s image.

“We are repositioning the business in terms of
image. We are developing a three-year plan. The
answer will come later. To some extent it depends
how quickly we can re-establish the credentials of
the brand.”
Noel Bartram, who became CEO of Bernard
Matthews immediately following the avian flu
outbreak. 

This activity has been adapted from one that
appeared in Nuffield-BP Business for GNVQ,
which is now out of print. It was written by
members of the then writing team, Jenny Wales,
Neil Reaich and Glynis Frater.
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A Level Business PETER DAVIS

Budgeting: an opportunity 
for financial capability
The UK economy has been experiencing record
levels of economic growth, low unemployment
and stable inflation in recent years. However,
not all is rosy in the UK economic outlook and
some dark clouds threaten this position in both
the short and the longer term. Given that many
consumers are spending beyond their means,
pension contributions are running low and
students are languishing in debt, the future
prosperity of the UK economy looks less than
certain. 

There is a need for governments to put the issue of
financial education on the policy agenda. Indeed, this
is exactly what the UK government has done with a
£10 million a year project to improve the financial
capability of schoolchildren, young adults, new
parents, those in the workplace and UK consumers at
large. 

The need for financial literacy

Financial capability (or financial literacy) concerns the
ability of individuals to make appropriate decisions in
managing their personal finances. These capabilities
include successfully managing a budget, making
appropriate savings and pension decisions, and being
aware of the problems of large-scale debt. Many of
these issues fall directly under the remit of business
and economics departments.

Along with PSHE, citizenship and mathematics, the
business and economics department has a pivotal role
and a responsibility to provide this financial capability
to today’s students. A financially capable student is
surely a complementary aim of both a business and
economics department and the UK government’s
financial capability initiative. 

A university budgeting exercise:
improving financial capability

One way I have taught financial capability is through
a university budget exercise. While teaching on my
PGCE I saw an opportunity to teach my students both
how to meet the specification section on budgeting as
well as how to manage their money at university,

thereby improving their financial capability. The
lesson is appropriate for GCSE Business Studies
courses, although was originally taught for an 
AS Business class.

Students are each given a university budgeting sheet
(see page 26) and have to budget their income and
expenditure based on the parameters you give. They
get a student loan, grant and “money from
Grandma”, and have to spend it on their fees,
accommodation, food and various ways of socialising. 

Having set their budget, I then tell them what
happened in the term. For example, “all students
overspend on their drinks and night out by 10 per
cent as they try to gain a full experience of university
during Freshers Week”. This allows students to fill in
the “actual” column in the budget and work out if
they were under budget or not, and more importantly
why they were not. Students were then invited to
share their results with the class.

Finally, students were asked to write a small summary
report on whether their first term’s budget was
successful, giving the reasons for its success or failure.
This activity can be done as part of the lesson itself if
taught during a double lesson, or as an extension or
homework if time is at a premium. 

Not only do students hopefully learn something about
university life and managing their own money, but
also start to gain an appreciation of budgeting in
general. The follow-up lesson can show budgeting in
a business context. This can then show that businesses
do exactly the same process: set a budget, see what
actually happened (calculating variances), analyse the
reasons why and take appropriate action.

Peter Davis teaches at The Latymer School,
London.

Further reading

The Financial Literacy Project
http://archive.basic-
skills.co.uk/ouractivities/financialliteracy/
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Stage 1: Drawing up the budget

Using the following information, draw up a budget for
your income and your expenditure ensuring you are not
making a “loss”.

Income
l All students receive student loan of £2200
l Grant and parental contribution totalling £800 
l You can work either:

(i) part-time at Greasy Burgers Bar @ £5.00 per 
hour for 50 hours, or

(ii) tutoring at university @ £10.00 per hour for 
25 hours

Expenditure
l You must pay your term’s university fees of £1000
l Accommodation costs £750 per term
l You can either get around university on bus or by foot:

(i) going by bus the cost for a term’s bus pass is £50
(ii) going by foot is free of charge.

l Food can be eaten in university, self-catered or from 
takeaways
(i) university £300
(ii) self-catered £200
(iii) takeaway £500 
The remaining money can be split between the 
following three areas:
– clubs and societies
– clothes
– drinks and nights out.

Stage 2: Recording what actually
happened

Record what actually happened to your budget in the
“actual” column based on the following information. 

1 Your student loan turns up on time and is £2200, 
and your fees of £1000 and accommodation of £750 
are paid automatically by direct debit on time. 

2 Your grandma gives you an extra £50 per term on 
top of your £800 you initially budgeted for.

3 Those working at Greasy Burger Bar only get 
40 hours work due to overstaffing at the company.

4 Those volunteering as tutors at the university gain 
an extra subsidy from a government tutoring 
scheme making their wage £12 per hour for 
25 hours.

5 Bus passes are given a 50 per cent reduction when 
bought through the university.

6 Offers and coupons on takeaways reduce the bill to 
only £400.

7 University food bills are as expected.
8 Lack of local cheap supermarkets mean self-catering 

budget is double what is expected. 
9 All students overspend on their drinks and night out

by 10 per cent as they try to gain a “full experience”
of university during Freshers Week. 

10 Clubs and societies fees are zero, so all money 
budgeted for this is available for other means. 

11 All students stick to their respective clothes budgets. 

Teaching Business & Economics

UNIVERSITY BUDGET EXERCISE

The object of this exercise is to introduce the concepts of budgeting by producing your own hypothetical
university budget for your first term at university. 

Expenditure Budgeted (£) Actual (£)

University fees

Accommodation

Travel

Food

Clubs and societies

Clothes

Drink and nights out

Income Budgeted (£) Actual (£)

Student loan

Money from parents and grants

Part-time job

Part-time tutoring

Overall Budgeted (£) Actual (£)

Profit/loss

26
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AS Essential Business Studies for AQA, Jonathan
Sutherland and Diane Cantwell, £18.99, Folens,
ISBN 978-1-85008-360-3

User friendliness HHHH

This book is a very close match to the new AQA
specification, being set out in the two units and their
subdivisions. It is organised exactly in line with the
topics. The headings and subheadings for each “Focus
On” (chapter) are precisely the same as the
specification headings and amplification. This makes it
very easy to work through and for students to see
exactly how the material relates to the AQA
requirements. 

Content and course coverage HHH

The format of each Focus On is the same – a number
of topics accompanied by short illustrative material
and/or exercises, either drawn from business examples
or made up, plus some key terms. Each topic occupies
a double-page spread, however extensive the topic.
These pages are generally to the point and are
effective in that they ask students to apply the theory
concepts covered to a real situation. However, the
brevity of the source material often means that the
questions set are more-or-less stand alone, relying
little on the stimulus. The sections are followed by a
double spread of up to three case studies and some
short questions designed as exam practice related to
the Focus On topics. Here the stimulus material serves
better as a prompt to explore the questions posed,
and the short questions are a useful reminder or test
of basic knowledge. 

The book is laid out consistently in three columns with
many coloured illustration and photographs. At times
this detracts from consideration of the text,
presenting a cluttered feel, especially as tables tend to
go over two columns. However, this does sustain
interest throughout, possibly at the cost of detail and
development. The content is heavy on factual
statements, inevitable in a book which deals with 
AS level, though there is an attempt to deal with
analytical and evaluative issues. These tend not to be
actively indicated and often follow on in a similar
style from the factual and explanatory sections, and
teachers would need to make students positively
aware of the way the text develops points.

Linking the text so closely to the specification makes
for a rather stolid approach. This is reinforced by the
repetitive nature of the two pages per topic style,
which acts against a more integrated approach to
business-related issues, possibly leading students and

staff to see the subject as a series of disconnected
concepts. Teachers new to the subject may well
appreciate the specific guidance this approach gives,
though other resources would be needed to
supplement this core. Higher ability students will be
looking for other material to explore topics further. 

There is an accompanying Teacher Support CD at a
cost of £74.99 containing answers and supportive and
illustrative content with more in-depth case studies.
There is also a support website available and a CD
with ideas and resources for electronic whiteboards
priced at £124.99. This offers some activities which can
serve as introductions or which might be the basis for
further work. Some of the content is below that
required for AS level. There are quizzes and
opportunities for groups to consider topics. 

Recommend it? (rating: HHH)

This book is certainly worth consideration and would
definitely find a place in the library or reference
section at least. Overall I would give it a three-star
recommendation. I would give a higher rating to Ian
Marcousé’s well-known text, Business Studies,
especially for content and coverage.

David Milner teaches at Thomas Hardye School,
Dorchester, Dorset.

AQA Business Studies for AS, Third Edition,
Malcolm Surridge and Andrew Gillespie, 
287 pages, £19.99, Hodder Education, ISBN 978 0340
957172

Content and course coverage HHHHH

The text takes a straightforward approach, with
easily-accessible language. There is good use of short,
real-life anecdotes and case studies, both of which are
relevant to the expected business awareness levels
and life experiences of a 16-year-old. 

The way the topics are organised mirrors the new
specification and uses the same broad headings. This
is not different to the competing texts but does
provide reassurance to the teacher and the student. It
would be quite conceivable for a teacher to approach
the topics in a chronological order, and the material
will also be easily divisible in those departments
where there is more than one teacher per class group.

Section 1 of Unit 1, Starting a business, should not be
seen as daunting – an introduction that we, as
teachers, would have previously done at the start of
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the new term without necessarily referring to, or
being formally supported by, a textbook. Section 2 is
far more familiar – a basic introduction to finance,
with good use of worked examples that students will
be able to follow easily, and diagrams that are built
up in stages. Unit 1 concludes with an assessment that
is in line with the format to be encountered in the
BUSS1 examination.

Often glossed over, or even ignored by teachers and
students alike, the brief introductions to each chapter
are not only excellent but also invaluable for setting
the tone and outlining the purpose of the section
(providing help towards lesson objectives as well).
Chapter introductions are found in other textbooks,
although not to the same quality.

Unit 2 follows the same format, with the finance
section again making particularly good use of
diagrams to simplify understanding. I have found it
surprising, and disappointing given the opportunity
afforded by the exam board, that the textbooks have
continued their focus on the same motivation
theorists (Taylor, Maslow, Herzberg, Mayo). This is the
only textbook that offers an insight, albeit brief, into
the worlds of Vroom and Adams. Maybe a gentle
reminder to us that there are other views on the
subject. The bulk of the text will suffice for our
average student, but for our more able students, this
little extra is welcome.

Format/style HHHHH

The consistency of layout throughout the textbook is
good, with pages not too cluttered and headings
plain and uncomplicated. The colour scheme is a little
bolder and brighter than the pastel-shaded Marcousé
textbook and therefore tends to be a little easier on
the eye. It certainly appears less daunting than the
Wolinski and Coates offering (often important to
students and their initial reaction!) and less “busy”
than the Foden, Mansell and Stimpson book.

User-friendliness HHHH

Key terms are kept to a minimum and highlighted
separately. A colour-coded system is used throughout
for repeated elements such as examiner’s advice, what
do you think?, real-life business and web link (to
access further information on different organisations
used as examples). I particularly like the end-of-
chapter questions section. Each chapter concludes
with a brief summary comment, quick questions (to
confirm base knowledge), bullet-pointed issues for
analysis and evaluation followed by questions and,
finally, a case study assessment.

How it might be used HHHH

This is a textbook geared, in the main, towards the
average ability student but easily accessible to the less

able pupil. However, it gives just enough in the “One
step further” subsections of each chapter to offer the
more able student something extra to consider. It
affords an opportunity and prompt for the teacher to
extend the range of those students interested and
able to cope with additional material.

Value for money HHHH

This is slightly more expensive than the other
textbooks available, but that little extra will
undoubtedly be worth it in the end. Supported with
the inclusive student edition CD-ROM, as well as the
optional purchase of the Hodder Dynamic Learning
Network (more than just a teacher answer book), this
textbook does provide very good value for money.

Recommend it? HHHHH

Do I recommend it? Absolutely! It’s well written, well
presented, accessible and stretching – a very good
textbook for students and teachers alike. As with any
recommendation, however, it’s not the textbook that
brings a business studies lesson to life and makes it
interesting, that’s our job. This textbook is, however, a
very good support.

Jon Tuxford, Head of Social Studies, Denstone
College, Uttoxeter.

Chris Rodda adds: The CDs add significantly to this
text. The opportunity for self-directed learning is
immense. Answers and guidance on questions in video
format is also promised. Without the CDs, the book
becomes a standard classroom text. 

AQA Business Studies for AS, Ian Marcousé 
et al., 336 pages plus dynamic learning CD-ROM,
£19.99, Hodder Education, ISBN 978-0-34095-864-3

NB: This title is also published as an OCR version, and
as an A level text for Edexcel. All are based on the
original ‘Business Studies’ text, first published in 1999,
but fully updated to match each new specification. 
- Ed.

For departments suffering a budget squeeze as a
result of the introduction of the new A level
specifications, this new edition of the popular Business
Studies book is not the cheapest of the new
textbooks. So is it better value for money than the
alternatives? When deciding which textbook our
department should adopt, we asked a consumer panel
– our existing AS Business Studies students – to review
the different books on the market and used their
feedback to inform our choice.  
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The book is divided into eight sections, each of which
aligns to one aspect of the new AQA AS specification.
Unit 1 is covered by the first three sections (Starting a
business, Getting the start-up right and Financial
planning) and Unit 2 by the subsequent four sections
(Finance, People in business, Operations management,
and Marketing in the competitive environment), with
a final section devoted to achieving exam success.
These sections are then subdivided into chapters, each
clearly linked to the specification, that focus on a
specific concept or theory.  

In terms of the layout, students were polarised: like
Marmite, they either loved it or hated it!  But,
without exception, all found the new layout more
appealing than the previous edition, citing the
illustrations and more effective use of colour as key
improvements. Response to the content was
overwhelmingly positive, the only negative being “too
wordy” from a couple of students (who had similar
thoughts about all the books). Several students made
insightful comments about the content: “it is easy to
use because every chapter follows the same
structure”, “it’s always easy to see what’s what” and
“the chapter structure follows the levels of response”.
One middle ability student commented that “the
issues for analysis and evaluation sections [at the end
of each chapter] really help because they show you
how to achieve the top marks”.  

A couple of students noted that, in comparison to
alternative textbooks, some chapters are extremely
brief, for example “Protecting business ideas”
comprises two pages of content plus two pages of
exercises. Some students saw this as a good thing (“a
concise summary”), but others feared the lack of
depth. I would argue that this is a key strength of this
textbook: the shift of focus from providing lots of
theory, to using case studies to apply, analyse and
evaluate the theory behind business.  

Surprisingly the students were nonplussed by the
inclusion of the dynamic learning CD-ROM, which
contains interactive activities. To a certain extent I
agree; while I can see the value for independent
study, the access requirements make it difficult to
incorporate these activities into a scheme of work.
Given that the cost of buying the two AS and A2
volumes will be significantly more than buying the old
single volume edition, it could be argued that the
inclusion of a student CD-ROM justifies the increase.
Personally I (like the students) have yet to be
convinced of the benefit of the CD-ROM and so, for
me, this wouldn’t justify paying the extra cost.  

Overall rating HHHH

Ultimately, we decided that the textbook was worth
the higher price and will adopt this as our
recommended course text. It should be noted that all

the textbooks reviewed gained positive feedback, and
in many respects there was little to choose between
them. However, two key differences were identified,
the balance between theory and real world business
studies, and the clear synergy with the specification
and expectations of the examiners. In the words of
one student, this demonstrates “how to do business
studies well”. If you are keen to encourage your
students not to just learn the theory, but to apply it
and use it to analyse and evaluate, then this textbook
reflects that ethos.

Sandra Donnelly is director of teaching and
learning, business studies at Fallibroome High
School in Macclesfield.

David Milner adds: The accompanying CD is designed
for students to use. It supports the hard copy material
and is a major resource which accesses internet sites to
develop ideas, case studies and assessment material. It
also contains a digital version of the text. It enables
resource material to be tailored for the student’s own
use at their own requirements on a stand-alone
computer. The network version (which has to be
bought separately) offers additional teacher support,
with lesson activity suggestions and powerful drag
and drop and manipulative effects, enabling both
simple and sophisticated illustrations and active
learning techniques with a lesson builder facility.
These are suitable for a range of electronic
whiteboards. A demo is available on the Hodder
website.

OCR AS Business Studies, Andy Mottershead,
Steve Challoner and Alex Grant, second edition,
310 pages, £16.99, Philip Allan Updates, ISBN 978 0
340 95933 6

This book is one of many that has appeared over the
past few months billed as “revised and updated” for
the new A levels and ready for teaching from
September 2008. Unsurprisingly publishers have leapt
at the opportunity to produce a whole raft of glossy
new textbooks fully tailored to the new specifications,
and Philip Allan are no exception with this text
written specifically for the OCR syllabus. I have taught
the OCR specification for the past four years but had
not come across the first edition of this book.
Therefore I cannot make a comparison with the
previous edition and have judged this second edition
on its own merits.

Content HHHH

My first impression was that this is a well-designed
book, with a good mix of text and graphics making it
very student friendly. The presentation is attractive
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and the writing style very readable. The book is
logically structured, split into two sections (An
introduction to business, and Business functions) to
mirror the two units of the new specification. Each of
the 42 chapters covers a key topic, with a good use of
colour-coding to link topics together. For example all
the accounting and finance topics have a green
banding at the top of the page. 

Format/style HHHH

There are coloured boxes for key terms and further
sources, and effective use of coloured tables to
summarise key points. Each chapter contains a
selection of well-written individual and group tasks
and ends with case study questions. These range from
short 15 minutes, knowledge-based questions to
longer 45 minutes case studies which test the higher-
order skills required in the AS examinations. The case
studies have generally been well selected, are up to
date and would interest my students (typical examples
include Apple, French Connection and the new
Wembley Stadium). I will be very happy to use the
case studies in the classroom or to set for homework.

Another useful feature of this book is the “examiner’s
voice” boxes that appear in almost every chapter. The
three authors are all senior examiners and they draw
on their experience to provide some excellent advice
to students as to what they should (and should not)
be doing in examinations. The majority of experienced
teachers will be providing much of this advice as part
of their teaching but this book will certainly help to
drive home those key elements of exam technique.  

User-friendliness HHH

The book comes with a resources CD, however this is 
a rather missed opportunity. It contains just one 
15-page pdf file, which includes a small number of
questions and answers to help learners to improve
their exam technique. The mark schemes are written
for students rather than teachers and the examiner’s
tips are once again a useful addition. However there is
no reason why this material could not have been
included in the text and the inclusion of a CD appears
to be a case of keeping up with other publishers who
have started to include interactive materials with new
textbooks. There is also a teachers guide which can be
purchased separately. This includes answers to all of
the questions and case studies and would be a useful
aid to time-poor teachers.

Recommend it? HHH

I would certainly recommend this book and feel that
it one of the best AS texts available, particularly for
the OCR specification. If a department has opted to
teach the OCR specification for the first time,
purchasing a class set of this book would be money
well spent. However, in truth, there is no need to
purchase a whole new class set of books simply

because there is a new specification. The remarkable
thing about the new OCR specification is how similar
it is to the old one. While AQA and Edexcel have
taken the opportunity to introduce some exciting new
topics, the new OCR specification feels very familiar
and somewhat dated. Many OCR centres will have
already purchased other textbooks, typically the tried
and tested Marcousé et al. or Jones, Hall and Raffo
(incidentally there are new editions of both of these
books “revised and updated” for the new
specifications). The case studies in earlier editions may
have aged somewhat but the theory has changed
little and a cash-strapped department would find that
those books will still be perfectly adequate for the
new OCR specification. Nevertheless. I would still
advise buying a few copies of this impressive book for
the department bookcase.  

Kevin Abbott is head of business at Ken
Stimpson Community School, Peterborough.

AS Business Studies, Andrew Ashwin, Stuart
Merrills, Richard Thompson and Denry Machin,
£19.99, Collins, ISBN 13-978 0 00 727037 8 

This textbook is published jointly by Collins and Biz/ed
and its unique selling point is that it is linked to the
Biz/ed website. The benefits of this are twofold. First,
it provides a platform that allows teachers to build
social networks and, second, it provides a host of
additional questions, mark schemes, diagrams, charts,
etc. The beauty of this, I guess, is the opportunity for
it to be updated and kept current. I really admire this
vision and I think it is excellent in theory, but once the
term starts in September, I find I have little time or
patience to trawl through such materials. And, of
course, subscribing to this service will cost extra.

Content and course coverage, user friendliness HHHH

The book is set out in the same order as the AQA AS
specification, which is handy, and it also provides
matching grids to the Edexcel and OCR specifications.
It is really comprehensive for the AQA course,
covering every strand in some detail. It also tries to
provide the background to the economics foundations
that these ideas are based upon. As a graduate of
economics myself this works for me, but I can see
some busy business teachers and certainly many
students getting a bit frustrated with it.

There is a clear logical sequence through each chapter.
Overall, I suspect students would complain that there
is too much information because they like everything
on one page revision guides, don’t they?

Format/style HHH

I like the layout – it is clean with very fat margins and
at least two colours on most pages. The visuals are
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colourful, albeit a bit obvious at times. The quality of
the exam practice questions is good, focusing on the
points in the amplification of the specification.

There is a varied mix of references to real businesses
from the well known to the obscure. Some of the
exam practice questions however use made-up
information with, for example, references to company
A and company B. This a real shame because data on
real businesses would be so much more inspiring. This
is the case for accounting ratios, where company A
has a profit margin of 20 per cent. It would be much
more interesting for students to calculate Ted Baker’s
profit margin, say, which incidentally was 15.5 per
cent for the year end January 2008.

I love the summary page at the end of the chapter.
Although not visually very exciting, this could be used
as a lesson outline if I needed something at short
notice which would be really useful for me.

I also like the key terms box that appears at the start
of each chapter. These are particularly good because
they are just the essential three or four definitions
and are written very succinctly. They could be
photocopied as a handout.

Value for money HHHH

Is it value for money at £19.99? Well it is
unsurprisingly in line with other textbooks and this
review is not supposed to be a rant about the price of
textbooks. Given that it is more substantial than many,
and has this added link with the website making its
shelf life potentially a little longer, I would definitely
buy a copy for the department as a trusty teacher
reference. In fact, if you sign up to the Collins and
Biz/ed e-mail updates (and are one of the first 100 to
do so), they will send you a free one! I rarely buy class
sets of anything these days and would think a class set
of this book to be an unnecessary extravagance.
However, as every teacher of economics and business
knows so well, this really depends on how big your
budget is doesn’t it? If I was going to buy a class set, it
would be the textbook by the chief examiners for
AQA, Malcolm Surridge and Andrew Gillespie. After
all if they wrote the specification in the first place,
they are the ones who are most likely to interpret it
accurately and emphasise the aspects that they
consider to be most important.

Recommendation HHHHH

Sara Ellis, curriculum leader business and
economics, Uckfield Community Technology
College, East Sussex.

Economics A Level, Alain Anderton, fifth edition,
Edexcel/Pearson, £26.59, ISBN: 978-1405892353

Like the previous edition, this book is attractively
presented. There are plenty of full-colour illustrations

throughout and a variety of background colours are
used for diagrams, tables and questions. Also, as in
the previous edition, there is a version that just
contains the material relevant to the AS units.

As one would expect of a book that has been updated
to suit the Edexcel specification, it is divided into
sections, each of which correspond to one of the four
Edexcel units. Each section contains several “units”,
most of which are six to eight pages long, thus
presenting the students with material in easily
digestible chunks. The “units” contain short answer
questions and activities at frequent intervals that help
to test understanding. Data response questions and
applied economics sections provide a mass of
interesting and relatively up-to-date contexts to which
economic theory can be applied.

I was especially interested to see a “unit” entitled The
Economics of Happiness in the AS part of the book.
There is no part of the Edexcel specification that
requires the study of the ideas contained in this part
of the book. However, it does give students plenty of
food for thought on how the success of an economy
should be measured. My only criticism of this part of
the book is the brief introduction to the human
development index. The HDI was designed to measure
development, not happiness. Moreover, the HDI is in
the specification as part of the AS content and
therefore deserves more detailed consideration.

There are a few other examples of the requirements
of the specification not being adequately addressed.
For example, waste disposal and recycling are included
in the externalities part of the specification. Neither
waste disposal nor recycling are in the index and these
topics are only mentioned in the text as a fairly brief
stimulus for a question. The specification also states
that students should be able to apply the
determinants of supply and demand to the market for
shares but Anderton only deals with this by explaining
the importance of expectations. Another important
omission from the index (though not from the text) is
asymmetric information. In a book that is meant to be
designed to meet the needs of a particular
specification, all the economic terms mentioned in the
specification should be in the index. Meanwhile,
Giffen goods and Veblen goods are in the index but
are nowhere to be seen in the specification.

In other places, explanations are more detailed and
complex than are necessary at AS/A2. The use of
maths in the unit on the demand curve is quite
unnecessary and could discourage some students.
More complex material to stretch more able students
could have been put in separate boxes so that the
main text remained coherent without them.

On the whole, this book provides good coverage of
the specification and a very diverse and stimulating
range of material that shows how economic concepts
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and theory can be used to aid understanding of real
world issues. I would recommend this book for more
able AS and A level students but the less able would
probably find the sheer quantity of information on
each topic, and the complexity of some parts, rather
daunting. 

At the present time, I produce my own booklets for
each unit for AS students, and they also all have a
copy of the fourth edition of Anderton – which is only
used extensively by the more able students. In
addition, they have been able to use the Edexcel
version of Triple A Economics. To my knowledge the
only other book that has been written specifically for
the new Edexcel economics specification is Edexcel
Economics by Peter Smith. This book is much shorter
than Anderton’s, is written in simpler language and
does not make any of the errors that I picked up on
with the Anderton book. However, it does not apply
economic concepts and theory to real world issues to
anything like the extent that Anderton does. This
does, of course, mean that Smith’s book will not date
as rapidly but it does make it a less interesting read.
For A2, I tend to use The UK Economy 1997 to 2007 by
Black (Anforme Books), International Trade and
Globalisation by Charles Smith, Economic
Development by Cramp and Industrial and Business
Economics by Nutter. The A2 students do also have a
copy of the fourth edition of Anderton, but nearly all
of them prefer the Anforme books. 

Caroline Loewenstein is subject leader for
economics at Strode’s College, Egham, Surrey.

The UK Economy 1997–2007, Ian Black,
£7.95, Anforme, ISBN 978-1-905504-16-9

Although there is no doubt that our students are
sadly deficient in any background knowledge of the
UK economy over the last ten years, I do wonder if it
was an eventful enough period to merit its own book.
It seems to me that the background needs to be
somewhat longer and perhaps more tightly focused. It
is extremely hard to see where we are going without
an understanding of how we got here. I think we
have to start a lot earlier, with the pre-war years of
depression and the post-war settlement, where the
promise of full employment was the target of
government policy and Keynesian demand
management its tool.

The modern era, as far as we are concerned, was
ushered in with Mrs Thatcher’s supply-side revolution,
and with this background, students can understand
current economic policy. Of course, 1997 was itself a
landmark year with the Bank of England being made
independent and given the responsibility for
monetary policy. Inflation targeting had been
introduced and control of inflation become the

number one priority of government economic policy.

As to the book itself, it is beautifully produced as
always, with clear print and easily legible charts. My
difficulty is knowing at whom the book is aimed. Our
students are no longer used to reading lengthy tracts
of text, modern-day textbooks tending to be much
more user friendly with coloured boxes and
illustrations used more liberally.

I would have preferred the book to be a lot more
practical. Pointing out what was anomalous,
outstanding or particularly important in each of the
charts would have been a great pedagogic tool. To
face students with a page of data as in table 3.1 on
page 19 (Selected housing indicators) seems to me to
be self-defeating. How much better it would have
been to highlight the really important years or
quarters and explain why these figures matter. Each
chart could have been explained to students and they
could have been shown how to use this information in
an exam question. The same applies to the
presentation of information: I would have preferred
to see a lot less narrative and more use of featured
boxes and bullet points.

The author and publisher should remember that our
overworked economics students already have a
textbook and a revision guide plus quantities of notes
and handouts from their teachers. We recommend
that they read a quality newspaper and subscribe to
The Economist plus Economics Today, the Economic
Review or another magazine provided specifically for
students. Overload!

If this book is to be of any real use to the average
comprehensive student, it has to be a lot simpler,
more concise and targeted at the needs of our
students. The information in the book is superlative
and is carefully selected, but to be relevant the
presentation needs to be rethought.

Larry Spence, Verulam School, St Albans.
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We have introduced star ratings for various
aspects of the resources reviewed. Five stars
indicate excellence.

The eBusiness Course Companion from eHarris
Learning, which was reviewed in the summer issue
of TBE, has been improved by the addition of
answers to the interactive questions. It also shows
how the answers were worked out.

All reviews represent the opinions of the reviewer
as opposed to that of the EBEA. 

Books for review should be sent to the EBEA
office. If you would like to write a review, please
contact the editor, enwall@aol.com.
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