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Containers have revolutionised international trade – see 
A Level Economics article “Boxing clever: containerisation
and globalisation” on page 21.
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Message from the editor
In the last issue I promised detailed coverage of the changes at GCSE. It proved to be a little early for getting good
material on this, but this topic will figure large in the next issue, which will be distributed in May. By then we
should also have had more success in getting new textbooks reviewed.

Meanwhile the diploma has been exercising many teachers’ minds, and we have a first look at the Pre-U Economics
course. And if you are teaching topics relating to globalisation, you will find both the A level articles useful.

Finally, and sadly, we have recently learned of the death of J. Parry Lewis, an honorary member of the EBEA for
many years.  He gave strong support to the then Economics Association’s North West Branch in the 1980s and was
for a while a vice-president of the association.

Nancy Wall
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Teaching functional skills in business studies contexts Page 27
Darren Gelder
In our last issue, Darren Gelder made a strong case for teaching functional skills in real world contexts. Here he
outlines a possible approach. This short article will be of particular interest to teachers of Applied Business, a
diploma course or a BTEC or OCR National course, and of general interest to all.

Cambridge Pre-U Economics Page 28
Tom Smith
The new Pre-U courses started in September 2008. Here Tom Smith reviews their purpose, content, scheme of
assessment and distinctive features. This should be of interest to all economics teachers whose students are
preparing for university entrance. We will review the Pre-U in Business and Management in the next issue.

RESOURCE REVIEWS Page 30
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Teaching a mixed ability class I find that students’
response to our finance module varies greatly. There
are those who thrive on the mathematical approach,
one which provides a “right or wrong” answer.
However there are many students who see finance as
a branch of mathematics and, as such, think they will
fail at it before they even start.

In speaking to students who dislike maths, I
find two common attitudes. There are those who are
convinced that they simply “cannot do maths” – any
maths. There are also able students who are simply
switched off by maths and feel that it is pointless. It
was this second group of students that I set out to
reach this year. However, in doing so, I managed to
find a route into finance that opened it up to my
entire group. It engaged all of them in a way I had
not managed before. 

The resource here is very simple; it did not
take much preparation, yet it proved to be very
effective. It is based on the type of exam question
students are likely to face, one that requires a
comparison of the performance of two firms.

The lesson
Before mentioning anything about ratio analysis, I
asked students to look at the financial information
provided on two firms (see the panel, which can be
photocopied) and use this data to decide which
company was more successful. 

The data has been created to give the impression that
MonstraMart is a much more successful business.
However at this stage some of my more able students
were not only questioning that conclusion, but
assessing the firm’s profit against the amount which
had been invested. I was surprised to find that,
without my having to say anything, my class were
calculating the return on capital employed (ROCE).
Valuable class discussion followed, as students tried to
dig deeper into the relationships. The process
triggered more and more questions.

I had intended to introduce ratio analysis to
provide an alternative view. What I had not expected
was that the class would simply begin to work ratios
out for themselves. Although it was the
mathematically able students that worked out that
MonstraMart had a poorer ROCE, the fact that the
explanation came from students and not a teacher
opened up the concept much more. 

This approach demonstrated how ratios can
provide better answers; that they are not like
quadratic equations, which many students feel they
will never use, but they can provide useful
information for a manager of the business, a current
or potential investor, a bank or other stakeholders.

I was surprised that a resource which I had
intended as support for those switched off by maths
actually created an opportunity for all. The ablest
students developed their understanding of ratio

Teaching and Learning JAMIE STADDON

An easy way into financial ratios
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Extract from the OCR Business Studies Examiners Report, June 2008

Common Core Higher
5a (iii) and (iv) These questions discriminated at the higher end. Ratios used in the analysis of financial
reports are difficult to learn and more difficult to apply.

5a (v) As in previous years, an evaluation question about final accounts was preceded by a question about the
appropriate ratios, the idea being that this would act as a reminder about the use of ratios for evaluating
business performance. This did not appear to have worked as well as in previous years. The vast majority of
candidates restricted themselves to level 1 answers by referring to the data as presented and drawing
appropriate conclusions. Where candidates did recognise the need to calculate the ratios for 2007 and make
comparisons with 2006, most did not use this data to draw conclusions about the performance of the business.
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analysis to a point where they were, with guidance,
able to develop formulae rather than simply trying to
remember them for an exam. I had not anticipated
the progression that was made possible in this way.
The whole class benefited because the process
demonstrated why examining ratios offers a much

better assessment of a company’s accounts than just
simply using the raw data. 

Jamie Staddon teaches at Kingsley College,
Redditch.

Worksheet: Assessing business performance

You can use the numerical information from a company’s profit and loss account and balance sheet to gain a
greater understanding of how well the business is performing.

We can use financial information to compare one company’s performance in different years or to compare
different companies.

In this example, we will compare two supermarkets – MonstraMart and Mark’s Mini-Mart.

Which company is more successful – MonstraMart or Mark’s Mini-Mart?

MonstraMart

Turnover £20,000,000

Gross profit £10,000,000

Net profit £5,000,000

Current assets £100,000,000

Current liabilities £80,000,000

Capital employed £200,000,000

Mark’s Mini-Mart

Turnover £100,000

Gross profit £75,000

Net profit £50,000

Current assets £250,000

Current liabilities £100,000

Capital employed £200,000

5
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Teaching and Learning CAROL SUMNER

Survival of the fittest
This activity is designed to help students think
through the likely impact of changes in the business
environment on individual companies.

Target group 
GCSE/AS level Business Studies students who have had
some input on the impact of the external
environment upon businesses.

Aim
To evaluate the impact on businesses of events within
their external environment.

Objectives
Students should be able to explain the impact upon a
given business of:
 changes in tax rates (or in the forms of taxation)
 changes in interest rates
 introduction of new technology and growth of 

e-commerce
 an increase/decrease in world trade and changes in

exchange rates
 changes in public spending and/or government 

grants
 changes in regulation or introduction of new 

legislation.

Lesson preparation
You will need:
 a role card for each group of three or four 

students
 a ”what business” handout for each student 
 a task sheet for each group (or, if preferred, each

student)
 a selection of news stories or recent news 

headlines that reflect the current economic 
climate.

A selection of role cards, plus a “what business”
handout and a task sheet, are shown on pages 7, 8
and 10 respectively. 

Lesson plan
1 Organise students into small groups, ideally of 

three or four students.

2 Hand out one role card to each group, and allow 
time for each student to read it.

3 Hand out a “what business” form to each student. 
Working individually, students should complete 
the “what business” form for the business 
featured on their role card. They should then 
circulate and discuss their answers within the 
group.

4 Give out the task sheet and explain that each 
business will now face a range of changes in its 
external environment signalled by news stories or 
headlines. Students must complete the task sheet 
by recording the impact that they think each 
change will have on their business – if it is good or
bad, and if it will encourage or discourage them 
from expanding their business.

5 Announce the first news item to students, asking 
each group to record it on the task sheet and then
allow time for the group to discuss and consider its
impact. Repeat this process for up to five news 
events of your choice. Some events that you could 
use are shown on page 9, but recent news is 
recommended, particularly in the current 
economic climate.

6 Students then need to see if there are more good 
events for their business than bad (or vice versa). 
Each group should discuss the outcomes for its 
particular business. Groups need to determine 
whether their business would have survived under 
the pressure of external events and, if not, they 
should decide on a reasonable course of action, 
such as to liquidate or go into administration, to 
merge with another business or allow a takeover,
or to cut costs.

Carol Sumner teaches at Hasland Hall
Community School, Chesterfield.

This activity is adapted from the version that first
appeared in the Nuffield GNVQ Part 1 resources.
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Role cards

Role card
Your business is a budget

airline. It is a plc that started
as a small limited company in
1986. It now flies 31 million

passengers across Europe
each year and has several

European bases.

Role card
Your business is a small

estate agent. You started up
as a private limited company

with the backing of a
wealthy businessman. You

soon become popular in your
locality and have taken
properties from a local

building society that closed
its property sales

department.

Role card
Your business is a small

builders run by a sole trader
with three staff. You are

based in an inner city area
and the business depends on

local customers.

Role card
Your business is a private
limited company retailing

discount home and garden
products. Every item in your

stores is priced at £1. You
have 120 stores up and down

the UK.

Role card
You are a large discount

supermarket chain. You are
not one of the major

supermarkets in the UK but
are well recognised and

known for value rather than
for quality. You are a plc.

Role card
You business is a

pawnbrokers that was set up
two years ago. It is a

partnership. You are based in
an inner city area and know

many of your customers.

Role card
Your business is a car

dealership. It is family owned
and run as a private limited

company. You have large
premises in the edge of

town. You retail two ranges –
one range of luxury cars and

one middle range – both
from the same car

manufacturer.

Role card
Your business is a small

company that makes good
quality gifts and toys for

Christmas. You are based in a
small, modernised industrial
estate close to a small town.

You fulfil orders from all over
Europe.

Role card
Your business is a

partnership. The partners
both work within the

business to design and fit
luxury kitchens. You sell to
individual customers locally
but you also design and fit

kitchens for a builder of new
luxury houses.

Role card
Your business is a private
limited company. It is a

property letting agency that
acts on behalf of landlords to

find tenants and manage
their properties. You have a

large portfolio of local
properties that you are

aiming to expand.

Role card
Your business sells computer
peripherals such as printers

and USB keys. It is an
internet-based business that

sells products worldwide.
Your business aim is to

undercut the competition.

Role card
Your business is a

partnership. It is a cleaning
business that provides
domestic cleaners for

households. You also offer an
ironing service for busy

people. You operate in a
large town.





What business?

Read the role card you have been given about a business and, using the table below, create a profile of the
business as a basis for your understanding.

Teaching and Learning
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Name of business 
(Decide a name for your business)

Ownership of business

Aims/objectives 
(You decide)

Product/service provided

Who are your customers?

Area of operation: local, national or
multinational?

Type of premises (such as factory, office,
distribution centre)

Niche or mass market?

What might encourage a customer to buy
more of your product?

Do you export products?

What would encourage you to expand your
business?



Possible news stories
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Task sheet

Business name: ......................................................................................................

Type of business: ......................................................................................................

Aims and objectives: ......................................................................................................

Your business faces a range of changes in its external environment. You must complete each section below by
recording the impact you think each event will have on your business. State whether you think the event will be
good or bad for your business, and whether it will encourage you to expand.

News event Impact on business Good or bad? Expand?

Teaching and Learning
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Teaching and Learning GEMMA ROWLES

Taking students to Land Rover

This year we arranged our second visit for year
11 students to the Land Rover plant in Solihull.
The visit acts as a revision day for the
operations management theory covered within
the GCSE specification.

The centre

Land Rover Education Partnership Centre first opened
in 1990. It is a fantastic resource within the 300 acre
site of the Land Rover manufacturing facility in
Solihull. Each visitor experiences a full factory tour
lasting about two hours. However if you book a full
day, students take part in a supporting curriculum
activity after lunch. Land Rover can also arrange for
guest speakers from within the company to come in
and talk on particular subjects.

A typical visit starts with a look at the range
of cars and an account of Land Rover history. The
factory tour covers the press shop, body-in-white
build, trim and final stage, and car despatch, with an
explanation of right-first-time, just-in-time and lean
working.

Curriculum support comprises teaching
modules on a variety of business studies topics
(suitable for GCSE and A level). We also cover applied
mathematics, applied science, design technology,
materials, ICT, computer control, geography and the
environment. 

Activities, such as the Kandoo challenge or
individually operating and programming a robot or
traffic lights, are designed to develop teamwork and
communication skills. Younger pupils can also operate
and program the PIP robot, build the buggy, and
receive an introduction to plant protection and
personal protection equipment. The lean
manufacturing module is also very popular.

A really popular add-on is a trip on the
“driving experience”. College staff and students can
book the driving experience for significantly reduced
rates and see the true capabilities of the vehicles on
the off-the-road track.

The students from Polesworth participated
really well in the afternoon activity. You could see the
students applying the theory they had learnt and seen
in action on the tour.

The day at Land Rover can be used to
support various modules of the business studies
curriculum. The tour allows students to see a large-
scale manufacturing plant. The supporting activities in
the centre really enhance and reinforce that learning.
Feedback from teachers shows that a visit to Land
Rover has a significant impact on exam answers as
students can relate theory to what they have actually
seen at first hand.

Fiona McGarry, education partnership centre
manager, Land Rover
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The teacher’s perspective

Before the day itself, we made a preliminary visit to
discuss the activities that students would participate
in. We were able to discuss areas of the specification
that could be highlighted and applied to Land Rover.
This ensured that all activities and theory covered in
the day were tightly focused on the revision needs of
the students.

The visit began with a very warm welcome
from the education partnership manager and the staff
at the centre. Students were given an introduction,
with detailed background information about the
company and a video about Land Rover’s products
and history.

Students were then divided into groups and
taken around the immense Land Rover site in
Defender vehicles. Guides described in depth the
different aspects of the site and explained how
production is managed at the plant. The tour included
several stops with opportunities for a walking tour of
the factory. The students particularly enjoyed seeing
the production techniques that had been discussed in
the classroom being applied for real. The tour guides
were all retired employees of Land Rover, and
students could tap into their wealth of experience. 

Back in the education centre, students were
divided into groups for an interactive production
simulation. This involved using various resources to
produce tea trolleys. This activity generated real team
spirit within the groups and demonstrated batch
production in action. The activity provided a real
insight into lean manufacturing – students could build
on and apply what they had seen and learnt during
the tour. The competitive atmosphere created by the
centre helped to make the activity enjoyable for
students and college staff. The final activity also
involved teamwork and communication and tested
the memory of the students. 

The day closed with a final presentation from
the education partnership centre manager. At this
point, the theory and the students’ experiences of the
day were amalgamated. The presentation was
effective in focusing students on the day’s learning
experiences and how they related to their
forthcoming examinations.

There were two key factors in the planning
process for this visit which made it successful. First, the
good communication with the company beforehand
ensured that specification needs would be met.
Second, the trip and follow-up lessons were referred
to in the scheme of work. Two lessons afterwards
were dedicated to production revision in the context
of what students had seen and experienced at Land
Rover.

Gemma Rowles, head of business studies and
economics, Polesworth International Language
College

The student perspective

Before visiting Land Rover I was not particularly
looking forward to walking around a car factory. I
have no real interest in cars and how they are
produced. By the end of the day, my views had
completely changed.

The tour of the factory was fascinating. Although we
had learnt about methods of production and
automation in the classroom, seeing the reality made
what we had learnt actually make sense. Now when
we discuss areas of production I have the mental
image of the Land Rover plant in my head and the
theory seems so much easier to recall. Travelling
around the plant in the vehicles was excellent and
there seemed no limit to the knowledge of our tour
guide.

The activities back at the education centre were
superb. The teams became very competitive in making
the tea trolleys. Although enjoyable, I did wonder if I
was learning anything at first. However, when we
discussed production methods at the end it all started
to make sense. 

I really feel that my knowledge of the production unit
has improved as a result of this day. The answers that 
I produced to production questions after I returned to
school were certainly better and I felt it easier to gain
higher marks as my understanding was so much
improved.

Kay Baxter, student, Polesworth International
Language College
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The changes that are being planned in the 14–19
curriculum are likely to have a big impact on
teachers. Courses are changing, and the system
itself is evolving in new directions. 

Economic need rather than culture is gradually becoming
the dominant factor in 14–19 education. This is requiring
a different curriculum, one which will become more
apparent to teachers over the next ten years in both
scale and concept. The debate over the future of A levels
and GCSEs, and their relevance to economic needs,
continues. The Tomlinson Report did advocate scrapping
them in favour of academic and applied units, making up
a general diploma for all students. Unfortunately, in my
view, influential educational voices have managed to put
off the inevitable for the moment. 

Nevertheless, the curriculum is becoming more
skill focused with many GCSE syllabuses changing in
2009. A levels have just started a new syllabus. According
to the DCSF’s strategy paper Promoting Achievement,
Valuing Success: A Strategy for 14–19 qualifications
(March 2008), the A2 is to have “more stretch”, “more
open-ended questions” and “a greater emphasis on the
skills of analysis and evaluation”. I believe that teachers
should take note, as this could have implications for their
students’ results in 2010. 

A levels are to be reviewed in 2013, by which
time all the planned 17 diplomas will be available. These
require students to pass many components, including the
new functional English, maths and ICT skill requirements.
From 2012, functional skills at level 2 will be needed to
gain GCSEs in English, maths and ICT at A*-C. The
respective departments (English, maths and ICT) will
probably take responsibility for functional skills and will
therefore see considerable reorientation in their
teaching. All teachers and lecturers may be wise to gain
experience of delivering applied courses as these require
a very different style of teaching. Ofsted, too, perhaps
needs to revise its view of what is a good or outstanding
lesson. In my experience, its current criteria are designed
for academic lessons; they do not fit a good or
outstanding applied lesson, where different teaching
methods are required to teach the necessary skills. 

From 2013 all young people will have to remain
in education or training until they are 17 – and to 18
from 2015 onwards. This will have consequences for the

post-16 pastoral system and for special educational needs
departments. In years 9 and 11 all students are to be
given “impartial” information, advice and guidance (IAG)
from an outside body to create their own personalised
curriculum based on their talents and aptitudes. (We may
even see a requirement for IAG earlier as the level 1
diploma is now being considered for year 9.) 

All students at any institution will be entitled to
follow any course they wish from 2013. This means that
all schools and colleges will have to be in consortia to
ensure that the students have access to all qualifications.
A consortium will probably have to adopt a common
timetable for at least part of the week and teachers and
lecturers may find that pay, conditions and training
become standardised. They may be employed by and
work across a consortium of institutions rather than, as
now, one school or college. 

Each student’s pathway will be discussed,
planned and monitored continuously, and we will see
students starting their “pathways” at 14. As the level 2
functional skills will need to be passed from 2012 in their
respective GCSEs for a grade A*-C, and the diploma has
several component areas that must be passed to gain the
full qualification, the “mastery” concept of learning will
be at work. This will mean that students are unlikely to
finish all component areas at the same time. They may
finish some at an earlier stage and others later in year 12. 

In view of these major changes – and with the
new education and training leaving age becoming 18 –
age 16 will probably lose its significance. The decisions
taken at 14 may perhaps assume more importance. The
next 10 years will see many changes to 14–19 education.
These may be slowed, speeded up or changed in detail –
politicians can change their plans and there will be a
general election before the main proposals are
implemented – but economic needs are forcing this
change in educational policy. While these curriculum
changes will bring many benefits to our subject area,
they will bring profound consequences for our
profession.

Paul Widdowson has a masters degree in
vocational education and training from the
Institute of Education, London and teaches in
Suffolk.

Teaching Business & Economics14
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The Diploma in Humanities and Social Sciences is
currently being developed by Creative and
Cultural Skills, one of the sector skills councils. It
will be launched in schools in 2011, providing a
new way of teaching humanities and social
sciences using innovative strategies involving
practical learning as well as theoretical teaching.
It will retain the rigour of the constituent
subjects while offering breadth of
understanding. 

The Humanities and Social Sciences Diploma
presents an exciting challenge. The steering group is
seeking to create a qualification that is unique and
irresistible to students. The qualification needs to
define what applied learning means to the humanities
and social sciences and how that relates to the world
of work and working in the community. It also needs
to convince subject associations and higher education
that we have created a course that is academically
rigorous and creates proper relationships with its
constituent subjects.

My experience as the head of an inner
London comprehensive for 20 years convinces me that
it is important to seek new ways to motivate students
to learn, to link learning closely to the world outside
the school gates and to ensure that qualifications are
exploring the qualities needed to cope with the
demands of the world students are living in. An
important question for this new diploma must be how
it is assessed and the range of possibilities, skills and
technologies involved in the assessment.

We want the diploma to be about the word
we live in, how we see that world and how we can act
socially and economically in that world. We want to
hook students in by creating a personal connection.
The starting point for engagement could be questions
like:

 what makes me who I am
 what have I got to offer 
 how can I shape the world I live in 
 should we steward the world for future 

generations?

Research on students’ attitudes to the curriculum,
carried out by QCA, revealed that they failed to make
connections between subjects and between the
curriculum, life and work. Through this diploma,
including the additional and specialist learning, we
would hope to build these connections.

A key to the success of the diploma will be
the extent to which the learning opportunities
stimulate excitement and new ways of working. Our
current view is that the learning opportunities are
framed by key concepts and by skills and processes.
The skills and processes will define what is required
for both academic success and employability. The
uniqueness of the learning opportunities is that we
want them to be led by questions that determine
challenges and dilemmas facing students in the
twenty-first century. In resolving these challenges we
want pupils to research, to enquire critically, to make
decisions and to act in an informed way. The
challenge now is to frame the dilemmas in such a way
that they demand rigorous academic enquiry and
make coherent sense of the academic disciplines that
make up the diploma.

Students with humanities and social sciences
qualifications are employed across the world of work.
This diploma should provide young people with
opportunities to apply their learning to work and in
the community and, in this way, the qualification will
demonstrate that they have gained the hard skills
employers are looking for – to be able to
communicate clearly and persuasively, to think
creatively and make connections, to identify and solve
problems.

Sir Keith Ajegbo is chair of the Diploma
Development Partnership for the Humanities and
Social Sciences Diploma. Previously headteacher
of Deptford Green School, he is currently
working as a coach on the Future Leaders Project
and as an education consultant for UBS. He is
also a governor of Goldsmiths College and a
trustee of the Stephen Lawrence Trust.

The Diploma in Humanities and Social Sciences
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In the news
Wage inequality begins to fall

After over two decades of falling mobility people are
now more able to work their way out of poverty,
according to a new report.

Researchers at the Centre for Economic
Performance and Centre for the Analysis of Social
Exclusion have found that wage mobility – how much
a person’s earnings change from year to year – has
risen since 2000. Long-run inequality – the difference
between how much the poorest and richest people
earn over a number of years – has fallen. 

The study, The Changing Pattern of Earnings:
employees, migrants and low-paid families, analyses
the earnings of a large group of people over 30 years.
It finds that from the late 1970s, inequality of annual
earnings – the difference in the amount individuals
earn – grew considerably. 

This contributed to large increases in child
poverty, so that by 1997 about a third of all British
children lived in relative poverty. Important
contributory factors were low skill levels, high
unemployment and benefit levels, which were
insufficient to lift families out of poverty.

However, the report concludes that since
2000, wage mobility has risen and wage inequality
has fallen. And since the late 1980s, women earners
have overtaken men in achieving higher wage
mobility.

The study, for the Joseph Rowntree
Foundation, also concludes that the introduction of
the working families tax credit in 1999 seems to have
increased employment and job retention, increasing
the incomes of many low-income families.  It found
no evidence that employers used the working families
tax credit to keep pay increases down. This may have
been helped by the simultaneous introduction of the
national minimum wage.

Source: Centre for Economic Performance at the
London School of Economics, 29 October 2008

CIPD criticises delays in flexible 
working legislation 

Plans to delay the implementation of legislation to
extend the right to request flexible working to the
parents of older children send out completely the
wrong message and risk doing more harm than
good to UK competitiveness, according to Jackie
Orme, chief executive of the Chartered Institute of
Personnel and Development.

Responding to reports that Lord
Mandelson has ordered a delay in the
implementation of the extension, Jackie Orme said:
“These reports send out completely the wrong
message. They assume that flexible working is a
burden on business and the kind of charitable extra
that can be cut back in tougher times. The reality is
that flexible working can deliver competitive
advantage by improving employee engagement
and attracting talented people to organisations
that otherwise might remain outside the
workforce.

“The existing right to request flexible
working is a model example of light-touch
regulation that has helped to change attitudes
without causing difficulties for businesses. Our
research shows that many firms, large and small, are
going well beyond the existing regulations in any case
– extending flexible working to many more
employees than required by law. They recognise the
positive impact flexible working policies have on their
businesses. But the message sent out by a delay to
‘reduce burdens’ on business will damage efforts to
make the substantial business case for flexible
working.

“Our research shows that part-time and
flexible workers are happier, more engaged with their
work, and therefore more likely to perform better
and be more productive. This is exactly what hard-
pressed employers need in tougher times.

“These proposals are also spectacularly ill-
timed for hard-working families struggling to balance
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work and family responsibilities, and plan budgets
that include substantial childcare costs.”

Source: Chartered Institute of Personnel Development
and the British Chambers of Commerce, 20 October
2008

New mobile phone company rings the
changes in South Africa

New mobile phone company Get Connected Holdings
plc is avoiding the economic slow-down in London
and New York by getting connected to the world’s
fastest growing mobile phone market of southern
Africa. The company will roll out affordable mobile
phone services to South Africa in conjunction with
local strategic partners, including mining companies
and universities.

The social importance of the work of the
company cannot be overestimated. As a result of the
roll-out of the mobile phone service it will be possible
to enfranchise millions of workers and those living in
rural communities who, up until now, have been
virtually deprived of all modern communications.

The annual value of the global mobile phone
market is now around US$700 billion and is growing
at about 10 per cent year on year. There are more
than 2.5 billion mobile subscribers, representing a
global penetration of 40 per cent that ranges from
over 100 per cent in most western European countries
to below 10 per cent in some African and Asian
countries. It is estimated that 80 per cent of future
subscriber growth will come from developing markets,
primarily in Africa, Asia, the Pacific and the Americas.

In Africa the number of mobile phone users
reached 280 million in early 2008, more than the
United States and Canada combined with their 277
million users. Africa added 70 million connections in
2007, representing growth of 38 per cent. This made it
the fastest growing region in the world, ahead of the
Middle East (33 per cent) and the Asia-Pacific region
(29 per cent). By June 2008, the number of
connections in Africa was expected to pass the 300
million mark.

Two-thirds of Africa’s national markets for
mobile telephony are in their early phase of
development, with penetration rates below 30 per
cent at the end of 2007. Those markets represent 28
per cent (or 75 million) of the total connections in the
region. In contrast, most European markets have
penetration rates close to, or higher than, 100 per
cent. In percentage terms, Africa is the second
smallest in terms of connections after the Middle East.

Get Connected Holdings plc was formed to
capture the potential of the African market by
offering rural customers in under-serviced areas
unique, affordable and effective mobile solutions
through the use of innovative technologies. 

The company is also investing in rural
development projects. It is committing 2.5 per cent of
its profits to community development projects, thus
addressing its social corporate responsibilities. This
makes an important contribution to the betterment of
disadvantaged people in rural communities. 

Source: Maltin Public Relations, 29 October 2008. 

Editor’s note: The data in this press notice was sourced
to GSM Association Universal Access Report  and ITU
News. Is this data confirmed by other sources?
Comments welcome. 
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Global companies, fair trade and
responsible production
Corporate social responsibility (CSR) is a hot
topic in business. Major companies are busy
developing a multitude of standards and codes
of conduct designed to convince consumers and
pressure groups that they are behaving
responsibly. Usually, this means demonstrating
that they are respecting and enhancing labour
and environmental standards in the production
processes of their suppliers based in locations
where wage costs are generally quite low.

Responsible production

The pressure for responsible production comes from
two sources. First, consumers. Strong competition in
global markets can mean that businesses pay pitiful
wages to the employees who are involved in
outsourced manufacturing processes. Some consumers
want to be sure that they are not buying products
created by people whose pay does not cover the cost
of the basic needs of their families.

A second group of stakeholders is also opposed to
low pay, but from a different perspective. Trade
unions and other employee representatives in
developed countries with high wage rates maintain
that competition from businesses in countries which
pay poverty level wages is unfair.

The fair trade movement has shown that
businesses can remain competitive while taking steps
to ensure that producers in developing countries
receive fair prices and benefit from improvements in
community facilities (such as schools). Fairtrade
products may be priced slightly higher than
competitor goods, but they still sell because some
consumers want the assurances they give. The fair
trade movement has played an important part in
raising consumer awareness and pioneering new
norms.

Three levels

We can identify three different levels in which
progress is being made.

 Compliance: many businesses give assurances that
they are obeying the law of the country in which 
production is taking place. They adhere to the 
producer country’s labour standards and pay at 
least the minimum wage (if there is one). This is 
not really CSR as we know it, but it does mean 
that the business is playing by the rules. Given that
many countries to which manufacturing is 
outsourced from the developed world have very 
weak employee protection laws, it does not 
guarantee improved standards of living for the 
local employees. But it may bring about some 
change for the better.

 Risk minimisation means doing more than is 
absolutely necessary. A good example here is the 
Ethical Trading Initiative (see panel). This is group 
of well-known brand name companies that works 
together with trade unions and non-governmental
organisations (NGOs) to ensure suppliers’ labour 
conditions meet or exceed international standards.
The Ethical Trading Initiative wants standards to 
be brought into line with the Better Factories 
Programme of the International Labour 
Organisation , the UN body that sets international 
standards for working conditions.
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 Value creation goes a step further. Some 
companies claim that their ethical codes can 
actually be a unique selling point. They can 
increase long-term profitability and sustainability 
by engaging in CSR as a way to differentiate 
themselves and their products. In effect, they make
CSR a feature of the brand.

Responsible production really starts where companies
make a deliberate effort to maintain labour and
environmental standards that go beyond the existing
minimum requirements throughout their supply chain.
But will it really make a difference? If Nike pays an
extra 10 cents per hour, will vulnerable workers
benefit?

Ethical Trading Initiative 

The Ethical Trading Initiative is an alliance of
companies, NGOs and trade union organisations. We
exist to promote and improve the implementation of
corporate codes of practice which cover supply chain
working conditions. Our ultimate goal is to ensure
that the working conditions of workers producing for
the UK market meet or exceed international labour
standards.

We applaud Tesco, Marks & Spencer, Debenhams and
others for taking a firm stance in relation to the use
of child and forced labour in the Uzbek cotton
industry. Other companies have expressed a strong
interest in following suit and banning the use of
Uzbek cotton in their own supply chains, and we urge
them to do so.

Source: www.ethicaltrade.org

The reach of CSR measures

CSR in an international context starts with activists
pioneering a new idea. Maybe they focus on fighting
the use of child labour. If a critical mass of consumers
agree that this is important, avoiding the use of child
labour becomes the norm. Reputable companies will
try to ensure that they are not involved. In time, this
norm becomes an accepted standard and
governments pass relevant laws. Expectations change.
Standards rise and companies have to work harder.

OECD research suggests that about 5 per cent
of consumers in the developed world care about these
issues. This is not actually enough to bring about
major changes. So what has been achieved so far?

Encouraging responsible production

The Fairtrade Foundation has helped to provide
consumers with choices. It has helped producers
whose position is weak in relation to the big
multinational buyers on whom they usually depend to
obtain better trading conditions. Coffee has been its
star product. But even here, it is hard to deliver all the
advertised benefits. 

The reality is that Fairtrade products generate
a modest turnover and consumer tastes are volatile.
With the existing marketing channels, retailers cannot
guarantee a regular demand for many other Fairtrade
products such as handicrafts. Fairtrade products have
to compete with alternatives. The Fairtrade
Foundation cannot on its own make responsible
production the norm. Nevertheless, it sets out how
international trade can be done differently.

Raising standards

Consumers that care about fair trade usually have a
fairly clear view of how employees should be treated.
They look for assurances on wage rates, working
conditions and protection from gender discrimination.
However, the local impact of existing codes in these
areas may be limited and benefit rather small
numbers of employees. So it is important that
businesses look for the improvements that can deliver
the greatest potential benefits. In particular,
companies need to involve subcontractors in
monitoring the various protocols. Nike at first tried to
deny responsibility for what went on in its
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subcontractors’ factories. It could not sustain this
position and did eventually get more involved. 

An important way forward can be for
companies to work with local government
organisations and trade unions. These bodies have
their own agendas, which may not be closely related
to the issues which concern consumers of the end
product, but they may be very important in helping to
raise employee wellbeing.

Sobering thoughts

Globalisation requires firms to be more flexible if they
are to withstand competitive threats. Businesses want
flexible labour markets, but there is a down side –
workers’ jobs are less secure and they can face more
precarious working conditions. As outsourcing
increases, more people are involved in the production
process. Production is relocated through local
subcontracting arrangements. 

Producers of A-brands (those with strong
international reputations) have high image
vulnerability and will be sensitive to consumers’ views.
They will try to monitor employment conditions in
their suppliers’ factories. In recent years they have
become proactive in setting responsible standards. In
contrast, many manufacturers that produce less visible
brands or unbranded goods look for the cheapest

acceptable price/quality mix. Where cheap labour is
easily available, wage rates are not likely to rise much
in the near future. Intermediary businesses that can
set up supply chains will not want to be involved in
issues that can raise costs. Too much attention to CSR
may end in making the product uncompetitive. At
best, these businesses will be reactive in terms of
responsible standard setting.

How to increase responsible production

Although it is unlikely that responsible production will
become the norm in internationally traded goods any
time soon, there is scope for some improvements.
Some locally successful pockets of responsible
production could set best practice examples, stimulate
debate and influence public opinion and politicians.
This could lead to more stringent policies and better
enforcement  to ensure compliance with specific
labour and environmental standards. It may be that
some producers of A-brands could become more
closely involved in local development strategies that
have potential to improve people’s lives. Setting a
good example may be the best that can be achieved
for the time being.

Peter Knorringa is associate professor in local
and regional development at the Institute of
Social Studies in The Hague.
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Boxing clever: containerisation
and globalisation
The economic dimensions of globalisation are
underpinned by comparative advantage.
Arguably, however, discussion of this economic
principle does not always place sufficient
emphasis on the importance of transport in the
determination of relative prices. This case study
shows how containerised shipping has reduced
transport costs and thereby facilitated
globalisation.

In late July 2008, the Gudrun Maersk edged closer to
the Felixstowe quay. The Gudrun Maersk is by no
means the largest purpose-built containership, but on
board the Danish-registered ship were clothing and
electrical goods from the Far East packed in the
equivalent of 7,000 standard containers (or TEUs).
(TEU is the standard measure of a container, 20 feet
long and 8 feet high, in US (imperial) units.) Within a

weekend, cranes lifted off those containers with
merchandise for the UK and loaded containers of
drinks and waste paper. Then the ship was off again
via the Suez Canal to Busan (South Korea) and
Xingang (China). 

This use of what is a simple box is repeated
daily throughout the world. In 2006, an estimated
1.13 billion tons of cargo (involving 126.4 million
TEUs, see table 1) was transported by sea container. In
the period 1997 to 2007, average annual growth of
world container traffic was just over 10 per cent, even
though world gross domestic product (GDP) only
expanded at an average annual rate of 3.9 per cent.
Container traffic also outstripped the growth of
overall seaborne trade.

These are impressive figures for a method of
shipment that only began in 1956, when 58 trailer

World real
GDP growth

Per cent

International
seaborne trade
Millions of tons

World container 
traffic

Thousands of TEUs

1997 4.0 4953 54.7

1998 2.5 5616 57.1

1999 3.5 5672 62.6

2000 4.7 5983 69.6

2001 2.2 6020 72.2

2002 2.8 6120 81.1

2003 3.6 6500 91.7

2004 4.9 6846 105.0

2005 4.4 7109 115.2

2006 5.0 7416 126.4

2007 4.9 -- 141.5

Table 1: World GDP growth, seaborne trade and container traffic, 1997–2007

Sources:
a:  GDP growth, HM Treasury (2008, July 1), Pocket databank
b: International seaborne trade data from UNCTAD, Review of maritime transport, various editions 

(2007, Table 3, p. 4)
c:  World container traffic, Drewry Shipping Consultants, reproduced by kind permission.
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trucks were loaded onto a tanker, the Ideal X, in Port
Newark, New Jersey for the six-day journey to
Houston, Texas. The innovation was the brainchild of
Malcolm McLean who, as a truck driver delivering
goods to the port of New York, noted the delays
caused by the labour-intensive process of loading and
stowing small amounts of different types of cargo.

Indeed, it was not unusual for the loading
time of non-bulk cargo to exceed the duration of the
sea journey itself. In addition, cargo could spend a
long time on the quayside awaiting loading and this
increased the possibility of damage and theft.
Containers, by contrast, can be secured so that losses
are reduced.

Basically, “the container made shipping
cheap” (Levinson, 2006, p. 10). It the early 1960s, it
was estimated that shipping costs were about 12 per
cent of the value of US exports and could be as high
as 25 per cent – more than some import taxes. By
contrast, as the examples in table 2 demonstrate,
shipping costs as a proportion of product price have
fallen markedly.

Admittedly, these marginal transportation
costs are not wholly due to the use of the container
and ever larger container ships. Expansion of regular
routes, competition amongst the main container ship
operators, and investment in sophisticated crane
handling and logistics (to capitalise on the economies
of scale generated by container trade) have also
played a part.

The main “liner”
(not to be confused with
passenger liners) freight
routes are well established
and provide greater
certainty of delivery on
time.

Table 3 illustrates
the imbalance of
merchandise trade between
the industrialising Asian

countries and the developed “West” of North America
and Europe. Whereas east-west and west-east
directions of transatlantic trade are of reasonably
similar volume, it is clear that this is not the case for
trans-Pacific and Europe-Asia routes. 

The top 10 ranking containership operators in
2006 controlled almost half of world container
capacity; the top two, Maersk Line and MSC, had
more than a fifth. Liner freight operations have anti-
trust immunity in many countries (for example,
Singapore, Malaysia and Australia) but market forces
are evident with freight charges reflecting differences
in demand. Thus, the average rate for a TEU from Asia
to Europe in early 2007 was $1,549; the average rate
in the opposite direction was $755.

Cargo, which was once the domain of the
general or dry-bulk carrier, is now increasingly carried
in purpose-built cellular vessels. At the 200 or so
container ports worldwide, dedicated cranes
manoeuvre the containers from ship to lorry or train
and vice versa. This inter-modal system is supported by
information and communications technology that
minimises time spent on the quayside and enables
containers to be monitored throughout their journey.

Such has been the growth of containerisation
and the expectations for the continued development
of globalisation that the cellular container fleet has
been expanding rapidly. An estimated 1.3 million TEUs
of capacity was added in 2006. and at the beginning
of 2007 orders for new ships amounted to a further
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Item Typical shelf price ($) Shipping cost ($)

TV set 700.00 10.00

DVD/CD player 200.00 1.50

Vacuum cleaner 150.00 1.00

Tin of biscuits 3.00 0.05

Table 2: Ocean freight costs of selected items, 2006

Source: Marisec, retrieved 29 July 2008 from www.marisec.org, reproduced by kind
permission.

million TEUs

Year Trans-Pacific Europe-Asia Transatlantic

Asia–USA USA–Asia Asia–Europe Europe–Asia USA–Europe Europe–USA

2005 12.4 4.4 10.8 5.5 2.1 3.8

2006 13.9 4.6 12.5 5.8 2.3 3.9

Table 3: Estimated cargo flows on major trade routes, TEUs

Source: UNCTAD (2007), table 38, page 74.
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50 per cent increase in gross TEU capacity. However,
while table 1 shows that container traffic has
increased every year since 1998, there are signs of a
growing over-supply in the industry. Table 3 indicates
the substantial differences in container trade volumes
according to direction. More immediately, the industry
faces two major challenges.

First, as the first half of 2008 showed, a rise in
the price of oil can sharply increase shipping costs.
High oil prices, relative to a decade ago, may
therefore change trade patterns, with developed
countries seeking to reduce the distance travelled by
imports. In the case of low value-to-weight freight,
the preference could well be to substitute products
from closer to home (for example, the USA from
Mexico; Western Europe from Central Europe). This
has been dubbed “globalisation lite”.

Second, the deceleration of the world
economy (particularly in North America and Europe) is
reducing demand for goods produced in the low
labour cost countries. During the second half of 2008,
there were clear indications of slowing and reduced
container trade volumes on major routes, together
with falling freight rates.

Not that the dominance of “the box” is
threatened; the efficiency gains from its introduction
have been huge and there is no cost-effective
alternative on the horizon. However, relatively high
oil prices may alter the pattern of globalisation and
hence the pattern of container traffic.

Dr Michael Asteris and Rob Thomas are principal
lecturers at the University of Portsmouth
Business School. Michael Asteris is president of
the Institute of Transport Administration.

Sources
Business in China: high seas, high prices (2008) The
Economist, 9 August, p. 63

Container Shipping Information Services (n.d.). Facts
and figures. Retrieved 17 July 2008 from
www.shipsandboxes.com/factsandfigures/.

Container ships: maxing out (2007) The Economist, 
3 March, p. 74

Cudahy, B. (2006) “The containership revolution.
Malcolm McLean’s 1956 innovation goes global”, 
TR News, 246, September-October, 5–9

Levinson, M. (2006) “Container shipping and the
economy. Stimulating trade and transformations
worldwide”, TR News, 246, September-October, 10–12

Rubin, J. and Tal, B. (2008) “Will soaring transport
costs reverse globalization?”, CIBC World Markets
StrategEcon, 27 May, 4–7

UNCTAD (2007) Review of maritime transport 2007,
New York and Geneva: United Nations.

Points for discussion

1 Review the theory of comparative advantage and 
explain how transportation costs influence the 
comparative advantage of a country.

2 Assess the importance of transportation costs in 
the industrial development of countries such as 
Malaysia and China.

3 Identify and explain the ways in which the 
introduction of the container reduced the costs of 
transporting goods by sea.

4 Using the statistics in the tables and information in
the case study, examine the main influences on the
demand for, and supply of, container ships and 
assess whether there is an over-supply of capacity 
in the industry.

5 What factors are most likely to influence global 
containerised shipping during the next decade?
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Unloading containers from a Korean container ship to a Rhine freight barge in Rotterdam harbour
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Delivering next generation learning:
the diploma support programme
By September 2009, ten diplomas will be
available to 14–19 year-olds across England,
including the Diploma in Business,
Administration and Finance (BAF). To help
teachers delivering or preparing the deliver
these awards, the diploma support programme
offers educational training and expertise. The
programme is delivered on behalf of the
Learning and Skills Improvement Service (LSIS)
by a partnership led by the Specialist Schools
and Academies Trust (SSAT).

“The best thing about the Diploma in Business,
Administration and Finance,” says Diane Worrall, the
diploma support programme’s line lead for the
Diploma in BAF, “is that it offers opportunities for the
learner to develop entrepreneurial skills and learn in
different environments with the support of
employers.”

Andrew Grimley, development and
communications director at Young Enterprise UK
agrees: “We believe that employer engagement is
crucial to ensuring that young people develop the
skills, knowledge and experience they need for the
world of work and the Diploma in BAF provides a
great opportunity for schools, colleges and employers
to work together.”

The diploma is a new way of teaching and
learning. Each practitioner and consortium will face
their own challenges and development needs, and
support is critical throughout the process. The
diploma support programme offers this support and
can be personalised to the needs of practitioners. 

The programme is free and combines face-to-face
training, remote advice and support, professional
networking opportunities, support materials and
personalised online tools, all providing excellence in
professional development suited to individual needs.

Diploma training workshops

“Inside the Workplace” workshops are essential for
diploma team staff. They will take place in employer

venues relevant to the line of learning across the
country. Employers that are already involved include
Microsoft, Tate and Lyle, Argos and BT. Delegates will:

 gain experience of a working environment and 
develop strategies to engage with the sectors 
related to their diploma line of learning

 discover how to apply and embed work-related 
learning to the diploma

 find out how to get assistance with the 50 per cent
applied learning requirement

 receive a set of line-specific materials to take away.

Booking can be made through the diploma support
programme website, where you can also find
information about dates and venues. Visit: 
www.diploma-support.org/trainingandsupport/
insidetheworkplace

Bespoke training and consultancy 

Three days of free training per line of learning is
available to all consortia who will be delivering a
diploma from September 2009. There are seven
themes and 19 topics available, which cover a wide
range of areas including pedagogical approaches,
curriculum planning and diploma delivery. Plan ahead
and make full use of the wide-ranging offer that can
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be tailored to practitioners’ needs. For more
information or to apply please go to:
www.diploma-support.org/trainingandsupport/
bespoke 

Further training and support

There is range of further training and support that
can be provided through the programme.

 Vocational and applied learning training – training
and consultancy is available on a wide range of 
generic topics around applied and vocational 
qualifications and phase 1 diplomas. 

 Information, advice and guidance – support, 
consultancy and IAG networks are available.

 Support materials – a suite of high-quality generic 
and subject-specific print, online and multimedia 
materials are available for practitioners at all 
stages of their diploma delivery development.

 Diploma line of learning networks – these 
networks will enable line leads and practitioners to
transfer skills, knowledge and understanding that 
are aligned to the themes of personalised learning,
assessment, generic learning skills, information, 
advice and guidance, working collaboratively and 
reflective practice. 

Online support

The programme website (www.diploma-support.org)
has thousands of registered users taking their next
steps in diploma delivery. The site can be used to book
training workshops, to download a request form for
bespoke training, complete online activities to help
prepare for delivery and find out more about who can
help with other aspects of diploma delivery. 

By spring 2009 users will have access to personalised
planning, more development activities, blogs and
forums, case studies, a resource library and interactive
work placements. Users are already seeing the
benefits of using the website as a platform for
professional development, with one user commenting
via the feedback page: “Excellent new site – I am sure
that it will be essential reading/viewing for all in the
future.”

Over the coming months, site users will have access to
several new features:
 My Development – a suite of practical activities to 

support professional development
 My Plan – a personalised planning tool 

 a range of online communities
 Inside Work – interactive case studies and work 

placements
 a resource library.

My Development

My Development contains practical activities to
support practitioners’ professional development. The
focus is on practical outcomes that will assist in
diploma delivery – tools for collaborative working,
plans, materials and resources. The activities take the
form of downloadable documents which can be
adapted by practitioners and republished to the site
to share with others. The activities can also be used to
evidence continuing professional development (CPD).

My Plan

My Plan helps practitioners to plan and co-ordinate
their preparation for diploma delivery. Using a
predefined list of activities, practitioners identify the
tasks they need to complete, then set deadlines and
reminders for each activity. They can also add
freeform tasks and milestones to their timeline. My
Plan can also be customised to allow groups at
consortium, institution or department level to access
the same tasks, appointments and milestones.

Communities

Communities allow practitioners to share experiences,
practice, content and resources. They will have access
to forums and/or blogs at the following levels: 

 consortium
 region and line of learning (reflecting the real-

world “line of learning networks”)
 national and line of learning, run by the National 

Diploma Line Lead (NDLL) and centred on an NDLL 
blog.

There is also a national community for information,
advice and guidance.

Inside Work

The Inside Work section of the site consists of video-
rich case studies and interactive activities that enable
practitioners to discover best and emerging practice
for working with employers. This will help them to
develop a more creative approach to applied learning
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and employer engagement. Inside Work also features
interactive work placements to help practitioners
develop their specialised knowledge of the workplace,
by finding out more about work roles, processes and
procedures for their line of learning. 

Resource library

Over the coming months, the diploma support
programme will collect resources, both generic and
line specific, from consortia all over the country. The
resource library will house useful materials and
examples of emerging practice gathered from
consortia, individual practitioners and programme
partners.

Diane Worrall encourages diploma team staff to
“respond to the challenge that the diploma is
different, be creative in delivery and engage with
local employers”. The diploma support programme is
designed to help meet all of these challenges.

Mandy Mazliah is communications officer
(design) for the diploma support programme at
the Specialist Schools and Academies Trust.

About the Learning and Skills
Improvement Service (LSIS) 

The Learning and Skills Improvement Service (LSIS)
came into operation on 1 October 2008. Combining
the best aspects of two different and highly successful
sector bodies – the Centre for Excellence in Leadership
(CEL) and the Quality Improvement Agency (QIA) –
LSIS will work closely with the sector, as its key
partner, to focus on learners and on developing
excellent and sustainable further education and skills
provision. Leadership development will underpin and
form an important part of the organisation’s strategic
role in the sector.

Teaching Business & Economics26



If you are teaching a diploma course, or a BTEC
or OCR National course, your students will
benefit greatly from developing their functional
skills in a real world context. But increasingly, as
functional skills become an integral part of GCSE
English, maths and ICT, all students will enhance
their competence if they can see where their
skills are likely to be most obviously applicable.
Business and economic contexts are ideal for
this purpose.

Within the diplomas, BTEC and OCR Nationals and
other applied or vocational courses, business teachers
will find many opportunities for enhancing functional
skills. If other subject teachers are having an input, it
will be well worth communicating with them so that
they can be made aware of the kinds of contexts that
will foster both skill development and subject
understanding. 

Students need activities built on real contexts,
with case studies that describe actual events and
organisations. Imaginary scenarios do not work, but
the example below of students recycling their old
mobile phones for a purpose (see panel) hooks the
students so that they are actively engaged. Functional
skills need to be related to all subject areas, not just
English, maths and ICT.

In Lincolnshire we are using The Times 100
case studies to help deliver functional skills. We are
also using school events such as sports days and talent
shows. Other developments include working with the
RAF and the tourist board: they have the breadth of
material to meet all three skill areas. These
approaches foster skills development while also
reflecting good practice in business teaching.

Current Developments DARREN GELDER
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Teaching functional skills in a
business studies context

Functional skills in ICT

Is Vodafone doing all it can do to support the
environment?

Your task is to produce a poster to encourage fellow
students to recycle their old mobile phones. The
poster should include:

 pictures
 graphics
 bullet points
 charts.

It will highlight the reasons and benefits of recycling
your old mobiles.

You will need to carry out detailed internet research
to gather your information for the poster.

You are to log the amount of phones by type that are
brought in for recycling. This data should be recoded
on a secure spreadsheet. You will need to produce a
variety of graphs that show the volume generated by
– and hopefully the success of – the recycling
campaign.

Functional skills in English

Create a business plan for selling 
a school-manufactured product

Research and reading
 Who is our target market? What will they be 

prepared to buy?
 Who are our competitors? Can we offer something 

different?
 How should the product be sold?
 What are the on-costs for its production?
 How can it be most effectively promoted?
 Who might be approached for sponsorship?

Writing
 Surveys and/or questionnaires
 Letters requesting sponsorship
 Minutes of planning meetings, meetings with 

sponsors
 Formal reports of survey outcomes, of discussions 

about how sales will be achieved, and of marketing 
plans to accompany requests for sponsorship

 Promotional and advertising materials

Speaking and listening:
 Interviews with target audience
 Phone conversations and meetings with sponsors 
 Promotional presentations

Darren Gelder is an AST and senior consultant for school improvement.
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This article briefly describes what the new
Cambridge Pre-U Economics course offers, how it
works in the context of other sixth form studies,
how it is assessed and why it was developed. It
explores some of its perceived strengths and
weaknesses and looks to provide a basis for
further debate as teachers gain experience of
the course.

What is in the Cambridge Pre-U
Certificate in Economics?

The course was designed by University of Cambridge
International Examinations as an alternative route for
schools and colleges preparing students for related
courses at university. It has developed out of
discussions between the awarding body, universities
and schools. 

Essentially the course covers the same concepts as
A level Economics, with some additional theory and
an enhanced expectation regarding knowledge of
current events. Microeconomics, macroeconomics and
applications to topical issues are the main elements of
the syllabus. 

The intention is to provide greater scope for
breadth and depth of study with some flexibility in
the coverage of topical issues. In addition, students
will be graded according to ability on a much broader
scale. Instead of the traditional A, B, C, D, E, n and U
grades, students can get passes at nine levels. There
are three levels of distinction, three of merit and
three of pass. There is an A* and an A** grade to
highlight the very best students. 

How does the course work and how it
will be assessed?

Students opting for the full Pre-U diploma course are
to take three principal subjects and a common fourth,
Global Perspectives. (This is a seminar-based course
terminating in an independent research report.) All
these are to be examined at the end of the second

year of the course. No modules can be taken along
the way. Each principal subject provides the student
with a “certificate”, graded as stated above. Students
who complete three similar principal subjects and
Global Perspectives are awarded a “diploma”, graded
similarly to an appropriate level.

The principal subjects will be assessed according to
the traditional knowledge, application, analysis and
evaluation levels of response. The two economics
papers will be 2 hours and 15 minutes each. One will
have 30 multiple-choice questions, four short
compulsory questions and one compulsory data
response question. The other paper will consist of
three essays. Students are to answer one question
from each of two sections, one with three
microeconomic questions and the other, three
macroeconomic. The third question can be from either
section. A third paper gives students the opportunity
to answer one long essay question in 1 hour and 15
minutes, from a selection of four topical issues. 

Students completing the global research report to
reach the diploma level will be assessed on new skills
criteria. There are four levels as before:
 AO1 critical analysis and evaluation
 AO2 critical analysis and interpretation
 AO3 presentation, communication and 

collaboration
 AO4 judgement, reason, self reflection and 

empathy.

Why was the course developed?

The Pre-U course aims are these: 
 to develop a stronger relationship between 

universities, awarding bodies and schools 
 to prepare students more appropriately for 

university
 to allow flexibility for more breadth and depth in 

each course
 to provide a broader framework for assessment.
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Perceived strengths

This course is another option for schools; while
keeping the main concepts common to most courses
on offer, it does include additional theory. Students
are examined at the end of the course. This means less
time wasted during January module exams. It helps
the awarding body because overall less marking is
likely. Greater depth of study for stronger candidates
is possible. For example, good students could study
the relevance of indifference curves to the derivation
of demand curves. It maintains the existing assessment
criteria for the principal subjects’ first two papers but
provides more advanced assessment criteria for the
third and global papers. The new marking criteria will
allow top students to be distinguished from good
students on a more rigorous scale. Weaker students
are still able to attain a pass. More importantly, it
gives the universities a much greater input into the
examination process. It is also recognised and
accepted by the Russell Group of the top twenty
universities.

Weaknesses

Many might say, well, what’s new. This course really
looks like more of the same only in a different
package. In addition some may be concerned with the
combination choices available, especially in the short
run. Some would even argue that the assessment
criteria for the principal subjects are not significantly
different. Finally students may be less happy with a
linear course rather than a modular one. Some
students do benefit from a modular course and
develop better as a result.

Overall conclusion

The Pre-U course does appear to be a good option. As
the top universities become more involved and more
attracted to it, schools will be under increased
pressure to adopt it. It has some degree of flexibility.
At the moment, until it develops more, it appears to
me as simply another option for schools to choose for
their students. Universities, including those in the
Russell Group, have not ruled out looking at new
awards from any of the other awarding bodies.
Perhaps this added level of competition in the market
for exams will serve to improve the quality provided
by all.

Final thought

Are examinations a service? Could such a service not
be provided efficiently by a single provider with an
efficient regulator? Indeed, is there an argument for
one awarding body and several regulators? The
regulators could be the universities, whom the
examination results serve, while the awarding body
could be a single provider serving schools and colleges
more effectively. We as economists have a duty to
consider this argument carefully. Are we on the first
step back to the old “O” and “A” level system?

Tom Smith teaches at Purcell School, Bushey,
Herts.

University of Cambridge International Examinations
(CIE) offers training and support materials for the 
Pre-U on its website. For more information, go to
www.cie.org.uk.

Pre-U Economics content

The economic problem

Market system

Market failure

Government intervention and government failure

Labour market

Standards of living

Economic growth

Economic cycle

Inflation

Unemployment

Distribution of income

Balance of payments

Productivity and international competitiveness

Free trade

Pattern of trade

Protectionism

Current account and exchange rate

Development and globalisation

EU

Transport

China and global economics

EU expansion

Pension crisis

Global credit crisis
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BUSINESS STUDIES

Business Studies A Level AQA, Dave Hall, Rob
Jones, Carlo Raffo and Alain Anderton, fourth
edition, 564 pages, £24.99, Pearson Education, ISBN
978-1-4058-9221-6

Yet another fantastic edition of this popular title. The
fourth edition is a huge change from the previous one
in many respects, and especially in layout, design and
presentation. These changes are definitely very
welcome and allow this textbook to be an even more
useful resource than any other previous editions.

Content, course coverage and user-friendliness


The content provides you with an excellent if not a
perfect match for the new four-unit AQA business
syllabus. This is why I strongly believe that this title is
not only very valuable to use in your lessons but can
be given out to students with confidence for
independent learning outside the classroom. This
textbook is highly user-friendly. It is very easy to
navigate; you find the topic areas not only through
the contents page but through the very cleverly
colour co-ordinated pages.

Format and style 

The chapters are shorter that in previous editions and
are now highly accessible for all learners. Each chapter
follows the same well-revised structure. In some way
this “predictability” is what makes this title an
excellent resource for both teachers and learners.

All topic areas encourage students to use the relevant
exam skills – such as knowledge, application, analysis
and evaluation – through the use of interesting and
relevant data, business examples and cases. This book
does provide the teacher with the right resources to
set extension activities and stretch the more able
students; at the same time the key material is pitched
at the right level for the less able too.

The use of full-colour and interesting diagrams does
make this title aesthetically pleasing, which should
not be underestimated when considering students’
motivation and effective learning.

How it might be used 

This is a very versatile book: an excellent classroom
resource with relevant questions and case studies to
consider. It can also be used at home by all students in

order to develop their background knowledge of a
specific topic, especially if looking at the “key terms”
and “knowledge” sections. While the larger case
studies and questions give you sufficient opportunity
to assess whether learning does actually take place. 
I can also see this title on the library shelves as a
reference A level textbook. Moreover, there is online
support (www.mybusspace.co.uk ) available, which
provides you with a chance to further enhance
learning and make even better use of this textbook.

Value for money 

Although it retails at £24.99, it provides teachers and
students with comprehensive material for the
duration of the two-year course. It is fairly
competitively priced compared to other A level
textbooks and when considering all the benefits this
title offers, I strongly believe that it can be good
value for money.

Recommend it 

I would highly recommend this new edition. By
deciding to buy this title both you and your students
have a reliable, interesting, and challenging yet very
accessible resource, which is not over-complicated but
sufficiently covers all areas of the AQA syllabus.

If you are teaching the AQA syllabus I would certainly
recommend that you include this title in your
portfolio of textbooks. It is a must-have on your and
your students’ bookshelf, alongside other titles such
as Business Studies for A Level edited by Ian Marcousé.
This edition makes teaching and learning business
studies fun and exciting, while addressing all key topic
areas in a necessary academic rigour that is required
by the new syllabus.

Agnes Cserhati is a business studies tutor
working at Esher College in Surrey.

Note an AS version of this textbook is available
(304pp, £17.99). There are also non-specific versions
for other awarding bodies courses for both the full 
A level and AS only.

KS4 Business Studies, price £599 for a site licence,
Boardworks. A sample CD is available from
www.boardworks.co.uk

Content 

The CD is organised into three units: Investigating
Business, People in Business, Business Finance. Each
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unit is divided into 10 topics, with printable teaching
notes, an interactive glossary and ideas for extension
and practical work. This makes it relevant to most
GCSE Business Studies’ specifications but more
specifically to applied courses. The site licence allows
you to install the software onto your school’s network
or VLE.

Format/style 

Each of the unit topics are PowerPoint files which
contain a mixture of slides, business scenarios and
flash activities – match, drag onto picture, give
reasonings, “who wants to be an A* student” (a Who
Wants To Be A Millionaire type questions session).
Each PowerPoint file uses the same format ensuring
that the icons give clues to the types of activity being
presented. For example, a pen icon indicates that you
can write on the slide, and a calculator shows where
mathematical calculations are required. Additionally
the finance unit contains separate spreadsheet files,
which are embedded into the PowerPoint files but can
also be used as stand-alone files.

User-friendliness 

I think one of the great things about this resource is
that the files are PowerPoint files which are designed
to be edited and customised. So with only the most
basic knowledge of PowerPoint, it is possible to take
the features you like from each presentation, and by
cutting, condensing and repackaging, integrate them
into your own presentations for your students.

However, you cannot edit the Flash embedded files
and these activities are best used with an interactive
whiteboard to take advantage of their interactivity in
whole-class teaching. A data projector and laptop can
work as well although you will have to access the
writing facility within PowerPoint to write answers on
some of the slides.

How might it be used 

This resource can be used as a source of whole-class
teacher-directed lessons and for independent
learning. To get the most out of it, material does need
to be tailored for your classes. The Flash activities
make good starter and re-cap activities. You may wish
to extract some of the interactive slides into your own
file and put these onto the school intranet for revision
exercises or as activities for those who complete other
tasks to provide a source of independent learning.

As with similar resources, this needs to be used in the
right way in order to get the most out of it as there is
a danger in students coming up to the IWB and
interacting with particular features (drag and drop,
cover and reveal) rather than manipulating the
concepts that the teacher is covering. 

Value for money 

At £599, is it really worth it? The text-based content
on the PowerPoint slides could be produced by most
business teachers, and on that basis, I would say it is
not value for money. However, what is good is the
integration of some of the Flash animations and
quizzes which illustrate and reinforce key business
concepts. So to get the most out of this package you
need to tailor it to specific lessons and classes. It does
provide a good and effective starting point for
teachers who need something that is quick and
interactive to work with.

Marian Kenward is PGCE business education
route leader at Brighton University.

GCSE Business and Communication Systems for
AQA, Jonathan Sutherland and Diane Canwell,
£16.99, Folens, ISBN 978-1-85008-244-6

GCSE Business Studies for AQA ‘A’, Jonathan
Sutherland and Diane Canwell, £16.99, Folens,
ISBN 978-1-85008-246-0

Both of these textbooks use the same style of
presentation and format and there is a strong focus
on being a resource that is able to guide and motivate
students. The two books also claim that they are
designed to facilitate mixed-ability teaching.

These titles came out at the end of 2007. They are still
available for the duration of the current course but
are being revised for the 2009 specifications and these
new editions will be published in June or July. They
will incorporate all of the features described below,
though with some small changes resulting from the
teacher feedback gained through recent market
research. The authors are aiming to achieve the same
close fit to the specifications and the same student
friendly format.

There are colourful double-page spreads, which are
split into three colour-coded columns. This format
allows the foundation student to focus on the first
two columns and the higher student can work
through the third column as well. Each chapter has a
“strapline” which students can use as a way of
understanding and linking to the topic theme. For
example, in the GCSE Business Studies textbook the
chapter on Marketing Development and Distribution
is subheaded as “Bright ideas and conveyor belts”. In
the GCSE Business and Communications Systems book
the chapter on interviews is entitled “So why exactly
do you want this job?” Each chapter has a “You will
find out” list, which can also act as a useful set of
lesson objectives. There are useful key terms,
“remember” boxes that are useful in ensuring that
students do not confuse similar terms and ideas, and
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sets of questions and activities, which are designed to
get the students thinking both independently and in
groups. I found this format both refreshing and
appealing.

Both texts provide excellent coverage of the existing
content. The publishers say that the authors will work
through the 2009 specifications in the same way for
the new editions.

I am impressed by the freshness of the format, which
makes it very accessible for students as well as user-
friendly for staff. My 14-year-old son who has just
embarked upon GCSE Business Studies was very
impressed with the ease of layout and liked the use of
colour. Exam practice questions and worked examples
at the end of each section of subject content allow
students to work towards their own exam
preparation, as well as allowing a whole-class
approach to revision and exam technique. The books
claim that they are designed to help guide students
through the courses “in a logical and motivational
way” and I do feel that these claims are valid. I am
sure that these books would engage students and
allow them to secure understanding and progress in
their studies.

These books provide useful subject content
information which can be used as either an
introduction to a topic or as reinforcement, but also
real-life case studies which can be used as stimulus
material or as opportunities for independent
investigation. These are textbooks which can be used
for a mixed range of abilities. There are
accompanying teacher support packs priced at £74.99
each which are designed to mirror and support each
of the topics covered in the textbooks and include full
teacher guidance, copiable activity worksheets,
additional information sources, weblinks and
homework materials, however, these were not
available for review.

The books are very effective, and at £16.99 they are
value for money. I like the format and style and there
is excellent coverage of real businesses, with topical
business news and current events and developments.
Teachers are not likely to want to buy more of the
first edition unless they have already adopted the
texts and need a few more. But it seems safe to say
that they should definitely consider buying copies of
the new editions for the new course, assuming that
they embody the same fine qualities. Given the
difficulty of deciding on texts to adopt, and given that
many are published close to the start of teaching, this
review could be a useful pointer.

Jo Bentham is subject leader for business and
ICT at King Edward VI High School, Stafford.

ECONOMICS

AQA AS Economics, Chris Vidler and Charles
Smith, £17.99, ISBN 978 0 435692 22 3, Heinemann

AQA A2 Economics, Chris Vidler and Charles
Smith, £18.99, ISBN 978 0 435692 23 0, Heinemann.

Both of these books, by well-known authors and
examiners, closely follow the new AQA specifications
for economics and have a similar layout and style. The
books make notable use of colour, each chapter uses
different contrasting colours, though orange on lime
is a bit difficult on the eye. Both books are heavy on
emphasising definitions and the text is interspersed
with activities, learning tips, sections on real world
economics, which in the A2 book is generally tagged
with either a European or a global context indicating
the spin that AQA will put on the data response
questions, and each of the unit sections is rounded off
with an Exam Café section. There is a glossary at the
end of each book summarising the definitions already
heavily highlighted in the text. In terms of user
friendliness, these books are relatively easy to follow
but it might have been an idea to more directly
associate some of the activities with the relevant text.

Each of these books runs to no more than two
hundred pages. This is both an advantage and a
disadvantage. Students are likely to find that just
covering the essentials will suit their purposes in
producing basic examination answers but teachers,
looking to judge the depth required, particularly for
the A2 units, and using the A2 book to encourage
students to undertake detailed analysis and
evaluation will find it fairly thin. There are some good
discussions approached from a fresh perspective. I
particularly liked the opening of the A2 book on
objectives of firms and the use of the L-shaped long
run average cost curve. Discrimination in the labour
market is dealt with well. The discussion of factors
influencing long run economic growth puts a useful
emphasis on the role of technology. Recent global
economic developments could easily be used to
answer the question on the new economic paradigm.
The AS book contains a developed discussion of
health care and housing and a reasonable outline of
different supply side policies used over the last thirty
years, though lacks any mention of the New Deal. The
books read as if a bit more thought has been given to
the micro units rather than the macro units. 

The coverage of several aspects of the specification is
likely to leave students groping for the appropriate
answer in the multiple-choice section of the AS
papers. For instance, there is no developed discussion
of why the aggregate demand curve slopes
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downwards and no mention of the idea that the short
run aggregate supply curve is drawn on the
assumption that the money prices of factors of
production remain constant, though there are some
examples. The glossary to the AS book contains no
references to nominal or real terms. The data used
sometimes stretches back to the 1950s, is generally
badly laid out, repetitive and limited.

In terms of evaluation the books are rather limited.
The discussion of price discrimination, for example,
does not include a diagram or an evaluation of who
might benefit from the practice. The discussion of
comparative and absolute advantage contains nothing
on an application of economies of scale to explain
why developed countries seem to trade heavily with
each other. There is no discussion of why wages might
be sticky downwards and the impact this is likely to
have on explaining why people find it difficult to
price themselves back into jobs is ignored. The areas
indicated as “stretch and challenge” are really things
that all students should have an understanding of. For
example, an understanding of policies to improve a
balance of payments deficit or a discussion of the
kinked demand curve might reasonably be expected
of all students at A2 if the higher levels on the mark
scheme are to be accessed.

You might argue that this leaves enormous scope for
teachers to develop their own resources to encourage
all students to get to grips with evaluation. You might
equally argue that authors trading on their
reputations as established examiners and their
involvement in the development of the new
specifications might be inclined to indicate what they
are expecting back in the form of evaluation and
provide a framework for students to deliver this.

The Exam Café sections and the learning tips
throughout the book do contain useful advice to
reinforce what teachers are likely to be already telling
students in terms of exam technique. However there
are only a total of twenty multiple-choice questions in
the AS book, all of which are a bit mundane. Teachers
will have to supplement. The essay answers, with
examiner comments, are either at the top or bottom
of the range of marks available. Students might learn
to avoid the poor answers but the advice is seriously
lacking on how to improve a middling answer to one
deserving top marks. There are no data or essay style
exam questions included, perhaps because, while the
book is aimed at the AQA specification, it is not
endorsed by AQA. Again supplementary exam
material will need to be sourced by teachers.

For the price being asked for these books there are
likely to be better options on the market. However
less able students are likely to find the writing
straightforward and, with dedicated and expert
support from a committed teacher, are likely to find
these texts have something to offer.

Raymond Maher, Claremont High School, Kenton.

Reviewers sought

Interesting new economics books are coming out now,
some of which are accessible enough to be of interest
to some students as well as teachers. If you would like
to review either of these books, please contact the
editor right away.

Economic Gangsters: Corruption, Violence, and
the Poverty of Nations, by Raymond Fisman and
Edward Miguel
Meet the economic gangster. He’s the United Nations
diplomat who double-parks his Mercedes on New York
City streets at rush hour because the cops can’t touch
him – he has diplomatic immunity. He’s the Chinese
smuggler who dodges tariffs by magically
transforming frozen chickens into frozen turkeys. The
dictator, the warlord, the unscrupulous bureaucrat
who bilks the developing world of billions in aid. The
calculating crook who views stealing and murder as
just another part of his business strategy. And, in the
wrong set of circumstances, he might just be you.
Fisman and Miguel use economics to get inside the
heads of these “gangsters”, and propose solutions
that can make a difference to the world’s poor –
including cash infusions to defuse violence in times of
drought, and steering the World Bank away from aid
programmes most susceptible to corruption.

The Art of Strategy: A Game Theorist’s Guide to
Success in Business and Life, by Avinash K. Dixit
and Barry J. Nalebuff
Game theory means rigorous strategic thinking. It’s
the art of anticipating your opponent’s next moves,
knowing that your rival is trying to do the same thing
to you. Using case studies, the authors show how
nearly every business and personal interaction has a
game theory component to it. The authors look at
questions such as whether the winners of reality-TV
contests are instinctive game theorists or if big-time
investors see things that most people miss and what
great poker players know that the average person
doesn’t.
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Self evaluation is now an essential skill for any
teacher and particularly for any curriculum leader.

In order to support teachers and heads of
department in our subjects the EBEA has developed
a self evaluation checklist and a service to accredit
its use.  

The checklist focuses on the areas of quality in teaching and managing
the development of our subjects.  The quality mark provides recognition
of the effective use of the checklist.  It will have a life of 3 years and will
come with a certificate (below) and a watermark that your school can
place on its letter paper.

The checklist is on the
Management pages of the
EBEA website and is free to
use.  Starting this month the
quality mark accreditation
will be given by trained
EBEA assessors and will be
charged at cost as a
member benefit.  

If you would like to
know more please look
in the management
pages of the website
(www.ebea.org.uk) 
or contact 
the EBEA office
(office@ebea.org.uk).
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