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Nancy Wall has decided to step down from
editing Teaching Business & Economics from July
2010. We are looking for someone who could
become deputy editor from September 2009, to
give time for an induction period before
becoming editor when Nancy leaves.

The EBEA’s overall policy for Teaching Business &
Economics is determined by the Executive (of which
the editor is an ex officio member). The editor’s job is
to participate in policy decisions and to plan,
commission, evaluate and edit the content of the
magazine. An assistant editor takes care of sub-
editing and is responsible for proof-reading under the
editor’s supervision. 

In addition to these functions, the editor
attends meetings of the Executive on approximately
four Saturdays a year and Council on two occasions
(including one Saturday). The editor is also responsible
for co-ordinating the efforts of the editorial panel.
This involves chairing two meetings a year and
drawing on individuals’ strengths in terms of the
contributions they can make to content and
evaluation. Some of the panel members have
expertise in specific fields and it is important both to

use this and to recruit extra help when specialist
knowledge is required.

We would welcome applications from members
who are or have experience of teaching business
studies and economics and who can demonstrate
evidence of contributing to publications of this type. 

The successful candidate will be appointed
deputy editor on a temporary basis, and will work
with Nancy on each of her functions for the Spring
and Summer 2010 editions. They will assume the
editorship from July 2010.

There will be an honorarium of £5000 per year,
payable from July 2010.

Applications by letter and with CV are invited.
These should be sent to Duncan Cullimore (mail to
office@ebea.org.uk) not later than 19 June. In your
letter we would like to hear about your vision for the
publication and how you would deliver it. Please also
include the contact details of two referees. Interviews
will be held in the first three weeks of July.

Duncan Cullimore

PROGRAMME

The programme will provide
perspectives on the current
environment and the policy
responses as well as the
implications for teaching business
studies and economics.  

Registration and Refreshments 
9.45 – 10.20

Welcome and Introductions
10.20 – 10.30

Keynote 1 – 
Spencer Dale, Executive 
Director and Chief Economist, 
Bank of England  
10.30 –  11.15

Keynote 2 –  
Professor Patrick Minford
11.15 –  11.55

Comfort Break
11.55  –  12.00

Alternative Sessions
12.00  –  1.15

Session A (Conference Centre)

Implications of the changed
environment for teaching
economics – Marwan Mikdadi

or

Session B (Oak Room)

Implications of the changed
environment for teaching business
studies  – Ian Marcousé

Lunch 1.15 – 2.15

Keynote 3 – 
Vince Cable MP
2.15  – 3.00

Questions – 
Vince Cable and Patrick Minford
3.00  – 3.30

Conference closes at 3.30 p.m.

CONFERENCE FEES

First Delegate

Members £70
Non Members £100

Second and Third Delegates

Whether members or not 
second and third delegates will
each pay £40

Apply via website,
www.ebea.org.uk or email
office@ebea.org.uk

Editor required for Teaching Business and Economics

EBEA One Day Conference:The Economic Environment in July 09

Bank of England  – 1st July 2009
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Teaching Business & Economics
General Editor: Nancy Wall (01825) 723267. Please send comments on this edition or material for publication to
101 Allington Road, Newick, East Sussex BN8 4NH or (preferably) e-mail: enwall@aol.com

Send review material to the EBEA office, The Forum, 277 London Road, Burgess Hill, West Sussex RH15 9QU or 
e-mail: enwall@aol.com

Editorial Panel:
Andrew Ashwin
Peter Davies 
Darren Gelder (Classroom Resources)
Stephen Henderson

Paul Stirner (Assistant Editor)
Carol Sumner (KS4)
Rob Thomas (Economics)

Front cover photograph
More Chinese people will struggle to make a living in
the informal economy now that demand for exports
has fallen. See article on page 22.

All Journal contributors please note that articles for the
Summer 2009 edition should be with the general editor 
by 22 June 2009.

Please supply files (via e-mail if possible). Try to include
relevant charts, graphs and/or hi-res photos to aid visual
presentation (hard copy, JPG, PDF or MS Word).

Please note
EBEA officers, staff & contacts on page 34.
Current subscriptions rates on page 35.

Message from the editor
This issue includes an extended feature on
the new GCSE courses. We asked each
awarding body to introduce their new
courses. Their contributions highlight the
distinctive features of the new approach.
Particular aspects, such as controlled
assessment, will receive more coverage in
the next two issues of Teaching Business &
Economics.

It has not been possible to get any new GCSE
textbooks in time to review them for this issue.
There will be a number to choose from and by the
time you read this, publishers should have
inspection copies available. It may be that the now
common practice of linking books to individual
courses reduces the element of choice in practice.
Many awarding bodies will also offer teacher
support including teaching resources. 

The developing links between publishers and
awarding bodies, and the awarding bodies’ own
provision of web-based resources, have
implications. Your comments on this issue would
be welcome. It would be good to devote the
“thinking aloud” section of the September issue
of Teaching Business & Economics to this and
related issues. Critical commentary on where the
most useful resources are to be found would be
most welcome.

Another area of particular interest in this issue is
the review section. My request for volunteers to
review some new(ish) economics titles of general
interest produced an enthusiastic response. We
shall continue to review general interest 

economics books in future issues. It would be
good to adopt a similar approach for business
books.
Recently we have included star ratings in some
book reviews. This was introduced in response to
feedback from teachers. However, there have
been some doubts about the usefulness of this
approach because of the difficulty of defining
exactly what qualities the star ratings imply and in
achieving consistency between reviewers. Rating a
textbook is not at all like rating, say, a washing
machine. It necessarily is much less objective
because individual teachers’ expectations of a
textbook differ greatly. There are other problems
too: some reviewers don’t like to approach their
review in this way; others do, but their ratings
appear rather idiosyncratic to the editors. For the
time being we shall retain the option of using star
ratings but only when the reviewer chooses this
approach.

One theme in the next issue will be economic
wellbeing. Please get in touch if you have burning
issues to discuss in this (or any other) area of
interest.

We are looking to recruit new members for the
TBE editorial panel. If you would like to be
involved, please email me with as much detail as
possible on your particular areas of interest.

Nancy Wall
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The Ofsted report Developing young people’s
economic and business understanding provides
valuable feedback on the kind of classroom
experiences that Ofsted wants to see being
made available to students. It offers teachers
plenty of food for thought. 

To develop some of themes in the report, the
Teaching Business & Economics editorial team
put several key questions to David Butler. His
answers should help you to evaluate your own
teaching strategies.

What are your key criteria for a
good/excellent lesson?

Inspectors will base their judgements on the
generic criteria for evaluating lessons (see panel
on page 8). The overriding considerations are
the progress students are making and the extent
to which they enjoy their learning. Of course,
making lesson objectives explicit, having a well-
structured lesson plan, providing an appropriate
range of activities and building in assessment
opportunities are all important, but they are
only a means to an end. Teaching can become
formulaic and dull if teachers are too concerned
about including all the components they feel
make up a good lesson. A lack of spontaneity
and imagination is a key cause of the substantial
proportion of “thorough but uninspiring
teaching” identified in the report. 

Inspectors report on the overall quality of
teaching and learning; this includes more than
just lesson observations. It involves discussions
with students to find out their attitudes to the
subject, how well supported they feel in their
learning and the opportunities they have to take
part in enrichment activities. It is also includes
evaluating the quality of marking and the
feedback students receive by looking at a
sample of their work. The best departments are
able to present their own evaluations of the
quality of teaching and learning, which are

based on lesson observations and the views of
students. 

While inspectors do not expect to see any
particular activity taking place in any one lesson,
they do seek evidence during their visits of
features which contribute to effective teaching
and learning in business education. These
include the appropriate use of information and
communications technology, effective
questioning and relating work as far as possible
to real world examples. If the quality of teaching
and learning is to be judged as outstanding,
inspectors would expect to find evidence of it
being reflected in high levels of achievement
and very positive attitudes to the subject. The
Ofsted reports Developing young people’s
economic and business understanding and
Sharing good practice in colleges: a survey of
business, administration and law both contain
several examples of excellent classroom practice. 

What do you think needs to happen in
order to improve the extent to which
students come into contact with real
businesses?

Ofsted reports over the past 10 years have
consistently identified the lack of direct contact
with businesses as a weakness in business
education in schools and colleges. As might be
expected, contacts with employers and
businesses are better established in applied
business courses than in other courses, but even
here they are not consistently good. Too often
schools and colleges take the easy option and
resort to using company websites, rather than
providing opportunities for students to engage
directly with businesses. The most effective
departments build in a range of contacts with
businesses in each main module of work. Some
of the best work we see is where employers set
students a problem based on their business and
are also involved in evaluating the solutions
presented by the students. The work might well

Teaching and Learning DAVID BUTLER

The Ofsted business 
education report
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be linked to a visit to the business or a talk given
by the employer to provide background
information and set the context. This is
particularly effective when the work is used as
part of an assessed assignment. There are several
examples of effective engagement with
businesses in the Ofsted reports cited above. 

Nearly all students undertake work
experience during key stage 4 but this is rarely
linked to their work in business education.
Teachers generally put this missed opportunity
down to either the timing of work experience in
relation to the business course or to the
difficulties in relating the business course directly
to the type of placements the students are on. It
is also often due to a lack of coordination
between the member of staff responsible for
work experience and the head of business
studies. The new specialist diploma in business,
administration and finance, to be introduced
from September 2009, has the potential to
integrate work experience and learning in the
classroom more effectively and it will be
interesting to see if it manages to achieve this. 

The lack of direct contacts with business is
frequently blamed on there being insufficient
time to set them up and maintain them. They
are certainly time consuming if they are to be
established effectively. They require careful
negotiation, an exploration of what a business
might offer and development of the employer’s
understanding of what is required. That is why
some schools and colleges employ a non-
teaching member of staff to develop business
links – something which often proves very
effective. Education business partnerships and
local chambers of commerce have also proved to
be useful sources of help, although schools
report that the quality of their support is
variable. Some of the most effective links are
with small and medium-sized businesses and
more needs to be done to encourage these. The
recommendations made by the National Council
for Educational Excellence for strengthening
education-business partnerships – set out in
Building stronger partnerships (DCSF, 2008) –
have been agreed by the government and a task
force is being put in place to implement them.
The priorities for the task force include ensuring
that there are high-quality brokerage
arrangements in all local areas to enable all
primary and secondary schools and colleges to
have effective links with businesses.  

Do worksheets have a role? Or should
we be making determined efforts to
move away from that style of teaching? 

Worksheets is a blanket term that covers a wide
range of classroom materials, from those
carefully constructed by individual teachers for
particular lessons to published photocopiable
resources for whole courses. They are also
diverse in quality and use. When they are well
constructed they are useful in helping to assess
students’ understanding and are a way of setting
differentiated tasks. However, we have been
critical when students get an undiluted diet of
worksheets with very little opportunity to
engage in whole class or group discussions and
to present their ideas and pose their own
questions. We see this most frequently when
aspects of the curriculum, such as personal
finance education and economic and business
understanding, are taught by form tutors or
other teachers who have neither the expertise
nor the enthusiasm for delivering them. These
teachers are often provided with a series of
worksheets by the curriculum coordinator. These
act as a “security blanket” and reduce the
amount of time needed for lesson preparation.
They rarely result in high-quality work and, at
their worst, they lead to students becoming
bored and seeing economics and business as
uninteresting. 

How best can teachers be supported in
attempting to differentiate their lessons
according to both the prior knowledge
and attainment of students? 

Differentiation is a particular challenge for
economics and business teachers. Most
examination classes at key stage 4 contain
students with a wide range of prior attainment.
Post-16 classes often contain a mix of students
who have previously taken business courses and
those who are new to the subject. We have
identified the lack of differentiation in teaching
according to both the prior knowledge and
attainment of students to be a weakness in
many schools and colleges. 

The starting point is to ensure that
teachers are very aware of the range of prior
attainment and knowledge of the students in
their classes. It is not unusual to find teachers
taking post-16 classes who do not know which
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of their students have previously taken GCSE and
equivalent courses. When challenged about this
they will often say that they treat all the
students the same and that after a term or so it
does not make any difference whether or not
they have studied the subject before. Equally
problematic is that teachers of younger students
have a tendency to assume no prior economic or
business understanding. Few ask questions, for
example, about the enterprise experiences that
students may have had in their primary schools
or elsewhere. More generally, some teachers do
not have a sufficiently detailed knowledge of
the prior attainment of their students. They will
normally know which of them have statements
but will not always be aware of other students
with learning difficulties or students who have
very high levels of prior attainment.  

When asked about how they are
attempting to differentiate their teaching, most
teachers tend to refer to the range of outcomes
they expect students to achieve. It is relatively
rare for them to point to differentiated tasks,
but where this is done it is generally effective. In
one school, for example, this was achieved
through having a core lesson, aimed at all
students, followed by a series of differentiated
tasks, with students selecting the initial one they
would undertake. The teacher mediated to
ensure students were appropriately challenged.
The Ofsted reports already cited include several
further examples of differentiation by task. This
is an area where more needs to be done to
develop teachers’ skills in meeting the needs of
different groups of students more effectively. 

What are the best ways to improve
evaluation skills?

First, teachers need to be absolutely clear in
their own minds about what evaluation is. We
see too many examples of teachers awarding
marks for evaluation when all the students have
done is to express opinions or to say that one
solution is better than another without
supporting their judgements by reference to
evidence. Second, students need to be
specifically taught what is meant by analysis and
what is meant by evaluation. This might be done
in a variety of ways. In one college, students
were asked to assess each other’s written
answers to an examination question and to
highlight where they thought there was

evidence of analysis and evaluation. These were
then discussed as a class with the teacher
awarding marks out of ten for both the quality
of the answers and the students’ assessments of
the work. Where answers lacked evaluation,
students were encouraged to suggest ways in
which they might be improved. 

Once students have a good understanding
of what is meant by evaluation their skills can be
improved by ensuring that they have as many
opportunities as possible to practise them. One
of the criticisms made of assessed coursework in
the report Developing young people’s economic
and business understanding was that description
was sometimes given too much emphasis at the
expense of analysis and evaluation. This was
because students could not achieve higher than
a pass grade unless they first demonstrated a
factual understanding of all aspects of an
extensive range of content. Teachers can also
help students develop their evaluation skills
through oral questioning, for example by asking
“why do you think that” or “what evidence do
you have to support that statement”. 

David Butler is Her Majesty’s Inspector, Specialist
Adviser for Business and Enterprise Education at
Ofsted.

References

Developing young people’s economic and business
understanding: business education in secondary
schools, colleges and initial teacher education, Ofsted
2008, reference 070096

Identifying good practice: a survey of business,
administration and law in colleges, Ofsted 2008,
reference 070026  

Building stronger partnerships, Department of
Children, Schools and Families, 2008, reference
DCSF-00938-2008. Available from
www.teachernet.gov.uk/publications  



Guidance for inspectors on where to pitch judgements on lessons

The overall judgement will be a “best fit” of the grade descriptions in the box, except in the case of
an unsatisfactory lesson where particular conditions mean that the lesson cannot be satisfactory.

Description Characteristics of the lesson

Outstanding (1)
The lesson is at least good in all major respects and is exemplary in
significant elements, as shown by the significant progress made by
all of the learners.

Good (2)

Most learners make good progress because of the good teaching
they receive. Behaviour overall is good and learners are well
motivated. They work in a safe, secure and friendly environment. 

Teaching is based on secure subject knowledge with a well-
structured range of stimulating tasks that engage the learners.
The work is well matched to the full range of learners’ needs, so
that most are suitably challenged. Teaching methods are
effectively related to the lesson objectives and the needs of
learners. Teaching assistants and resources are well deployed and
good use is made of time. Assessment of learners’ work is regular,
consistent and promotes progress.

Satisfactory (3)
The lesson is inadequate in no major respect, and may be good in
some respects, as shown by the satisfactory enjoyment and
progress of the learners. 

Inadequate (4)

A lesson cannot be adequate if:

 most learners, or a significant specific minority of learners, 
make less than satisfactory progress

 learners’ overall behaviour or attitudes are unsatisfactory, 
spiritual, moral, social and cultural development are neglected, 
and learners’ overall personal development is poor

 the health or safety of the learners is endangered

 the teaching is unsatisfactory. 

Unsatisfactory teaching is likely to have one or more of the
following:

 weak knowledge of the curriculum leading to inaccurate 
teaching and low demands on pupils

 work badly matched to the pupils’ starting points

 ineffective classroom management of behaviour

 methods which are poorly geared to the learning objectives or 
which fail to gain the interest and commitment of the learners

 inadequate use of resources, including assistants and the time 
available

 poor assessment.

Teaching Business & Economics8
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A personal reflection on the
Quality Mark experience
In May 2008, I became involved with the pilot
Quality Mark scheme being offered by the EBEA.
This came about through conversations with
Clive Riches at the EBEA’s annual conference at
Aston University. Clive was to be my Quality
Mark consultant. He is a member of the EBEA
national executive and an experienced
classroom practitioner and educational leader. I
was therefore delighted that he would be
working with me over the six-month project.

The King’s School in Macclesfield is an
independent day school in rural Cheshire
educating students from 3 to 18 years old. The
school is organised into divisions, and the
Department of Economics and Business Studies is
part of the Sixth Form division. The department
has three members of staff: Lucy Hewitson,
Rupert Rule and myself as head of department.
Both economics and business studies are taught
at A level, with members of staff teaching all
elements of both subjects. The department does
not offer a GCSE course.

The process

The first undertaking was to brief the other
members of the department and the senior
leadership team of the school. It is important
that there is effective communication at this
early stage so that everyone understands the
importance of the project and its common aims.
I was in the fortunate position that the senior
leadership team was very supportive of the
whole process and encouraged me to cascade
the benefits of the scheme. At the departmental
meeting at which I introduced the Quality Mark,
there were the inevitable questions about the
aims of the scheme and how we might maximise
the benefits arising from it. It was decided that
in order to take full advantage we would need
to be open and honest and ensure that we
reflected on everything we did in the classroom
and at meetings.

Clive was soon in contact with me and
arranged for two heads of department from
other schools to form a cluster group.
Interestingly, the schools represented in this
group complemented each other very well.
There was an urban maintained sector school
located in Manchester, a local high achieving
maintained sector school in Macclesfield and
ourselves. The decision was made for the three
heads of department to meet on two occasions
with Clive for an afternoon. I offered my school
as a base and found these meetings to be a most
useful part of the Quality Mark experience.
Having a whole afternoon dedicated to
reflection, self-evaluation and improvement was
amazing and all participants were happy to
share experiences and resources. Clive was a very
effective facilitator; he did not take an
authoritarian stance but encouraged healthy
debate and steered us all in the right direction.

Prior to these meetings, we were asked to
complete an audit on our practice within the
department. This was a two part document
which made us think about our current
practices, processes and procedures, and
consider reasons for undertaking them and the

Teaching Business & Economics 9



benefits for staff and students alike. This was an
important part of the Quality Mark process and
it was the basis for self-evaluation and reflection
over the six-month period.

Once this document had been completed,
it was forwarded to Clive for his evaluation. He
was able to make constructive criticism on the
points I had written and was particularly
interested in why I was undertaking certain
procedures within the department. Once Clive
had fed back with his evaluation, I had time to
respond and amend the audit before our next
meeting. Clive’s feedback formed the central
part of our improvement plan over the following
weeks. Some of his suggestions were easy to fix
and implement; other suggestions will take
much longer to introduce. That is the important
thing about the Quality Mark: it is not about
being the perfect leader or teacher or having
the perfect department, it is about trying to
improve upon what you have and thinking
about why you are doing things. You must take
a whole school perspective and think about
things from the viewpoint of the learner. This is
the essence of the Quality Mark.

Implementation

Let me give you one improvement we have
made as a department. We decided to introduce
student evaluation questionnaires as a standard
practice. Rupert Rule, an NQT in the department,
undertook this project, devising a learning
questionnaire for all students. He analysed the
results and presented them at a departmental
meeting. The findings have allowed us to
concentrate on improvements to our teaching

and learning practices so that we cater for
different types of learners more effectively. Lucy
Hewitson and I have undertaken to produce a
range of starter activities for both subjects and
Lucy has taken charge of developing a website
to aid learning. All of these improvements might
have been implemented without the Quality
Mark, but the scheme ensured that they were
implemented.

I talked about the importance of involving
senior leaders in the school. This is vital so that
you have the backing of the school to undertake
improvement. My headmaster asked me to give
a short presentation at a staff meeting about
the Quality Mark and how we had used it for
reflection and evaluation. 

In summary, I have found the whole
Quality Mark process to be very rewarding. It
provided me with the opportunity to take time
out of the normal working week to reflect on
my practice and undertake a process of self-
evaluation. I firmly recommend the Quality Mark
to others in the profession.

Andrew Reeve is head of economics and
business studies at The King’s School,
Macclesfield.

Information about the Quality Mark scheme is
available on the EBEA’s website. Go to
www.ebea.org.uk and select “Management”.

Awarded To School/College: ......................................................Department/Subject Area: ......................................................
Head of Department/Subject Leader:......................................................

Award Date: 
......................................................

Expiry Date: 
......................................................

Signature: 
......................................................Chair EBEA
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Researching and presenting your findings: a first
assignment for Year 12 Business Studies

Anita Roddick

Prepare a presentation on this very significant
entrepreneur of our times.

Ensure that you refer to Anita’s family origins, the
beginnings of The Body Shop and its journey to
success on the high street. Also explain The Body Shop
principles and how they relate to Anita’s life and her
likely legacy.

Make sure that your presentation reflects the
magnificent seven rules for making an effective
presentation.

1 Visual images – graphics, pictures, slides, 
which can appeal particularly to the visual 
learner

2 Confidence – based on secure, up-to-date 
knowledge and understanding of the subject 
matter

3 Sensitivity to the audience – use appropriate 
body language, accuracy, appropriate pace, 
pitch and timing

4 Humour – to 
hook the 
audience into 
your 
presentation, 
switch them on, 
keep them “alive”

5 Engage the 
audience – with a 
surprise factor, something different, 
something of clear value that they can take 
with them

6 Emotion – show empathy, sympathy, a 
sensitive side to engage and sustain audience 
interest

7 Participation – get the audience to do an 
activity, don’t just let them be passive (this 
also enables you to monitor 
understanding)

In essence…don’t just follow 
the pack, but be a Very Clever
SHEEP! 

Jim Byng is strategic director
for learning innovation at Hamstead Hall
Community Learning Centre, Birmingham. 

Teaching and Learning JIM BYNG

Entrepreneurs
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Though I was initially tempted to just cast
my eye over the new GCSE specifications
and then stay with the same awarding
body, I soon found that there were marked
differences. Realising that perhaps the task
of choosing a new specification needed
more careful thought, I drew up the chart
which summarises some key differences
between the English awarding bodies’
courses.

First of all, there is the issue of progression to
consider. If using AQA for AS then the AQA
GCSE provides a better fit, with Units 1 and 2 on
each specification having considerable overlap.

On the other hand, perhaps this would be too
repetitive for students and a better grounding
on all of the basic elements of business studies
might be preferable, in which case I should
choose OCR.

Next is the issue of content, which now
places far greater emphasis on small to medium-
sized businesses, and business start-ups and
entrepreneurship. So, what level of importance
should I place on entrepreneurship? If low, then
I should choose OCR which simply includes it in
Unit 1. If high, then Edexcel would be my choice
as each unit is about starting up and building a
new business.

The New GCSE Courses CAROL SUMNER

Choosing a course: which GCSE?

AQA OCR Edexcel

Unit 1 Setting up a Business
(40%)

Short and extended
answer data response

questions 
60 marks; 

60 minutes

Marketing and Enterprise 
(25%)

Controlled assessment 
60 marks; 

10 hours research; 
6 hours write-up

Introduction to Small
Business (25%)

Multiple-choice and objective
test questions

40 marks; 
45 minutes

Unit 2 Growing as a Business
(35%)

Short and extended
answer data response

questions
60 marks; 

60 minutes

Business and People
(25%)

Two compulsory short-
answer, data-response

questions 
60 marks; 

60 minutes

Investigating Small Business 
(25%)

Controlled assessment 
40 marks; 

6 hours research; 
3 hours write-up

Unit 3 Investigating Businesses
(25%)

Controlled assessment
40 marks; 

8 hours research; 
3 hours write-up

Production, Finance and the
External Business

Environment 
(50%)

Three compulsory questions
based on a pre-released 

case study 
90 marks; 

90 minutes

Building a Business 
(50%)

Multiple-choice, short and
extended answer, 
data response and 

scenario-based questions
90 marks; 

90 minutes
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AQA BUSINESS SUBJECTS AND
ECONOMICS – AN INNOVATIVE
SUITE OF MODULAR SUBJECTS

Throughout the development phase of the new
specifications at AQA, we have actively taken on
board teachers’ comments to provide continuity
with our existing, popular specifications but also
to update the subject content. This is to ensure
that they reflect current business practice and
are relevant to the needs and experience of
students in the 14–16 age group. The resulting
specification, Business Subjects and Economics, is
an exciting modular suite of subjects, which we
hope will engage students by equipping them
with the tools and concepts to make sense of the

dynamic world of business and economics in
which they live. 

Teachers might be concerned that these
revisions will require a radical change to their

But is the method of assessment key? AQA
offers two data-response papers, OCR still offers
a pre-release case study but Edexcel offers some
multiple-choice questions. To which will students
better respond? Then there is the weighting.
AQA has spread the load more evenly across its
two papers (35 per cent and 40 per cent).

My main concern, however, is when the
controlled assessment takes place. If the units
are designed to be taught in order (certainly the
case with Edexcel and AQA), then AQA could be
my choice. Its controlled assessment would be
the last unit and undertaken when students are
more mature and have (hopefully) a far greater
understanding of business studies and what is
expected. On the other hand, I could choose
OCR, start with Unit 2 and then teach Unit 1,
providing the opportunity to do the controlled
assessment in September/October of Year 11.

An important issue with the controlled
assessment though is the time the awarding
bodies recommend that students spend on it. I
know that my students would not manage to
write up a business report in just three hours so
OCR’s six hours seems far more realistic.

Maybe, just maybe, the main consideration
should be is it time for a change? Which
specification seems to offer the way forward for
today’s young people in an uncertain world
economy? On this basis, the Edexcel specification
may have the edge. It offers an opportunity for
students to really examine the process and risk
involved in setting up a new business and, as an
ever diminishing percentage of the population
will remain in the same job throughout their
lifetime or, indeed, remain an employee,
students need to be made fully aware of the
world of self-employment. 

Here’s a final thought: with all the
enterprise and entrepreneurship in the
specifications, should schools make business
studies at GCSE compulsory and thus ensure that
Year 10 students have their enterprise
entitlement? Maybe that’s too much to ask.
Happy choosing!

Carol Sumner teaches at Hasland Hall Community
School, Chesterfield.

The awarding body perspective

To give teachers a chance to compare the new courses on offer, we asked each awarding body to
outline the distinctive features of its own courses. Some changes are common to all courses and
these are not covered in detail here. (The requirements of controlled assessment, for example, will be
looked at in a later issue.) These contributions provide a bird’s eye view of each course, as well as
providing details of any teacher support services available from the awarding bodies and sources of
further information.
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teaching methods and resources, and ultimately
more work. We can assure you that the majority
of changes to the subject content are
comparatively small. The main change is the
introduction of controlled assessment.

Controlled assessment

One of the changes affecting all GCSE business
specifications (with the exception of economics)
is the introduction of controlled assessment.
AQA’s approach is to provide a focused task for
students to investigate, with a degree of choice.
The task will change each year and guidance
material will be provided. For example, in the
Business Studies specimen assessment, students
need to choose a business start-up to provide a
service for a local need. The guidance materials
advises on what research is required and what
students should include in their final
presentation. This last activity should be done
under teacher supervision within a time limit of
up to three hours, which can be spread over
several lessons. Giving structure and guidance
should help students to produce work which is
more concise and focused. Controlled assessment
will be internally assessed and AQA will provide
teachers with the necessary training to mark
students’ work.

Business Studies/Applied Business –
greater flexibility and choice

All students studying GCSE Business Studies
(short and full course) or GCSE Applied Business
start with a common unit: Setting up a Business.
This introduces students to the issues concerning
the start-up and operation of a small business. 

Having completed this core unit, students have a
number of pathways they can choose.

 To achieve the GCSE Business Studies (Short 
Course), students simply need to take a 
controlled assessment.

 To achieve a full GCSE in Business Studies, 
students need to Unit 2, Growing as a 
Business, and a controlled assessment.

 To achieve a Double Award in GCSE Applied 
Business, students need to take Unit 7, 
Business Finance, and two additional units 
chosen from:
Unit 4: People in Business
Unit 5: Marketing and Consumer Needs
Unit 6: Enterprise.

Unit 6, Enterprise, has been specially developed
to build on enterprise activities currently taking
place in centres. These can now be used towards
achieving a formal qualification. In this unit,
students explore the attributes associated with
enterprise and entrepreneurship. After planning
and carrying out an enterprise activity they then
evaluate the lessons learnt. 

Economics – a new direction

Over the years, the numbers taking GCSE
Economics has declined considerably in schools.
This decline has continued in spite of increasing
demands for young people to be financially
capable, an aspiration clearly spelt out in the
government’s Every Child Matters agenda. At
AQA, we have seen this as an ideal opportunity
to review the current content of our GCSE
specification to meet this objective and a real
chance to revitalise the subject at key stage 3.
The result has been the production of a unit
entitled Personal Economics (Unit 11) which
contains a strong emphasis on personal finance
and money management. 

The unit equips students with the basic
tools of the economist to help them understand
their place in, and contribution to, the local,
national and global economy as consumers,
workers and citizens. We believe this unit will be
a very effective instrument to deliver financial
capability as part of a PSHE programme, with
the added bonus that it is an accredited
qualification. The unit can be taken as a stand-
alone qualification and is certificated as a GCSE
Short Course in Economics. It is worth half a
GCSE. 

Students wanting to take the full GCSE in
Economics take an additional unit, Investigating
Economic Issues (Unit 12). This builds on the
content of Unit 11 and encourages students to
think more widely by using economic tools and
concepts to investigate real national and global
economic problems and issues, such as poverty,
development and the environment.  The GCSE
provides a solid foundation for further study
without burdening students with concepts they
will cover at AS. 

Economics and Business Studies

Students can study economics and business
studies together either as two separate full
course GCSEs or by taking the two short courses. 



Business and Communication Systems

Business and Communication Systems comprises
three units: 

 Unit 8: ICT Systems in Business 
 Unit 9: ICT in Business 
 Unit 10: Investigating ICT in Business.

Although the structure and content of the
specification is very similar to AQA’s current GCSE
(3260), some new aspects have been introduced,
such as using software to design a web page and
to produce presentations. The main difference in
assessment is the introduction of a controlled
assessment. 

Need more information?

AQA’s new GCSE specification and specimen
assessment materials can be downloaded free

from our website: www.aqa.org.uk. (Printed
copies can be requested from the website.)
There is also additional support material
available in our Teacher Resource Bank on the
website. 

Support and help from AQA

We are running several teacher meetings
between April and June 2009; further
information is available on our website. 

For any other information please contact Rod
Short or Rupert Masters (business-
studies@aqa.org.uk) or telephone 01483 477715.
The “Spec at a glance” chart is at
http://store.aqa.org.uk/qual/newgcse/pdf/AQA-
4130-W-TRB-KF.PDF
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Year 10 Core

Starting a Small
Business (50%)

Year 11 Option

Economics

Year 11 Option

Business Studies
(50%)

Year 11 Option

Communications

GCSE 2009 FROM EDEXCEL – 
A TESTED, SUCCESSFUL NEW
BUSINESS GCSE

In summer 2009 Edexcel’s enterprise-based GCSE
Business Pilot completes three successful years.
More than 15,000 students tackled the objective-
test Unit 1 exam. The view of the teachers who
taught on the pilot was remarkably enthusiastic.
This year the Business Pilot is being carried
through to become the Edexcel Business 2009
GCSE package.

The Business Pilot has three distinctive features.

 A modular structure based on a common 
(Year 10) core rooted in students’ favourite 
topic: business enterprise. This gives a Year 10
exam opportunity based on an objective test 

– that is, one requiring no continuous prose 
answers.

 A reduction in terminology overload. The 
focus is on learning to use key concepts, not 
on memorising a dictionary.

 Year 11 options, so that three GCSEs – 
Business Studies, Economics and 
Communications – can be generated from the
same Year 10 core. Within centres offering 
the Business Pilot, 25 per cent of candidates 
have taken up the economics option in Year 
11, a far higher proportion than is true of 
GCSE Economics in general.

The enterprise-based Year 10 course
(half a GCSE)

The most obvious success has been the Year 10
enterprise module. Teachers have been delighted
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by the level of student engagement. The reasons
are not hard to find.

 From day 1, the focus is on students. What 
are their dreams? What are their skills? And 
how would their ideas fare in the Dragons’ 
Den? 

 They learn more interesting material, from 
market mapping and the skills of enterprise 
through to “what economics does a plumber 
need to know”. (Answer: the factors that 
determine the price of copper; and about 
interest rates and the business cycle.)

 The material is very easy to place within a 
hands-on structure such as mini-enterprise or 
a Dragons’ Den role play.

QCA rules dictate that a pilot can have no more
than 100 centres. Edexcel decided to take no
more than 70 centres in year 1, to rise to 100 in
year 2. Yet Unit 1 candidate numbers were 2,300
in year 1 and 5,900 in year 2. Although around a
thousand of the year 2 candidates were
repeating, this still means student numbers more
than doubled in year 2 compared with year 1.
The only logical explanation is that more
students opted into doing this course. 

Several centres commented in year 1 that
the course was very popular among students,
which would inevitably lead to better word-of-
mouth and therefore a higher uptake at options
evenings. They also related that the student
message was clear: business start-up is regarded
as interesting, “cool” and relevant  across the
ability range. 

The Year 10 exam is in two parts:

 an objective test exam, requiring students to 
develop thinking skills within the year 
(objective tests should not be 
underestimated) but leaving written skills 
such as evaluation to Year 11 – this exam 
accounts for 25 per cent of the total GCSE 
assessment

 the controlled assessment task, which many 
centres will get students to carry out the 
research in the June/July period at the end of 
year 10 – it accounts for 25 per cent of the 
total GCSE.

The Year 11 course

There are three options, each worth 50 per cent
of the GCSE. All options are examined in directly
comparable formats, with short-answer
questions followed by a data response question.

Business Studies

The Year 11 course is quite conventional,
covering marketing, finance, people and
operations, plus “the wider world affecting
business” such as ethics and the environment.
Nevertheless it retains the conviction behind the
Year 10 material that good teaching requires
time and space. Topics such as published
accounts have been omitted to provide a course
that is not cluttered with content. There is time
for active teaching and for applying the subject
fully to the real world. (At present, none of us
can dream up events as amazing as those in the
daily papers.)

Over 5,000 students have already followed
this course. The teacher consensus is that it is
accessible, yet with full scope for stronger
candidates.

Economics

The course builds on the work on the macro
economy undertaken in Year 10. It has five
sections.

 Starting to think like an economist – 
opportunity cost, market prices and 
stakeholder perspectives.

 Risk and uncertainty – both in business and in
the macro economy (the concept of “external
shock” being highly topical). This section also 
looks at the role of government.

 Big or small? Issues in the scale of business 
operations, from economies/diseconomies and
takeovers, to monopoly power and attempts 
to control this power.

 Growth – its positive and negative features, 
including sustainability.

 Is the world fair? Looking at poverty, 
inequality, plus international trade and the 
role of multinationals.

Communications

Although the content is quite a formal look at
effective management of communications, the
strong recommendation is that this course
should be delivered through hands-on activities.
There are four main sections:

 the process of communication (barriers plus 
the effects of good and bad communications 
on staff)



OCR BUSINESS QUALIFICATIONS

OCR’s GCSE Business Suite comprises three
qualifications which give learners a more in-
depth look into how business works. They cover
everything from small, home-run businesses to
international corporations, and a wide range of
sectors and industries. 

OCR GCSE Applied Business

OCR’s Applied Business GCSE has links with the
industry, providing a clear insight into how
businesses work and relating the course to the
real world. This is highly motivational for your
learners. The Applied Business specification
provides a two-unit single award and a four-unit
double award qualification; the previous GCSE in
Applied Business was only offered at double
award.

The specification reduces the assessment
burden with the introduction of controlled
assessment. The controlled assessment tasks aim
to enthuse learners and stimulate interest. It also
provides a real distinction between the academic
and applied GCSE in terms of delivery and
assessment, and provides learners with a feel for
the world of work and employment.

Support materials including schemes of
work and lesson plans, are available ahead of
delivery from our website
www.ocr.org.uk/newgcse.

OCR GCSE Business Studies

This new and exciting specification employs an
analytical, evaluative and investigative approach
to the study of business studies. The specification

incorporates the belief that a business studies
course should enable candidates both to
understand the dynamic environment in which
business operates and to appreciate the varied
factors which impact upon business activity and
business behaviour. The course aims to fully
prepare learners for further education and
business related careers.

The new specification provides teachers
with an easy transition from the existing
specification, making it easier for them to
prepare for, and teach, the new course. In order
to make the transition more manageable, we will
provide a range of resources, tailored specifically
for the new specification, ahead of teachers
delivering this course for the first time. There will
be support materials, including schemes of work
and lesson plans. Practising teachers have been
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 communication with stakeholders of a 
business

 business communication tools

 communication via the web (creating a simple
website, domain names and the legal 
obligations of websites).

All three units provide scope for accessible but
fully comparable assessment. Larger pilot centres
have enjoyed the flexibility of matching students
to the course content that interests them most.

Summary

This course is tried and tested, highly successful
and innovative. It focuses on concepts not
language, thereby reducing the amount of rote
learning. The Year 10 material is innovative and
the Year 11 options can be matched to students’
interests and abilities. It is the right course for
today.

Ian Marcousé devised Edexcel’s GCSE Business
Pilot. 
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involved throughout the development process to
ensure that all resources are “user friendly” and
provide everything that you need to teach. 

The previous OCR GCSEs in Business
Studies (1951 and 1952) have been combined,
and content from both specifications has
therefore been retained in the new specification.
The question papers will also retain a familiar
feel.

The specification is made up of three
mandatory units, one of which is internally
assessed and externally moderated by an OCR
allocated moderator. The move away from
coursework enables OCR to introduce controlled
assessment into the specification, in which we
require the candidate to complete a report
comprising three investigations. The tasks are set
each year by OCR and are available for the
January and June series within that year. The
two external units comprise one unseen
examination and one examination based on a
pre-released case study. 

OCR GCSE Business and Communication
Systems

OCR’s Business and Communication Systems GCSE
focuses on the use of current and emerging
communication systems in business, which will
increase your learners’ motivation.

The specification provides learners with
good preparation for further study and
employment by exploring and suggesting

improvements to communication systems within
a business environment. Your learners will gain
working knowledge and confidence in using and
getting the best from office software. The
specification ensures learners should gain the
practical skills needed to maintain and use
standard office software. Skills learnt through
the course can be taken forward to further study
or into the workplace as learners understand the
range of business communication systems and
the contexts they are used in.

The course uses a range of models of
assessment, including practical controlled
assessment and written examination, therefore
making it more motivating for learners.

Summary

With all these qualifications, there is a lot less
pressure during the final exam period than with
previous specifications as learners are able to
complete some assessments before the end of
the two-year course. They can also re-sit each
unit once before entering for final certification
for a GCSE. 

For more information and to view the
specifications on these qualifications visit our
website at www.ocr.org.uk/newgcse.

Emma Russell is qualifications manager of the
Business, Leisure and Tourism Team,
Qualifications Division at OCR.

WJEC BUSINESS COURSES

The new WJEC courses in Business Studies and
Applied Business present pupils with an
opportunity to engage with what is a
challenging, interesting and dynamic
specification. During the development process,
WJEC presented its proposals to teachers and
received essentially positive feedback. Wherever
possible, suggestions from teachers were
incorporated in the final specification. 

GCSE Business Studies

WJEC’s GCSE Business Studies is different from
those of the other awarding bodies, most
significantly in that it is not unitised but linear in
its construction. This avoids the artificial and
arbitrary carving up of subject content, giving
teachers greater freedom and flexibility to

devise schemes of work to meet their preferred
mode of teaching and order of delivery. 

The specification content is very similar to
that currently taught but with some minor
changes, such as the introduction of
sustainability, necessary to meet the demands of
the revised subject criteria. 

The single examination paper at the end
of the course carries 75 per cent of the marks
and is targeted at the full range of GCSE grades
(A*–G). The style and format of the examination
paper combines the most attractive features of
the existing tiered papers. The early questions
require short-answers; some are essentially
multiple choice. These are designed to test
knowledge and application. The later questions,
based often on real business scenarios and case
study material, provide an opportunity for
analysis and evaluation. 

18



The controlled task which replaces
coursework represents 25 per cent of the marks.
It is the biggest change in the new specification
and poses the greatest challenge to teachers and
their pupils. Candidates can choose from a range
of tasks in consultation with their teachers. 

This example will illustrate the style and
approach of these tasks. Candidates are asked:
“To investigate whether there is a gap in the
market for a new business in the locality.” On
the basis of their findings they “write a report
on the likely success of the business identified”.
Research is conducted under low level control
over a six-week period and analysis and
evaluation are carried out under high level
control in a time slot of three hours. This
approach requires both primary and secondary
research, combined with the need for
interpretation and evaluation of findings. The
main difference is that pupils have to do the
second element under conditions which, while
not identical to those experienced in the
examination room, do require a formal setting
not previously experienced in coursework.

GCSE in Applied Business 

The GCSE in Applied Business now provides
separate Single and Double Awards, providing
greater flexibility. Candidates may take the
Single Award over one or two years, while most
candidates studying for the Double Award will
complete over two years. The current three unit
structure is replaced with a four unit model, two
units for the Single Award and a further two
units for the Double Award. 

The existing scheme of assessment
comprises two internally assessed units which
constitute two thirds of the total assessment
with a 90 minute examination providing the
other third. The new scheme has a changed
relationship, with 60 per cent internal and 40
per cent external assessment. The duration of
each examination will be one hour and 15
minutes, a small reduction from the current 90
minutes. The Single Award will feature an
examination and an internal assessment with a
further examination and internal assessment
being a required for those candidates studying
for the Double Award. 

The model of controlled assessment chosen
for the WJEC Applied Business is designed to
meet the needs of candidates and reinforce the
applied nature of the qualification. Centres will
have a choice of controlled assessment. A
research brief will be issued at the start of each
academic year for each controlled assessment.
Teachers will use this to inform the choice of
controlled assessment their candidates will take.
They will provide a synopsis of the specific areas
of emphasis that will be presented as a series of
tasks within the controlled assessments
themselves. The release of these will be in the
spring of each year. General research may be
carried out prior to the controlled assessment
window. The window will be of six weeks
duration, within which ten hours may be spent
on the completion of the tasks. 

While candidates will spend a great deal
of their time developing knowledge,
understanding and an ability to analyse and
evaluate, they will also need to demonstrate the
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Unit Assessment type Unit overview

Unit 1: The Business and its
Environment

Controlled assessment

(60% Single Award and 30% of
Double Award)

How businesses organise
themselves to meet their aims
and objectives

Unit 2: Business Finance and
Decision Making 

Examination

(40% Single Award and 20% of
Double Award)

How businesses measure their
performance and the
importance of ICT in this
process

GCSE in Applied Business: Single Award



GCSE BUSINESS SUBJECTS 
FROM CCEA
CCEA is offering three GCSE specifications:

 GCSE Business Studies
 GCSE Applied Business (single award) 
 GCSE Business and Communication Systems. 

Each of these specifications has been accredited
for Northern Ireland, England and Wales. All
three provide a basis of business knowledge
which the student can build on through further
study at A level.

GCSE Business Studies

GCSE Business Studies is unitised: students can, if
they wish, take Unit 1 at the end of their first
year of study. Unit 1 (worth 35 per cent) is called
Business start up and Unit 2 focuses on business
development. The remainder of the assessment
is taken at the end of the second year of study.
This takes the form of an external synoptic
examination worth 40 per cent and a controlled
assessment worth 25 per cent. There is only one
tier of entry for this specification, which means
that candidates will have access to the full grade
range from A* to G.

Controlled assessment for GCSE Business
Studies takes the form of a research and report
writing task. The tasks will be issued to teachers
in May of the first year of teaching. Teachers will
decide when students do the controlled
assessment over the course of the second year of
teaching. The research can be completed outside
formal supervision, but the teacher must be able
to authenticate the work. The report has to be
written under formal supervision. This means
that it has to be completed during class time.
Students are allowed three hours to complete
their report. This could be in one sitting or
broken down into two or more sittings. 

GCSE Applied Business (single award)

GCSE Applied Business (single award) is a linear
specification: all assessment is taken at the end
of the course. The most distinctive feature of this
course is that it is a single award qualification. It
has one tier of entry which means that
candidates will have access to the full grade
range. This is a course for students who prefer to
learn through doing. It has a very practical focus.
Controlled assessment accounts for 60 per cent
of this course. These tasks will be released to
teachers in January of the first year of teaching.

application of skills. Presentational, practical,
personal and interpersonal, cognitive and
decision-making skills are all integral to the
specification. Opportunities to demonstrate their
application are provided, primarily through the
controlled assessments as integrated aspects of
set tasks. Following the completion of the

window, candidate work will be assessed by
teachers and subsequently a sample moderated
by the WJEC.

Ivor Hicks and Alan Perry are subject officers 
for business at WJEC.

Unit Assessment type Unit overview

Unit 3: People in Business Controlled assessment

(30% of Double Award)

The roles played by people
with different interests in a
business and their inter-
relationships

Unit 4: Business and Decision
Making II

Examination

(20% of Double Award)

Builds upon and extends the
requirements of Unit 1

GCSE in Applied Business: Double Award
(in addition to the Single Award candidates will also study)
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Teachers can then plan to do elements of the
tasks over the remaining duration of the course.
There is one examination for this course worth
40 per cent. This is taken at the end of the
course.

GCSE Business and Communication
Systems

Business and Communication Systems is a
unitised specification. Its most distinctive feature
is that it is a practical course: 65 per cent of the
course is practical (with 40 per cent of marks
from a computer-based exam and 25 per cent
from a controlled assessment based on
developing a commercial website). Unit 1 can be
taken at the end of the first year of study. This is
a two-hour computer-based exam requiring
students to demonstrate their practical ICT skills
in a business context. Unit 2 is worth 35 per cent
and covers business activities with an emphasis
on how ICT has changed how organisations do
business. Unit 3 is based on e-commerce and
students will have the opportunity to produce a
website for a given business scenario. This
specification has a single tier of entry.

Supporting materials and resources

Each specification has a unique support package.
A dedicated micro-site for each subject hosts a
vast range of resource materials targeted at
teachers and students. 

Schemes of work to cover the full course.
These have been developed by practising
teaching professionals. They are available for
download from the subject micro-site in
Microsoft Word versions so that teachers can
tailor them to meet their own requirements.

Student guides have been produced for each
specification. These provide a useful overview of
the subject content and assessment methods.
They will be useful for promoting your subject at
open nights when students are making their
GCSE choices.

Student guides for controlled assessment.
Controlled assessment is new and therefore we
have decided to produce a guide directed at
students to ensure that they fully understand
their role and responsibilities throughout their
controlled assessment. It also gives them
guidance about what teachers will be looking
for when they mark their work.

Introductory PowerPoints have been
produced to introduce each topic area. These are
in an editable format to enable teachers to
adapt them to suit their own learners.

Fact files have been produced to cover the
content of the course and provide students with
activities to complete. These fact files outline the
learning outcomes and then set the scene for
the topic through a case study. They continue to
cover the theory of the topic using case studies
and activities. Key terms and revision questions
are highlighted at the end of each fact file. 

The full support package is available for
download free of charge from the subject micro-
sites. This can be accessed from our website
www.ccea.org.uk. There is a micro-site quick find
facility on the home page. Select the subject you
wish to review resources for, making sure you
have selected the revised specification. Then
select support materials to view what is available
at the moment. More materials will be added on
a rolling basis.

Nick Heard is principal officer for economics,
financial services, government and politics at
the Council for the Curriculum, Examinations
and Assessment, Northern Ireland.
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As early as the 1950, the Asian tigers –
Singapore, Hong Kong, Taiwan and South Korea
– began to experience rapid growth rates, of
around 8–9 per cent per year, and kept this up
for several decades. By the 1980s, there was a
real need for restructuring in these countries.
Growth slowed as they began the process of
developing their service sectors. In China, this
time of rapid growth started much later, in the
1970s. But it continued for longer. The Chinese
government was able by its policies to make
even higher growth rates – around 10 per cent –
sustainable over a longer period. This is the
Chinese miracle.

What were the forces that created the miracle?

 The transition to a market economy 
happened very gradually. Market forces were 
allowed to influence decisions only in certain 
sectors and areas. (Labour markets and the 
banking system still have a long way to go in 
this respect.) But liberalisation of the 
economy increased allocative efficiency at the
firm and at national level and provided 
incentives for the private sector to become 
more productive. 

 Globalisation and the free movement of 
capital brought foreign investment and 

capital equipment that China could not itself 
have produced. Chairman Mao died in a 
timely way, just as globalisation was really 
taking hold. This provided a cheap fast way 
to catch up.

 Access to world markets for both Chinese 
private sector producers and government 
officials allowed exports to grow.

Between 1978 and 2007, China’s average annual
growth rate was 9.5 per cent. But trade grew by
a spectacular 18 per cent per year and exports
by 23 per cent, both averages. It has been
estimated that export growth contributed 30 per
cent of GDP growth. This growth was fuelled by
surplus labour. China still has limitless numbers
of people scratching a living in rural areas who,
given an opportunity to work in the factories in
the coastal areas, will move to the cities. They
expect very low pay and as employers seek more
labour, more people move. There has been no
shortage of labour that might have led to wages
being bid up. This has actually helped to make
Chinese society more stable.

What would have happened without the
financial crisis?

The Chinese government has been quite
obsessive about pro-growth policies. There has
been a tendency for inflation to accelerate but
the government learnt lessons and did slow the
economy appropriately. In terms of social justice,
the trends are not so positive. And when we
look at the state of the environment, the OECD
report of 2007 shows clearly that air and water
pollution are having a very serious effect on the
health of many Chinese people. 

There is a real need for the government to
balance social justice with growth. At present
the government is not paying for health care or
education and these costs are a serious burden
for ordinary people. This has led to serious levels
of inequality. Yet the structure of the economy is
still based on abundant, cheap labour. Adjusting
the economy to improve social justice would

Economics Update WEI ZHANG

Will the current crisis bring an
end to the Chinese miracle?

Many farmers still have very low incomes.
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have slowed down the growth rate. Now it is
slowing anyway because of falling demand for
China’s exports.

How seriously is the world crisis
affecting China?

Demand for Chinese exports has shrunk rapidly
since November 2008. At the end of October
2008 exports were growing at 20 per cent per
annum. In December, they fell by 2.8 per cent.
Imports are falling even faster, as imported
components are no longer needed for export
production. Foreign investment fell by 36 per
cent in the same period. China’s suppliers of
components to foreign manufacturers are
suffering badly. Data for 2009 show this process
continuing.

The coastal provinces are affected more
than the poorer inland ones, and labour-
intensive production is worse affected than
capital-intensive production. Big companies are
in greater difficulty than the smaller ones. To
maintain standards of living, China needs rapid
growth just to create the necessary jobs for
people from rural areas. There is no welfare
system to support those who lose their jobs and
the government expects that many will return to
the rural areas from which they came, where
relatives will probably share their food with
them.

How effective can the Chinese
government be in the circumstances?

The government does have a very detailed plan.
It expects to increase spending greatly,
improving infrastructure with road building,
urban transport and other projects. It wants to

create a social welfare system which will provide
pensions, health care and education. It wants to
reduce uncertainty for ordinary people.

China has for a long time had a very high
savings rate. Without a social welfare system,
Chinese people know that they have to have
savings in case of job losses or poor health and
to pay for their children’s education. High
savings have made it possible to maintain high
levels of investment. But this has also kept
consumption levels down. The government
wants to see domestic consumption rising and
savings falling. This would help to replace export
demand. But people will not spend more so long
as they feel uncertain about the future.

So creating a social welfare system could
help the Chinese economy to continue growing.
This would help to bring about the restructuring
that the Chinese economy now needs. But the
world economic crisis will make this adjustment
process more costly and more painful. The
Chinese government will try to make it a gradual
process.

Where will the money come from?

Most Chinese local authorities are currently in
deficit and expect to receive funds from the
central government. The government, however,
can still require banks to lend. The banking
system has not escaped fully from the command
economy and this may mean that credit can be
made available on government instructions. The
government may also try to beef up its
incentives for foreign investors.

In the short term there is some room for
manoeuvre. The very success of the Chinese
economy does give it some flexibility that may
help the adjustment process. People are used to
rapid change in China. But some of the measures
to increase demand within the Chinese economy
may not be very effective.

The World Bank forecast for growth in 2009 at
the beginning of April 2009 was 6.5 per cent,
down from 8 per cent at the turn of the year.
The government’s plan may work and if it does,
it will help along the recovery of the rest of the
world too. 

Dr Wei Zhang is lecturer in Chinese economy at
the University of Cambridge and director of the
Cambridge Research Unit for Chinese Economy.

Can rural areas absorb the unemployed?



Teaching Business & Economics24

Resource Reviews

CONTENTS

AQA AS Business Studies, John Wolinski and Gwen
Coates, reviewed by Tim Jones

AQA Business Studies AS, Peter Stimpson, Steven
Foden and Diane Mansell, reviewed by Tim Jones

AS Economics, OCR, Peter Smith, reviewed by 
Andy Reeve 

OCR Economics Student Unit Guide AS Unit 1, Markets
in Action, John Hearn and Tony Westaway, 
reviewed by Andy Reeve

Labour Markets: The Economics of Work and Leisure,
Peter Cramp, reviewed by Rupert Rule

Sense and Sustainability: Educating for a Low Carbon
World, Ken Webster and Craig Johnson, reviewed by
Darren Gelder 

Sim Venture, Venture Simulations Ltd, reviewed by
John Wells

Fortune and Venture, Fortune & Venture Ltd,
reviewed by Sara Ellis

Economic Gangsters: Corruption, Violence, and the
Poverty of Nations, Raymond Fisman and Edward
Miguel, reviewed by Harriet Thompson

The Art of Strategy, Avinash K. Dixit and Barry J.
Nalebuff, reviewed by Sarah Coleman

The Economic Naturalist, Robert H. Frank, reviewed 
by Donna Wilson

A LEVEL BUSINESS STUDIES

AQA AS Business Studies, John Wolinski
and Gwen Coates, second edition, Philip Allan
Updates, 2008, 520 pages, £19.99, ISBN
9780340959343.

The content of this text follows the AQA
specification very closely and covers the material
very well. There is enough detail to provide
students with a good grasp of the concepts

along with numerous examples and up-to-date
case studies.

Each chapter covers a section of the specification
and is arranged to cover the basic concepts.
Useful detail is added through the use of these
features:

 Key Terms – a glossary which is great for 
helping students achieve knowledge and 
understanding marks

 Did you know sections, which provide 
interesting additional information

 Fact File, providing relevant statistics and 
data

 Examiners voice, giving useful exam tips

 What do you think at the end of each 
chapter giving opportunity for student 
reflection on the key aspects of the material –
this is a useful feature if the text is to support
individual study out of class.

At the end of each chapter there are also
“questions for discussion”, providing some ideas
for classroom discussion, practice exercises – with
short answer questions and mark allocations and
suggested timing for answers – and more
extensive case study exercises which are similar
to the examination case study questions. Again
mark allocations and suggested timings are
provided.

The chapters are very clearly set out with
features highlighted in colour-coded boxes.
There is extensive guidance on assessment
criteria and examinations at the beginning of
the book and the exercises at the end of each
chapter have mark and time allocations. Overall
the book is very user friendly. The use of colour
makes it appealing to students.

This book is very versatile – it could easily
be used as the core text for students’
independent study. However it also provides
many opportunities for classroom use –
suggestions for discussion, case studies and
examples.

The accompanying CD-ROM offers sample
exam-style questions, together with graded
answers and detailed commentaries.
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This is an excellent AS text, well written
with good specification coverage and definitely
one I would recommend. The price makes it very
good value for money. The coverage is more
detailed than the “official” AQA text published
by Nelson Thornes [see next review] and in my
view it is a better book in every respect. 

Tim Jones is head of business studies and an
advanced skills teacher the Hayfield School,
Doncaster.

AQA Business Studies AS, Peter Stimpson,
Steven Foden and Diane Mansell, Nelson
Thornes, 2008, £17.99, ISBN 9780 7487 9846 9.

This book has been produced in consultation
with AQA and has an exclusive endorsement. It
is part of a suite of resources, and clearly
teachers would want to look at the electronic
resources before making an adoption decision.
These were written by a team of teachers and
examiners and include teachers notes, interactive
resources (including video and audio clips, drag-
and-drop matching exercises), sample questions
with mark schemes and schemes of work.

The book has many good points:

 as would be expected from a book 
“exclusively endorsed by AQA”, the text 
follows the specification very closely in terms 
of content and order

 each chapter outlines the learning outcomes, 
which is useful for lesson planning 
(particularly during Ofsted inspections!)

 chapters include several useful features – key 
terms, examiners’ tips, discussion points, 
activities and case studies

 key terms reinforce student understanding 
which is important for assessment objective 
AO1 (knowledge and understanding)

 the discussion points are useful suggestions 
for developing a topic in more detail when 
using the text in class

 the activity exercises are useful for developing
student skills of analysis and application

 the case studies provide exam type practice 
questions for students to attempt

 the examination skills section at the end is 
very useful, clearly outlining the assessment 
objectives and giving examples of how these 
can be achieved and how examiners allocate 
marks.

Constructive criticism

Despite these good points, there are several
areas in which the book could be improved.
First, though this is more a criticism of the AQA
specification than the textbook itself, some
topics are not covered within one chapter. For
example, budgeting is split between chapter 14
(setting budgets) and chapter 16 (using
budgets). This seems highly illogical but reflects
the fact that AQA splits budgeting between Unit
1 (Planning and financing a business) and Unit 2
(Managing a business).

Another criticism I have is that Nelson
Thornes publish separate books for the AS and
A2 parts of the course. Obviously this increases
the expense to schools, purely (it would appear)
in the interests of making more money for the
publishers. However given that most of the exam
boards now seem to be in exclusive
arrangements with publishers, I think that this
criticism is legitimately directed at both
organisations.

Some students find the text very “busy”
with different shaded boxes for key terms,
activity, examiners’ tips, etc. – all very useful in
themselves but a lot to take in on one page.

The introduction to each unit, which gives
a brief synopsis of each chapter, is unnecessary
and I doubt that this will be read by students.
That said, the text covers the specification well,
is clearly set out and easy to follow. Although it
lacks the depth and detail of older, more
traditional A level texts (and therefore is unlikely
to provide challenge and stretch for more able
students) this is more of a reflection of the AQA
specification.

My main criticism, however, relates to the
case studies contained within each unit (usually
at the end). Although these are very useful
exercises in themselves, the failure to allocate
marks to each question is a major weakness.
Students need guidance as to how much they
need to write for each question. 

In summary, the text does “what it says on
the tin” – it covers the AQA specification clearly
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and gives students what they need to do well in
the examination. The big weakness is the failure
to provide mark allocations on the case study
questions.

Comments from students

My Year 12 AS Business Studies group were
asked to give some feedback about their core
text and were provided with a couple of other
texts for comparison (the old Marcousé A level
text which we still use with Year 13 students,
and the new AQA AS text written by Rob Hall et
al.). This group of students has a wide range of
abilities but there are no high flyers with A
grade predictions.

Their comments were generally positive:

 “the book covers the specification well”

 “it is easy to read and not too much detail”

 “the case studies are really useful”

 “bullet point summaries are good”

 “key terms boxes are useful”.

The main criticisms were:

 “not enough detail on some topics”

 “needs more colour”

 “case study characters and plots very similar”

 “no mark allocations on case study questions”

 “there should be answers to the case study 
questions to help with individual study”.

I think the last point above is a very valid point –
many A level texts do now provide model
answers or mark schemes to support student
centred learning. 

Tim Jones is head of business studies and an
advanced skills teacher the Hayfield School,
Doncaster.

A LEVEL ECONOMICS

AS Economics, OCR, Peter Smith, Philip Allan
Updates, 2008, 232 pages, £18.99, ISBN 978-0-
340-94807-1

This is the textbook in use in my department so I
can comment on the basis of using the book
during the autumn term.

One tends to expect quality from the
writing of Peter Smith and this text does not
disappoint. It is structured around the OCR

specification, with its chapters clearly tackling
each section of the specification included in the
two units at AS.

In the introduction, there is a useful page
on relevant economic websites such as those of
the Office for National Statistics and HM
Treasury. In addition there is a small section
considering the assessment objectives, although
the text would benefit from the further
development of this particular section, which is
vital for students to grasp if they wish to gain a
good grade.

An excellent addition to this particular text
is that each chapter starts with a series of
learning outcomes, which suggest the content of
the chapter. Each chapter is subdivided into
different segments, with each segment
concluding with an effective bullet point
summary. There are also boxes outlining and
providing a well-constructed definition of the
key terms from the specification. There are also
exercises in each chapter such as multiple-choice
questions, small data responses and evaluation
questions.

Each part of the book concludes with a
review section which is designed to remind the
student of the key concepts that have been
covered in each chapter and provide an overview
of the material. 

The book is well laid out with a nice use of
colour. It has plenty of up-to-date empirical
evidence to support the theories and concepts.
There are no case studies as such, but some
useful material in the exercises and extension
material does compensate for this deficiency.

Andy Reeve is head of economics and business
studies at The King’s School in Macclesfield and
EBEA’s Vice Chair (Development).

Editor’s note: There is also an Edexcel version of
this book available, and Harriet Thompson has
briefly reviewed this edition below. Caroline
Lowenstein also made reference to Edexcel
version in a review of another title in the
Autumn 2008 issue of Teaching Business &
Economics (see page 32); the relevant paragraph
is reprinted below but see the original for more
detail and context. Clearly decisions relating to
textbooks must be made in light of the use you
plan to make of them.
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From Harriet Thompson, Merchant Taylor’s
School, Northwood, Middlesex

Edexcel Economics does cover all aspects of the
AS specification but, to my mind, in nowhere
near enough detail. I tend to use it as a basic
introduction to each topic and then extend the
issues myself. My weaker students use it in this
way and as a revision tool, but my higher ability
students probably don’t use it much. I would
certainly say that it concentrates too much on
the easier topics and doesn’t give the more
difficult areas the attention and space that they
deserve. Also, I feel that too few exercises are
included in the book and they often don’t seem
to be testing the main thrust of the material.

From Caroline Lowenstein, Strode’s College,
Egham, Surrey

This book [Edexcel Economics AS] is much shorter
than Anderton’s [Economics A Level,
Edexcel/Pearson], is written in simpler language,
and does not make any of the errors I have
picked up on with the Anderton book. However,
it does not apply economic concepts and theory
to real world issues to anything like the extent
that Anderton does. This does of course mean
that Smith’s book will not date as rapidly but it
does make it a less interesting read.

Editor’s note: Philip Allan now offer unit guides for
many A level courses. These are well worth exploring.
This is a review of one of these guides. 

OCR Economics Student Unit Guide AS 
Unit 1, Markets in Action, John Hearn and
Tony Westaway, Philip Allan Updates, 2008,
£7.99, ISBN 978-0-340-96669-3.

The students I teach love using this book. At a
basic level, it is a useful aide memoire, but it also
teaches students about examination technique
and provides a range of questions for
independent interactive revision at home. It is a
compact book with a total of 77 pages.

The book is split up into three sections:
Introduction, Content Guidance, and Questions
and Answers. 

The first section is a set of instructions to
candidates regarding examination technique,
with tips for obtaining a good grade in the unit
examination. There is a good section which

describes the four assessment objectives and also
a section about how to plan a revision strategy.
This is often the type of information that a
student tends to skip over, so it is important that
this is built into schemes of work if the text is
purchased.

The publishers describe section two as
combining an overview of key terms and
concepts with an examiner’s interpretation, so
that students will understand what they have to
learn and the skills required in order to do well
in the assessment. Obviously, as the whole book
is only 77 pages long, it is expected that only the
essential points are covered. The sub-section on
“Competitive Markets and How They Work” is
very brief but does contain a very useful section
which talks students through the content in
terms of the skills of understanding, explanation,
analysis and evaluation. The sub-section on
“Market Failure and Government Intervention”
has more detail, although it lacks the section
discussing the assessment objectives.

The final section of the book is the longest
and probably the most useful. It consists of four
question papers, each one related to a case
study. Each case study also has a full mark
scheme to guide students through the answers.
A useful addition to each case study is the
inclusion of two student answers, one a grade A
response and the second a grade C response,
with examiners’ comments attached.

This student guide is a very useful addition
to the departmental resources and, at the very
least, ought to be put into the school or
departmental library.

Andy Reeve is head of economics and business
studies at The King’s School in Macclesfield and
EBEA’s Vice Chair (Development).

Labour Markets: The Economics of Work
and Leisure, Peter Cramp, fourth edition,
Anforme, 2009, 116 pages, £7.95 per single copy,
£6.95 per copy when 10 or more copies are
ordered direct, ISBN: 978-1-905504-27-5

This publication aims to cover the labour market
syllabus for all major exam boards. It also
provides a section on leisure markets that is
designed to match Unit 2884 in the OCR syllabus
directly, and although this unit is being replaced
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next year this shouldn’t be a reason not to buy
the book as it appears to maintain its relevance
for the new specification as well. 

Format and style 

The book breaks down the topics into small
manageable chunks, supporting well-placed
theory with easy-to-understand diagrams,
statistics and real world examples. There is a risk
that a book with so much data will become
outdated quickly and renewing may be
expensive, although the same could be said for
any good economics A level textbook. 

Content, coverage and user-friendliness 

I would recommend this book as an additional
resource as opposed to a core text. It doesn’t
lack the basic theoretical content and data, but
it has none of the case studies and exam style
questions that one may find in Alain Anderton’s
Economics or Peter Smith’s Advanced Economics
and as such it can’t be used as a complete
resource from which to set homework, etc. Its
magazine style, A4 format also means that if it is
issued to students, copies would surely be
returned in tatters come May after being carried
around in rucksacks all year. This said, students
would be more inclined to carry it around, and
read it casually, as it is a lot less of a burden than
normal sized texts.

Its best application for students, in my
view, is as a resource for some pre-reading (and
possibly to make notes) for a topic. If guidance is
given, it would also have a place during revision
time when short manageable sections are
essential to commit the theory to memory. As a
resource for the teacher it is certainly useful, and
any new or returning teacher to economics will
find that brushing up on the backward bending
supply curve or monopsony diagrams with trade
unions never an easier task.  

Value for money 

It is a relatively inexpensive resource and any
department could certainly justify having a class
set. A word of caution, however, the lack of
index or glossary means that finding a definition
or key part of the theory quickly is a frustration
for pupils and teachers alike. 

Rupert Rule teaches at The King’s School in
Macclesfield.

EDUCATION FOR SUSTAINABLE
DEVELOPMENT 

Sense and Sustainability: Educating for a
Low Carbon World, Ken Webster and Craig
Johnson, Terra Preta, 2008, paperback, 165
pages, £15, ISBN978-0-9559831-0-8

This is a book for teachers who want to enhance
their teaching of sustainability issues. It is
relevant to a range of courses and levels, and
provides inspirational ideas that could prompt
the creation of vibrant lesson plans. It is fully
photocopiable so that teachers can pick and
choose the bits that will speak most clearly to
their students. Although it does require teacher
input to match the content to a specific course,
it could save a lot of time when planning what
and how to teach.

The book’s core ideas are rather
sophisticated and complex, and definitely aimed
at the teacher. However, there are some good
resources that could be used in the classroom,
and it certainly gives the teacher lots of material
to work with. My overall impression is that
sustainability and its challenges impact on all
that we do and that it is becoming a much more
significant issue. The book gives a sound
scaffolding for teachers, and possibly more able
sixth formers, on the issues and current thinking
on sustainability.

It provides useful models which could be
introduced into business studies, providing
contrast to existing business models. There is no
doubt that changes are occurring in the business
world and this is the first textbook that I have
come across which provides case study material
of the new models in sufficient detail and
encourages students to think in a critical way. A
bigger question that we may need to raise and
certainly one that this book provokes is should
issues of sustainability be playing a larger role in
our teaching? As stimulus material the book is
excellent and really does ask us to question what
we do and how we do it.

This title could be extremely useful in
introducing or reinforcing the education for
sustainable development (ESD) curriculum in
schools, colleges and universities, especially if the
SMT are on board and provide resources, such as
time to plan the curriculum. The current climate
of sustainable schools provides a sound platform
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on which to launch the book. Current soundings
from Building Schools for the Future would also
indicate that a much closer view of what we do
and to whom is essential. 

The books jumps around which may suit
some readers but I found that this made the
content difficult to follow. I would again state
that this book has a particular audience and that
currently isn’t the classroom in this format.
However I would urge teachers to read and
digest the messages from the book as they are
relevant and should influence our delivery if the
purpose of education is to prepare people for
the future world and its challenges.

Darren Gelder is an AST and senior consultant
for school improvements in Lincolnshire.

SIMULATIONS

Sim Venture, Venture Simulations Ltd, a
“business start up” computer game. Site licence
£750. A trial version is available to download
from www.simventure.co.uk.

This is a computer-based game that assists
students in learning how to run a business. It
covers all the decisions involved in making a
success of your own business. It is a practical ICT
tool to demonstrate business topics, problems,
issues and theory. 

This game is an excellent resource for use in
business education at key stages 4 and 5. The
game can be used for GCSE Business Studies,
Applied GCSE and BTEC First Certificate, Diploma
and Nationals as well as at a higher level. The
level where there would be most value could be
up for debate but there is enough flexibility in
the program to cover all ranges. 

Content 

The objective of the game is to run a small
computer business. The aim is to gain profit and
satisfaction in running a small enterprise over a
period of time. The initial instructions are clear
and it is relatively easy to get up and running
fairly quickly. The navigation is straightforward,
and there are plenty of guides to get you into a
game. 

Players follow simple step-by-step processes to
take decisions about the business in order to run

a month’s trade. There is a menu bar with drop
down lists created when clicking on icons in the
office. There are four main areas (organisation,
finance, operations, and sales and marketing) for
decision taking. These are further broken down
into functional areas. This allows the player to
begin to see the complexities of running a
business. Once into the decision areas, there is
information to use to exercise judgment and
make reasoned decisions. 

Players can get extra guidance through tutorials,
instructions and questions and answers. A status
bar shows how the business is progressing, which
is useful for checking decisions. A screen shows
the outcome of the month’s trading and players
can see the influence they are having on the
business. 

The resource is good, however many students
will need a high level of teacher input at the
start. It can take a while to understand and may
require specific introduction time in lessons
before use, and students will require a clear
direction to complete some of the set tasks. 

How can it be used?

The game can be projected on an interactive
whiteboard so that the whole class is involved,
or played individually within a class. There is also
scope to set up groups and give each player a
chance to have an input based on a particular
role in the business. Competitions can be set up
with groups and individuals.

The game can be used to explore specific areas
of the business studies curriculum, such as the
marketing research required before deciding
about price and promotional material. It is also a
useful resource on which to base a project
between modules of work. It can introduce
students to new topics and reinforce previously
covered topics. Some worksheets are available
within the program, and these could be
developed alongside the lesson plans and game
scenarios that are available.

One way to use the game would be to allow
students to play in teams over several sessions.
They should record their decisions prior to
moving on each week. This way the simulation
could create competition and also allow for
analysis and evaluation to take place between
sessions to enhance and reinforce learning. 
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Students can be set goals or targets when
playing the game, and reviews and reports can
be generated from the resource materials to
ensure best use. These reports and reviews can
be linked to curriculum themes, such as
marketing, HR, production and distribution, and
finance.

At key stage 5 there is scope to use the game to
prepare a business plan for a start up or
expansion business, aimed at an investor, lender
or potential partner. 

Value for money

An individual licence costs £60, but this does not
make the simulation useful as a teaching
resource. A site licence at £750 is steep, and
there are other games available at a lower price
to support teaching and learning of business
studies and to show how businesses function.

However if budgets allow, this game can provide
benefits. It is a good simulation and if the game
is used well and you have enough time to
develop it into schemes of work and the time to
provide initial training sessions and planned
outcomes for students, then that will allow
students to develop independent learning and
autonomous thinking to solve problems.

John Wells is curriculum leader for business
studies at Charters School in Sunningdale.

Fortune and Venture, Fortune & Venture
Ltd. £49.99. Available from 5 Saunders Crescent,
Pocklington, East Yorkshire.Y042 2GU. More
details from www.fortuneadventure.com.

To try to make a game out of learning business
studies should always be applauded and, clearly,
much thought has been put into devising this
board game. Fortune and Venture believe that
playing this game will help develop
understanding of sources of finance, break even,
cash flow, profit and loss, balance sheets and
ratios. Certainly I could immediately see its
usefulness for profit and cash flow. So far, so
good.

The problem is that the rules are so
complicated. It says “for a quick start read 
page 1”, which I did several times in preparation

for my lesson. Students don’t want to spend too
long listening to rules so we got the game
underway pretty promptly, expecting to pick it
up as we went along. At the outset they
understood that the objective was to make the
most money and that seems fairly close to the
real world. However, it is just too complex for a
game. 

If you land on a property, the team have
the opportunity to buy and then at the end of
each round the team has to pay overheads to
the bank and rates to the utility company.
Whenever another team lands on your property
they incur a rental charge, but your business has
to pay for supplies and 10 per cent tax on
revenue. There are 19 properties to buy. So at
the end of each round, once properties have all
been purchased there are 19 calculations. In
addition some businesses have different rules:
for instance, if you land on the opticians, you
must roll the dice and incur different charges
depending on whether the number rolled is odd
or even. 

The game progresses very slowly but the
calculations are quite low level and not much
expertise is being crafted. When a team has
been around the board once, they must wait for
the others to finish. Unoccupied students always
make me feel uneasy. My other concern is that
teams can resell their properties at what appears
to be a large profit at any time. I am still not
sure why and that is certainly not very
representative of current times.

The information pack claims that students
say it makes learning financial concepts much
easier because they have to make decisions for
themselves. However in the context of a board
game, decisions often tend to be made too
superficially to realise this benefit. As to the
enjoyment factor my students became
disengaged very quickly. Perhaps the wittiest
comment: “If you had to play this game at the
same time as listening to Coldplay you would
probably die.” 

The game is played on a flimsy board, with
two sets of cards, some very insubstantial paper
money, a cash holder that looks like a large ring
binder, and the usual dice and counters. As
teachers of business and economics, we all
understanding the problem of manufacturing
small volumes but this is just too expensive at
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£49.99. The game is for a maximum of nine and
so for most classes you would need to buy at
least two sets and that’s £100 that could be
spent on something more useful that would
probably last a lot longer. Sorry, not
recommended.

Sara Ellis is curriculum leader for business and
economics at Uckfield Community Technology
College.

GENERAL ECONOMICS BOOKS

Economic Gangsters: Corruption, Violence,
and the Poverty of Nations, Raymond
Fisman and Edward Miguel, Princeton
University Press, 240 pages, £17.95, hardback,
ISBN 978-0-691-12454-3

While the link between gangsters and the new
GCE economics specifications might not be
immediately clear, teachers of the International
Baccalaureate and new Edexcel and OCR
specifications in particular will be familiar with
the emphasis placed on development economics
by these qualifications. 

This book summarises the recent work of
two innovative and passionate development
economists as they try to explain why economic
growth has been constrained in different
economies. Or, as they put it:

In looking back over four decades of history, what can
we learn of why South Korea – and Malaysia and
Thailand and now China – began to close the income
gap with Europe and North America, while Bangladesh,
Pakistan, Central America, and most of sub-Saharan
Africa remain mired in extreme poverty? 

The mention of so many countries and regions
gives a flavour of the whistle-stop tour of the
global economy in this book, taking in some of
the natural experiments that the authors have
identified to allow them to measure how much
corruption and violence exist and, crucially, to try
to estimate their impact on growth rates. This
focus on dishonesty and brutality is where the
title of the book comes from.

So, in the style of Freakonomics, share
prices are used to estimate how much political
connections are worth to Indonesian businesses;
import and export figures give an idea of how
much smuggling goes on between Hong Kong

and mainland China; the importance of cultural
ideas of morality in the promulgation of
corruption is extrapolated from unpaid parking
violations by UN diplomats in New York; and
satellite imagery is used to assess the impact of
rainfall on civil disturbances.

The book is also unashamedly normative.
Its first chapter summarises succinctly the debate
about whether more foreign aid is the solution
to global poverty. It places the book at the heart
of this debate. The authors argue that by
discovering whether corruption and violence are
the causes of poverty or merely the symptoms,
we will be in a much better position to make
policy proposals. This is not just clever
experiment design for its own sake, but the
generation of new information which the
authors then use in the formulation of their own
aid plan. 

Development issues tend to be of interest
to many students, and descriptions of insider-
dealing, smuggling and witch killings will no
doubt “sex up” the topic even more. The book is
clear and well written, and would be accessible
to most A level students. The economic content
is very sound without being overly technical and
the references to popular culture (for example,
parallels are drawn with Leonardo DiCaprio’s
mercenary character in Blood Diamond in the
discussion of diamond mining in Sierra Leone)
will help students make connections between
the book’s content and their previous
knowledge. 

Outside of the book’s importance to
development economics, the information it gives
on tariffs and the use of protectionism as
background to the investigation into smuggling
in chapter three will add depth to any treatment
of international trade.

My only real criticism of the book is that
although civil warfare and violence will
undoubtedly negatively affect economic growth,
the causal link between corruption and the
retardation of economic growth is not really
proved. Indeed, many of the countries where
corruption is shown to be rife have actually
recorded strong growth rates over the period in
question (Indonesia, Hong Kong, China and
Kuwait, for example). The authors do recognise
this point, but suggest that perhaps growth
would have been even stronger if the corruption
had not been present. This is, of course, not
testable.
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Overall, the book is definitely something
that I would recommend to A level students
either looking to read around classroom
discussions or considering studying economics at
university. Teachers will find some interesting
examples and case studies for their lessons here
too. The book is a little more America-centric
than British students might like, but it’s
interesting and easy to read, and hopefully a
paperback edition will be available before too
long making it a more affordable purchase.

Harriet Thompson teaches at Merchant Taylor’s
School, Northwood, Middlesex.

The Art of Strategy, Avinash K. Dixit and
Barry J. Nalebuff, W. W. Norton & Company,
483 pages, hardback, £16.99, ISBN: 978-0-393-
06243-4.

The Art of Strategy was first published in 1993
but has become highly influential over the years.
It takes you on a journey from the basics of
game theory through to the most complex
“games”. From the simple prisoner’s dilemma
through to how to bid and win at an auction,
the authors explain game theory and its
relevance to our lives in an amusing and
compelling manner.

What makes this book so accessible is that
it uses entertaining examples to illustrate a
point. There are references to The Flintstones,
Peanuts, game shows, films, eBay, the list is
endless. For example, the book utilises cartoon
characters and considers the decisions they may
have to make – the ones that usually result in
the wrong decision! The book then takes us
through the decisions that the character makes
using a game tree. A simple yet informative and
entertaining way of getting the reader
interested in strategic thinking. 

Throughout the book there are asides
known as “Trips to the Gym”. These asides invite
the reader to further their knowledge and
understanding of the content of the chapter by
working out the outcome of a particular
“game”. The answers to these workouts are then
compiled in a chapter at the end of the book,
which can put your mind at rest as some of the
workouts are challenging!

In the classroom, this book could be
referred to for a case study on game theory

when studying the theory of the firm at A2
rather than using the prisoner’s dilemma, as
there are many interesting cases considered
within this book. In addition to this, more able
students could be asked to try a “Trip to the
Gym” to gain a greater understanding of the
way firms operate. 

I would certainly recommend buying this
book for departmental use and also for the
school or college library, although I would be
reluctant to recommend this to all students as
some less able students may struggle with some
of the content. 

Overall, this book is superb for those
unfamiliar with game theory, as well as those
who want to learn more about the intricacies of
this fascinating subject. I would highly
recommend this to teachers of economics and
also to stretch and challenge A2 students who
are considering studying economics at degree
level. This book could inspire students to study
economics at university as it opens up a whole
new way of thinking about the world we live in
and the games we play on a daily basis without
even realising. 

Sarah Coleman is co-ordinator in economics at
Bury College, near Manchester.

The Economic Naturalist, Robert H. Frank,
Virgin Books, 2008, 241 pages, £7.99, ISBN 978-
07535-1338-5

Riding on a wave of rave reviews from the New York
Times, the Daily Mail and Robert Solow, Nobel
laureate in economics, this book has fulfilled Robert
Frank’s intended purpose of bringing economics into
public discussion. This book is one of a new style of
economics books which has proven to be well timed
as many seek to understand the global economic
climate. By minimising the use of economic jargon,
omitting graphs and tables and presenting examples
from every continent, it is an excellent introduction to
economics.

The Economic Naturalist is Frank’s
compilation of economic reports originally
written by his students. These students were
required to observe everyday phenomena and
ascribe economic reasons for such observations.
However, they were instructed to “not
lard…essays with complex terminology (as) the
best papers are ones that are clearly intelligible”.
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Students were encouraged to value their own
economic reasoning and rely on introductory
economic understanding of concepts such as cost
benefit analysis, price discrimination and rational
choice theory in order to produce divergent
thinking rather than convergent thinking. 

Frank proposes that students learn from
the outset to think about economic activities
rather than parrot set pieces of text. Answers
become less predictable when questions are
given varied contexts, for example: “Why are the
most expensive flats in a high-rise building in
India those on the upper floors, while the most
expensive ones in a low-rise building are those
on the lower floors?” 

By combining the research findings of
psychologists such as Daniel Kahneman and
Amos Tversky with the established
interpretations of the work of economists such
as Adam Smith, Frank and his students are able
to unearth new perspectives of everyday
occurrences. Economic analysis is effectively
applied to questions such as “why are child seats
required in cars but not on aeroplanes?” and
“why do car hire companies impose no penalty
for cancelling a booking at the last minute,
whereas both hotels and airlines impose
significant cancellation charges?”. 

Each question and answer entry can be
pondered separately, but cross referencing
throughout the book ensures continuity of
thought. At the risk of trivialising economic
ideology, Frank includes some simplistic
explanations at the beginning, but the reader
who perseveres is rewarded with some sound
reasoning peppered with well-placed anecdotes. 

Arguing that knowledge is tentative, even
evolutionary, rather than fixed, Frank shows that
unlike in a perfect market, economic agents
often lack necessary information. Furthermore,
readily available information does not always
convey the intended perspective, which could
cause the seemingly efficient options to be
rejected by the economic agent. There is
effective use of cost benefit analysis to explain
the use of seemingly meaningless information in
real markets, when making major decisions such
as firing football managers at the end of a bad
season.

Raising the point that Adam Smith’s
invisible hand rests on the implicit principle that
individual rewards depend only on absolute
performance, the discussion proceeds to
demonstrate that in reality many decisions are
the result of relative comparisons. Markets are
presented as often having two kinds of buyers:
those who do not know what they are doing
and those who do not know that they do not
know what they are doing. 

The comprehensible format of the
economic analysis can easily engage those who
are weary of highly specialised jargon. Fourteen
pages of notes citing sources for more in-depth
analysis are included at the end of the book.
Economists who appreciate academic rigour may
still tend to visualise graphs and tables while
reading data dressed in interesting anecdotes. 

This book presents an example of how to
teach critical thinking through economics. While
it is not a textbook, a department copy could be
used strategically to engage students in the art
of learning. It encourages readers to both ask
the right questions and apply economic analysis
to everyday situations. The segmented format
allows individual sections to be used for stimulus
discussions during classes or as prompts for
further research. Library copies will prove useful
for A level economics and business studies
students. 

Donna Wilson is a freelance writer who
previously taught A level Economics.
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