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Front cover photograph
Vince Cable‘s presentation at the EBEA conference
at the Bank of England in July can be viewed on the
DVD enclosed with this issue. See page 4.

All Journal contributors please note that articles for the
Spring 2010 edition should be with the general editor 
by 31 October 2009.

Please supply files (via e-mail if possible). Try to include
relevant charts, graphs and/or hi-res photos to aid visual
presentation (hard copy, JPG, PDF or MS Word).

Please note
EBEA officers, staff & contacts on page 6.
Current subscriptions rates on page 43.

Message from the editor
This issue completes the coverage of the 
new GCSE courses with contributions from
OCR and CCEA on their straight economics
courses.

Coverage of controlled assessment kicks off with
an article on the Edexcel approach. A longer
version of this article is available on the EBEA
website. AQA and OCR approaches will be covered
in the next issue, which will be published late
January 2010.

The interviews for the new editor took place in
late July and Andrew Ashwin has been appointed,
initially as deputy editor. The buck will stop on his
desk from 1 July next year. We welcome Andrew
to the team and look forward to working
together in the intervening months.

I shall not disappear. I’m hoping in the future to
do more writing and less editing, and perhaps to
contribute to the website.
Nancy Wall
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DVD Speaker
Title of

Presentation
Title of Section Length

The Recession Patrick Minford
An Academic

Analysis

Introduction

The Crisis and Its Causes

The Nature Of Policy Response

Role Of Regulation

Did Macro Models Fail?

Conclusion

03:07

21:56

05:53

01:12

03:34

01:16

The Recession Ian Marcousé
The Historical

Context

Introduction: The Vital Statistics In US
and UK – Then and Now

Trade Protection: Then and Now

Crude Steel Production: Then and Now

Manufacturing: Then and Now

135 Years Of Boom and Slump

This Time It’s Different’

Government Response

What Next?

06:04

03:07

05:03

02:20

09:47

08:26

10:32

03:02

The Recession Spencer Dale
A View From The
Bank Of England

Introduction

The Rise and Fall Of The Great Stability

Monetary Policy: Unconventional
Measures

The Outlook For The UK Economy

Lessons For The Future

04:04

15:33

10:32

02:59

01:46

Questions 10:59

The Recession Vince Cable MP
A Political
Perspective

Introduction

The Current Crisis

Government

The Banks

Conclusions

10:50

06:35

07:15

08:22

05:49

Questions 1

Questions 2

21:24

12:16

The three DVDs enclosed with this edition of Teaching Business & Economics contain films of 11 presentations at
the EBEA Annual Conference in Chester and at the Bank of England Conference. All of the DVD material is also
on the EBEA website in the Events and Networking section. The DVDs have complete presentations for the most
part, although the questions and answers (highlighted in red where available) are missing from some sessions
and the presentation by Caroline Rowland is not on DVD but is on the website. The table gives details of the
DVD presentations.
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DVD Speaker
Title of

Presentation
Title of Section Length

Enterprise and
Diplomas

Sally Broom
A Young

Entrepreneur’s Story

Introduction

Successes and Challenges

Support and Inspiration

Developing Entrepreneurs In Barrow

07:01

05:06

04:23

06:43

Questions 05:42

Enterprise and
Diplomas

Ian Marcousé Teaching Enterprise

Introduction and Keys To Teaching
Enterprise

What Is Enterprise?

Enterprise In Edexcel GCSE

06:40

07:59

08:48

Enterprise and
Diplomas

Diane Lloyd and
panel

Implementing The
BAF Diploma

Introduction: DABS and CADS

PLTS and Employer Engagement

Curriculum Models, QA, Support and
Progression

07:54

05:21

07:28

Questions 17:34

Enterprise and
Diplomas

David Butler,
HMI

Gary Forrest,
QCA

Jenny Wales,
EBEA

Economic Wellbeing

Gary Forrest – Introducing EWB

Gary Forrest – Assessing EWB

David Butler – Inspecting EWB

Jenny Wales – Teaching EWB

06:04

02:22

15:13

13:55

Economics and
The Quality

Mark

Andy Reeve

Sandra Donnelly
The Quality Mark – 
Personal Reflections

The Experience Of My Department
With The Quality Mark – Andy Reeve

The Experience Of My Department
With The Quality Mark – 

Sandra Donnelly

Conclusion

11:24

04:21

52

Economics and
The Quality

Mark

Marwan
Mikdadi

Teaching About The
Recession

Introduction

Unemployment

Balance Of Payments

Inflation

Economic Growth

Increased Government Debt

04:52

18:57

10:18

09:04

01:49

10:16

Questions 06:16

Economics and
The Quality

Mark

Professor Colin
Bamford

Should We Really Be
Flying?

Introduction

Demand and Supply Analysis

Climate Change and The Role Of Air
Transport: Costs and Benefits

Recommended Action

What Can We Do and Yorkshire
Airways

08:00

05:25

11:22

08:33

06:04

Questions 05:45
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Inspecting economics, business
and enterprise education
The new framework and methodology for the
inspections of schools was introduced this
September. As with the old framework,
inspectors are required to make a judgement on
“how well learners develop workplace and
other skills that will contribute to their future
economic wellbeing”. The draft guidance on this
judgement asks inspectors to take account of
“the extent to which pupils take an interest in,
and pose increasingly sophisticated questions
about the ‘real world’… how well pupils are
developing enterprise capabilities… and the
extent to which pupils are developing an
understanding of managing money, economics
and business”. 

Schools are asked to provide evidence of how well
they are meeting these criteria in their self-evaluation
forms. It is important that in providing this evidence
schools focus on the outcomes for learners. Schools
are often good at describing what they do but less
effective in identifying the impact on students’
learning. For example, a school might say it provides a
number of “enterprise days” but fail to show how
these have helped students develop the skills they
need in the workplace and in adult life. During the
actual inspection, inspectors will seek additional
evidence of how effectively students’ economic
wellbeing is being developed through discussions with
groups of students and during lesson observations.
Inspectors might, for example, ask Year 11 students
about the opportunities they have had to develop
and practise their enterprise skills or explore their
understanding of issues to do with personal finance.
Reports normally include a brief comment on how
well students are prepared for their futures, as well as
a grade. 

Subject survey visits

Each year Ofsted visits around 30 secondary schools
and 10 primary schools to inspect business and
enterprise education. These visits contribute to
Ofsted’s national evaluation and reporting. Currently,
a major report is published for each subject every

three years, with the most recent one for business
education appearing last year (Ofsted 2008). 

The subject visits for business education in
secondary schools consider both the quality of
provision being made in examination courses and the
development of economic and business understanding
and financial capability for all students as part of the
statutory curriculum for work-related learning. The
current proposals to make economic wellbeing and
financial capability statutory from age 5–16, if
approved, are likely to increase the importance
attached to these aspects of the visits. In primary
schools, the visits focus on the provision being made
to promote pupils’ future economic wellbeing,
including personal finance and enterprise capability.
In secondary schools, inspectors provide an overall
judgement on the quality of business and economic
education and subsidiary judgements on achievement
and standards, the quality of teaching and learning,
the curriculum, and leadership and management. The
extent to which the provision is inclusive and meets
the diverse needs of students permeates these
judgements. The visits also include a focus on a
specific issue which changes over time. For the past
academic year, the focus has been on how effectively
schools are introducing the new programme of study
for economic wellbeing and financial capability at key
stage 3. The outline criteria inspectors use for
reaching their judgements are set out on page 9. 

In the visits to secondary schools, inspectors will
normally meet briefly with the headteacher and/or
line manager for business education to discuss the
context of the school, hear their views about the
quality of provision and provide an opportunity for
the school to raise any issues. A longer meeting is
held with the head of business and with the person
leading on economic wellbeing (if that is a separate
role). Lesson observations are clearly a key part of the
visit and inspectors will try and see a range of lessons.
These may include joint observations with the
headteacher or another senior member of staff,
provided they are first agreed with the teachers
involved. Teachers are offered feedback where lessons
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have been observed for more than 20 minutes.
Discussions with groups of students are another
important part of the visits. These provide
opportunities for inspectors to ask students about the
effectiveness of the support they receive, the extent
to which they enjoy their courses and other aspects of
their work, such as the amount of direct contact they
have with businesses. Inspectors will normally ask to
meet with a group of students not taking
examination courses in business in order to test out
the provision the school is making to develop
economic and business understanding for all students.
A sample of students’ work is scrutinised to gather
further evidence on standards and achievement, as
well as the quality of marking. Inspectors will look at
subject documentation, including any self-evaluation
of the provision, and the systems in place for tracking
and monitoring the progress of students. Any
available data, including that presented by the school
(such as Fisher Family Trust, ALPS and ALIS data) will
be drawn upon to help reach judgements on
standards and achievement. 

Oral feedback at the end of the visit on the
findings is provided to the head of department, the
headteacher and/or the member of staff with line
management responsibility for the subject, and any
areas for improvement are also discussed. Following
the visit, a draft letter is sent to the headteacher to
confirm factual accuracy. Letters are published on the
Ofsted website, copied to the local authority and,
where appropriate, to the local Learning and Skills
Council. These letters are taken account of in the next

institutional inspection. A whole school inspection
may be triggered on the very rare occasions where
overall provision is judged to be inadequate or where
a visit raises serious concerns about aspects of the
school. Ofsted follows up a sample of the schools
visited to obtain the views of headteachers about the
quality and value of the visits and to see if there is
any identifiable impact. The feedback received from
headteachers has been overwhelmingly positive with
the great majority saying that they welcomed the
visits and found the professional dialogue with
inspectors very helpful in taking the work of the
school forward. The visits provide Ofsted with case
studies of good and outstanding practice which are
disseminated through published reports, articles in
professional journals and talks given at conferences. 

David Butler is Her Majesty’s Inspector, Specialist
Adviser for Business and Enterprise Education at
Ofsted.

Note
The new framework (reference 090019) and the draft
evaluation criteria (reference 090098) can be viewed
in the publications section of the Ofsted website
(www.ofsted.gov.uk)

Reference
Ofsted (2008) Developing young people’s economic
and business understanding.

Teaching Business & Economics8
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Evaluation criteria for business education in secondary schools 

The detailed evaluation criteria are available on the Ofsted website. They set out the specific criteria
that inspectors will use in judging whether provision is outstanding, good, satisfactory or inadequate.
The summaries below set out the factors that the inspectors will take into account when making their
judgements on different aspects of the provision. Note that inspectors will use their professional
judgements in balancing strengths and weaknesses. The same criteria will also be used when
considering the provision for economic and business understanding and financial capability for all
students.

Overall evaluation 

The overall evaluation takes account of the judgements made under each aspect of the inspection
but gives greater weight to the quality of outcomes, particularly achievement. The extent to which
the provision is inclusive permeates all judgements. 

Achievement and standards 

This judgement is based on the standards attained by students as reflected in examination results,
their progress in relation to their prior attainment, the knowledge, understanding and attitudes they
demonstrate in lessons and in discussions with inspectors, and the quality of their written work. The
judgement also takes account of the level of economic and business understanding and financial
capability demonstrated by students not taking business examination courses. 

Teaching and learning 

The judgement about teaching and learning is based on lesson observations, a scrutiny of written
work and discussions with students. Evidence of achievement in examinations is also taken into
account. The judgement also includes an evaluation of how well students are supported in and out of
lessons and the quality of feedback they receive on their written work. 

Curriculum provision 

The judgement about the curriculum is based on the provision of examination courses in business-
related subjects and the wider provision of economic and business understanding and of personal
finance education as part of the statutory provision for work-related learning at key stage 4. 

Leadership and management

There are two aspects to leadership and management – that relating to the business department and
that relating to the provision for economic and business understanding and financial capability for all
students. It is often the case that these two aspects are managed separately, although business
departments ought to be at least aware of, and involved in some way, in the development of
economic and business understanding and financial capability for all students. Leadership and
management are evaluated primarily on the basis of the outcomes they are achieving.

9
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AND CLARE SCHECKTER

Laverstoke Park Farm – A business
proposal: are there profits to be
made from composting?
In 1996, Jody and Clare Scheckter set up
Laverstoke Park Farm. It is a large farm, covering
2,500 acres, which concentrates on producing a
wide range of quality organic meats and
vegetables. It relies on home-produced compost,
manure and animal feed. Compost is made by
allowing waste vegetable matter to rot, turning
it into a valuable organic fertiliser.

Composting is viewed as one of Laverstoke’s core
business activities. Jody Scheckter says: “Healthy soil
makes for healthy grass which makes for healthy
animals, which in turn makes for healthy meat and
milk, and therefore healthy people who eat that meat
and drink that milk.”

Having developed a composting facility for
their own green waste and farm waste (farmyard
manure), the Scheckters began to think about a
bigger business opportunity. They thought they could
supply a cost-effective, sustainable alternative to
landfill, while simultaneously creating a sustainable
natural fertiliser for use on the farm. They could
charge a gate fee for a given quantity of waste (in
tonnes), giving local authorities a cheaper method of
disposal than landfill for their green waste.

The EU and the UK government have set stringent
recycling targets for municipal waste. They aim to
motivate local authorities to reduce biodegradable
waste input into landfill, in order to minimise
methane emissions (a potent greenhouse gas). The 
EU directive requires cuts in landfill waste, which
could stimulate business for the farm both now and in
the future.

The local authorities’ green waste would become a
new product for the farm, one which would be an
input into its production process. It would help the
farm meet its need for more compost to further
enhance the quality of its soil, increase its crop yields
and improve its grass.

Figure 1: Landfill costs versus gate fees

Source: Farm data and the Department of
Environmental and Planning Services, Guildford
Borough

It would require investment to set up and run the
expanded composting facility. This would be needed
to cover the costs of:

 land to accommodate the green waste while it 
turned into compost

 heavy machinery, which could be leased, to process 
the green waste (by shredding, piling, layering, 
etc.), move the compost around and deliver it to 
the fields

 skilled labour to operate the machinery (some 
training would be required) 

 fuel for the machinery.

This would be recouped in part from the potential
revenue from the gate fees. This could be estimated:
the Scheckters expected to charge up to £45 per
tonne for green waste and £60 per tonne for large
tree stumps and roots. (The price paid varies with the
transport costs.)

The farm could also expect additional sales
revenue from the increased output of meat and
vegetables. Spreading the extra natural fertiliser four
times a year would facilitate the growth and quality

Teaching Business & Economics10
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of the farm’s crops and animals, which in turn could
increase profits generated from organic food sales.
This would be very difficult to estimate, as so many
different factors are involved. 

There would be other costs and legal
restrictions. The composting facility would require a
change of land use and therefore be subject to
planning permission. Compliance with the Town and
Country Planning Act would mean that the compost
site could only be operated between 8 am and 5 pm,
Monday to Saturday. 

The farm would require a waste management
licence. The application fee for the licence, for a
40,000 tonne waste disposal facility, would cost
£6,000. It would have to comply with regulations
designed to prevent pollution and meet health and
safety requirements. 

As with all businesses, the local community is a
stakeholder and any noise and atmospheric pollution
affecting the nearby village would have to be kept to
a minimum. The farm had to reach agreement with
the county council’s Department of Highways and
Transportation on the route the delivery lorries would
take. The lorries had to approach the farm on main
roads, avoiding the village. 

Laverstoke Park Farm challenges the existing
perspective on business enterprises. While traditional
businesses concentrate on profits, for Laverstoke
composting is a core activity that contributes to its
whole production process. So the bottom line for the
proposed expansion of the composting facility was
really about whether it would improve the quality of
the soil. 

By concentrating on the fundamentals of
farming, Laverstoke Park Farm focuses on the soil. The
Scheckters believe that the soil on a farm should be
viewed as its key asset. It should be nurtured. Would
the expanded composting facility produce a healthier
environment for plants and animals, in turn creating a
foundation for a healthy business enterprise?

Clare Scheckter runs the Laverstoke Park
Education Centre. Emily Jones and James Cornick
are studying business at Winchester University.

Note
A PowerPoint presentation and some additional
information can be found on the EBEA website, go to
"Publications" and then "Magazines 2008/2009". The
data on the outcome can be given to students after
completion of the questions below, creating a
counterfactual approach. 

Questions (AS level)
1 Explain how EU directives and the UK government 

may have created a business opportunity for the 
Scheckters.

2 Explain the benefits Laverstoke Park Farm would 
receive from its new product.

3 To what extent would the new product add value 
to the output of Laverstoke Park Farm?

4 The new venture would incur costs for the business.
Suggest sources of finance that may be available to
Laverstoke Park Farm to fund the new business 
opportunity.

5 Discuss the case for and against the expansion of 
composting as a new business opportunity.

Questions (A level)
1 Outline the reasons the Scheckters have for 

thinking that there might be a market for their 
composting services.

2 The new venture would incur costs for the business.
To what extent are these a result of government 
intervention in the economy?

3 Discuss the changes in the social environment that 
might contribute to the success of the new 
composting venture.

4 Evaluate the likely success of the new business 
venture in the current social and economic climate.

11
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Teaching students to 
think and learn
This has been one of the most interesting and
yet challenging years of my teaching career. The
reason is simple. We’ve been trying to improve
the quality of the learning in our school. As my
head has often said, “broadly speaking, we’re in
favour of learning”. Just as well, given that we
are a successful, independent day school. But
surely that is exactly what we should be doing
and so why should trying to improve learning
be such a challenge?

First, it is true that we should be very well
aware of the quality of our learning. But I suspect
that we are not consciously emphasising it enough.
Why? Two factors stand out. One is the inspection
regime that has focused too much on what the
teachers are doing and not enough on what is
happening to students’ learning. Thankfully that is
changing, or at least it is in the maintained sector.
However, the latest noises from ISI suggest that the
independent sector will be inspected more on
regulatory compliance than on classroom practice: if
we have the records to show that we don’t employ
any paedophiles and that we know where each child
is twice a day, all is well.

Second, the exams system and league tables
that so pervade our lives have had a detrimental
effect on teachers’ ability to take risks, to go off piste
with content, to enthuse for the sake of enthusing.
This is very sad and makes for a rather dull,
unimaginative curriculum that focuses on getting the
requisite number of GCSE passes and forces schools to
push kids through CIDAs, DIDAs and other practical
courses at the expense of academic subjects like
history. And let’s be honest, these courses give
children practical ICT skills that they could pick up just
as well on their own at home, or by playing computer
games. The government’s insistence that education
should produce a workforce equipped with the skills
demanded by industry and the economy is a very
narrow view of what education is all about: the
acquisition of knowledge, the promotion of
intellectual curiosity and the ability to think.

And that’s why this year has been a challenge.
Trying to encourage learning and thinking pushes
against much of the pressure that is coming from
government, parents, teachers and students. The fear
is that it will damage students’ outcomes in terms of
results in high-stakes tests. That has a serious effect
on their ability to get into the university of their
choice and, in our sector at least, that is what many
parents think they’re paying for. But I think we’re
making progress and I have been using my own
teaching of economics as a test ground for some of
the ideas. The evidence is encouraging. 

In order to get things moving we created a
small “learning group” within the staff body. These
have become our “champions”, trying out ideas
within their departments and proving that they work.
It’s very much the bottom-up approach. We’ve been
working our way through the following six ideas.

Explicitly teaching learning and 
thinking skills 
Principally this relates to the Learning to Learn ideas.
(See the Campaign for Learning website for
additional information.) The content of this will be
delivered, initially, to Junior School, Year 7 and the
sixth form. This will then gradually feed up through
the school. While the content will be delivered
through our PSHE programme and form periods, it is
also important that departments make reference to
the lesson content. This ensures that students make
connections between learning and thinking skills and
the subject context in which they can be used. That
also encourages them to make connections between
ideas and subjects, using higher order thinking. 

Examining our classroom practice 
We are examining classroom practice to ensure that it
actively promotes the learning and thinking that we
expect the students to demonstrate. The focus has
been on auditing departments’ use of different
lessons that appeal to visual, auditory or kinaesthetic
learning. From this we will develop a bank of
examples that teachers can dip into to try new ideas.
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The challenge to teachers is to take risks, try
something new, and experiment. That requires
confidence and that can take time to build up.

Targets
There will be target setting, with tracking and
monitoring of students.

Promoting assessment for 
learning techniques
We are promoting and encouraging teachers to use
assessment for learning techniques within their
lessons. This is quite a threat to some since AfL has
received some bad press, but I’ve had a lot of success
with these techniques in my own teaching and I’m
sold on it as an idea. The students’ feedback from this
year has certainly been positive. These are some of the
ideas that we’ve been trialling. 

 Peer marking: this has been particularly successful 
with sixth form groups and I’ve been doing it for 
two years now. It undoubtedly develops students’ 
understanding of the subject as well as greatly 
helping their essay writing technique. The principal 
features have been asking questions of each other 
and explaining to each other, in student language, 
ideas, concepts and theories. 

 I’ve also been hot-seating students on a regular 
basis around a “cabinet table” which has helped 
develop their depth of understanding. There really 
is nothing like having to answer questions from 
your peers, in depth, to test your understanding of 
a topic!

 Group marking of multiple-choice papers. This has 
been great; they do a test, produce their own 
answers and then in groups, work out a group set 
of correct answers. My GCSE groups have never got
less than 100% between them.

 Using mini whiteboards when asking questions so 
that all students have to put up an answer. It 
means the teacher can pick on correct answers, spot
those who’ve got it wrong and help them develop 
their understanding. It appeals to students and 
makes them feel involved, rather than just passive 
recipients of information. They can assess their own
learning and progress as well.

Focusing on thinking in all 
aspects of school life
We are developing a whole-school routine that
encourages students to really develop their thinking
in all aspects of the school life, both in the classroom

and outside. This is an overarching idea that we hope
to promote throughout the school. We’ve developed
an acronym that helps students understand what
higher order thinking looks like. Given an idea, they
need to use it in a context and compare it with what
they know already or have studied elsewhere. This
allows them to make connections between the new
idea, current knowledge and other knowledge from
other subjects or experiences. They can begin to
explore the idea and hypothesise as well as
synthesising the idea within their understanding.

Introducing a flexible curriculum
We are developing a flexible curriculum that actively
promotes cross-curricular themes through project
work, for example, and adopting different exam
structures, such as the AQA Bac, IB, IGCSE or Extended
Project. All too often students compartmentalise their
experiences. If they’re in a history lesson and then go
on to an economics lesson they very often fail to
make the connection between the two. History
doesn’t apply to economics unless you study it in
economics, and vice versa. Developing cross-curricular
themes and projects that deliberately cross the
boundaries breaks the barriers down and promotes
connected thinking. We’ve done this with music and
drama in Year 7 and with geography, art and music in
Year 8, and it works. We want to develop more.

We hope these efforts lead to greater
understanding by all our students of their own
responsibility in developing their knowledge, more
collaborative working, greater connectivity, clearer
thinking and far less reliance on teachers to deliver all
the content. There’s a wonderful analogy that I’ve
referred to with staff on more than one occasion. If
the goal of a swimming lesson is to reach the other
end of the pool in a particular time, then there are
two ways in which the teacher can help the child to
achieve it. One is to tie a rope round her middle and
tow her to the other end as quickly as possible. The
second is to teach her to swim. In the first instance the
teacher does all the work and is knackered, the
student learns nothing but dependence upon the
teacher and the achievement is temporary. In the
second way, the student’s performance is their own,
they understand how they achieved the goal and,
most importantly, they understand how to improve
their performance. The learning is permanent. Which
would we prefer?

Roger Loxley is academic deputy head at The
Royal Grammar School, Newcastle upon Tyne.
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Celebrations
Professor David Whitehead was a towering
influence within economics education. David
was senior lecturer in economics at the Institute
of Education for many years in the 1970s and
80s. A happy coincidental conversation next to a
photocopier resulted in my first teaching post in
Singapore, where David had a close relationship
with the United World College of SE Asia. The
lesson that follows is closely based on his
suggestions given at an Inset session there.

I have taught this lesson every year for the last 11
years, and each time something new emerges and I
adapt it a little more. It can be taught to any age
group, primary to adult, with equally encouraging
results. It can be given at the start or end of a course,
as it goes to the very heart of the subject – how
societies deal with scarcity. It has been used as an
introduction to the distribution of wealth and income,
and for teaching centrally planned and market
economies. It can be delivered at a moment’s notice,
the only requirement being a box of chocolates or a
tin of biscuits. The more times it is taught the more
the teacher will see in it, so it can be used as an ice
breaker or for stimulation and in-depth follow-up.
Simply it is the best and most versatile lesson in my
toolbox.

Materials
All that is needed is something that is desirable and
that can be divided up and shared out. But over the
years I have discovered the ideal resource is a box of
Cadbury’s Celebrations. Make sure there are enough,
so that each student can have two or three
chocolates.

Although there is no need, I like to have a collection
of facts and figures to illustrate in detail some of the
points that emerge. David used an overhead
projector, but these days I use PowerPoint and an
electronic whiteboard. However, the lesson can
equally be well delivered without any equipment.

The activity
Split the class into pairs or small groups of three or
four. Tell the class, the three main economic questions
are:

 what to produce 

 how to produce 

 for whom to produce? 

Do not go into detail as this is the subject of the
lesson and they will discover much themselves. Explain
that for the purposes of the lesson “how to produce”
and “what to produce” have been decided. In this
case Cadbury has used a factory, with workers all
specialising in different roles to produce a box of
mini-chocolates. Some are Mars bars, some are
Snickers and some Bounties, etc. (Classes are usually
well acquainted with these products already.)

The task is to decide “for whom” they have been
produced. Each group is to list as many different ways
of dividing the chocolates as possible. The object is
not to come up with the best way just yet, just come
up with as many ways as possible and jot them down
on a piece of scrap paper. Go round each group. They
might need to be fed a couple of ideas to get them
going or thinking more laterally.

When the groups have exhausted their ideas ask each
group in turn for one suggestion each. Write these up
on a whiteboard or whatever you have. Keep going
round the groups until all the different ideas in the
room are on the board. You should end up with
something like this:

 boys get them all

 girls get them all

 they go to the hardest worker

 they go to those with the best exam/homework 
results

 share equally between class

 give them to charity

 fattest people get them all

 thinnest get them all

 people with blonde hair

 people with brown hair

 teacher gets them all
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 sell them to the highest bidder

 give them to the group that came up with most 
ideas

 have a lottery

 oldest

 youngest

 richest

 poorest

 have a fight – winner takes all.

When all the ideas are on the board, it might trigger
some additional responses which can be written up
too.

The fact sheet
Now is the time to use your fact sheet (or your
memory) to help. Ask the class if there are any
parallels today or in history to the methods on the
board. Most classes I have taught will be able to come
up with responses unprompted, but you might ask
questions such as “can you think of any society now
or in the past that gave most to those with blonde
hair?” Someone usually understands the reference to
Nazi Germany. Depending on time and your aims, you
can skim over this or go into great detail by using my
stimulus sheet (on pages 16 and 17) or develop your
own, adjusted for the age group being taught.
Alternatively you can devise and develop follow-up
work. For example, you could ask groups to research a
particular planned, mixed or market economy. If you
have some data, drawing Lorenz curves to show the
distribution of income and wealth in different
counties is a possibility. If the class struggles, help
them out with your fact sheet. You might even use a
photo montage if you are using an electronic board or
projector.

The discussion
Now ask the groups to decide on one of the methods
on the board should actually be used to share out the
chocolates for real. When they have had enough time,
ask one person from each group to say which method
they chose and why. I usually find that most go for
share equally. But if they opt for “the teacher
decides”, this is useful later.

Again, depending on time you might ask something
like this: “You decided that you would share equally.
Is this the way our society should decide? That is,
should everyone be paid the same?” This is a trigger
for a really in-depth discussion that goes to the heart

of our subject. The more experienced you are or the
more times you teach this, the more you will be able
to draw from it. However, I usually find there is no
shortage of opinion on this and obviously there is no
correct answer.

When the discussion has run its course, or 5–10
minutes before the end of the lesson, tell the class
you are in fact Stalin and you will give everybody
equal shares, although as you yourself are a bit more
equal, you and your politburo friends will get a
couple extra. Share out the chocolates so each student
has two to three each. Don’t accept requests. If you
are using Celebrations, make sure the Bounties are
distributed around the class. On several occasions I
have been lucky and the students start trading. If they
do, stop them sternly, saying that trading isn’t
permitted: this is a command economy and capitalist
trading is forbidden. Ask why they started trading –
this is usually because some love or hate Bounties and
this is why the Celebrations box works well. This gives
you an opportunity to powerfully explain the concept
of “gains from trade” now or in a later lesson.
Depending on previous knowledge you could discuss
the price elasticity of demand for Bounties and Mars
bars. This last part of the lesson wasn’t in David’s
original but arose by chance when I first used the
Celebrations box. 

Each time I teach this I spot something different. The
potential to come back to the lesson throughout the
duration of a course arises because essentially the
lesson is, in miniature, what the subject is all about –
the allocation of scarce resources. So a good
conclusion to the lesson is to write out a definition of
economics on the board and hand out copies of your
fact sheet if you used one. 

Homework
A homework exercise allows you to gauge what each
student got from the lesson. For example, I set these
questions. 

 How did your group decide to share out the 
chocolates? Explain why you agreed or disagreed. 

 How do you think we in the UK should divide up all
the goods and services produced? Explain your 
reasoning.

Chris Rodda teaches at St Helen and
Katharine School, Faringdon Road,
Abingdon.
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Boys get them all

The gender pay gap widened between 2007 and 2008. The gap between
women’s median hourly pay and men’s was 12.8 per cent, compared with a
gap of 12.5 per cent recorded in April 2007. 
Source: Annual Survey of Hours and Earnings

Girls get them all
The Hopi Indians of America have a matrilineal society, with women
determining inheritance and social status. When a man marries, the
children from the relationship are members of his wife’s clan.

Hardest worker

A piece rate or commission based pay scheme is where an employee is paid
solely on performance or productivity. This usually involves either a set
amount per sale, or a percentage of each sale. For example, an employee
working at a commission of 5 per cent of each sale made would need to
make sales of £5000 to earn £250 before tax.

Best exam results

The average university leaver can expect to make £160,000 more between
the age of 21 and 60 than those who enter the job market with only 
A levels. Those with degrees in medicine have the highest earnings
premium at £340,315; engineering graduates can expect to make £243,730
more; those with degrees in geography or history make £51,549 more. 

Share equally
between class

In the old Soviet Union workers were paid more “equitably” than in the UK
but not completely equally. In 1970 the ninth decile group – that is, some
of the best paid workers – got 180 roubles a month, while the first decile
(the worst paid) got paid 67 roubles a month. 

Give them to charity

Giving in the UK was 1.1 per cent of GDP in 2006, half that of the USA. The
largest share of American giving (32.8 per cent) went to churches and
religious organisations. An important factor is the role of the state in social
welfare provision. In continental Europe, the state typically plays a stronger
role in social welfare provision than in the UK. 
Source: www.philanthropyuk.org/Resources/USphilanthropy

Fattest people get
them all

Almost one in four adults in England are obese. If we carry on as we are, by
2050, nine in ten adults will be overweight or obese. The cost of
overweight and obese individuals to the NHS is estimated to be £4.2 billion
and is forecasted to more than double by 2050. The cost to the wider
economy is £16 billion, and this is predicted to rise to £50 billion per year
by 2050 if left unchecked. 
Source: Department of Health

The fact sheet
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Thinnest

Each year, 6 million children under the age of five die as a result of hunger.
Even after compensating for HIV/Aids and other factors, the death rate is
4.6 times higher for children suffering from moderate malnutrition and 
8.4 times higher for the severely malnourished. 
Source: UN Food and Agriculture Organization of the United Nations 2002

People with blonde
hair

The Nuremberg Laws were passed around the time of the great Nazi rallies
at Nuremberg. In 1935 the law for the protection of German Blood was
passed, preventing marriage between any Jew and gentile. In 1936, Jews
were banned from all professional jobs, preventing them from having any
influence in education, politics, higher education and industry.

Auction

$491 Million Sale Shatters Art Auction Record
In a landmark sale, the biggest in auction history, nearly half a billion
dollars’ worth of art changed hands at Christie’s sale of Impressionist and
modern art. Soaring prices for blockbuster paintings by Klimt and Gauguin
left thousands of spectators, who came to watch and to buy, gasping. 
Source: New York Times 9 November 2006

Most ideas
Sir James Dyson (born 2 May 1947), is an English industrial designer.
He is best known as the inventor of the Dual Cyclone bag-less vacuum
cleaner. His net worth in 2008 was said to be £1.1 billion. 
Source: Wikipedia

Old

The first general old age pension was introduced by the1908 Old Age
Pensions Act. It paid a non-contributory amount of between 10p and 25p a
week, from age 70, on a means-tested basis from 1 January 1909. In 2009
the basic state pension is £95.25 and retirement age for men is 65. By 2046
the pension age will rise to 68.

Richest

Her Majesty’s personal fortune is based on investments, art and property,
including Balmoral and Sandringham. Estimates of her wealth often
mistakenly include the Royal Palaces and the Crown Jewels. She is
estimated to have a net worth of £349 million.
Source: The Daily Telegraph, World’s richest sovereigns

Poorest

Relative poverty is measured in the UK as those having less than 60 per
cent of the median income. In 2006–07, 13 million people in the UK were
living in households below this low income threshold. This is around a fifth
(22 per cent) of the population. 
Source: The Rowntree Foundation

Fight

Somalia has been without effective government since President Siad Barre
was overthrown in 1991. Years of fighting between warlords and an
inability to deal with famine and disease have led to the deaths of up to
one million people. The absence of authority in the country has led to
Somali pirates becoming a major threat to shipping in the area. 
Source: BBC
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CCEA GCSE ECONOMICS

The regulators’ decision to have completely separate
subject criteria for economics and business studies was
welcomed by CCEA. It provided the opportunity for
economics courses to be developed that: 

 are clearly distinct from business studies

 safeguard the conceptual integrity of the discipline 
of economics

 reflect the views and preferences of the subject 
community.

In designing its GCSE Economics course, CCEA was
careful to ensure that the specification built on the
broad objectives of the revised Northern Ireland
curriculum but that it was also relevant to key
curriculum concerns in England and Wales such as
financial capability.

The revised Northern Ireland curriculum stresses
the economic dimension of education. The
curriculum’s emphasis on local and global citizenship
recognises the need for students to address the issues
of resource allocation that are central to the study of
economics.

The CCEA revised specification focuses on
getting students to critically examine and reflect upon
a range of relevant issues, for example:

 what is the real cost of alcohol and tobacco 
consumption

 what causes house, food and fuel prices to rise 
and fall

 are large inequalities in income and wealth 
justified

 how can young people make informed financial 
decisions

 what should be the most important economic 
policy priorities for government

 what are the costs and benefits of globalisation?

Content
The emphasis on the exploration of real world
economic issues, which often spread themselves across
different aspects of economic content, is behind
CCEA’s decision to retain a linear format for its
specification and not to follow the route of
unitisation adopted by other awarding bodies. The
recent credit crunch and consequent economic
recession is a prime example. It is only possible to
understand this problem and its possible solutions
with some knowledge of the working and regulation
of the financial system, the global economic
interdependence of different countries and the
operation of government macroeconomic policy.

The linear format provides teachers with the
maximum flexibility in organising their students’
learning experiences and allows them to make
connections between different areas of content. At
the same time, it enables examiners to set questions
that make more use of real world data that is not
artificially contrived to fit into the narrower confines
of a unitised structure.

CCEA GCSE Economics: key features
 Slimmed down and updated content

 Linear format aids flexibility and realism

 Single tier of entry

 Variety of assessment tasks to cater for a wide 
range of students

 No controlled assessment requirement

 Reduction in total examination time

 Content and assessment aligned with the key 
curriculum concerns

 Major contribution to the development of 
students’ financial capability

 Sound foundation for the study of economics and 
related subjects at AS level

 Comprehensive package of support materials to 
assist teachers and students

New GCSE Economics Courses
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In consulting with economics teachers, CCEA
found overwhelming support for the retention of the
linear format. Teachers favoured the greater control it
afforded them over the organisation of content and
also preferred to leave formal assessment to the end
of the course. This allows students to demonstrate
greater maturity in their examination responses and
enables teachers and students to devote their full
attention during the course to teaching and learning
without having it interrupted by staged assessments.

The CCEA specification is intended to provide
students with a toolkit of economic concepts and
techniques that will allow them to explore topical
economic issues and also provide a sound foundation
for progression to AS level and beyond. This is
reflected in the assessment structure summarised in
the table below.

Assessment
The scheme of assessment involves two papers which
incorporate a variety of assessment tasks. This is
designed to cater for the range of abilities
encountered within a single tier of entry. The aim is to
provide all students with a meaningful and
stimulating assessment experience that differentiates
by outcome while providing sufficient challenge to
the most able. To this end, Paper 1 comprises a
structured report-writing exercise based on a 
pre-released case study, while Paper 2 involves a
number of short answer and data response questions,
together with a choice of essays.

The pre-release case study provides students
and teachers with an opportunity to explore an
economic issue in depth before sitting the
examination. For example, the specimen paper case

study was based around the UK housing market. In
the exam, students are provided with a fresh copy of
the case study together with the report-writing task.
“Scaffolding” is provided to enable students to
structure their reports.

CCEA recognised the need for GCSE Economics
to provide a suitable preparation for progression to
AS level, as well as stimulating course of study in
itself. In terms of assessment, this has been addressed
by the maintenance of a requirement for a reasonable
measure of extended writing that allows students to
demonstrate their ability to analyse and evaluate.

Support
CCEA is producing a range of materials to support the
revised specification. These include:
 specimen papers and mark schemes
 a resource list
 an exemplar scheme of work
 a student guide
 a course companion providing elaboration and 

guidance on particular aspects of content
 guidance for students on report writing for 

Paper 1. 

The CCEA website has a dedicated economics 
micro-site: www.ccea.org.uk/economics/. Copies of the
specification and some of the support materials are
available on the micro-site. 

If you would like to know more about CCEA’s GCSE
economics specification, please contact Nick Heard,
CCEA Principal Officer for Economics:
nheard@ccea.org.uk, tel 028 9026 1413.

CCEA Economics: specification at a glance

Content Assessment Weighting Availability

Basic economic ideas

Producing and consuming

Financial capability

Managing the economy

Trade, aid and
development

Students take two papers which are set and
marked by CCEA examiners. Each paper can
cover any aspect of the subject content.

Paper 1: One hour. 
Report writing exercise based on a 
pre-released case study. Centres can make
the case study available to students from
January in the year of the examination.

Paper 2: Two hours. 
Includes a range of different question types
– compulsory short answer and data
response questions and one essay from a
choice of four.

40%

60%

Summer only

Summer only
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OCR GCSE ECONOMICS
This is one of only two stand-alone economics
specifications now available in England, Wales
and Northern Ireland at this level. It is designed
to give students, who might do no more
economics after the course, an insight into the
main areas of the subject, while developing an
ability to think independently and to be able to
offer reasoned judgements. 

The course is divided into three units.
 Unit 1: How the market works
 Unit 2: How the economy works
 Unit 3: The UK economy and globalisation

Unit 1 contains familiar “micro” material
including supply and demand, product and
factor markets and the economic problem,
allowing students to understand how economics
applies directly to their lives.

Unit 2 combines elements of both “micro”
and “macro” with an emphasis on government
policies and thus gets away from seeing the
subject as a dichotomy. It gives students an

opportunity to study how governments affect
their lives in general and more directly through
addressing market failures.

Unit 3 has far more emphasis on the UK’s
position in the global economy than has
traditionally been the case and requires students
to take a broad perspective on global issues such
as poverty as well as trade and globalisation.

Although the course can be treated as a
linear subject with all three units examined at
the end, it will be possible to take Units 1 and 2
at an earlier stage. All units can be re-sat once
before entering for final certification as a GCSE.

An innovative feature is that Unit 1 can be
taken either on paper or on screen. Unit 1 and
Unit 2 are one hour papers and consist of three
pieces of data or stimulus material which then
generate a number of questions. Unit 3 is a 
90 minute paper and candidates are presented
with material in different formats to which
reference must be made to answer the
questions.

For more details, go to www.ocr.org.uk, 
or phone 01233 553998.
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Professionals: do they benefit
the public or themselves?
The number of people in professional
occupations in the UK has been growing.
Professional bodies claim their practices protect
the public from the potential market
exploitation, but academics (economists and
sociologists in particular) question whether this
is the case. The article considers how the use of
economic concepts such as principal agent
theory, human capital theory and cartels can
help focus the debate.

“All professions are conspiracies against the laity,”
according to George Bernard Shaw. Although writing
a century ago, the Irish playwright was obviously
aware of the debate about the role, nature and
impact of this group of occupations. It’s a debate that
has persisted into the current era and taken on
additional significance with more than 12 per cent of
the labour force now classified as “professional”. The
core of the debate is whether the control that
professionals have over their knowledge and expertise
benefits the public or whether professionals exploit
their market power for financial and other gains.

The statistics (Table 1) seem to show that just
under 13 per cent of the labour force is employed
(both employees and self-employed) in professional
occupations and that this has grown by one
percentage point during the current decade. However,
as with many classifications, the devil is in the detail –
that is, the detail of what constitutes a professional
occupation. The International Labour Organization’s
(ILO) International Standard Classification of
Occupations states:

“Professionals increase the existing stock of
knowledge, apply scientific or artistic
concepts and theories, teach about the
foregoing in a systematic manner, or engage
in any combination of these three
activities.” (ILO, 2004)

This encompasses the likes of doctors, lawyers,
teachers, librarians, chemists and even economists.
The ILO definition also covers “personnel and
careers”, however the UK’s ONS does not include
these occupations as professionals, classifying
personnel officers and careers advisers as “associate
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Total in
employment 

(in thousands)

Managers and
senior officials 

(% of total)

Professional
occupations 
(% of total)

Associate professional 
and technical
(% of total)

2001 27,643 13.6 11.8 13.3

2002 27,852 14.1 11.6 13.7

2003 28,132 14.5 12.1 13.7

2004 28,365 14.7 12.5 13.8

2005 28,665 14.7 12.6 13.9

2006 28,926 15.1 13.0 14.3

2007 29,100 15.1 13.0 14.2

2008 29,475 15.6 12.8 14.6

Table 1: Employment by occupation, UK, quarter 2 of each year, 
not seasonally adjusted

Note: There is a discontinuity in the figures between 2005 and 2006 due to changes in the methodology 
Source: Derived from Office for National Statistics figures, retrieved 1 July 2009 from
www.statistics.gov.uk
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professional and technical”. (This is based on a
comparison of Office for National Statistics (2000) and
International Labour Organization (2004).) Note also,
that some managers and senior officials may be
professionals by training and qualification but are
classified by their current occupation. Thus, the figures
in Table 1 probably underestimate the number of
professionals in the UK.

The ILO’s specification (and the related ONS
specification) of what constitutes a professional
occupation is based on the minimum of relevant
characteristics (or, to use the sociological terminology,
“traits”): the possession of knowledge. In the
academic literature, there is no consensus as to the
minimum characteristics required. Perrin (2000) lists 
17 main characteristics (see panel on page 25) used in
10 previous studies but no one characteristic is used in
all ten.

While there is no agreed definition of what
constitutes a profession (and its derivatives,
professional, professionalism, etc.), the emphasis of
academic enquiry has been on how professionals use
their position “to provide service and to use their
knowledge for economic gain” (Krause, cited in
Evetts, 1999: 120). The service is to the public by
offering specialist knowledge and skills. It is a type of
principal-agent relationship (see Sloman, 2006:
207–08), where the professional is trusted to do what
is best for the client irrespective of financial gain. A
patient goes to a doctor and trusts the doctor, as a

professional, to provide the most appropriate
treatment rather than a less appropriate treatment
which would earn the doctor a higher fee or save the
NHS money.

However, this knowledge and expertise gives
professionals a potentially powerful position in
product and labour markets, especially if they are able
to restrict entry to the profession – a process known
as “closure” in the sociological literature, or monopoly
in economics. (This does not mean the process is
viewed in the same way by the two disciplines, as will
become apparent.)

This brings the role of professional bodies and
associations into the argument. According to the
Directory of British Associations & Associations in
Ireland, there are approximately 1,390 professional
bodies in the British Isles. (An alternative figure is
given by Gold et al. (2003: 438), who state there are
“over 350 professional associations in the UK”, though
they do not provide a source for this estimate.) The
associations listed in the directory range from the
Academic Paediatrics Association (membership 93
individuals) to the Yachting Journalists’ Association
(membership 298 individuals) and including the more
well-known Association of Chartered Certified
Accountants (ACCA), the General Medical Council
(GMC) and the Law Society. Generally, these
professional bodies seek to regulate the relevant
profession in terms of the qualifications and
experience required for entry, specify who can
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All employees
Managers and
senior officials 

Professional
occupations 

Associate professional 
and technical

2008 471.9 812.4 694.9 532.5

2007 453.3 791.5 669.0 510.7

2006 440.0 770.6 652.5 492.8

2005 422.8 744.7 638.7 486.3

2004 413.6 706.8 616.0 477.9

2003 404.2 711.1 599.1 476.8

2002 391.5 698.6 584.0 464.8

2001 373.8 646.1 549.8 448.6

Table 2: Mean weekly gross pay (£) for all employee jobs, UK, April of each year

Note: There is a discontinuity in the figures between 2005 and 2006 due to changes in the methodology 
Source: Derived from Office for National Statistics “Annual Survey of Hours and Earnings” figures,
retrieved 1 July 2009 from www.statistics.gov.uk
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practice in the profession and, via a code of
behaviour, conduct or practice, set standards for those
involved. 

In respect of providing service to the public, it
can be argued that the entry and conduct standards set
by a professional body ensure the public can trust the
judgement of the professional. The higher pay in
professional as against other occupations (see Table 2)
is recompense for the costs of acquiring the knowledge
and skills (human capital theory – see Begg et al., 2005:
186–190) and for engaging in the trust relationship
with clients.

The counter argument, explored extensively in
the academic literature, is that professional bodies
with their rules on entry (and, in some cases, on the
right to practice in the profession) restrict the supply
of labour in the occupation and this, with a given
demand curve, sees pay higher than would otherwise
have been the case. Thus, the profession can be
likened to a product market monopolist seeking rent
from its powerful market position (Robson et al.,
1994).

This monopoly explanation, however, is
incomplete because a profession comprises the
individuals who have obtained the required
knowledge and skills and they are the suppliers, not
the profession itself or its professional body. Thus, the
profession is a cartel and subject to the long-run
instability due to the incentives to “cheat” – to seem
to maintain the membership rules but breaking them
in practice for personal gain (Sloman, 2006: 188–9). To
maintain the cartel, the professional body will need to

ensure incentives (negative and positive) are in place
to prevent such “cheating”.

One way is to persuade government to legislate
so only members of the professional body can
practice. Another is via a code of conduct with
provision to exclude a member found to have broken
the rules. The resultant loss of income may be only
part of the cost to the individual. Sociologists view the
professions as class based, with social monopoly (or
“closure”) being important for gaining status, prestige
and influence; loss of membership is therefore even
more costly under this view. For a review of the
sociological arguments see Macdonald (1995).

In summary, the debate remains unresolved as
the evidence on social gains and losses is too difficult to
obtain. However, the Office of Fair Trading (OFT) is
aware of the potential losses and, with the
Competition Commission (formerly the Monopolies
and Mergers Commission), continues to review
professional practices for anti-competitive behaviour
(Office of Fair Trading, n.d., particularly oft 385).

Rob Thomas is principal lecturer at the
University of Portsmouth Business School.
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Perren’s list of characteristics
High prestige and influence
Ideal of service (high ethics, independence and 

altruism)
Body of abstract knowledge
High levels of independence and autonomy
High educational attainment
High levels of practical skills
High levels of commitment by members
High level of control over delivery of service
Intensive socialisation process
Control of an educational process
Recognition of status by state or others
Practitioner-client relationship
Ban on advertising
Register of members
Code of conduct
Personal competence (such as self-confidence, 

collegiality)
Systems to maintain standards

Source: Perren (2000: 3)

Questions and points for discussion

1 Using the data in Table 1, calculate the growth in
the number of people in professional occupations
between 2001 and 2008. Compare this with the
growth in total employment and in the other two
occupational groups identified. Comment on your
findings.

2 Compare and contrast the nature and role of a
professional body with that of a trade union.
When preparing the answer, visit the website of
the BMA (www.bma.org.uk), which describes itself
as an independent trade union and professional
association.

3 Select those characteristics from Perren’s list (see
panel on this page) which taken together are
sufficient to identify a profession. Full justifications
for the selection should be provided.

4 Explain why trust is an important part of the
relationship between a professional and client (or
patient).

5 How does society gain from the practices of
professionals?

6 Using the data in Table 2, calculate the average
pay premium earned by those in professional
occupations over (a) all in employment, and 
(b) those in associate professional and technical
occupations. How has the pay premiums changed
over the period 2001 to 2008? Comment on your
findings.

7 Explain how a cartel affects a product or labour
market. Critically examine the ability of a cartel to
continue in the long run. What can the cartel do
to increase its life expectancy?

8 To what extent should society be prepared to 
accept the economic rents earned by 
professionals?
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Controlled assessment: how it works
in practice for Edexcel courses
Some of the new GCSEs introduced in
September 2009 contain an element of
controlled assessment (CA). Awarding bodies
have interpreted CA in slightly different ways,
with some allowing more time for research and
write-up and some allowing more options for
contextualising to the local area. This article
reviews the Edexcel approach to CA. 

The question
Edexcel will publish five questions each year based on
the content in Unit 1. Each question allows students
to contextualise to a particular business. This can be
one with which students are familiar, through
parents, contacts, school links and so on. It is
recommended that the investigations are based on
small businesses, given that this is the focus of the
specification. The questions have been framed in a
way that encourages students to access all the
assessment objectives, including A03 (analysis and
evaluation). Unlike much traditional coursework,
which often led to highly descriptive work, CA is
designed to allow students to access and demonstrate
these crucial analytical skills. 

Edexcel allows students up to six hours to
complete their research and up to three hours for the
write-up. The research can be carried out under “light
supervision” and could include research carried out
outside the classroom. If research is undertaken
outside the classroom, students should bring their
findings with them to the next lesson and enter them
into their research folders which are kept secure by
the teacher. Research work can be in hardcopy or
electronic format but must be kept under the control
of the teacher, with students only allowed access at
designated times.

Note the limit on research time. Students will
not be assessed on the amount of research they carry
out, but on how appropriate the research is and how
they use it to answer the question and to
demonstrate the assessment objectives. Teachers
should help students manage their research time
effectively.

To see how the CA process might work in
practice let us look at an example. Assume that a
student is tackling this question: What is the most
important way in which your business adds value? The
student decides to use a pub as the business to be
investigated.

The research
The specification states that the main sources of value
added include convenience and speed, branding,
quality, design and unique selling points. These are
the factors that the student will have to investigate in
relation to the pub. Note, however, that not all these
factors may be relevant to this particular business.
This is fine, and given the time constraints available,
students simply cannot look at everything. Typically,
students may be looking into three or four key factors
at most in their research. This is a real help to weaker
students for whom the sheer scale of coursework has
proved daunting.
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In this case, the student carries out some initial
research by arranging to speak to the publican. The
interview lasts half an hour. The student notes the
interview date and time in a research log. In addition,
the student spends some time simply observing what
the pub offers, recording the opening hours, the type
of food on the menu, when food is available and how
long people have to wait for their order, the range of
beers and other drinks available, the facilities for
customers and so on. The findings – including the
interview notes and written observations – are given
to the teacher who puts it into the student’s research
folder. 

The pub is part of the Enterprise Inns chain. In
a lesson given over for research, the student looks at
the Enterprise Inns’ website, finding a section on
“Why choose Enterprise Inns?” and follows links to
“Winning in a local market area” and “Pub is the
hub”. The student takes some notes which are added
to the research folder.

The student starts to think about what good
pubs might offer to add further value. Entering the
phrase “the future of the pub” into a search engine,
the student finds some articles on how pubs are
changing. These suggest other ways to add value,
including introducing wi-fi access, new methods of
payment and entertainment. The student copies
sections of these articles (along with the details of the
source, when it was accessed, etc.) into the research
folder. 

Meeting the needs of consumers is an
important aspect of adding value, so the student gets
the permission of the publican to conduct a survey of
customers at the pub. Note that primary research is

not compulsory (for Edexcel), and it should only be
used if appropriate and relevant. Primary research
does not need to be extensive. The principle of using
research as a means of providing support for analysis
and evaluation is the main thing to learn. In this
example, the student asks five regulars to complete a
short questionnaire by:
 listing three key features of this pub that the 

customer likes

 giving the main reason that the customer comes 
into this pub.

On completion the student uses the next lesson to
draw up the results. Note, students should not include
any commentary on the results at this stage. The
student has now completed the research phase. The
table below shows how the student’s research log
might look.

The write-up
Students are handed their research folders for the
write-up. The write-up can be done in one three-hour
session or can be spread over two or more sessions.
The research folders must not be accessed outside of
the designated time and must be kept secure by
teachers in between sessions. Students could spend
the first 30 minutes just planning out how they are
going to tackle the question. In our example, the
write-up might be organised into three main sections
– a brief introduction to the pub business, an analysis
of three key sources of value added for the pub and a
final section drawing the analysis together and
making a judgement about which is the main source
of value added for the pub. 

Note that students do not need to explain how
they conducted their research, nor describe what

Date Time Activity
6 June 30 minutes Lesson – deciding question and initial research using textbook on value added.

7 June 10 minutes Visit to pub to ask publican if she will help me and to arrange meeting.

10 June 1 hour Lesson – planned visit to the pub. 

13 June 1 hour Visit to the pub: 30 minutes interview with publican, 30 minute observation.

16 June 1 hour Lesson – internet research on Enterprise Inns.

18 June 30 minutes Homework – devised and printed off questionnaire.

19 June 30 minutes Visit to pub to conduct questionnaire.

23 June 1 hour Lesson – work on results of questionnaire.

23 June 20 minutes After school session labelling research folder as appendices.

Total: 6 hours
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methods they used nor evaluate the process. The
write-up is the answer to the set question using the
research findings that the student has gathered. If, for
example, one of the main sources of value added
identified is the quality of the beer, then the analysis
might make reference to the range of beers provided.
The student might use a chart from the questionnaire
findings to show that the quality of the beer was the
second main reason given for visiting the pub. 

As students write up their answers, it is
important that they focus on using their research
wisely. It is acceptable for students to refer to their
research folders to support their work and to show
that they have demonstrated the requirement to use
a “range of sources”. In some cases two or three
sources may be sufficient, but some questions may
require more sources. The key is the appropriateness
of the research and how it has been used to help
answer the question. 

The final section is where students offer a
judgement in relation to the question. They should
use their analysis to arrive at a considered judgement.
If, in this case, the research showed that convenience
was the most important reason why customers in the
survey visited the pub and that the publican had
stated that she thought this was a key factor in
satisfying customer needs then the student could
reasonably conclude that this was the most important

way in which the business added value. The student
might use research on the future of the pub to show
how this could be enhanced and could also comment
on why this factor is more important than the other
sources of added value that have been analysed. 

On completion of the write-up, students should
not be allowed to make changes or additions to their
work. This will mean that it is likely that a wider
range of marks will be seen compared to those for
traditional coursework where students are given
endless chances to improve their work. 

Summary
Though there are likely to be practical difficulties at
first, as is the case with any new assessment, CA could
just end up being a far more pleasurable and
educationally satisfying experience for students. They
will have to be more focused, have to deal with
smaller but more manageable tasks and meet the
time constraints of the write-up. But students will not
face the boredom of having to revisit the same piece
of coursework over and over again to meet the
pressure to constantly improve it.

Andrew Ashwin is a content developer at Biz/ed
and chair of examiners for GCSE Business for
one of the major awarding bodies. A longer
version of this article appears on the EBEA
website.
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Economic wellbeing: 
making it work
The world requires us all to be far more
economically literate than ever before as recent
events have shown. The new secondary
curriculum aims to ensure that young people are
properly equipped to deal with these aspects of
their lives. 

The economic wellbeing programme of study includes
aspects of business and economics for all secondary
school students. The Department for Children, Schools
and Families is currently consulting on whether to
make this provision statutory from 2011.

If the proposed primary curriculum goes ahead, 
every child from the age of 5 will be included too. 
We therefore have an opportunity, as never before, 
to help young people deal more effectively with the
world around them. 

The programme of study
Economic wellbeing and financial capability brings
together enterprise, business and economic
understanding, careers and financial capability. Most
of this has been part of the school curriculum before.
The one new area is business and economic
understanding. At key stage 4 students should be
familiar with:
 a range of economic and business terms, including 

the connections between markets, competition, 
price and profit 

 risk and reward, and how money can be made 
through savings, investment and trade 

 how and why businesses use finance 
 social and moral dilemmas about the use of money
 personal budgeting, wages, taxes, money 

management, credit and debt.

The programme can only add value to students’
achievement and serve them well for the future.
When students understand a little of how the
economy works and what businesses are aiming to
achieve, they will be more able to make informed
decisions about their own routes ahead. When young
people know what they want to do and how to
achieve their objectives, they are more likely to be

successful. By developing enterprise capabilities, with
their emphasis on innovation, creativity, risk
management and risk taking, students will be well
placed to achieve in school and beyond. 

The Ofsted perspective
Ofsted is taking these changes seriously. According to
the new Ofsted guidance, inspectors, will be required
to evaluate how well young people develop
workplace and other skills for adult life. They will be
looking at:
 how well pupils develop the wider skills and 

personal qualities for working in teams, solving 
problems, organising activities and taking 
leadership roles 

 the extent to which pupils take an interest in, and 
pose increasingly sophisticated questions about the
“real world” and understand the importance of 
sustainable development 

 how well pupils are developing enterprise 
capabilities, including their approach to innovation,
creativity, risk management and risk taking, 
together with a positive attitude and the drive to 
make ideas happen 

 the extent to which pupils are developing an 
understanding of managing money, economics 
and business appropriate to their age (for example,
why there are different jobs, how they might 
decide what is the “best buy”, and notions of fair 
trade).

Source: Ofsted’s evaluation schedule of judgements
for schools inspected under section 5 of the
Education Act 2005.

Making it happen
Successful teaching in this area needs experts
and dedicated curriculum time. There might be a
temptation for schools to push it all into PSHE
time. This should be resisted: this is often
delivered by unwilling tutors, and the outcomes
are likely to be poor. Business and economics
teachers have a vested interest in not letting this
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happen. If students have a dreadful experience
of business and economics education lower
down the school, think what will happen when
it comes to making GCSE choices

As much of the material in the programme
of study is already included in most schools’
curricula, it is really a question of co-ordination.
Bring together the group of people involved.
They have the expertise. There is no need to
reinvent the wheel. Working together usually
gives you a louder voice. Make a plan and
present it to senior management. People always
prefer solutions rather than problems. 

What’s the plan?
Schools have a statutory responsibility to provide
careers education and students have an
entitlement to enterprise experiences. What is
your school doing? Can you develop this work to
incorporate economic and business
understanding? A short series of lessons will
convert experiences into learning. The EBEA has
worked with the Specialist Schools and
Academies Trust (SSAT) to develop lessons to do
this for enterprise activities. You can find them
on the EBEA website at www.ebea.org.uk:
search for SSAT and then select "Economic
wellbeing".

Another strategy is to make use of the
increased flexibility at key stage 3. Building
economic and business understanding into cross-
curricular activities can offer students an

engaging approach which can bring learning
alive. 

Most students understand the simple
economic relationships included in the
programme of study. Even in primary schools,
many children will have an answer when asked
how they set the prices for items on their stall at
the Summer Fair. It’s not a great step to
formalise this understanding and make it
transferable to other situations. 

Think about where this material fits with
other subjects – and where non-business and
economics staff might be involved. The are some
clear connections with geography, history and
citizenship. In design and technology, students
are already making decisions about their
products, about how and why they are
produced. In ICT, the economic implications of
access to and use of ICT offers another
opportunity.

Finally consider how to make economic
and business understanding became a way of
thinking? Some business and enterprise colleges
have embedded it across the curriculum so
students develop strong enterprise skills and
understand the economic concepts that drive
organisations. Have a look at the short video clip
on the EBEA web page mentioned earlier, it
shows how much learning can come from a
whole school getting involved in such activities.

Jenny Wales is a vice president of the EBEA.
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Delivering business within 
a non-business diploma
From September 2009, there are 10 diploma
awards available, though only one – the
Business, Administration and Finance Diploma –
explicitly mentions “business” in its title. Even
if your school or college is not offering this
award, there is plenty of scope for business
teachers to get involved in the delivery of other
diplomas. So what would you be letting yourself
in for if you chose to deliver part of the other
new diploma qualifications? 

Last September fewer than 12,000 students
accepted diploma places – well below the 50,000
predicted by the government. This year schools
minister Jim Knight has said that he expects three
times as many learners to take up diploma places. This
would appear to contradict the anecdotal evidence
I’ve so far come across during my attempts to ready
my department for its role in the delivery of the new
Manufacturing and Product Design (MPD) Diploma. 

There’s the first issue I have – the title. Could
that be turning students off? Where is the
acknowledgement of the business content? Of the
seven units that make up the course, the first three
are clearly designed to be delivered by business
teachers. 

The amount of funding used to support the
introduction and delivery of these new qualifications
suggests that diplomas are here to stay – for the
foreseeable future, at least. While recruitment may be
an issue beyond many deliverers’ sphere of influence,
there are plenty of other issues that deserve our
genuine attention and I would like to raise awareness
of some of the most pressing and hopefully offer
some possible solutions. So what are some of the key
issues?

Terminology
My role as a head of department probably now needs
to be redefined. Over the years I’ve also been a link
teacher, an assessor, an internal verifier and someone
with TDLB D32/33/34 awards. So how should I be
referred to from September and does it matter? The
answer appears to be “domain assessor” or possibly

“associate” – and yes, it does matter. So the first issue
appears to be the new terminology, and some
colleagues may be more familiar than others with the
likes of PLTS, functional skills, pathways and principal
learning. You quickly learn not to worry about these.
As for your role or title, that will dictate or even limit
your involvement within your school or college or
maybe the consortium to which it belongs. 

Lack of resources 
I have found a scary lack of resources out there. There
is plenty of content on the internet devoted to
supporting you and employers – visit, for example,
www.diplomasupport.org.uk, www.directgov.uk and
www.manufacturingdiploma.co.uk as well as the
websites of the awarding bodies, principally OCR and
Edexcel. However, finding resources that will actually
help you deliver the course is more difficult. (Note, 
I neatly avoid mention of the classroom here, as
diplomas are not really meant to be confined in this
way – more on this later.)

If you have been involved in the delivery of
BTEC courses, the chances are that the resources you
have been using will serve as a more than useful
foundation. Those external links you have nurtured
over many years could be invaluable. Having a
specialism may also mean some schools already have a
good resource set. I am not aware of a set text of the
kind you might buy to deliver a GCSE or a BTEC
course, and the exam boards are not giving much
assistance here. All the dialogue appears to focus on
your ability to engage employers. If this is to be the
“real deal” as far as vocational learning and teaching
are concerned, do you really need a textbook? You
could always get together with colleagues from
partner schools to create a bank of resources – it’s a
common starting point and brings us nicely to issues
relating to working within a consortium. 

Working within a consortium
Many of us are probably not used to working on a
week in week out basis with the school up the road
or the local FE college. Diplomas demand this level of
collegiality. What the award designers either forget or
simply choose to ignore are the practical issues this
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poses – all those meetings and cross-centre
communications, the arrangements to ensure lead and
domain assessors know their roles, quality assurance,
assignment writing and recruitment – all, of course,
placing demands on time.

Time 
We’re all short of time because as well as usual
distractions at this time of year (timetabling,
development planning, performance management,
etc.), there are new A level and GCSE specifications to
implement. And teaching. And marking. So how do
you make the extra time and how much time are you
likely to need? If I’m honest, I can’t answer that last
question. You make it up as you go along. My advice
is to ask your management team to formally allow
time for you and your colleagues to meet regularly
and to prepare the course materials. Schools are
receiving serious funding for these new qualifications,
so it would not be unreasonable to assume that a
chunk of this money can be set aside for this purpose. 

This is an important commitment, so make the
most of it. Don’t waste time attending meetings
designed to implement quality assurance if you
haven’t yet agreed a delivery model or written the
assignments. These are far more important. Systems
have a habit of working themselves out. Remember,
first there has to be something in place to assure the
quality of.

Employer engagement 
Those of us involved in vocational initiatives over the
years (my experience stretches back to TVEI and EIU)
are familiar with the practical issues associated with
bringing the workplace into our classrooms. Many
settle for the occasional visit to a local employer, or
for business managers making presentations to
students. Diplomas are meant to be truly vocational. If
you are now reaching for the panic button because
the local manufacturing industry has effectively been
outsourced or offshored, taking any hope of securing
student placements with it, then panic not. 

A communication from the Select Committee
on Education and Skills back in January 2007 sounded
the alarm bells long before you probably heard of
principal learning. OK, so it is not exactly reassuring to
know that in over two years little seems to have
happened, and you may feel as though you are now
being asked to invent the wheel by seemingly
introducing local employers to the diploma for the
first time. It is a challenge for sure, but extremely
rewarding when you get that first commitment. Don’t
start any communication with an employer with a
request for work experience (when the course

demands a minimum of ten days). Start by asking for
an exemplar document or a company profile –
anything that makes it easier for the business to
become involved. Who knows where that initial
commitment may lead. I expect that I will have to
enrol the help of many (as yet unidentified) employers
from across the region. 

Although this doesn’t have to be your first
partner, you should aim fairly soon to bring on board
a “champion”. This will be a business or individual
who will effectively promote your course on your
behalf. Best champions are probably both well
connected and active members of your local business
scene at some level. Sir Alan Jones of Toyota heads a
national body – Diploma Employers Champions
Network (DECN) – and this may be a starting point for
finding interested employers in your area. Whatever
you do, don’t assume big is best – you ignore smaller
firms at your peril. I have been thrilled by their
willingness to contribute to our diploma. Be creative,
and consider organisations like the CBI, Institute of
Directors, Unite, Institute of Manufacturing, your local
chamber of commerce or council. People in these
organisations may not offer anything tangible as such,
but they usually know someone who can. 

Although there are many challenges, diplomas
could deliver students better equipped to enter the
workplace with a set of skills unprecedented in the
14–19 curriculum. This is why my department will try
to bolster the four million plus employees in the
manufacturing sector next year. 

David Connolly teaches at Dixons City Academy
in Bradford.
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A Year 12 conference
Last year the EBEA worked with several
universities to provide teacher and student
conferences. This short report from Joe Cox
describes one organised at Portsmouth
University Business School. 

The Portsmouth conference
This July, Portsmouth Business School, in collaboration
with the Economics, Business and Enterprise
Association, held a very successful Year 12 conference.
The aim of the conference was to inspire pupils to
study business-related subjects when progressing to
higher education and to better understand the
academic side of university life. The event was
attended by some 80 delegates, including both
students and teachers. 

As part of the programme, attendees were
offered several interactive “taster” sessions in subjects
such as economics, law, marketing, human resources
management and business systems. There were also
two plenary sessions, on the topics of business and the
environment, and discrimination in the labour market. 

In the words of two pupils who attended on
the day, they enjoyed the experience because it was
“practical and relevant to my career path” and
“extremely interesting and relevant to life rather than
study”. Teachers attending the event also attended a
CPD session run in conjunction with a representative
from the EBEA. 

Very positive feedback was received from those
who attended and, as such, another Portsmouth
Business School conference has been planned for 
29 March 2010. This conference is being organised as
part of the university’s Year 12 conference series,
which is co-ordinated by the Education Liaison Team.
The programme will see each faculty hosting a
conference for college and sixth form students over
the coming academic year. For a list of dates, see
www.port.ac.uk/year12conferenceseries.

Support for your conference
If you would like the association to work with you to
organise a similar conference in your area please
contact Duncan Cullimore at the EBEA office
(office@ebea.org.uk).
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Resource Reviews
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AS Worksheets for Business Studies, Ian Marcousé and
Claire Marcousé, reviewed by Agnes Cserhati

OCR Economics AS, Colin Bamford and Susan Grant,
reviewed by Lucy Barton

OCR Economics A2, Colin Bamford, Susan Grant and
Stephen Walton, reviewed by Andy Reeve

Business Economics for AS level, A Handbook for Unit
2b, Edexcel Economics and Business Studies, Brian Ellis
and Alan Hewison, reviewed by Jo Bentham

Edexcel GCSE Business: Introduction to Small Business,
Alain Anderton and Ian Gunn, reviewed by Sara Ellis

Introduction to Economic Understanding, Keith Hirst
and Jonathan Shields, reviewed by Sara Ellis

Teaching Skills for Dummies, Sue Cowley, reviewed by
Cliff Ford

Supercapitalism, Robert Reich, reviewed by David
Horner

How I Caused The Credit Crunch, Tetsuya Ishikawa,
reviewed by Andy Reeve

The Credit Crunch, DVD, Classroom Video Ltd,
reviewed by Agnes Cserhati

Nudge, Richard H. Thaler and Cass R. Sunstein,
reviewed by Geoff Moran

The Age of Turbulence: Adventures in a New World,
Alan Greenspan, reviewed by Sheila Pugh

A LEVEL BUSINESS STUDIES

AS Worksheets for Business Studies, Ian
Marcousé and Claire Marcousé, A-Z Business
Training Ltd, 2008, photocopiable, £95 + VAT + p&p,
discount for second copy. Tel. 020 8540 4188.

If you liked Ian Marcousé’s A-Z Business Studies
Workbook, you will certainly welcome this resource. If
you have never come across Ian’s workbook before,
then this set of worksheets is definitely a good place
to start. This time Ian has teamed up with Claire
Marcousé, his daughter, to develop a set of innovative
and extremely adaptable worksheets for the new 2008
AQA business specification.

Content and course coverage 
The content provides an excellent match with the new
two-unit AQA AS syllabus, which makes the
worksheets an extremely valuable resource to use in
lessons as well as for independent learning outside

the classroom. The authors include topics that
students typically find hard such as price elasticity and
cash versus profit, topics that are new to the 2008
specifications such as entrepreneurship and customer
service, and topics that are loved by examiners and
regularly appear in examination papers such as
market research and organisational structures.

Format, style and user-friendliness 
This resource is very user friendly. It is easy to navigate
– you find the topic areas in alphabetical order – and
moreover it comes in a ring binder, which is ideal for
photocopying. It consists of 100 sheets of stiff A4
paper, with a full page worth of questions on one side
of each sheet and the answers printed on the back.

The pack includes a CD containing all the materials,
which is ideal to install on your PC or to put on the
VLE for students and colleagues to access. I suggest
you put the questions file on the VLE, adding the
answers later as and when it is necessary. All topic
areas encourage students to use the relevant exam
skills: recall knowledge, demonstrate application and
provide evidence of analysis.

How it might be used 
This is a very versatile resource. I have managed to use
it year round, without it getting too predictable and
monotone for both my students and myself. I have
made full use of both the CD and printed version. In
the classroom the worksheets can be utilised as a
starter activity, as a plenary at the end of the lesson to
check knowledge and understanding, or the activities
can be comfortably incorporated into the main part of
the lesson. At revision time I have revisited some of
the topics and used the sheets again to reinforce
student learning. I have successfully used both the
printed and the electronic version for quick classroom
tests. If you then put the answers on the VLE, students
can practise their peer-marking skills. The CD version is
also ideal for some self-assessment, which students
can do in their own time.

Value for money 
At £95 plus VAT for the first copy, or £59 plus VAT if
buying a second copy, the pack provides teachers and
students with comprehensive material for the
duration of the year and beyond. You get a lot for
your money: a printed copy that is of a high quality
and will last, and the CD which I have found
invaluable.

Overall rating 
I would highly recommend it. This resource is
something that you will no doubt use over and over
again in a variety of different ways whether you are
an experienced teacher or new to the profession.
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There are separate versions for AQA, Edexcel and OCR
courses. I teach the AQA specification and, if you do
too, I would certainly recommend that you include
this title in your portfolio of resources. It is a must
have on your bookshelf. All the worksheets are very
accessible to all learners, yet sufficiently challenging in
order to keep the more able students engaged. It is in
constant use in our business studies department.

Agnes Cserhati is tutor of business studies at
Esher College, Surrey.

A LEVEL ECONOMICS

OCR Economics AS, Colin Bamford and Susan
Grant, Heinemann, 180 pages, £17.99, ISBN 978 0 435
692209

OCR Economics A2, Colin Bamford, Susan Grant
and Stephen Walton, Heinemann, 350 pages,
£19.99, ISBN 978 0 435 69221 6

These textbooks are the officially endorsed OCR
economics titles for A level. The authors have plenty
of experience as Colin is the chief examiner for
Economics Advanced Level and Susan and Stephen are
principal examiners.

The AS text 
The initial chapter of the textbook provides the
reader with a helpful insight into the requirements of
the AS course. Emphasising the economist’s tool kit, it
provides a useful resource to dip into both at the start
of and during the AS level year. Part 1 covers “markets
in action”, the microeconomics module (Unit F581) of
the OCR course. Part 2 on the national and
international economy relates to Unit F582, the
macroeconomics module.

The chapters are logically structured to follow the
specification. Each starts with a summary box with
learning objectives. This bullet pointed list links
directly to the specification and as such helps students
to focus on the requirements of the unit.

In each chapter there are useful activities, which
range from undertaking numerical analysis to
applying theory to current world issues. These
activities provide material for homework or for use
during lessons. Of particular use are the discussion
questions usually included as the final part of the
activity. These really help to develop the ability to
evaluate concepts, a higher level skill that will help
students to achieve the top marks in the exams. A
beneficial addition to the book would be to include a
mark structure with the activities and, possibly, an
answer guide for teachers. This could perhaps be
made available on the Heinemann website. 

The key terms included in the specification are
highlighted throughout the chapters in definition
boxes. They are also duplicated in the glossary at the
back of the book, which acts as a very useful
reference tool when students are developing their
knowledge of the subject.

The figures and diagrams in the book are clear and
well explained. Unlike other generic textbooks, this
book focuses only on the diagrams that are required
in the OCR specification. A particularly helpful aspect
of the book is the inclusion of “learning tip” boxes.
These provide good advice designed to help readers
avoid common mistakes or remember more tricky
elements of the subject. My students have found this
aspect of the book particularly helpful.

At the end of each of the two main parts of the book
is an “exam café”. This is an excellent addition and an
improvement on the equivalent book published for
the legacy specification. The exam cafés include
excellent revision aides such as a quick-fire quiz which
students can complete prior to their exam. The sample
exam questions and answers and the “hot tips”
section are particularly helpful for emphasising exam
technique: this is literally the chief examiner talking to
students. I found the exam practice paper particularly
valuable when preparing students for their exams. A
mark scheme for the practice exam paper would be
useful, and could perhaps be included in the
Heinemann website linked to the book. 

In summary, I think that the book is a crucial addition
to any departmental library. We have used it as our
main AS textbook this year and plan to adopt the A2
textbook from September. Other textbooks are
available, but this book focuses specifically on the
requirements of the OCR specification and is
invaluable in equipping students for their exams. 
I would highly recommend it to any centre following
the OCR course.  

Lucy Barton is head of economics and business
studies at Newcastle-under-Lyme School.

The A2 book
The OCR specification allows teachers to choose
between two optional modules: Transport Economics,
and The Economics of Work and Leisure. After taking
the optional module, students go on to take a module
called The Global Economy. This textbook covers all
three modules and is structured in a similar way to the
AS version.

All the useful features of the AS book are employed
for use at A2. There are learning objectives, clearly
labelled definitions, activities, learning tips and a
glossary. The text reminds students to recall their
experiences at AS level and encourages them to
reread the AS volume of the textbook. For example, a
learning tip in the book might say: “Before reading
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the next two sections, check the information on the
factors influencing demand and supply in OCR AS
Economics pages 28–31 and 35–37.” Although there is
nothing wrong with this approach, indeed it is good
that students are signposted, it does mean that Year
13 students require easy access to the AS version to
make their independent learning fully effective. This
clearly has costly implications for department budgets.

I particularly liked the link to the Heinemann hotlinks
website. At various stages in the book, students are
encouraged to log onto this website and type in a
provided express code. On the displayed webpage
they will find links to various websites which will
further aid learning. I like this multimedia approach
and would hope that it might be further developed in
any future editions published by the author team. 

The student activities tend to be relatively short-
answer questions with a small piece of text to support
answers. It might be helpful if the questions were
allocated marks to provide some guidance for
students. Many activities end with a “stretch and
challenge” question. The new specifications contain
stretch and challenge as a component of the
assessment. These questions encourage students to
focus on evaluating their written responses
(assessment objective AO4) and to making informed
economic judgements.

The excellent “exam café” section at the end of each
module encourages student-centred learning. There is
a “refresh your memory” section which breaks the
module down into small sections and signposts
students to the relevant page. The café section also
includes sample student answers to questions, with
examiners’ comments on their responses. Perhaps in
future editions these comments could be on the
website, allowing students to peer mark the sample
answers first. 

Overall, I am very impressed by this publication. It
represents good value for money and is well written
and constructed by an experienced team of examiners.
If you follow the OCR course, I strongly recommend
that you purchase this book for your students.

Andy Reeve is head of sixth form at The Grange
School, Northwich.

A LEVEL ECONOMICS AND 
BUSINESS STUDIES

Business Economics for AS level, A Handbook for
Unit 2b, Edexcel Economics and Business Studies,
Brian Ellis and Alan Hewison, Anforme, 116 pages,
£8.95, ISBN 978-1-905504-26-8

The key to the appeal of this publication lies in its
description as a handbook rather than a textbook. It is
in a paperback format and this has appealed to my

students who have been happy to highlight and
annotate relevant information. It is easy to
incorporate into a subject folder and highly portable
as well as very user friendly. 

The content is sequenced in line with the specification
coverage. The book is designed to be used as students
embark upon Unit 2b, and the assumption is that the
students will have already studied Unit 1. Students are
encouraged to periodically revisit the concepts and
detail from the introductory unit. 

Each chapter is divided into sections with headings
that provide a stimulus question or a subject concept
or idea. These are clearly presented, allowing students
to generate a list of study topics or to create a mind
map of relevant concepts and issues. Real business
issues and economic data are highlighted, and are
often used as stimulus for data response questions.
There are a few colour images, but there is little use
of full colour. However, far from this being a
disadvantage, it makes easier for students to add their
own annotation. 

The business scenarios are current and relevant. They
have been very useful in generating discussion. My
students used a short paragraph on Domino’s Pizza as
the focus for a classroom debate about “recession-
proof” industries. Key terms are highlighted and
explained. My students like the index being
condensed into one page.

This is a versatile resource that can be used in the
classroom or for independent study. I have used some
of the opening business scenarios as starter activities
to encourage immediate engagement, and the data
response questions are useful for homework or
independent study. There is a high density of text, but
students feel that it is accessible and sufficiently
detailed.

At a retail price of £8.95 (with a £1 discount for orders
of more than 10), the resource is excellent value for
money. As a handbook, it is difficult to compare with
other textbooks, but its effectiveness lies in the fact
that students use it on a regular basis because they
can easily carry it around with them.

I would have liked to see greater reference to
examination technique and a link to the way in which
the assessment objectives for the unit can be
achieved. Answers for the 58 data questions are
published as a separate resource.

As there are very few resources which encompass the
ethos of a combined business and economics
approach, this handbook is invaluable. I would most
certainly recommend this resource. There is a similar
handbook in the pipeline for Unit 4b of the A2
specification.

Jo Bentham is subject leader for business and
ICT at King Edward VI High School, Stafford. 
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GCSE BUSINESS STUDIES AND BUSINESS
AND ECONOMICS

Edexcel GCSE Business: Introduction to Small
Business, Alain Anderton and Ian Gunn, Pearson
Education, 2009, £14.99, ISBN 978-1-84690-496-7

Introduction to Economic Understanding, Keith
Hirst and Jonathan Shields, Pearson Education,
2009, £14.99, ISBN 978-1-84690-499-8

These books are Edexcel’s own resources to support its
new Business and Economics GCSE. Introduction to
Small Business also supports the Business Studies GCSE
and the Business and Communication GCSEs as these
qualifications share the same first year specification.
As you would expect the contents mirror the exam
specification, making it very user friendly for the busy
teacher.

The design is bright and colourful, with big bold
diagrams and pictures of smiling people. I am not so
keen on the (admittedly few) pages that have text
printed on tinted panels, because they are harder to
read and will not photocopy well. The books are an
inviting size, not so massive that students are put off,
and the chapters are short. There are only a few key
terms for each chapter, which makes them more
impactful, and they are clearly set out and succinct in
definition. Each chapter has a multiple-choice test
yourself section, which is popular with students, a
section providing exam tips, and an exam question
with an answer and examiner feedback. The
downside, particularly with the second year book, is
that the information is quite superficial. When I
trialled a chapter with my current students they
thought the content stated much of what they knew
already and they could have done with a bit more
substance. 

This new course is very similar to the pilot course,
which my centre participated in. I know from
experience that a textbook is very important in the
first year of this course – the focus on enterprise
makes it quite different from previous GCSE
specifications and so older textbooks are not as
relevant. The original textbook endorsed by Edexcel
for the first year of the pilot course was Introduction
to Enterprise by Ian Marcousé. It was lively, very
topical, well illustrated and unlike most textbooks,
extremely popular with students The updated second
edition is available now for £6, which is a bargain. The
font is bigger than the new Edexcel books and there
is a larger margin surrounding each page which
makes it much clearer to read and easier to
photocopy. So I am buying a set of these, and keeping
my inspection copy of the new Edexcel textbook to
use as an additional resource. As to what I buy to
support the economics component in the second year,
I am going to wait and see what the Marcousé

equivalent looks like. I must say it is very nice to have
the choice.

Sara Ellis is curriculum leader for business and
economics at Uckfield Community Technology
College in East Sussex.

TRAINING TO TEACH

Teaching Skills for Dummies, Sue Cowley, John
Wiley & Sons, 2009, 360 pages, £16.99, ISBN
9780470740842

The “For Dummies” series is well known for providing
practical, step-by-step guides. So the combination of
such a well-established brand with a popular author
such as Sue Cowley is bound to grab the attention of
many aspiring and practising teachers. What we get is
a theory-free, standards-free and strategies-free book,
full of tips and advice that the author has developed
over many years in the field. 

Content 
The book is divided into six major parts covering
development of a personal teaching style, teaching a
class, managing a class, dealing with different kinds of
people, succeeding beyond the classroom and a final
part of thirty tips for engaging a group, managing
behaviour and dealing with stress. Each part is further
divided into three or four chapters dealing with the
topics in greater depth. The major areas of lesson
planning, classroom management and developing
engaging activities for a diverse range of school pupils
are well covered, as are those that might not be
expected, such as managing paperwork, extra-
curricula activities and self evaluation.

Format and style and user friendliness 
This book interacts with readers as they might interact
with a colleague or friend, offering a “conversation”
with someone with many years of experience. It
provides a series of icons highlighting parts of the text
that the reader should remember, issues to be warned
about or think about, and parts that provide practical
tips. In this way, it is a very easy book to engage with
and one that takes the reader on a reassuring journey.
In each section, there is a huge range of bullet
pointed issues, ideas and points for consideration that
provide a checklist for the reader, rather than
necessarily in-depth solutions.

How it might be used 
It is aimed at both those new to the profession and
those who have been teaching for some time but may
need reminding of some skills. I can see it being used
predominately by those who are in training to teach,
who have already had clear down-to-earth advice
about “getting the buggers to behave” and want to
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have something similar for the other things they are
facing in their training or induction year, from lesson
planning to parents evenings, from working as part of
a team to dealing with the paperwork. A more
experienced teacher might dip into the book if
moving school or facing changed circumstances. It will
provide some additional or fresh ideas to manage
their situation. 

Many a student teacher is looking for top tips or the
“silver bullet” for managing a difficult situation. If this
book only attempted to do just that, I would have
some reservations. However, much of the book is
concerned with helping readers to recognise that they
must develop their own style. It poses many questions
about the way they want to develop as teachers, as
well as giving many examples of strategies that the
author has used, witnessed or picked up over the
years – most of which are clearly sensible, some of
which are humorous and some of which seem
decidedly risky! 

Value for money 
This is not a textbook that will help new students
write assignments or provide in-depth solutions to the
challenges that teaching will throw at them, such as
differentiation or assessment. There are many books
that will do that, but this will provide some practical,
common-sense approaches to the skills of teaching
and hopefully make readers think about what it is
they need to do for themselves to become the best
teachers that they can.

Recommended? 
Regardless of any recommendation I might make, I
suspect that student or trainee teachers will be
thumbing their way through this book to find
practical guidance for the classes they are starting to
teach. However I would recommend it to my student
teachers, in particular the first part, but I would also
encourage new teachers to sit down with an
experienced friend and have the conversation for real.

Cliff Ford is principal lecturer for the PGCE in
Secondary Business Education at Roehampton
University.

GENERAL 
Supercapitalism, Robert Reich, Icon Books, 2009,
£8.99, ISBN: 978-184831046-9

Robert Reich is best known as Bill Clinton’s labour
secretary and was a member of Barack Obama’s
Transition Economic Advisory Board. In this book, he
provides an excellent guide to some of the common
economic ailments (widening income inequality,
deteriorating environment and worsening job
security) facing most major developed economies.

Reich’s central proposition is that we are all, as
workers and as citizens, losing out as competition
between businesses intensifies on a global scale. The
flipside to this is that we all gain – both as investors
and, more prominently, as consumers – as choice,
quality and competitive pricing arise out of the
increasing intensity of the competition. Reich’s belief
is that big business is not fundamentally evil, or
negligent, but is simply acting out of a survival instinct
and that pressure from consumers and investors has
forced business to continually seek out better deals.
These better deals will always mean businesses look to
cut costs, to cut the workforce and so on. Hence we
have the apparent contradiction that we can both
gain and lose at the same time.

Reich outlines how pressures are being placed on
businesses and how businesses themselves are
responding. The use of corporate and political
lobbying, the increasing incidence of political
donations and increasing recourse to legal means
have all led to a reduction in the power of the citizen
as businesses look for that extra edge to keep profits
high and prices low.

The style of the book is provocative while remaining
frank and honest. The case Reich builds up is
supported at each stage by very effective use of
examples and evidence from the last fifty years. Reich
pulls no punches and is not afraid of regularly
confronting us with the idea that we are all, in some
part, responsible for gradual reduction in the power
of the democratic system in the Western world.
The book does not relate directly to any of the new 
A level specifications, but it would not be a bad idea
for teachers to have Supercapitalism as part of their
own personal reading list over the next few months.
As unemployment increases in the UK, students of
economics will be looking for explanations and
remedies. While this text cannot completely answer
why unemployment is set to surge, it can certainly
provide answers as to the main causes of job
instability and loss of workers’ bargaining power.

The book is an interesting read in its own right.
Students will benefit as it will almost certainly raise
awareness that there are often no easy answers to the
problems that developed nations face. Although it is
written from the American perspective, many of the
businesses mentioned will be familiar to all (such as
Wal-Mart, and Ben and Jerry’s). The problems that the
USA is facing apply equally to the UK. Reich does
attempt, albeit briefly, to provide some solutions to
the issues raised. However, I am not going to state
these here as I would not want give people an excuse
not to read this excellent text. 

David Horner teaches at The Sixth Form College
in Colchester.
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How I Caused The Credit Crunch, Tetsuya
Ishikawa, Icon Books, 2009, paperback, £8.99, ISBN
978-1-84831-067-4

Tetsuya Ishikawa is a PPE graduate of Oxford University
having been educated at Eton College. He then went
to work in the City, working as an investment banker
at ABN AMRO, Goldman Sachs and Morgan Stanley. He
worked at the forefront of the credit markets,
structuring, syndicating and selling credit derivative,
CDO and securitisation products to investors.
Eventually, he was made redundant by Morgan Stanley
in May 2008. He is now a freelance journalist, writing
frequently for The Guardian.

After his City career, Ishikawa decided that he wanted
to inform the population as to why some city bankers –
and the poorly regulated organisations in which they
worked – were partially responsible for the beginnings
of the credit crunch. How I Caused The Credit Crunch is
a fictitious account of the lead up to the financial crisis.
However, it very much reflects the true workings of the
financial sectors and life working in the city. It is based
around a character called Andrew Dover, a city banker,
who at the start of the book is made redundant by his
employers. The book then charts the story of this
banker from graduating at Oxford to gaining his first
city job at a firm called Vandebor and beyond. Andrew
then moves into a job travelling to the United States,
where we are introduced to the topic of sub-prime loans. 

This is a very well written and crafted book which is
incredibly true to life. It would be unfair to comment
more on the story as it is a work of fiction and
therefore would spoil any surprises. But needless to say,
I enjoyed reading the book and would recommend it to
those students who are interested in going into this
line of work. At the end of the book there is a glossary
of all the technical terms used in the books, such as
option ARMs, managed CDO, CDS and MBS. This is an
excellent resource in itself. 

If you are going to encourage students to read the
book, then it needs to come with a very mild health
warning regarding some inappropriate language.
However, this truly reflects the language which is used
in the City and only appears infrequently throughout
the book. I would also suggest that you recommend
that readers find some footage of interviews with
Tetsuya Ishikawa. If you log onto www.vimeo.com and
search for Tets Ishikawa, there are currently three
interviews (from the BBC and Sky). In one, the author is
interviewed by Huw Edwards about his motivation for
writing the book.

A good extension activity is also to search on The Guardian
website for some of Tetsuya Ishikawa’s freelance
articles. These are generally well written and fairly easy
to comprehend for a more able student at A level. 

Andy Reeve is head of sixth form at the Grange
School in Northwich, Cheshire.

The Credit Crunch, DVD, 24 minutes, Classroom
Video Ltd, www.classroomvideo.co.uk

We all know that teaching up-to-date subject matter is
exciting but never easy, mainly due to lack of good and
relevant resources. Since last September I have spent
much time in the classroom discussing the credit
crunch. My biggest challenge was to give my students a
very simple yet effective explanation of this topic. The
media often does not paint the full picture or uses
terminology that is too complex for students. So I was
very much looking forward to look at Classroom
Video‘s film.

Content 
This is a very comprehensive DVD about the credit
crunch. The film explains the meaning of the term,
investigates the causes, looks at the winners and losers,
and finally provides the audience with some realistic
options on how the credit crunch might be resolved. I
particularly like how the film makers cleverly use the
analogy of a local burger bar to make the topic more
accessible and understandable for the key stage 4
target audience.

Format, style and user-friendliness 
The DVD starts off by explaining the key terms. This
saves teachers finding the time to create a key terms
list, and it will encourage students to be more engaged
in the lesson. The film is organised into clearly defined
chapters. This gives you flexibility in incorporating the
film into your lessons, as you do not have to watch it in
one sitting. For example, you could focus on certain
parts in one session, such as the causes of the credit
crunch, and then look at the possible solutions in
another session. You could use the section on winners
and losers in a further session.

How it might be used *****
I particularly like this DVD because not only can it be
used in a variety of different ways, but it is suitable for
business, economics, tutor sessions, personal finance
and economic wellbeing classes. Although the original
target audience is key stage 4 I would not hesitate to
use it in my key stage 5 classes or tutorial sessions.

Value for money ***
The DVD comes with a very handy teacher resource
pack. I certainly think that it is good value for money,
although it is hard to be definite in that there are very
few competing resources that can help key stage 4
students with this topic.

Overall rating *****
This is a fantastic resource on this very current topic.
This film presents a balanced and well-structured
argument that makes it very accessible to all learners. I
particularly like the key terms explanations throughout
the DVD, and I strongly believe that this makes a real
difference in the level of student engagement and
understanding. I know that I will be showing it in my
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lessons and will also recommend it to any colleague
who wishes to gain understanding of the credit
crunch.

Agnes Cserhati is tutor of business studies at
Esher College, Surrey.

Nudge, Richard H. Thaler and Cass R. Sunstein,
Yale University Press, 2008, 293 pages, hardback
£18.99, paperback £9.99, ISBN 978-0300122237

When I was an undergraduate (admittedly at a time
when Adam Smith was regarded as something of a
young upstart), economics was fairly straightforward.
As long as you learnt the models, and could apply a
bit of maths, all was well. The jargon would impress
your friends, and all you really needed was the ability
to suspend your disbelief about some aspects of the
theory – a problem easily resolved by the application
of generous amounts of ceteris paribus.

Economics has recently taken a rather different turn.
Economists have started to question the premises on
which much economic theory has been predicated,
particularly in terms of what motivates people in the
decisions that they make, and there has been
something of an avalanche of new books giving a
different take on the subject.

Nudge is concerned with the way in which “choice
architects” influence the choices we make. It begins
by dividing people into “econs” (rational beings who
operate just as economic theory says they should) and
“humans”, who are irrational and resolutely refuse to
act as economic theory says they should. Given that
humans vastly outnumber econs in the population,
what can be done to try to ensure that humans make
decisions that are in their best interests? Because the
authors are self-confessed libertarian paternalists, they
try to suggest how this can be achieved by “nudges” –
actions which “alert, remind or mildly warn another”.
As libertarians they have no wish to dictate to people
how they should behave, but as paternalists they
want people to act in their own best interests. 

The early chapters of the book provide many amusing
examples of irrational human behaviour and how it
can be countered. Humans operate under two
cognitive systems, the automatic and reflective. The
former allows us to act without conscious thought –
such as ducking when a ball is thrown at us
unexpectedly. The latter system involves some
conscious effort. When the aircraft hits turbulence our
automatic system says: “The plane is shaking! I’m
going to die!”; whereas our reflective system says:
“Planes are very safe!” Nudges are a way of allowing
people to “rely on their automatic systems without
getting into terrible trouble”.

Having looked at the various ways in which our
automatic systems may mislead us, Nudge takes us
through a variety of scenarios in which choice
architects can help us to make more rational decisions.
We humans tend to be overly fond of the status quo,
and will go along with it in many instances even
though there may be better alternatives . We tend to
want to “follow the herd” in the belief that if
everyone else is doing something, it must be the right
thing. The authors’ argue that “for all their virtues,
markets often give companies a strong incentive to
cater to (and profit from) human frailties, rather than
to try to eradicate them or to minimise their effects”,
so that we need a nudge in the right direction to
prevent us from making incorrect choices. An obvious
example is the sale of extended warranties. These are
over-priced, set about with exclusion clauses and
grossly overestimate the likelihood of the appliance
malfunctioning, and yet people continue to buy them.
And since they do, the market has no incentive to
stop selling them. The authors also turn their
attention to privatizing social security, improving
school choices (yes, vouchers!) and saving the planet.
Other less obvious examples include increasing the
supply of organ donations, privatising marriage, and
encouraging people to save. In every case, the aim is
to show how people can be offered choices which
“nudge” them in a particular direction. 

The authors’ sometimes radical views are balanced by
the penultimate chapter, in which they consider the
numerous objections which can be raised to challenge
their ideas – the “slippery slope” of libertarian
paternalism. They conclude, perhaps not surprisingly,
that the benefits which society can gain from using
nudges makes taking “a few cautious steps down that
possibly slippery slope” a worthwhile adventure.

It is claimed that David Cameron put Nudge at the top
of the reading list issued to the Shadow Cabinet last
summer. Should it also be on the reading list for 
A level economists? There is much here which can give
students (and teachers) another perspective on the
subject. However, this is a book written by US
academics primarily for the North American market. 
I will confess that I was insufficiently enthused to try
to find out what a “401(k)” is, but the authors assume
that readers will have at least a working knowledge
of US personal savings regimes and healthcare
procedures. For UK readers, this is a book to dip into
rather than to read from cover to cover. Once you
have grasped the basic ideas from the early chapters,
go on to explore the parts which are of interest. Like
many of the “new economics” books, Nudge deserves
a place in the department library and, with the caveat
about the US perspective, should be recommended to
students intending to read economics at university. It
is for the most part a very thought-provoking read.

Geoff Moran teaches at Bosworth College,
Northampton.
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The Age of Turbulence: Adventures in a New
World, Alan Greenspan, Penguin, 2007, second
edition 2008, £10.99, 544 pages, ISBN 9780713999822

The pre-eminence of competitive markets and private
ownership in achieving prosperity for all is the major
theme running through Alan Greenspan’s tour de
force. Capitalism works by “creative destruction”
(Greenspan much admired Schumpeter but was not
attracted to Keynes’ policy ideas) and the creation of
new enterprises requires competition and strong
property rights. The “destruction” creates anxiety
which has typically been ameliorated by the safety net
of a welfare state but at a cost to the promotion of
creation. Greenspan has little to say on the balancing
of the two, but he is concerned with the increasing
income inequality in the US. This, he says, needs to be
addressed by improving education and thus raising
the skill and income levels of the poorest.

Just under half of The Age of Turbulence is about
Greenspan’s career from professional saxophonist via
economic researcher to his chairmanship of the
Federal Reserve Bank (the Fed). The second half of the
book is a grand but rather more superficial tour of
the major economic issues and countries in the world
today. There are chapters on economic growth,
globalisation, energy, China and Latin America among
others.

Greenspan first entered public life and politics with
Nixon’s campaign team in 1967 and undertook various
governmental and advisory roles. In 1987 he was
appointed chairman of the Federal Reserve Bank.
Independent of the US government, the Fed’s brief is
to create the “monetary conditions needed for
maximum sustainable long-term growth and
employment”. In practice this has been interpreted as
maintaining low and stable inflation, as a necessary
condition for sustainable economic growth. 

During the 1990s he presided over an extraordinary
period of high growth, falling unemployment, and
apparent absence of inflationary pressures. In the
chapter on “irrational exuberance”, he recounts that
as unemployment fell below the estimated NAIRU
there was pressure on the Fed to raise interest rates.
Greenspan resisted: he believed the new microchip
technology was finally feeding through to increased
productivity (despite the absence of evidence in the
official statistics), thus relieving any inflationary
pressure. Events proved Greenspan correct. Elsewhere
in the book, Greenspan acknowledges that
inflationary pressures were also subdued during most
of his tenure due to the huge increase in the supply of
labour to the world market in traded goods as China
moved towards a market economy.

Despite the low consumer price inflation, stock prices
were booming in 1996. Persuasion (with his famous
speech referring to irrational exuberance) and a rise in
interest rates produced only temporary respites as the
stock market continued to grow for three more years.
Greenspan concluded from this episode that central
banks cannot tell when asset prices are overvalued
and wrote “we never tried to rein in stock prices
again”. Thus, although Greenspan believes markets
are subject to periods of irrational euphoria, fear and
panic resulting in “mispricing”, he argues that
governments and central banks do not know the
correct equilibrium price. The only sensible course of
action is “damage limitation”. This is best achieved by
having a competitive and flexible market economy.

Greenspan completed his book in mid 2007, just
before the credit crunch began. The second edition
(published in 2008) contains an epilogue in which he
argues that the Fed could not have done any more:
given the huge underpricing of risk worldwide, (for
example, in June 2007 CCC rated ‘junk’ bonds in the
US were only just over four percentage points higher
than 10 year US treasuries), it was inevitable that
something, though not necessarily the sub-prime
housing market, would trigger a crisis. He notes that
there have been periods of mispricing before but no
one is ever sure how they will end. The crash this time
was exacerbated by the linking and, so double failure,
of the banking and securities markets. Greenspan
does not advocate tighter regulation (other than for
fraud) as regulators have less information and banks
have the incentive to self regulate to restore trust.
However, this was written before the current recession
began and perhaps a second epilogue would reveal
different views.

This is not a technically demanding book but it is long
and very detailed. So I would suggest that it would
interest only very keen A level students. I would
recommend it to teachers of economics, the chapters
on Greenspan’s life pre-Fed and on the conduct of
monetary policy are fascinating. It is also perhaps
encouraging to note that Greenspan was 61 years old
when he was appointed chairman, an age when most
teachers have retired, and 80 when he finally
resigned.

Sheila Pugh teaches economics at Thomas Mills
High School, Suffolk. 
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