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Message from the editor
A great deal has happened since the last edition of TBE was
prepared in the Autumn, the Wolf Report and the debate
about the effect the English Bac will have on the future of our
subjects being just two of significance. The EBEA has been at
the forefront of putting across the interests of Business,
Economics and Enterprise education at the highest levels and
many thanks are due to Duncan Cullimore for his sterling
efforts in rousing the troops. 

Mr Cameron’s speech about ‘the enemies of Enterprise’ did set
me wondering just who these people were. Could it be those 

who might oversee Business Studies, Economics and Enterprise
being squeezed from the curriculum as Heads chase ever
higher league table positions?

As always, your views on these issues would be welcome for
the next edition along with any other interesting lesson ideas
or topics relevant to our subjects which you may want to share
with colleagues. I think that this edition highlights just how
dynamic and dedicated teachers are in our disciplines. Maybe
we need to send a copy of TBE to Mr Gove …

Andrew Ashwin
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ADIL KHONAT

A new look at Enterprise
Enterprise and Enterprise skills form the basis of a
number of Business Studies qualifications as well
as being an integral part of the curriculum in many
schools. This article presents some background
thinking on Enterprise and outlines an interesting
way of introducing Enterprise skills and qualities
to students regardless of whether they are looking
at Enterprise for the first time or revisiting it as
part of revision.

Teaching Enterprise is something you will either love or
hate. I am lover of Enterprise, the power of Enterprise
and the fact that it does not discriminate. Anybody can
start their own enterprise, regardless of their gender,
religion, culture, social class, background or anything
else. When teaching students about entrepreneurs, what
it means to be entrepreneurial and everything that goes
with it, it is easy to fall into the trap of stereotyping
Enterprise, associating it with business start-ups. I believe
there is a lot more to
Enterprise and that
Enterprise has a lot more
to offer.

The stereotype?
When you think of an
entrepreneur what sorts of
images/thoughts are
conjured up in your mind?
For many people (and
students) it could be
someone famous, such as
Bill Gates, Alan Sugar, Theo
Paphitis, James Dyson,
Richard Branson or another
of the TV millionaires who
are seemingly portrayed as
being the embodiment of
what it means to be an
entrepreneur. 

This list perhaps confirms a misconception that all
entrepreneurs are millionaires and have lots of brilliant
ideas on how they’re going to make their next million or
two. The fact is that two out of three new businesses
will fail. Maybe it is time to put Richard Branson, James
Dyson, Anita Roddick and the well and truly overdone
entrepreneurs in Business Studies on the back burner for
a while. To support this idea, some facts about small
businesses may prove interesting.

Figures from Bytestart.co.uk, a small business portal,
show that there are around 4.3 million enterprises in the
UK. Of these, there are around 2.7 million sole traders,
approximately 520,000 partnerships and just over a
million limited companies. Small businesses classed as
having 0-49 employees account for over 46 per cent of
employment. 99.3 per cent of enterprises employ
between 0 and 49 people, 27,000 employ between 50
and 249 people and just 6,000 employ more than 250
people. 3.2 million small businesses employ no people.

Figures such as these help put business into some
sort of perspective. These 3.2 million small businesses are
not hiding millionaires – that privilege is the preserve of
a very small minority of entrepreneurs. So, it may be
worth dispelling at an early stage the idea that
Enterprise is about making a million. So what is it
about?

Young parents as
entrepreneurs
Having attained the
funding from the phone
company O2, I have started
my own social enterprise,
aiming to motivate and
inspire young parents to
consider the option of
Enterprise. Many sceptics
have asked, ‘How many
young parents are
interested in starting their
own business?’ There’s only
one way to find out. With
a greater number of young
parents within and outside
the school community, I
believe we should offer
greater levels of assistance
to such groups. Offering

some form of business start-up extra-curricular activity
open to all, we can make a difference.

Some of the young parents I have worked with have
offered some inspiring ideas. One young parent, having
spotted a niche in the market, has recently started a
course in nail art alongside taking extra modules in hair
and beauty. The parent noticed that there are now nail
art studios popping up on every corner of the high
street. Hair and beauty is a competitive industry with
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many salons everywhere you go. If you can’t get to
the salon, there are people that can come to your
house.  

This young parent sat back and asked some key
questions, ‘What about blind people? What about
deaf people? What about the disabled? Don’t they
have a right to look good?’ They may not be able to
get to a salon or feel comfortable with a stranger in

their home. Having spotted a gap in the market, she is
planning to explore the possible opportunities.

In introducing Enterprise and entrepreneurs to
students and in looking for inspiration, we do not
have to travel far – after all, the figures suggest that
there are plenty of small businesses. When looking for
ways to engage students, therefore, we do not need
to turn to the tried and trusted larger corporations –

6

Suggested lesson activity

Would you describe a young parent as an entrepreneur? Take, for example, a teenager, who left school with
few qualifications, is responsible for bringing up a child, is living in a council house and is in receipt of
benefits. Is this a stereotypical young parent? Or is this a stereotypical entrepreneur?

This is a suggestion for a way to introduce Enterprise and entrepreneurial skills.

1. Get two images, one of a young parent and another of a famous entrepreneur.

2. Project the image of the young parent onto a whiteboard or similar or pass round a paper copy of the 
image to students who could work in pairs or individually on this task.

3. Ask students to carry out a blue skies thinking activity, considering all the words they can think of that 
describe the young parent. 

4. Now present the image of the more famous entrepreneur and ask students to consider all the words that 
describe that person.

5. Ask students to compare and contrast their two lists. This could be done by pinning up the results of their 
activity around the room, via an interactive whiteboard or any other appropriate method for your 
classroom.

6. Now ask students to list the skills/qualities/traits they think each of the two share. This might be 
presented using some form of Venn diagram. Ask students to explain why they think the two people share
the skills/qualities/traits.

The purpose of this exercise is to illustrate that many of the skills, qualities and traits of famous entrepreneurs
are shown every day by ‘ordinary’ people in many different ways and in different circumstances. Are these not
entrepreneurial traits? Are these not the same skills and qualities that most well known entrepreneurs have?

The following are some examples, which could be used as a prompt for students.

l Young parents are independent, often with little access to support.

l They have to be determined, persistent and self-motivated. 

l If they don’t look after their children, who will? 

l They are committed, will persevere and in many cases work twice as hard as anybody else to achieve half 
as much as everyone else. 

l They are visionary. They have vision for themselves, their children and their lives. 

l However gloomy the outlook may be, they are risk takers and have a tolerance of failure. 

Using this simple activity, we not only give students a more holistic picture of entrepreneurism, we introduce
them to the skills/qualities/traits that successful entrepreneurs possess. The exercise can help to explain why
entrepreneurs need such skills/qualities/traits, alongside introducing students to some of the key themes you
will explore with them in follow up lessons on Enterprise. 

The activity could also be used in Citizenship lessons to introduce students to the idea of tackling stereotypes,
allowing them to explore both sides of the coin before making judgements. 
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there are other businesses than Tesco or McDonald’s.
When designing tasks for the increasingly popular
BTECs, we do not need to be boring and bland. Real
business ideas of young parents could be utilised, for
example. 

Students could benefit from a real life research
task or real life scenarios underpinning the tasks they
need to complete. All it takes is a call or an e-mail to
your local Business Link or Enterprise Agency, or even
to a social enterprise concerned with entrepreneurism.
These young parents are more than willing to offer a
helping hand. The question is: ‘will you accept their
offer to help you?’ It does require moving away from
what can become a comfort zone. 

Trade-offs and Catch 22 
As a follow up you can look at some of the issues
facing young parents. For example, they invariably
have to make trade-offs. 

l If they stay home to look after their children, they
risk being classed as becoming too dependent on 
welfare. 

l If, as the government seems determined to 
encourage, young parents decide to enter the 
world of work, who will look after their children? 

l Young parents may have access to child care, but 
how much will child care cost? It may be about 
£30 a day and that’s on the cheaper end of the 
scale. 

l Would the wages earned by such people be 
sufficient to cover the cost of child care? If not, 
how could young parents be helped to get into 
work?

l Even if work is available, there is the possibility 
that they may have limited skills, qualifications 
and flexibility and so getting work may be 
difficult.

Are there solutions?
The solution may be enterprise and creativity. Ask
students to think about what is meant by the
following saying:

‘Give a person a fish and you feed them for a day.
Teach a person to fish, and you feed them for a
lifetime’. 

This can be followed up with a session on generating
ideas. Key to any enterprise is the initial ‘idea’ and
young parents and students are not short of ideas and
creativity.

One way of sparking this creativity is to prepare a

long table at the back of the room. Pile the table with
any old junk that you and colleagues have lying
around the house, unwanted. Students can be divided
into groups of three or four. One member of each
group takes four or five items from the table and
each group is then given twenty minutes to ‘produce’
something with the collection of ‘rubbish’ they have. 

Each group then has to give a short 2-3 minute
presentation to explain what they have come up with
and how it could be useful.

Finally, a brief discussion can be held on major
products that arose as a result of accidental creativity.
Some examples are provided in this activity:
http://www.bized.co.uk/educators/
16-19/business/marketing/activity/portfolio.htm
but there are others which can be used as well 
(see, for example:
http://spiritualnetworks.com/DorothyNed/blog/failure-
is-success-turned-inside-out/)

Summary
Enterprise isn’t for everyone. Regardless, Enterprise
can create independence, self-sustainability and
respect.  In addition to completing my PGCE I run my
own social enterprise called ‘Start your own ... ?’
aiming to motivate and inspire those from
disadvantaged backgrounds to start their own
businesses. The odds are stacked against young
parents and the chances of starting a successful
enterprise seem illusory. Nevertheless, if we give them
half a chance, then half the time they too will
succeed. I believe that enterprise could be a solution
for young parents – allowing them to break free from
this Catch 22. A good time to start the process is at
school and Business Studies qualifications provide an
excellent opportunity for exploring some of the key
ideas and issues which may sow seeds for the future,
as well as help students to perform more effectively in
exams.

Adil Khonat graduated with a first class honours
degree in Accounting and Finance from Durham
University. He is completing a PGCE at Warwick
University.
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Concept mapping is a technique
which was developed by Joseph
Novak in the 1970s.  It is a visual
means of representing knowledge
and the relationships between
different variables and, as such, is
an excellent way of developing
students’ understanding of
economic relationships.  In this
article I describe a number of ways
in which I have used concept maps
in the classroom to develop
students’ learning.

Collaborative concept
mapping 
This exercise was the first I developed
using concept maps and the one I have
used most often.  The aim here is to use
the technique as a way of encouraging
group discussions.  The exercise is based
on an article by a team of researchers
(Boxel et al) and cited in the journal
‘Theory into Practice’ (Vol 41).

The aim of this exercise is to get
students, in groups, to produce a
concept map showing some of the
transmission mechanisms for monetary
policy.  The end product the students
produce should look like Figure 1.

Alternatively a more complicated
version could be produced which
includes the foreign exchange channel
as shown in Figure 2.

Resources needed
l Cut out each of the concepts in the 

above map onto small slips of paper.
l Blank sheets of A4 paper.
l Pencils.

Running the activity
The first step is to explain to the students what a
concept map is and what it should look like.  I usually

do this simply by showing the class a concept map on
another topic. Each group is then given an envelope
containing the slips of paper with the concepts on, a
blank sheet of paper and a pencil.

The groups then have to arrange the slips of
paper and draw lines between them to produce the
concept map shown above.  By having the slips of

Figure 1  Monetary policy concept map

Figure 2 Monetary policy concept map with a foreign exchange channel

Monetary policy in a recession

Monetary policy in a recession
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paper on the A4 sheet, the students can easily change
their minds, move the concepts around and illustrate
their points in the discussion.  It is worth telling the
students that the quality of their discussion is as
important as getting the concept map absolutely
correct.

Benefits of the activity
The use of concept maps helps students engage in
deep learning and to participate in meaningful
discussions of the relationships between the different

variables.  Presenting the
relationships in a visual way,
along with the kinaesthetic
aspect of moving the slips of
paper around, seems to facilitate
this discussion and keep the talk
largely on-task.  It is also possible
for the teacher to quickly see
where misunderstandings occur
and intervene in a way which
encourages students to think
through their own response
rather than just giving them the
answer.

Teaching analysis and
evaluation
The completed concept map can
then be used to develop analysis
and evaluation in relation to the
topic.  It can be explained to
students that the different
channels on the concept map

represent the analysis of the policy and include the
chain of events which cause GDP and inflation to
change.  The teacher can then lead a discussion of
which of the channels has the biggest impact and
consider factors which might affect the size of the
impact of each channel, i.e. evaluating the channels.
As well as encouraging students to engage in high-
level thinking, it is also a useful way of illustrating the
difference between analysis and evaluation, which
many students find difficult even towards the end of

Year 12.  An example of a slide
evaluating a channel of
monetary policy is shown in
Figure 3.

Other uses of concept
maps
The concept map exercise carried
out here can be adapted for
other government policies (such
as the fiscal policy map in Figure
4) as well as being used to
analyse and assess the impact of
other changes in the economy,
for example, increased foreign
investment or a change in the
value of the pound.

Concept maps can provide a
useful plan for an essay.  The
students can produce a very

Teaching and Learning
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Figure 3  Evaluating a channel of monetary policy

Figure 4 Fiscal policy map

Monetary policy in a recession

1. If a large number of people are on fixed rate mortgages.
2. If interest rates are already low.
3. Dependent on how far interest rates change.
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logical, well structured essay which includes both
analysis and evaluation if they are given such a task
following on from doing this exercise in class.

Getting students to produce a concept map based
on a newspaper article they have been given might
force students to engage with the material in a
deeper, more meaningful way that would otherwise
be the case.

Teacher produced concept maps can be used as a
basis for instruction or as a means to revise topics that
have already been covered.  The map in Figure 5 was
used as part of a revision session on economic systems
and animated to introduce the concepts one at a time
to facilitate some teacher questioning.

Conclusion
Although there is evidence from research that concept
maps can be a useful way of improving learning in
Economics (they can also be used for Business Studies
obviously), examples of their use in textbooks and on
the Internet are rare.  However, Economics and
Business Studies seem ideally suited to their use as

they involve studying the relationship between
variables and the complexity of these relationships 
can be better understood when represented in a
visual way.  

References and further resources
Collaborative Concept Mapping: Provoking and Supporting
Meaningful Discourse 
http://www.jstor.org/pss/1477536

The Theory Underlying Concept Maps and How to 
Construct and Use Them
http://cmap.ihmc.us/Publications/ResearchPapers/
TheoryCmaps/TheoryUnderlyingConceptMaps.htm#_ftn1 

Effectiveness of concept maps in economics: Evidence from
Australia and USA
http://www.soc.uoc.gr/marangos/pdf/42-2007-
Learning%20and%20Individual%20Differences.pdf

A video of my presentation at the EBEA Conference 2010 in
which I explain the use of concept maps and show a video
of students engaging in this activity can be found at: 
http://www.ebea.org.uk/tv/#/1/5/0 

Peter Imeson is Head of Business and Economics
at Farmor’s School in Fairford, Gloucestershire.
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Figure 5 Concept map on economic systems



One of the fundamental principles in learning
theory is that it pays to ‘start with what you
know’. In the classroom we can get lots of
mileage from applying economic and business
ideas and theories to situations that are already
familiar to students.  To exemplify this, what
follows is a list of recent (at the time of writing)
topics that can be illustrated by referring to the
world of sport (as this is one of my and most of
my students’ particular interests), although no
doubt a similar list could be composed for other
‘real world’ situations.

Free market, mixed and command
economies
I find that a good way to get students to come up
with a list of the advantages and disadvantages of a
free market system versus a command economy
system to allocate scarce resources, is to get them to
consider the way that new players are assigned to
teams in the UK football league as opposed to the US
(NBA) basketball league.

In the former, the player usually goes to the
highest bidder, that is the club most willing and able
to pay.  In the latter, the Draft Lottery is held annually
by the NBA (the ‘government’ of the economy).
Although the NBA doesn’t assign individual players to
teams, only the fourteen non-playoff teams
participate in the lottery and it is weighted so that
the team with the worst record amongst them has the
best chance of obtaining higher draft picks (this is a
similar principle adopted in most of the other major
US sports).

For every Chelsea fan who is happy that their club
was able to pay £50 million for Fernando Torres, there
are other fans who can see that the Premier League
would be more competitive if a draft-style system
were instigated in England.  From here it’s only a
small jump to considering income and wealth equality
in the economy as a whole and what this means for
resource allocation.

Maximum prices
Salary caps in professional sport provide a good
example of a maximum price system at work and also
provide an interesting contrast to a consideration of
the National Minimum Wage (NMW).  Although many
sports in America and Australia use individual and

whole squad salary caps, they are much less common
in Europe and to find them in the UK we have to turn
to the world of rugby.

In rugby union, teams in the Aviva Premiership
must abide by a ceiling for whole squad salaries of £4
million, whilst in rugby league’s Super League, teams
cannot spend more than £1.65 million before prize
money payments on their top 25 earners.  There are
often reports in the media of teams and individuals
criticising these systems, which not only provide good
evaluative points for students, but also often contain
further economic analysis, for example, Leeds Rhinos’
star Jamie Peacock’s recent comment that ‘[as] the
pound is much weaker now against the Aussie dollar,
their salary cap is going up while ours stays the same,
so you're definitely going to see more players go out
there.’

Elasticities
I find that making references to sporting events helps
students to develop a more nuanced, evaluative
approach to the various elasticities.

First, different people will have different price
elasticities of demand (PED) and income elasticities of
demand (YED) with respect to the same good or
service. For example, it is easy to understand that a
die-hard football fan will have a very price and
income inelastic demand for tickets to see his/her club
play, whereas a more occasional attendee will have a
much more price and income elastic demand.  You can
extend this analysis by getting students to think about
what strategies they would adopt if they managed a
football club to maximise gate revenues, the idea
being that they should reduce the price for those with
price elastic demand (possibly children or those who
don’t usually go to the games), and raise price for the
dedicated season ticket holders.

Second, in terms of the cross (price) elasticity of
demand, two very similar goods or services are not
necessarily substitutes for one another, as any
Manchester City fan who is offered a ticket to watch a
Manchester United game will testify!  This can help to
introduce the idea of strong and weak substitutes and
complements.

I also use football stadia to illustrate the idea of
perfectly price inelastic supply.  Figures for stadia
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capacity and attendance for the big clubs are readily
available online.  It is also interesting to discuss with
students that as clubs earn a revenue stream from
refreshments and programme sales etc. (and there are
arguments to say that teams play better with a larger
number of fans supporting them), they should reduce
the price on any tickets unsold at the usual price until
all tickets are taken.  This is, of course, a form of price
discrimination and there are indeed lots of examples
of peak-load pricing and other forms of third-degree
price discrimination to be found within sports ticket
sales.

Finally, we can explain the high wages earned by
professional sportspeople by reference to the very
price inelastic demand for and supply of them.
Students can easily see that the reason I do not
become a professional footballer, despite the huge
wage on offer, is because I do not have the necessary
skills, as is the case for the vast majority of the
population and hence the price elasticity of supply for
professional footballers will be very inelastic.

Even more interesting, a recent study by Alex
Bryson at the LSE1 found that two-footedness (the
ability to use both feet equally well) adds a premium
of around 20 per cent to a footballer’s salary,
controlling for all other variables.  Students can draw
supply and demand diagrams to illustrate the
difference in salaries between, say, a teacher, a right-
footed footballer and a two-footed footballer.

Labour immobility
We can again use professional footballers to illustrate
both geographical and occupational (im)mobility of
labour.  Footballers are very geographically mobile.
Consider the Beckham family relocating from
Manchester to Madrid to Los Angeles and perhaps
back to the UK.  They must have the same network of
family and friends that most workers have, so why are
they so mobile?  This is a good example of the
importance of income as a determinant of labour
mobility.

Conversely, professional footballers are
exceptionally and famously occupationally immobile.
Apart from the few who successfully make the
transition into management or commentary, the
options seem limited for a player following a career-
ending injury, or retirement.  I find it’s interesting to
get students to imagine they are careers advisors to
professional footballers and to come up with
occupations they could move into and suggest what
the players would need to do to be able to follow
that career path.

The aims of firms
Perhaps my students are particularly cynical, but I find
that it is almost impossible to persuade them that a

firm might have any other objective than profit
maximisation – they even see CSR objectives as an
attempt to attract more customers so as to increase
profit.  It has, therefore, been productive to ask them
why Roman Abramovich, in addition to spending
approximately £600 million in his first five years as the
owner of Chelsea Football Club, has been content to
see the club record losses every year since he acquired
them.

Indeed, in a 2006 study, two sports economists,
Garcia-del-Barro and Szymanski, found that English
and Spanish football teams seemed to be consistently
aiming for win maximisation rather than profit
maximisation over a ten year period2.

Management styles
It is an interesting homework task to get students to
assign football managers as democratic, paternalistic
or autocratic managers, or to give examples of
McGregor’s Theory X and Theory Y managers.
Possible answers might include (although students are
free to argue that the suggestions below are incorrect
and why):

l Autocratic / Theory X Manager: Alex Ferguson 
(Manchester United) – has a high level of power 
over the team, infamously hit David Beckham on 
the head with a football boot during a changing 
room tirade and had a similar spat with former 
international Peter Barnes.  Brian Clough went 
through a particularly aggressive phase during his 
last few seasons at Nottingham Forest.

l Paternalistic: Ian Holloway (Blackpool) or Harry 
Redknapp (Tottenham Hotspur) both lead people 
through encouragement and enthusiasm.  
Holloway’s public support of Charlie Adam and 
Redknapp’s of Peter Crouch are good examples 
here.

l Democratic / Theory Y Manager: Owen Coyle 
(Burnley and Bolton Wanderers) and Kenny 
Dalglish (Liverpool) are examples of the classic 
‘tracksuit managers’ who deliberate with team 
members and either provide adequate authority 
to the team members to decide on their own or 
heavily use their contributions to make decisions.

Alternatively, an interesting case study is provided by
the introduction of salary contracts for referees in the
English Premier League in the 2001/2002 season.  Until
then (and still in the lower leagues), referees were
paid a match fee for each game that they officiated –
piece rate work.  A study3 using this natural
experiment found that the move to salaries improved
the performance of referees, equating to the issuing
of an average of half a card less per match (or an
improvement of one-sixth).  This supports the
traditional labour market economic theory that the
use of salaries rather than piece-rate payments

12



Teaching and Learning

Teaching Business & Economics

improves worker performance because of the
reputational effects that it creates and the self-sorting
of workers that it generates.

Other topics that can be illustrated with
examples from the world of sport
l Foreign takeovers of companies – the Glazers’ 

ownership of Manchester United is still regularly 
in the news and elicits very strong feelings from 
fans.  Their concerns about how the club will be 
run can be applied to non-sports companies’ 
takeovers too.

l Labour market discrimination – a large body of 
work exists using data from football, cricket and 
baseball to estimate how much racial 
discrimination is a feature of the labour markets 
in professional sports and whether the 
discrimination is on the part of the managers (in 
their hiring and team selection) or the fans (in 
their attendance decisions).

l The strength and role of trade unions – at the 
time of writing the NFL Labor Agreement in 
America is about to expire and there is a strong 
possibility that this will lead to a league-wide 
lockout.  In the UK, one of the PFA’s main aims is 
to help with advice and funding about training 
courses for professional footballers to help them 
find work after they retire from the sport.

l The 2012 Olympics is going to cause huge positive 
and negative externalities, which can all be 
investigated.  It is also interesting to consider to 
what extent the UK holding the Olympics is a 
public good and whether this justifies government
expenditure on it.

l Corporate Social Responsibility – in September 
2006, FC Barcelona began a five-year partnership 
with UNICEF that involved the UNICEF logo 
appearing on the club’s shirts (the first time in its 
107 year history that such placement had taken 
place) and the club donating €500,000 in publicity
assets to promote the partnership each year.

l Marketing – there are huge amounts of money 
spent on advertisements shown in the commercial 
breaks during the Superbowl each year.  Why 
should firms do this?  Is this mass marketing worth
the outlay?

l Methods of raising finance – in the 1990s a fairly 
large group of UK football clubs were publicly 
floated on the stock market (Manchester United, 
Liverpool, Chelsea, Leeds United etc.).  Most of 
these flotations have now ended and the trend 
has been instead for ownership by wealthy 
foreign investors.  Why were the share issue 
schemes mostly unsuccessful, and what are the 
advantages and disadvantages of each method of 
finance?

Useful sources
Newspapers are full of sports stories and with a little
thought many of these can be applied to the
Economics and Business Studies classroom.  Similarly,
The Economist occasionally runs relevant articles on
global sporting matters.

The International Association of Sports Economists
publishes the Journal of Sports Economics quarterly
(http://jse.sagepub.com/).  Also to be found online are
the Journal of Sport Management, the Sport
Management Review, the International Journal of
Sport Finance and the Journal of the Quantitative
Analysis of Sports.

Financial information on the major UK football
clubs and news stories about the political economy of
sport globally can be found at
www.footballeconomy.com.

A number of sports economics websites are
establishing themselves.  They mainly have an
American focus, but feature interesting stories and
ideas nonetheless.  The best is:
http://thesportseconomist.com/.

Harriet Thompson teaches Economics at
Merchant Taylors’ School and is a Principal
Examiner (Examination Supervision) for a major
awarding body.
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Enhancing the delivery of vocational Business
Studies through outward facing activities

The Sinnott Fellowship scheme was launched in
2009 by the then Department for Children,
Schools and Families (DCSF) in commemoration
of NUT chief Steve Sinnott. Initially two groups
of teachers were given funding to allow them
time away from their normal work to develop
‘outward facing’ practice in their school,
described by Bubb (2010) as:

‘ … innovative external links and relationships
to improve pupil aspiration and attainment … ’

In January 2010 I was lucky enough to receive
one of these rewards which allowed me time to
develop relationships with a range of local
businesses and other organisations in order to
enhance the delivery of Business Education
courses in my school and sixth form consortium.

In order to examine the impact of this activity I chose
to complete a small-scale action research project
which served as the basis of my dissertation for the
Business and Enterprise Education MA at Warwick
University.

Over the course of three half terms I monitored
students completing a range of outward facing
activities. One of these projects involved a group of
students being commissioned by an organisation
called Creative Partnerships to investigate the success
of a series of PHSE and Enterprise Education
workshops which were run in the Oceana nightclub in
Wolverhampton.

The original workshops took place in December
2009, with groups of year 10 students from across the
region spending half a day in the club learning about
different issues to do with gangs, drugs, alcohol and
personal safety in an environment where they may, in
future, encounter such problems.

In order to secure funding to run the event again
in 2010 the organiser, Jeremy Brown, a representative
of Creative Partnerships, chose to commission a group
of Business students to act as consultants and carry
out a review of the project. This work provided my
sixth form students with an opportunity to develop a
range of business skills and knowledge and to
generate evidence for their BTEC National portfolios,
specifically Unit 4 – Business Communication. The
group participating in the Oceana project was given

over 500 evaluation forms completed by year 10
students who had attended PHSE and Enterprise
Education events during the previous December. They
analysed these documents and produced a report for
distribution to potential sponsors for the following
year’s event. They then prepared a presentation which
they delivered to representatives of the local council,
police and schools in addition to representatives of
funding bodies and local businesses. This event was
organised and run by the students who managed the
venue (a city centre theatre) for the afternoon,
greeting guests, signing them in, showing them to
their seats and distributing documents to them.

By participating in this event students were able
to work with a professional mentor and deliver work
that contributed to the future of a real business.

The evidence that I gathered through my three
action research cycles pointed to students
participating in this activity benefiting in a number of
ways. One pleasing result was that their coursework
was completed to a high standard (all students
participating achieved above their target grade on
this and subsequent modules) and on time. Interviews
with the students participating indicated that this was
because they felt that there was a difference between
this work and other tasks and they did not want to let
down their ‘employer’ by handing in work late or to a
low standard. 

Other benefits were evident in the personal
development of students. Gains were seen in terms of
the confidence, motivation and behaviour of students.
For example, the team leader chose to stand for
election as head girl following this project –
something that she explained she would not have
been confident enough to do without the experience
of leadership gained through this project. 

Although there was a number of benefits from
this work, there were still difficulties. A lot of trust
had to be placed in the students participating and
elements of my scheme of work and BTEC assignment
brief had to be redesigned to accommodate the
project, which was time consuming. 

In order to follow up this success I placed the
participants in the Oceana project into groups with
other members of their Business class and asked each
group to plan a school trip for a lower year group as
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part of their unit on ‘Managing a Business Event’. This
allowed them to further develop their own skills and
experiences, as well as helping other group members
to develop their own skills in a practical setting.

The gains to students from participating in these
activities are best explained by the students themselves
and what follows are accounts written this term by
two year thirteen students, Manraj Chagger and 
Sarah Marsh.
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Manraj Chagger
At the start of sixth form, most of the teaching was
simple. It mainly involved working through a textbook
and listening to the teacher, even when a course is
100% coursework. This changed towards the end of
year 12 when I was asked to be part of a group to
carry out a project.

I was involved in a group with five other students.
We had to assess the different methods of teaching
and how it made an impact on the learning of
students.  We were asked by Jeremy Brown, who works
for the company ‘Creative Partnerships’, to assess and
draw conclusions on the differences between
traditional lessons and learning through experience.

Jeremy had set up an event at the Oceana Club in
Wolverhampton town centre. The event hosted year 10
students from local schools. Over 400 students took
part in the project which covered different scenarios,
such as a knife crime scene in the disco or a cocaine
scene in the toilets, to make the examples feel realistic.

The main purpose of this event was to find out if
students learnt more about these topics by watching
them happen or by sitting in a classroom listening to
the teacher talk about them.  Following the sessions,
each student completed a questionnaire to ascertain
which worked most effectively.

My group was asked to analyse the results and
present our findings to help Jeremy earn funding to
secure the future of this event.  Essentially we were
working for Jeremy and the company and what we
said stuck! These findings were used for the company’s
results, which put a lot of pressure on our team
because we couldn’t ‘blag’ our way through! This event
also tested our teamwork and evaluation skills.

We found that we learnt a lot more and were able
to understand the task better as we became further
involved.  It was an enjoyable experience compared to
reading a passage and drawing our own conclusions.
As we got more involved with the activity it motivated
us to achieve more and make ourselves stand out
because we were not just giving it to our teacher, we
were delivering it to important business people, the
West Midlands Police and Wolverhampton Council
managers (among others). 

The feeling of presenting to such an important

audience motivated us to work harder and also made
us feel important.  I felt that I had a job to do and this
purpose gave me inspiration to prove to the public
what I am capable of doing, it took me out of the
‘school student’ mode and turned me into a more
mature young adult.

Once this unit and presentation was complete, we
went back to basic work – listening to the teacher and
reading from books.  Automatically you could see the
change in motivation in myself and my team.  I feel
this could be a reason why, when at school, it’s possible
to feel less important as there are so many other
students around.  However, this presentation and
working for ‘Creative Partnerships’ made me feel
important and that, in itself, was a great motivator.

When I reached year 13, again there was an
opportunity to carry out an event. The choice of event
rested entirely with my group that I had chosen.  We
all came up with a venue to host it, remembering the
purpose of the event was to provide students a
different way of learning a subject.

After careful research, we decided to take the
whole year 10 Business Studies group to Thorpe Park in
London to support their learning of ‘marketing and
promotion’.

This event hopefully will allow my group, school
and Business Studies teachers to get an idea of
whether or not the students can work more effectively
under the influence of activities or the influence of
book work.  When we evaluated the event we found
that students had enjoyed their time at Thorpe Park
and improved their understanding of marketing and
promotion. This was because they had a mixture of
theory (a presentation by park staff) and practice
(activities we set them about how the rides they went
on were related to different ‘promotions’ to attract
customers/consumers).

I feel that when you are physically involved in the
learning you tend to learn, listen and understand
more.  You feel that you have a job to do and feel
more important, whereas when you have written work
piling up you sometimes get demotivated, as was
proven from the results from the students’
questionnaire.  Results showed that when students
were involved in an activity, learning improved. Results
have also shown that work improved and was
produced at a higher standard. ‘Fun work is a key
motivator.’



Teaching and Learning

Teaching Business & Economics

Sarah Marsh
When I was asked to apply for the Oceana project 
I was enthusiastic. I liked the idea of being able to do
something practical instead of the classroom-based
tasks that I was used to on my sixth form courses. 
The project involved analysing findings from over 400
questionnaires, focus groups and other sources of
data. We were given much of the data by Jeremy
Brown from Creative Partnerships who mentored us
throughout the project.

The project benefited me more than I could have
ever imagined. From owning sole responsibility for
presenting the correct findings to delivering our
research to a theatre full of people that I had never
met, the project never failed to push my boundaries. 
I knew that the future of the ‘Safe Night Out’
workshops depended on our group completing this
work on time and to an outstanding level of quality.

Before starting this project I was a timid girl who
would find the idea of standing in the Arena theatre
presenting our graphs, thoughts and findings
frightening enough to send me into hiding! Now I am
a much more confident person when talking to
people that I don’t know or to my peers in class. After
this experience I now concentrate on excelling at
what I do rather than the people sitting in front of
me.

The overall experience has definitely been
rewarding and analysing a real life project enabled
me to understand and learn from the outside world of
work. I was proud of the work that we produced and 
I had a real sense of achievement from doing
something that made a positive difference for other
students.

Paul Bentley is the Head of Business and
Vocational Education at a Catholic
Comprehensive school in the West Midlands. He
is currently researching a PhD thesis on the
impact of employer engagement on learner
achievement and motivation.

Manraj Chagger is a year 13 student following
courses in Business, Product Design and General
Studies. He is planning to take up a place on an
Accounting and Finance degree at Birmingham
City University.

Sarah Marsh is currently a year 13 student
following courses in Business, Health and Social
Care and ICT. She is deciding which university
offers to take up.
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Sadly many worthy teaching initiatives imposed
on busy teachers can end up becoming a tick
box exercise.  When we were asked ‘to formally
embed the assessment of Personal Learning and
Thinking Skills’ (PLTS) into our Key Stage 4
schemes of work (hot on the heels of a new
specification, Assessment for Learning grids
(AfL) and Co-operative Learning structures)
there was a collective sigh of ‘here we go again
...’.  However, despite our cynicism, we have
found the implementation of PLTS extremely
easy and it has had clear impact on the quality
of outcomes in lessons.  Oh and the students
seem to love the lessons and buy into it.  

So this article is aimed at the cynics like us.   It
provides an outline of PLTS, shows how quickly and
easily PLTS can be embedded into existing schemes of
work and how many opportunities there are in our
subject to develop PLTS.  It also gives an example of
how we have used the PLTS framework in a GCSE
Business Studies lesson and some of the work that
was produced.  

What are PLTS?
Personal learning and thinking skills (PLTS) are a
framework for describing the qualities and skills
needed for success in learning and life. The PLTS
framework was developed and refined by the QCA.  It
comprises six groups of skills:

l independent enquirers;
l creative thinkers;
l reflective learners;
l team workers;
l self-managers;
l effective participants. 
For each group of skills, a focus statement sums up
the range of skills and qualities involved. This is
accompanied by a set of outcome statements that
describe the relevant skills, behaviours and personal
qualities.

Our school chose to adopt a whole school
approach to PLTS and used the descriptions above to
develop a set of templates, an example for reflective

learners is shown in Figure 1. The wording in the
central column is used across the school to try to
achieve a consistent approach between subjects and
individual teachers.  These templates formed the basis
of implementation within Business Studies.  

Figure 1 A template for reflective learners

PLTS and GCSE Business Studies
Our school has taken the approach whereby each
curriculum area can choose to focus on the areas most
appropriate to that subject.  We made the decision to
focus on independent enquirers, reflective learners
and team worker skills.

At a department meeting we spent thirty minutes
reviewing our schemes of work, where we simply
highlighted existing activities where we could develop
and assess PLTS.  We agreed it was important not to
do a PLTS activity in isolation, but to have a follow up
activity.  This allows students to develop their skills
and set themselves targets in the first activity and
then be able to use those targets to improve their
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Figure 2 First page of year 10 scheme of work

Developing a PLTS lesson
The first PLTS task was simple – to research two
entrepreneurs and write a mini CV for each of them,
focussing on independent enquirers’ skills, as shown in
Figures 3 and 4.   This is described as ‘Young people
process and evaluate information in their
investigations, planning what to do and how to go
about it. They take informed and well-reasoned
decisions.’  We used our school independent
enquirers’ template (Figure 5) as the basis of our
lesson development.

Through discussion, we developed the grids.  It
was difficult, initially, to decide on the elements of
each skill level and to describe them in a way that was
transparent to the students and which showed
progression.  That said, it took longer to type the
template than agree the wording.  

The impact of PLTS on business skills
The grids were used with three classes of GCSE
Business Studies students and in all cases the quality
of work produced improved compared to when this
task has been delivered previously.  In all classes no
student achieved less than a level 3, with more than
half achieving level 5, simply because the expectations
of them were far clearer.  It was also evident that
students were far more self-motivated than in
previous independent research tasks and there was a
significantly higher level of focus in the classroom.
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performance in the second activity.  We identified a
huge number of opportunities, some of which are
highlighted in green in the first page snapshot of our
year 10 scheme of work in Figure 2.  For us, this meant

no new activities develop; we simply need to think in
these lessons about how to promote skill
development.  

Figure 3 Lesson objectives 

Figure 4 Mini CV
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At the end of the activity students were asked to
self assess their skill level and set themselves targets
for improvement, then hand the PLTS grid in with
their work.  On the whole, self-assessment was fairly
accurate, but where there were discrepancies between
what the student did and what they think they did we
were able to give specific feedback.   A number of
students struggled to set meaningful targets, for
example ‘work harder’ being one.  In future we will
address this by directing them to use the wording
from the next grid up from where they are and by
getting in pairs to help each other set targets.

Figure 5 A template for independent enquirers

Figure 6 A template for team workers

A summary
PLTS is easy to use and, in our experience, highly
effective in developing a range of skills that are highly
desirable in business students.  The ability to use
existing schemes of work and activities means PLTS are
not onerous to implement, but they do help focus
lessons on individual needs and promote effective
learning.  We have since implemented PLTS skills for
team workers (shown in Figure 6) and reflective
learning at both GCSE and AS Level with similar
effect.  

For more information on PLTS follow the website
link given below.  The full set of Fallibroome Academy
PLTS templates and the resources shown in this article
are available to download from the EBEA website.

With thanks to the staff at Fallibroome Academy
who helped to develop this initiative.

doe@fallibroome.cheshire.sch.uk

http://curriculum.qcda.gov.uk/key-stages-3-and-
4/skills/plts/index.aspx

Sandra Donnelly is Head of Business Studies,
Economics and Enterprise, The Fallibroome
Academy, Macclesfield.
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Business Studies brain teasers
A simple game to engage students and focus on
some key terms. The game could be set as
homework or done as part of classwork. It is
possible to extend this by asking students to
identify an example of each of the answers. Feel
free to photocopy and distribute. If you can
come up with some more of the same then send
them in and share them with EBEA colleagues.

Example: E of S = Economies of Scale

1. AV   ……………………………………………................

2. 1 o is a ST ……………………………………................

3. 4 e of the m m 

…………………………………………………………...…

4. 3 S of I …………………………………….....................

5. PLC ……………………………………..........................

6. Maslow’s HoN …………………………………….........

7. S and D (market forces) 

…………………………………………………………...…

8. USP ……………………………………...........................

9. TQM  ……………………………………........................

10. JIT m of s c …………………………………….............

11. BEP o w tr = tc …………………………………...........

12. P,P,P and P …………………………………….............

13. 4 p in the PLC …………………………………….........

14. 4 c in the BM ……………………………………..........

15. 3 m of p (J, B and F)

…………………………………………………………...…

16. P = TR - TC ………………………………………………

17. PESTLE ……………………………………………….......

18. SWOT ..………………………………………………......

19. P&L and BS ……………………………………………...

20. AT ratio ………………………………………………....
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1. AV – Added Value
2. 1 o is a ST – 1 owner is a Sole Trader

3. 4 e of the m m - 4 elements of the marketing mix

4. 3 S of I – Sectors of Industry

5. PLC – Public Limited Company

6. Maslow’s HON – Hierarchy of Needs

7. S and D (market forces) – Supply and Demand

8. USP – Unique Selling Point

9. TQM – Total Quality Management

10. JIT m of s c – Just In Time method of stock control

11. BEP o w tr = tc – Break Even Point occurs where 
total revenue = total cost

12. P,P,P and P – Product, Price, Place and Promotion 
(Note – the ‘4Ps’ can be in any order)

13. 4 p in the PLC –  4 phases in the Product Life Cycle

14. 4 c in the BM – 4 categories in the Boston Matrix

15. 3 m of p (J, B and F)  – 3 methods of production 
(Job, Batch and Flow)

16. P = TR - TC – Profit = Total Revenue - Total Costs

17. PESTLE  – Political, Economic, Social, 
Technological, Environmental, Legal

18. SWOT – Strengths, Weaknesses, Opportunities 
and Threats

19. P&L and BS – Profit and Loss and Balance Sheet

20. AT ratio – Acid Test ratio

Carol Sumner is Director of Business and
Enterprise Specialism at New Mills School
Business and Enterprise College in Derbyshire.

Business Studies brain teasers – Answers
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This is a game which may be known to a number
of students, designed to help them understand
why people might compromise their moral
standards in order to do the ‘next deal’ or why
consumers might carry on buying goods even
when they know they cannot afford them. It is a
useful primer as part of a course of study
covering the ‘credit crunch’, to help explain why
bankers continued to trade sub-prime debt
when at some level they must have understood
the risk, why the auditors turned a blind eye to
the scale and recoverability of sub-prime debt
and  why consumers took out loans which they
could not repay. It is also useful when looking at
behaviour such as
insider trading and
the actions of rogue
traders, such as
Jerome Kerviel, the
trader who almost
caused the downfall
of Société Générale in
2008. The game can be
referred to when
discussing collusive
behaviour in
oligopolies.

Setting up the
game –
requirements
A group of 8-12
students. 

Three packs of cards
with, say, all the fours,
eights and Jacks removed. Removing the cards makes
it more difficult for students to play without cheating.
During the game it slowly dawns on some students
that certain cards are missing and hence they know
that other students are definitely cheating. A
variation on the game can be played where, perhaps,
one or two of the students are told which cards are
missing.

A table around which to play the game.

Student briefing and rules
Do not tell the students that any cards have been
removed. Tell the students that there are three packs
of cards.

The rules of the game are that: 

l cards can only be put down in runs, i.e. 2,3,4 or 
5,6 etc.;

l runs do not need to follow on from each other;
l no doubles can be put down, i.e. 5,5 is not 

allowed;
l no single cards on their own can be put down;
l Aces are high and cannot be used as a 1.

Leave the students
to shuffle and deal
all the cards equally
to all the players.
Players in turn place
cards face down in
the centre of the
table, announcing
what they claim they
are placing down,
e.g. ‘Queen, King’.
The player who is
first to get rid of all
their cards is the
winner, but students
are usually happy to
play on until there
are about half of
the players left. If a
player places their
cards down
claiming, say, ‘5,6,7’
and another player

thinks that they are cheating, they may call out
‘cheat’. The game then pauses and the last cards
placed down are turned over. If they are as stated, i.e.
5,6,7, then the person who called ‘cheat’ picks up the
pile of cards in the centre. If the cards are something
different, then the person who cheated picks up the
cards. The game then continues.

Lesson Ideas CHARLOTTE DAVIES
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The game 
During the game make notes of the students’
behaviour. Some of the following are usually
observed.

l Some students struggle to grasp how to play the 
game, because they do not have any runs in their 
hand and cannot quite believe that they will need
to lie to get rid of their cards. These students 
often get rid of their best cards first and are then,
very obviously, lying to get rid of the rest of their 
cards. The other students tend to either ignore 
this or always call that student a ‘cheat’, using 
that student as a smokescreen for their own 
cheating.

l Some students realise that it is better to lie early 
on and keep their best cards for later when they 
are desperate to get rid of their cards to finish the
game. Being caught lying early on tends to bring 
a lower penalty in terms of a smaller pile of cards.
These students tend to be the ones that win.

l Some students go on playing and letting other 
players cheat for a variety of reasons.

1. They have cards that they wish to place 
without getting caught cheating, so they do 
not want to trigger off a run of people crying 
‘cheat’.

2.  The group focuses attention on one or a few 
players and ignores the behaviour of other 
players.

3. They want a quiet life and do not want to 
risk calling ‘cheat’ wrongly (‘The best of all 
monopoly profits is a quiet life’, JR Hicks, 
1935).

After the game
l Debrief students about the game: ask them about

the strategy they used to try to win and whether 
it worked or not; ask why some students called 
’cheat’, whilst others avoided calling; ask the 
students to identify which cards were missing 
from the packs, whether they realised this during 
the game and how it affected their strategy.  

l Make links in the students’ comments to game 
theory, such as the Prisoner’s Dilemma, or to a 
recent event. Useful links might include the 
following.

The Big Four audit firms 

The House of Lords Economic Affairs Committee:
Audit Concentration Inquiry. 

The House of Lords Economic Affairs Committee
has been carrying out an inquiry entitled Auditors:
market concentration and their role. It has been
looking into domination of the audit market by the
Big Four accountancy firms – PricewaterhouseCoopers,
Deloitte, Ernst & Young and KPMG.

The Committee explored concerns that market
domination by a small number of firms damages
competition and reduces choice in the audit market,
as well as raising questions about the quality of
audited accounts and possible conflicts of interest
between the auditing and business consultancy roles
of the Big Four. 

The Committee also considered whether auditors
should have done more ahead of the banking crisis to
alert investors to the riskiness of assets held by the
banks.

1. A link to the senior partners of the Big Four firms 
giving evidence to the enquiry. 
http://www.accountingweb.co.uk/topic/practice/
big-four-bosses-face-lords-335pm/463649 

2. Oxera’s studies on the audit market summary. 
http://www.oxera.com/cmsDocuments/Press%20
Releases/Oxera%20press%20release%20-
%20audit%20market%20-
%20October%2027th%202010.pdf 

3. Restrictive audit clauses in banking agreements. 
http://www.accountancyage.com/aa/news/2025145/
challengers-join-forces-audit-change

The banking crisis

1. The cost of supporting banks which are too big to
fail – NEF report. 
http://www.neweconomics.org/publications/
feather-bedding-financial-services 

2. The behaviour of Fred Goodwin and other senior 
bankers in the build up to the credit crunch.  
http://www.independent.co.uk/news/business/
analysis-and-features/the-rise-and-fall-of-fred-the-
shred-960336.html 

Consumer spending on credit

1. Understanding why consumers go on spending on
credit when they do not have the resources to pay
off the debt. 
http://www.telegraph.co.uk/finance/newsbysector/
retailandconsumer/2821797/Credit-crisis-brightens-
sub-prime-lenders.html 

Charlotte Davies teaches Business Studies at
Reigate Grammar School.
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The allocation of resources can be a tricky
concept for AS Economics students to grasp.
This may be due to the specific terminology,
which is generally outside of the typical 16 year
old’s everyday usage.  How often do we venture
into the sixth form common room and overhear
conversations about ‘resource allocation’ or
‘factors of production’?

Specifications require students to understand the role
of the price mechanism and how markets allocate
resources (Table 1 shows some examples).  Far from
being a dull, dry topic, I feel this is one of the most
interesting and provocative areas, and one which can
be used to most readily engage students through
their own experiences. In essence, this topic can be
used to illustrate and underpin the primacy of
Economics as a discipline and as a means to explain
everyday activity.

Table 1
___________________________________________________
AQA
3.1.1 – Scarcity, choice and the allocation of resources
3.1.2  – How markets and prices allocate resources

OCR
3.1 – Competitive markets and how they work

Edexcel
1.3.1 – What is the nature of Economics?
1.3.4 – Functions of the price mechanism
___________________________________________________

In John Kay’s wonderful book, The Truth About
Markets, he deals with notions of resource allocation
in a section called ‘spontaneous order’.  In this
powerful section, which I often refer to with my
students, Kay describes a microcosm of how markets
work.  His framework is that most ubiquitous feature
of people’s lives today – the visit to the supermarket.
As a lead into the discussion a useful task is to
consider the following questions with students.
Possible anticipated responses are indicated.

When you visit a supermarket and you have your
shopping, what do you do next?  
Take it easy. I’ll be out of here soon enough.  Try to
get served/get out of the place as quickly as possible.  

What is your goal?  
Self-interest: try to get served/get out of the place as
quickly as possible.  

What is your individual strategy when you go into a
supermarket?  
Look for the shortest queue. Look for the queue
which contains people with least items in their
baskets. Head for the ‘10 items or less’ checkout or
self-service.

What other alternatives might exist?    
A system where a supermarket employee directs
people to specific queues (a ‘command economy’
approach).

Kay considers how, when undertaking a visit to
the supermarket, we have certain objectives.  One
important objective is to be served and be out of the
place as soon as possible.  The achievement of this
goal is the desired outcome.   But this is not as
straightforward as it might seem and Kay expresses
what we perhaps already know, namely, that there
are different strategies we can adopt to achieve this
goal.  His point is that, by individuals (spontaneously)
acting in their own self-interest, the result is lower
waiting times than would prevail under any other
system that might be imposed by a central authority.
This is the notion of the ‘invisible hand’.

Lesson Ideas KEITH HIRST
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From the supermarket to the high street
Students, when out with friends, might buy lunch
from a local deli, a fish and chip takeaway or an
established chain and probably not give a second
thought to why that business is supplying their needs.
Come to think of it, how does the UK manage to feed
60 million people three times every day? There isn’t a
government department or official charged with this
elemental task. It just seems to happen.  But why does
it just happen? The answer clearly lies in the
spontaneous nature of markets, with business owners
operating in their own self-interest to meet consumer
wants.  

Examples of the allocation and reallocation of
resources are all around us.  Whilst sixth form students
may not be parlaying about spontaneous order and
resource misallocation, they will know, from their own
experience, examples of:

l people who have lost jobs and have found new, 
different employment;

l land that was once used for a specific purpose 
(factory, warehouse, railway line) but has now 
been redeveloped;

l retail premises that once sold electrical goods and 
are now coffee shops.  

Resources are being allocated and reallocated all of
the time and the reason behind this lies in the motives
and self-interest of individuals and businesses.

The invisible hand in action
The activity detailed below, with the accompanying
presentation, can be used as a lead-in to the idea of
resource (re)allocation or might be used as a recap of
the topic and a vehicle to elicit deeper understanding.
The resource came about as a result of a comment
from my youngest daughter as we were driving past
what seemed to be a typical pub.  Only on closer
proximity did it become apparent that the ‘pub’ was,
in fact, a Tesco Extra. 

So what has happened here to turn this former
public house into a mini-supermarket?  Demand,
supply and the invisible hand have weaved their spell.
One explanation lies in the demise of the British pub.
The British Beer and Pub Association (BBPA) recently
reported  that 25 pubs close every week in the UK.  In
2010, 1,300 closed down.  Obviously the demand for
this most traditional of establishments is declining.
This, in itself, lends itself to discussion with students.
Reasons include the price of beer, wine and spirits in
pubs, supermarkets are much cheaper and people
increasingly choose to imbibe at home rather than
‘down the local’. The tax on alcohol has contributed
to the price increase. The BBPA reports that the tax on
beer has increased by 26% since March 2008. Faced
with higher prices consumers, acting in their own self-
interest, are attracted by alternatives. Other reasons
include the growing emphasis on the home as the

place where people spend their free time.  There is

growing evidence that we are becoming less
gregarious and prefer our own company and that of
our family, to the detriment of the local pub.  The pub
pictured here has fallen victim to this invisible, organic
change in people’s tastes and preferences. Alongside
the fall in demand for the local pub is the rise of the
supermarket.  Growing demand for the varied wares
of even the smallest supermarket has had a major
impact on high streets across the UK. Pubs have not
been immune.  An added factor is the fact that Tesco,
with almost 25% market share in the supermarket
industry, has had to find other means of expanding.
One arena is the convenience store market, where
plenty of scope exists for expansion. It is therefore
rational for businesses like Tesco to move resources
into this type of market. Demand exists.

Let us underscore the processes at play here.  No
government organisation or individual made the pub
close down. The market dealt its verdict and the
owners, in their own interests, chose to close down.
Similarly, no-one made Tesco open the Tesco Extra
store in its place.  As a private sector enterprise, its
managers made a judgement that this would be a
profitable decision. The invisible hand of the market
mechanism has been at work. In doing so it is
changing the very nature of many high streets and
communities. Whether this is good thing or not is
another debate, but one about which our students
will certainly have their own views and will probably
be keen to contribute. By such real-life, realistic
examples we can engage them in the fundamentals of
Economic analysis and help secure their
understanding. 

Learning activity
Preparation
Load the Powerpoint presentation (available from the
EBEA website).

Activity
Go through the slides and allow students to spot the
change in use – allocation – of the building from a
pub to a small supermarket.  Slide 7 offers a summary
of points, although is not intended to be exhaustive.

Extension activity
Ask students to carry out some simple research into
changing resource allocation.  This could be done by
bringing images into the next lesson which show how
resources are being allocated.  For example,
‘traditional’ petrol stations may be increasingly
converted to hand car wash (a similar analysis to the
above can be applied to this) and there is a growing
number of coffee shops in town and city centres.  

Homework task 
Bring to the next lesson/email your teacher with an
image demonstrating resource (re)allocation in your
local area.
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Keith Hirst is Assistant Headteacher at Wickersley School and Sports College, Rotherham
and is also an experienced author and Chief Examiner for GCSE Business and Economics for
a major awarding body.
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Ideas on increasing the number and
calibre of students who choose
Business and Economics 

‘To live is to choose.  But to choose well, you
must know who you are and what you stand for,
where you want to go and why you want to get
there.’ (Kofi Annan) 

One of the main problems faced by many
Business and Economics departments is in
recruiting sufficient numbers and quality of
students to follow examination courses. Unlike
subjects such as history and geography, most
students below year 10 do not get much of a
chance to have any contact with Business and
Economics. Once students have opted in year 12
the battle is on to encourage them to continue
their studies through to A2. In this article, Amy
Croft outlines some of the strategies adopted by
the Business and Economics department at
Loreto Grammar School to recruit and retain
students. 

I’m sure that you’ll all recognise the routine at the
end of year 9 or year 11 options evenings: the
exhaustion, the quiet reflection, the cup of tea (or
something stronger) and then bed.  Initially I
considered that I had exhausted my quota of words
for the day on the parents and students in
attendance. That must be the reason my boyfriend
was suddenly dating a mime artist!  I thought that it
was just me, an NQT, worn out from explaining: (a)
what Business Studies involves; (b) what Economics
involves; and (c) the difference between them
(obvious, surely?).   

Finding sleep difficult because of the adrenaline
still pumping from the evening, my mind starts to
wander and the doubts start forming. Had I explained
it all clearly enough? Had I communicated my passion
for the subject? Had I conveyed the prestige of the
subjects enough? Had I demonstrated the variety of
teaching methods we use? Had I attracted motivated
students, to raise attainment levels? Had I enticed
anybody at all into choosing Business at GCSE and
Business or Economics at A-Level?  And so the story

begins of my quest to raise the profile of Business
Studies and Economics within my school.  

As an options subject, we have to enter into the
world of competition for students whether we like it
or not.  Yes, it’s sad that there is an element of sales
and marketing that has to take place on such
evenings, but isn’t getting pupils interested and
excited about the subject one of the reasons that we
started this exhausting career in the first place?  I
have faced particular challenges this year. I am in a
school for girls and whilst in 2010 girls achieved more
A/A*s than boys, nationally, our department still had
fewer entries into Economics A-Level than we would
have liked. Second,  Economics A-Level was only
introduced as an option in 2009, (at the request of
the students) and three of the other competing  
A-Level options have a record of exceptionally good
results.  

One of the biggest issues faced is the level of
ignorance about what Economics is and what sort of
topics students could expect to cover at A-Level.
Clearly, during options evening, all teachers highlight
their subject’s strengths and USPs. So we have now
taken a more holistic approach. Rather than focus on
the hard sell during just one evening, we have now
decided to take a softer but more widespread
approach.

The strategies
All our Key Stage 4 and 5 tutor groups compete
against one another in a ‘Social Science News Quiz’ –
think University Challenge but less intimidating.  The
competition will culminate in a final in the main
school hall, with a prize (currently under negotiation).
This has helped to spark interest in Business and
Economics, takes minutes to prepare (a Sunday
newspaper and a couple of questions per colleague),
illustrates the dynamic nature of the subjects and
earns whole school brownie points for providing a fun
activity during tutor time.  
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We have also found a ‘Question of the Week’
board to be similarly effective.  This involves a blank
whiteboard in one of the teaching classrooms with a
pertinent question on it each week (also useful for a
starter or mid-lesson break should you need it).
Questions can be written by students, but are typically
done by teaching staff to evoke responses from the
students at a suitably high level.  This also ignites the
curiosity of any students who happen to be in that
room, resulting in discussions focused on Economics
and Business.

In order to appeal to the ’utility maximisers’ we
sow the idea that ‘Business & Economics are fun’ into
students’ consciousness.  This includes trips to Alton
Towers and other local businesses.  Students have an
amazing ability to gossip and such adventure is soon
passed on through word of mouth advertising.  The
final ‘fun factor’ so far this term has been provided by
a guest speaker.  It’s almost offensive how just having
somebody else saying exactly what you would have
done is so much more exciting to a class!  Of course,
we were aided by the fact that we are a girls’ school
and the guest speaker was a professional sportsman
who happens to be 6’4’’ and rather dashing. Talk
about free publicity! I think it even made Facebook
(that master of marketing tools) with a ‘Double Bus is
sooo much better when someone FIT comes in to your
lesson’!

Depth
We have GCSE Business students continuing through
to A-Level, but the question is how do we attract
students who have never experienced these subjects?
This is where depth comes in. I needed to access
younger students in the school who did not know me
nor anyone in the department and did not know what

Business Studies was about. I’m sure that most of you
already run Young Enterprise programmes with a
degree of success.  My school is not unusual in using
Young Enterprise to promote the subject, but schools
seldom seem to use year 10 to form the company
(especially when there is a sixth form).  This helps us
promote Business and Economics lower down the
school – we actually launch it during a year 9 assembly
in the summer term when the existing company has
been wrapped up.  Aiming at PR lower down the
school, we have also recently participated in a ‘Make
it Challenge’, provided free by the Manufacturing
Institute (events dependent on your region), which is
essentially equivalent to enterprise days not dissimilar
to those run in many schools at KS4. This challenge,
however, is aimed at year 9s (providing another
opportunity to advertise the subjects and the
department during an assembly). Students who take
part in the challenge are out of school for the day and
are responsible for generating their own publicity. 

As students make that important decision about
their options choices, all this publicity and effort does
lead to an increase in the number of students who
‘want in’ on all this activity and excitement,
particularly when they see the photographs of the
ecstatic faces on our newly erected departmental
notice board.

Breadth
There is a range of other activities that need no
introduction to fellow professionals, including
external revision workshops, debate forums and
competitions on the virtual learning environment
(VLE), trips abroad and even the use of the head
teacher as a guest speaker on leadership (an
interesting angle given that many students do not
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consider the head teacher to be a ‘leader’).  All of
these have been invaluable in generating discussion
and interest in the subject, but an equally successful
route is that of personal endorsement.  

Being new to the school, I have chosen to be
heavily involved in the wider school community. This
includes events such as attending a charity ladies
night (having coerced staff into attending for my
students’ sake), or standing freezing by the side of a
netball court for 5 hours.  Making this human
connection with students is a simple way to attract
both their time and respect in return, leading to
increased uptake. 

Extension
So what of the calibre of students?  If numbers are up,
hopefully we should see an increase in the gifted and
talented students choosing the subject too?
Traditionally Business Studies has suffered from being
thrown in with other ‘Studies’ subjects that students
fear top universities don’t hold in high esteem, and
Economics has suffered because the most able
students are choosing traditional subjects such as
Maths or the Sciences.  To address this, the
department has introduced some new extension
opportunities, as well as publicising more heavily its
existing activities.

One such activity is MUN (Model United Nations)
which I had not encountered during my PGCE.
Essentially it is a simulation of the United Nations that
aims to educate participants about current events,
topics in international relations, diplomacy and the
United Nations agenda. Doing this does come with a
warning – not only does it require numerous higher
level thinking skills (e.g. independent research and
synthesis, negotiation, analysis of policies and active
listening) but also demands some plucky students who
are able to speak publicly (and persuasively) in a room
full of strangers, and following an unfamiliar format. 

No doubt many of you are aware of and already
participate in The Times & Bank of England Target 2.0
Challenge.  This year I took a team comprising both
Economics and Business Studies students. The Business
Studies group had not studied external influences at
this time and so were terrified but it did serve to give
them a sense of the significance of what they are
learning about.  The major difference this year is that
certificates, printed by The Times to prove students
had participated in the competition and to thank
them for doing so, were given out in KS5 assembly
(and this helped to encourage the year 12 Economics

students to continue their studies onto A2, given that
participation in the competition is a useful addition to
their UCAS applications). In addition, the news was
published in the whole school news bulletin that
students of all years, and importantly their parents,
take home to read over the Christmas holiday.

Most recently the department has participated in
a newly launched Literary & Philosophical Society,
essentially a Friday lunchtime event for students to
attend and participate in an extension activity similar
to that which they may join at university.  Topics are
wide ranging, from feminism to the troubles in
Northern Ireland, or the pre-determination of gender.
The effect for Business and  Economics students and
the department is threefold: 1, wide publicity through
leading a debate on any controversial issue, e.g.
corporate social responsibility; 2, the opportunity to
ask questions and listen to answers after speakers
have opened up the floor so that students can see just
how everything can be a Business / Economic issue;
and 3, interaction with students that may otherwise
never have been taught by or had any contact with
the Business and Economics department.

So are these strategies working?  Has it been
worth it? The answer is ‘yes’. GCSE numbers have
increased, A-Level uptake is up in both Business and
Economics and the current A2 Economics students are
(touch wood) all on for A*s in August!  The whole
process has cemented us together as professionals in a
department that we are all proud to be a part of (and
of course whose support I could not do without).
With fingers crossed I now rest easy thinking about
the new classes in September, by which time I will
probably be wishing for the days of single digit class
numbers!  

Amy Croft teaches Business and Economics at
Loreto Grammar school for Girls in Altrincham,
Cheshire. Amy did her PGCE in Business
Education at the University of Manchester.
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The Advertising Standards Authority (ASA)
website is a useful source of information
providing interesting case studies in relation to
marketing and advertising. The cases
highlighted by the ASA are often controversial
and interesting and useful in stimulating
student interest and generating discussion to
help build analytical and evaluative skills. The
explosion of online advertising presents new
challenges for regulation and this article will
highlight the main changes which have been
made to the ASA’s remit with regard to online
advertising.

The name Advertising Standards Authority should
prompt the words ‘legal, decent, honest and truthful’
to pour unconsciously from students’ pens.  Since
March 2011, this phrase can now be applied to
marketing claims on companies’ own websites and on
third party space under their control, such as
Facebook or Twitter. While the regulatory framework
had already protected internet users from companies
running misleading or inappropriate advertisements
for their goods or services on other people’s websites,
such as using pop-up adverts, banners or in emails, it
seems extraordinary that, with the World Wide Web
coming into its own in the mid-90s, it has taken over
fifteen years to extend further the ASA’s remit online
to companies’ own websites in order to provide
greater protection to consumers. 

‘This significant extension of the ASA’s remit
has the protection of children and
consumers at its heart. We have received
over 4,500 complaints since 2008 about
marketing communications on websites that
we couldn’t deal with, but from 1 March
anyone who has a concern about a
marketing communication online will be
able to turn to the ASA.’

ASA Chairman Lord Chris Smith – 
September 2010

This regulation has come close on the heels of the

Unfair Trading Regulations. These regulations (full
title – Consumer Protection from Unfair Trading
Regulations) came into force in 2008 and replaced
and strengthened much of the previous consumer
protection legislation, including the repeal of almost
every part of the once-favourite of business students,
the Trade Descriptions Act.  Now, with those
regulations and this extension to the ASA regulatory
framework, the consumer safety net is spread even
wider. 

Advertising Codes applied by the ASA lay down
rules for advertisers and media owners to follow and
are designed to ensure that advertising does not
mislead, harm or offend. As with everything around
legislation, regulatory standards and codes of
practice, aspects of this Code can be complex.
However, to give students a simple summary, it is
sufficient to state that this new regulation covers the
following.

l Marketing communications on companies’ own 
websites. So, in the case of, say, a complaint that
a children’s furniture website was showing images
of children in an inappropriate or harmful way, 
this would now be the subject of investigation by 
the ASA, in the same way as misinformation in a 
newspaper or on a billboard would have 
previously been investigated.

l Marketing communications by companies on 
other third party space under their control, 
i.e. web space marketed and provided by another 
organisation but over which users have control of 
some of its content. Typical examples of third 
party space of this nature are social networking 
sites such as a company’s Facebook or Twitter 
pages. The same children’s furniture company 
therefore would have to be sure that any images 
or statements it might make extolling the virtues 
of its goods on social networking sites pass the 
‘legal, decent, honest and truthful’ test.  

To grasp fully the implications of this regulation,
it is important to understand the ASA definition of a
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marketing communication and how this could impact
on social media sites such as Facebook. A marketing
communication is seen as an ‘invitation to purchase’.
In an article for the November 2010 edition of New
Media Age, the trade magazine for businesses using
interactive media to communicate with their
customers, the ASA gave the following example.

‘If a company makes a statement on its
Twitter feed saying “Great half-price offers
on all men’s jumpers in store today” it
would fall within remit – because it’s clearly
a marketing communication. Whereas if
they tweet “Quarterly results are 10% up on
last year” this is clearly not a marketing
communication and therefore falls outside
of the remit.’ 

Classroom discussions may inevitably turn to the
question of user-generated content (UGC). UGC
comprises comments made by users on interactive
websites such as wikis, social networks or blogs. So
someone might write a blog stating that using Collins
Revision Guides guarantees that you will pass your
exams, or on Facebook that drinking Irn-Bru cured
their spots. Those businesses have no control over
what people might write on these sites and a
complaint about such things would not be
investigated by the ASA. However, if a company
decided to adopt some UGC and incorporate it into its
own marketing communications on its website or a
social networking site, that would fall within the
remit of the ASA.

This newly acquired weapon in the ASA battery
could prove to be of considerable interest to our
members, not least of course because it is a landmark
regulatory development of which business students
need to be aware as part of their knowledge and
understanding of consumer protection. It should also
prove to be an engaging topic. Asking the question,
‘Who knows what new advertising regulations now
cover Facebook?’, may well be a way of capturing the
attention of the class.  Thinking beyond the world of
business studies and wearing your PSHE, citizenship
and/or life-skills hats, however, it is an ideal cross-
curricular opportunity to raise awareness amongst our
young people of the need to be discerning and
evaluative when viewing marketing claims in the
media, and of the subliminal nature of internet
advertising – perhaps the advert we catch out of the
corner of our eye as we are emailing or the pop-up
we quickly shut down. Ofcom reports that, in the UK,
social networking accounts for nearly a quarter of all

time spent on the Internet, with 61 per cent of 15-34s
claiming to be accessing social networking sites. The
protection for our young people in their use of the
Internet has now been enhanced by further
regulations around the relentless bombardment of
advertising.

To finish off, moving out of the digital age to go
back almost 100 years, I offer you this quotation,
which may possibly be familiar to some of you.  
It could be a useful starter for a lesson on advertising
regulation. 

‘Advertising is the art of convincing people
to spend money they don't have for
something they don't need.’ 
Will Rogers – American comedian 1879-1935

Margaret Hancock is a retired teacher of
Business Studies and a former Principal
Examiner for a major awarding body. She is the
EBEA Website Manager.
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Cameroon: where has it gone wrong
and what signs of optimism are there?
This article has been written by Nye Williams, a
student at St Paul’s School. It looks at the
African country of Cameroon and covers some of
the key economic data relating to the country
and some of the portents for the future. It could
be used as a case study with students covering
Development Economics. Nye has added some
questions at the end to help build some of the
understanding and the skills linked with studies
of Development Economics. 

Cameroon, sometimes
known as the ‘hinge
of Africa’, is a ‘small’
West African country,
about the same
geographical size as
California. Favourable
comparisons stop
there. Cameroon, a
French colony until
1961, has per capita
GDP (PPP basis) of
$2,300 compared to
California’s $42,300.
Set against the $1,060
per capita GDP of its
fellow sub-Saharan
African countries,
Cameroon looks less
of a struggler.
Nevertheless, with its
measly wealth
distributed unequally
(in 2005 the United
Nations Development
Programme estimated
Cameroon’s Gini 
co-efficient at 0.44), 
as many as 40 per cent of Cameroonians live in
poverty. Cameroon is not without natural advantages;
it has a 402 km coastline from which to trade and a
range of natural resources to exploit, including
bauxite, iron ore, timber and oil. Yet this hasn’t added
up to economic success. Why has economic success
eluded Cameroon? What are the problems and are
there solutions that offer hope? I will highlight three

related aspects of Cameroon’s plight – its neighbours,
its over-dependence on commodities and its low share
of foreign direct investment in sub-Saharan Africa.

In his book ‘The Bottom Billion’, Paul Collier
(Oxford, 2007) develops a model to explain why
African countries have failed economically. Collier’s
model identifies a number of ‘traps’, several of which
apply to Cameroon. The first trap is being ‘landlocked
by bad neighbours’. Though not landlocked,

Cameroon is located in
a ‘very bad
neighbourhood’. In the
north it borders the
Central African
Republic and Chad, in
the east and south, the
Democratic Republic of
Congo, Equatorial
Guinea and Gabon and
in the west, Nigeria. All
of these neighbours,
most notably Chad and
the Central African
Republic (CAR), have
suffered civil wars and
instability as rival
political groups, often
with tribal roots,
quarrel to control the
wealth created by
natural resources,
especially oil. 

Cameroon has
avoided civil war. It
also has political
institutions that look

democratic. The bad
news is that underlying

this relative ‘stability’, the multi-party political system
has been abused by President Paul Biya since he came
to power in 1982, corruption is rife and government
tax revenues and aid flows are wasted or stolen by
officials. In the 2010 corruption index, published by
Transparency UK, Cameroon was ranked 146th out of
182 countries surveyed. Regional political instability
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also undermines economic development in Cameroon
and makes it hard to do business there. According to
new International Finance Corporation (IFC)
(Washington DC, 2011) data published at the start of
2011, Cameroon is the 168th most difficult country in
the world for doing business.  Having chaotic, low
growth neighbours certainly doesn’t help and means
that Cameroon has enjoyed no spill-over benefits from
the economic successes of others. The Chad-Cameroon
oil pipeline project, commissioned in 2000 and funded
by the World Bank, was the most notable attempt to
generate mutual benefits for Cameroon and a
neighbouring country. The project aimed to develop
Chad’s oil resources, reduce its people’s poverty and to
bring benefits to Cameroon through oil
transportation revenues and improving stability across
the border. In the event, the failure of the Chad
government to use its wealth to alleviate domestic
poverty (a precondition for the loans) caused the
World Bank to hold back project funding (BBC News
online, London, 12 January 2006) and prevented any
benefits for the region arriving before the global
recession set in during 2008. 

Cameroon suffers from primary product
dependency centred on oil and cocoa. Non-
manufactured goods account for over 28 per cent of
GDP. Alongside oil and cocoa, the other
‘big 4’ exports are timber, coffee, cotton
and palm oil. Manufactured goods export
is in its infancy, accounting for less than 10
per cent of GDP (CIA World Factbook,
Langley, 2011) The scale of this primary
dependency is less than that of neighbours
such as Nigeria, Africa’s biggest oil and gas
exporter, but Cameroon’s economy is
nevertheless highly sensitive to external
price and volume demand in oil and cocoa.
This sensitivity is measurable using the
Prebisch-Singer Thesis, which expresses a
country’s terms of trade as:

Terms of Trade = Px/Pm = index of the value of
exports (x) relative to imports (m)

Calculated in this way, a basket of primary
products with an index value of 180 in 1960 had fallen
to 80 by 2000. Within this trend there have been
cycles, where single, groups or all primary
commodities will have risen in value.  Overall,
however, primary product dependent countries have
faced export value deflation for the past 40 years.
Under this model, worsening terms of trade force
primary producers to export more to fund their
import bills or face mounting balance of payments
deficits (m>x). The necessary increase in the volume of
exports can have the counter-productive risk of

creating a glut, sustaining weak prices and so creating
a terms of trade downward spiral. 

Consistent balance of payments deficits result in
the accumulation of external debt, usually provided
by multi-national lenders such as the World Bank, by
single trading partner countries in the form of export
credit debt or by commercial bank loans. In 2009,
Cameroon’s balance of payments was slightly positive,
though annual deficits had averaged 2 per cent of
GDP each year since 2002. Its external debt stood at
$2.7 billion in 2010, around 10 per cent of GDP. 

Cameroon has made progress in external debt
reduction and is one of those countries that is eligible
under the heavily indebted poor countries (HIPC) plan
for debt forgiveness. The country’s level of debt points
to a lack of trade competitiveness, with all its knock-
on effects.  Its commodity exports pay for the capital
goods imports that are essential to diversifying the
economic base. Cameroon’s main imports are
machinery, electrical equipment and transport
equipment from trading partners such as France (21
per cent share of imports in 2009) Nigeria (10.7 per
cent), China (10.2 per cent), Belgium (6.6 per cent) and
the US (4.3 per cent). Cameroon’s slow
industrialisation means that 70 per cent of the

population is still engaged in agriculture and
only 15 per cent each in industry and services
(World Bank Country Data). Furthermore,
agriculture represents just 20 per cent of
economic output, suggesting that it is
inefficient and in need of investment. Thus
Cameroon has not reached the development
‘take-off’ which Rostow so forcefully argued
was a precursor to self-sustaining economic
growth, the point where changes in labour
distribution conform to the Lewis Two-Sector
Model. 

Under this model, workers in agriculture,
having a marginal revenue productivity (MRP) of zero,
can move to the cities without a loss of output and
become part of an emerging manufacturing
workforce. This dynamic has been central to the
industrialisation of all economies since the British
agricultural and industrial revolutions of the 18th and
19th centuries. Driving Cameroon to that take-off
point, in the absence of large domestic savings (S=I),
seems likely to require a substantial increase in
foreign direct investment. 

After the experience of colonisation in the 19th
and early 20th century, African leaders have not
always been friendly to foreign investors, often
placing restrictions on trade and investment links with
former colonial powers like the UK and France. Before
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1989, Cameroon‘s trade policy was protectionist, with
non-tariff barriers and punishing tariffs on selected
imported and exported products. This regime resulted
in Cameroon being one of the lowest recipients of FDI
among developing countries until the 1990s. FDI in
Cameroon has been narrowly focused on exploiting
natural resources, such as oil and minerals. Foreign
companies and governments are accused of having
corrupted local political elites and having supported
poor governance in the interest of resource
exploitation. In this way, as Collier (Oxford, 2007)
explains it, the ‘resource trap’ of primary commodity
dependence and the ‘governance trap’ represented by
corrupt elites and weak political institutions have
been mutually reinforcing.  

Beyond resource projects, where the returns often
justify the higher investment risk being taken, foreign
direct investors generally have shied away from
investing in badly run countries in ‘bad
neighbourhoods’ within Africa. According to the
World Investment Report, (UNCTAD, 2010), Africa
received just 5 per cent of all world FDI flows
compared to 10 per cent received by Latin and South
America and 30 per cent by developing Asian
countries. As FDI tends to be a force for global
economic integration its absence, as a supplement to
the domestic savings/investment gap, has stunted
Cameroon’s development, and that of sub-Saharan
Africa as a whole. Figures from the World Bank
(African Development Indicators, 2004) show that sub-

Saharan Africa had an aggregate savings/investment
gap of 2 per cent of GDP in the decade 1975-84 which
closed to 0 per cent in 1985-94, but which widened
again to more than 1 per cent during the period 1995-
2002 (see Figure 2). Since 2002 this gap has almost
certainly widened again due to the low growth and
persistent current account deficits which Cameroon
has run in the period. 

While the world, excluding Africa, has been
integrating through FDI and globalisation, sub-
Saharan Africa’s share of global trade has halved from
3.1 per cent to 1.4 per cent since 1980. Without FDI on
a significant scale, Cameroon is failing to capture the
benefits FDI brings, namely employment generation,
increased skill levels for local workers, access to
modern technology and the infrastructure
development necessary to support modern
corporations. As a result only 10 per cent of
Cameroon’s roads are paved, 11 out of 34 airports
have paved runways and only 193,000 fixed line
telephones are in place (CIA World Factbook, 2011).
So far Cameroon’s FDI record is confined to small-scale
investments in resource and food sectors. The
government has been working with the World Bank
and the International Monetary Fund (IMF) on a series
of programmes to clean up its intellectual property
regime, its banking system and raise the efficiency of
agriculture to support the export of processed foods.
These are small but important steps forward.
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Figure 2 
Gap between
savings and
investment in 
sub-Saharan Africa
(as a % of GDP)

Source: adapted from
World Bank African
Development
Indicators, 2004.
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Given the nature and scale of the problems I have
identified as critical to Cameroon – its neighbours, its
overdependence on commodities and its low share of
foreign direct investment – are there any grounds for
optimism, especially given the difficult global
economic environment? 

Internally, in Cameroon, achieving the post-
completion point status under HIPC for debt relief is a
clear positive, as is IMF-led reform of governance and
banking. The Cameroon government has also recently
announced a long-term development strategy known
as ‘Vision 2035’. For the first 10 years, 2010-20, a
‘Growth Employment Strategy Paper’ (GESP) will serve
as a framework for policy. The GESP focuses on
boosting GDP growth to an annual average rate of 5.5
per cent, cutting underemployment from 75.8 per
cent to under 50 per cent by creating more ‘formal’
jobs, and reducing poverty levels substantially. This
programme is good news but ironically, the biggest
reason to be cheerful is that Cameroon’s neighbours
are getting their act together. 

Gabon, a classic ‘Bottom Billion’ country which has
suffered a corrupt elite impoverishing its people for
41 years since its independence from France, has
announced $4.5 billion of agriculture and
infrastructure ventures funded by Indian and
Singaporean investors. The Financial Times (London,
16/08/10) calls it the ‘biggest investment package by
Asian powers in Africa’. In the same month, Nigeria,
sub-Saharan Africa’s biggest oil and gas producer and
Cameroon’s giant neighbour, announced the
privatisation of its power generation and distribution
companies in an attempt to attract capital from
investors in Canada, Saudi Arabia, China and India.
These projects suggest that West Africa, Cameroon’s
neighbourhood, is now in the sights of investors from
Asia where the world’s greatest capital surpluses are
held. A Financial Times editorial (London, 26/08/10)
argued that the Chinese ‘are doing business and
striking deals all over Africa’ and that the
infrastructure that the Chinese are building will have
‘positive spin-off effects for industries outside natural
resources’. As Collier’s (Oxford, 2007) analysis shows,
such neighbourly improvements matter. Collier has
calculated that, on average, if a country’s neighbours
grow by an additional 1 per cent, the country itself
grows by an additional 0.4 per cent. So, perhaps,
Cameroon’s luck is changing. A set of neighbours with
abundant resources, rising FDI, improving
infrastructure and improving human and industrial
capital may be the spur that Cameroon needs to shift
its own economy along the development runway.

Nye Williams is studying A-level Economics,
along with Maths, Chemistry and Physics, at St
Paul's School, London. He was awarded the
School’s Chibnall Prize for Economics for this
essay and was a recipient of the Barnett Prize
for Economics. He hopes to read Economics at
University next year.

Questions
1. To what extent does Cameroon’s failure to grow 

serve as a lesson to other sub-Saharan African 
countries?

2. Discuss the gains to be had from increased 
Foreign Direct Investment.

3. Evaluate the impact of increased oil prices on the 
Cameroon economy. (Note Cameroon is a net 
exporter of Oil.)

4. To what extent does government corruption, such 
as in Cameroon, play a part in the decision 
making process of foreign investors?

5. Discuss, with reference to a developing economy 
you have studied, how geographical location and 
factor endowments can help or hinder growth.
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Despite the considerable publicity surrounding
learning disabilities in the last ten years, there
are still large numbers of teachers who have
little or no understanding of one of the most
common forms of learning disability  –  dyslexia.
This article provides a timely reminder of this
important learning difficulty and outlines some
basic strategies for both teachers and students.
There are many challenges facing education and
teachers today; from issues of finance and
policy to literacy, communication needs and
dyslexia. Arguably, the latter is one of the most
fundamental issues for both teachers and pupils
alike.

The British Dyslexia Association (BDA) estimates that
10% of the UK population, which equates to 6.18
million people, suffers from dyslexia and 4% has a
severe form of the condition.  Using the 10% rule of
the BDA, this figure would be the equivalent of
730,000 pupils in the UK suffering from dyslexia
within state funded primary, secondary and special
schools.  This means that, within any classroom, there
is a high chance that at least one pupil will have
dyslexia. 

The challenge facing teachers the length and
breadth of the country is how to ensure quality of
learning in a way that will support all students –
including those who suffer from this condition.

So what is dyslexia?
Awareness of dyslexia has grown dramatically over
the last few decades and this interest has led to an
independent report by Sir Jim Rose, who created the
current accepted working definition: 

‘Dyslexia is a learning difficulty that
primarily affects the skills involved in
accurate and fluent word reading and
spelling.’

The disability, if undiagnosed and not supported
correctly, can severely affect pupils’ learning
throughout their journey through the education
system and beyond.  It can impact on the person’s
ability to comprehend, making it more difficult to
learn through standard training methods.  

Although the problems of a dyslexic student are not
always obviously visible, dyslexic students experience
genuine difficulties, such as visual tracking, auditory
perception and organisation.

Pupils without an appropriate intervention or strategy
for dealing with dyslexia can develop a negative
outlook to learning and a poor self-image.  Due to
the stigma often associated with dyslexia, pupils with
the condition can be ashamed and embarrassed to
admit they have a learning disability.  

So what support happens in school?
Classroom teachers are responsible for assisting in the
diagnosis process of dyslexic pupils, most noticeably
identifying pupils at risk.  Some key identifiers of
dyslexia that a teacher should look out for are
phonological awareness (the connection between
sounds and the letters that produce them), verbal
memory, attention, mixing up left and right,
organisation and sequencing.  When the teacher
notices that a pupil is demonstrating any of these
characteristics then raising concerns with the Special
Education Needs Coordinator (SENCO) is the first port
of call.  In most cases the SENCO assesses the pupil in
question and decides whether to pursue the issue
further via formal assessment.

After this diagnosis takes place, it becomes the
responsibility of the classroom teacher to cater for
dyslexic pupils through differentiation.  This adds to
the teacher’s ever growing landscape of work, which
can be extremely labour intensive.   What can make
this particularly labour intensive is tailoring materials
and resources to the requirements of the individual
learning needs of every dyslexic pupil.  This is a big
task, combined with the rest of the work scope:
planning lessons, creating materials, teaching a full
timetable, marking, extracurricular activities and
parents’ evenings.  

However, although strategies should be tailored
to each learner’s needs, a kit bag of tools is a useful
teaching support and there are small, generic changes
which can be made to everyday teaching methods
which would allow dyslexic students to achieve at the
same level as students who are not dyslexic.
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Table 1 Useful techniques for teaching dyslexic pupils

Table 1 highlights some useful techniques for teaching
dyslexic pupils that can greatly improve academic
progress.

Source: adapted from The Rose Report 2009: Identifying 
and teaching children and young people with dyslexia and
literacy difficulties.
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Teaching technique Explanation 

Chunking – one
instruction at a time

If you have a lot of information or instructions to give, break it down into
shorter ‘chunks’ of language.

Re-ordering Say things in the order you want them to be done. So, instead of ‘Before you
write your homework down, clear away the equipment’ say ‘Clear away the
equipment. Then write down your homework.’

Cut down the amount you
say

Studies have shown that in some classrooms adults talk for up to 90% of the
time. Think about structuring lessons and activities so there is a mixture of
activity-type.

Slow down Even slowing down your talking a bit means that students will give longer
responses and will say more. This doesn’t mean that you have to start talking
in a ‘sing-song’ voice.

Give visual support: use
gestures, thinking/concept
maps, demonstration and
quick sketches

Visual support can take many different forms. Young people with dyslexia find
information easier to understand and process if it is supplemented by
something with a strong visual impact. 

This could be a natural gesture, facial expression, use of pictures, video, quick
drawings on the whiteboard, using the interactive whiteboard, linking to the
Internet, using real objects, demonstrating or showing instead of telling, or
using mind maps on the board.

Avoid idioms, sarcasm
and double meanings

We all use phrases such as ‘off you go’ or ‘get your thinking caps on’ or use
tone of voice to show meaning, for example when using the phrase ‘Oh that’s
just great!’. These can be really difficult for young people with dyslexia who
may easily take them literally or get the wrong end of the stick (there’s
another one). Be aware of times when you use language that is inferential or
may have a double meaning. 

Simplify the grammar We often use a complex sentence when a simpler one would do just as well.
Some sentences are very difficult for young people with dyslexia to understand,
such as ones using the passive tense. Try to simplify your sentences.

Pausing after you have
asked a question

We know that adults often pause far too briefly when they have asked a
question before switching from one child to another, or jumping in with
another question. 

Young people with dyslexia often need more ‘processing time’ to get their
thoughts together and formulate a response. Waiting longer for a response
can greatly help these students to engage and contribute. 

Commenting For pupils with dyslexia, commenting on what they are doing, and pausing,
rather than asking questions, encourages dialogue and supports their thinking
and learning, for example ‘So, businesses need capital to grow...’/ ’ I wonder
what would happen if …’.
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Strategies and coping mechanisms
It is not solely teaching techniques which help the
dyslexic child to be successfully integrated into the
classroom environment, but the strategies that they
can adopt. Successful strategies can not only improve
the student's classroom performance, but can help
them throughout the rest of their lives.  

Table 2 Useful strategies that dyslexic pupils could
utilise
Source: adapted from The Rose Report 2009: Identifying 
and teaching children and young people with dyslexia 
and literacy difficulties.

Table 2 illustrates a number of strategies that dyslexic
pupils could utilise to benefit their classroom
experience and daily lives.
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Strategy Details

Structure to note taking Be prepared. Students need to make sure that they have completed any
background reading or preparation before the lesson and have made a note of
any important questions.
Using a linear or patterned format to note the main points as key words and
phrases.

Organise linear notes When utilising a linear format to notes, it’s beneficial if a wide-lined A4 paper is
used, which leaves wide margins on both edges of the sheets and gaps for
additions or corrections.

Organise pattern notes When using pattern notes (sometimes referred to as spidergrams) use plain or
coloured paper, depending on the pupil’s preference, in a landscape position
and make use of coloured pens.

Organise notes generic Additional to the style of note taking, some generic advice is writing only on
one side of each page so that extra pages can be inserted later.  After the
session the notes may need organising or reorganising. A good idea is: 
Main point > Supporting points > Summary.
Of assistance to a high majority of dyslexic pupils is using particular colours of
paper, folders or dividers for different subjects/topics.

Useful strategies Children can be helped to better organise their tasks if they are taught how to:
• skim and scan a page;
• sort the information;
• determine priorities;
• make considered judgements.

Notes from textbooks Pupils who are making notes from textbooks should be encouraged to:
• get an overview of the chapter by reading the first and last paragraphs and 

by taking note of any headings, subheadings, maps, charts and diagrams;
• make a note of the book, chapter and page for later reference;
• think carefully about the key point as they read each paragraph – the 

‘essence’ of the paragraph and what the supporting details are, and make a 
note, using as few words as possible.

Organising Writing Pupils with dyslexia may need explicit help to overcome the barriers of poor
short-term memory. Two ideas to help are using:
• a scaffolding format, (such as KWL Grid) which helps them to plan a 

sequence of events*;
• a range of key words/sentences (provided by the students) which they can 

refer to throughout their writing.
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Conclusion
It appears that the responsibility of supporting
dyslexic pupils is firmly left at the door of the
classroom teacher, via differentiation.  This is a
demanding challenge, however if the pupil is placed
at the centre of learning (as the new coalition
government has stated), every child should have the
opportunity to fulfil his or her potential.  

By providing a level playing field and supporting
each pupil, the classroom teacher is giving each
dyslexic pupil the opportunity to achieve their full
potential.

Dyslexic children, like all children, thrive on
challenges and success. 

Changing a child’s attitude to their 
own dyslexia
The most important thing for a child with dyslexia is
to understand what dyslexia is and to understand that 
it is not their fault that they are dyslexic; they did
nothing to cause it. It is often useful to use an
analogy to help explain dyslexia, such as that of a Mac
computer and a PC. For example, a dyslexic student
can do everything that all the other students can do,
but in a slightly different way, just as a Mac does the
same job as a PC but with different software. 

Kirk Dodds is a Business Studies PGCE student
teacher from Sunderland University, Tyne and
Wear. He has entered teaching after working in
industry as a Marketing Manager for a number
of start-up companies and well-known brands
such as Unilever and Lotus Cars. He has
encountered pupils with dyslexia in both his
placement practices to date and has personal
experience of the condition.
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*A KWL Grid can be used in planning at the beginning of a topic or to follow progress and is a tool that helps
with reading comprehension. In a KWL Grid, readers break down material into a three-column grid. In the first
column, readers write what they know about a subject (K), in the second they list what they want to know (W)
and in the third they list what was learned during reading (L). 

An example of a KWL Grid is shown in Table 3.

Table 3 KWL Grid

What I Know What I Want to find
out  

What I have Learnt How I will find out (experiments or
sources of information)
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Mind Maps for Business, Tony Buzan, 
reviewed by Jamie Staddon

Local Heroes: how Loch Fyne Oysters embraced
employee ownership and business success,
David Erdal, reviewed by Charlotte Davies

Economics for Standard and Higher Level,
Jonathan Mace, reviewed by Roberta Keys

Them and Us:  Changing Britain – why we need a
fair society, Will Hutton, reviewed by Geoff Moran

Learnloads, textbooks minus paper

Would you like to review a textbook or a resource
that you use in the classroom on a regular basis?
When texts come out in large numbers, at the time
when courses are changing, some inevitably do not
get reviewed at all. We would particularly welcome
reviews of BTEC texts. If you would like to do this,
please contact Nancy Wall, enwall@aol.com

TEACHING BUSINESS STUDIES

Mind Maps for Business, Tony Buzan, 
BBC Books, 2010, 280 pages, paperback, £14.99, 
ISBN 978 1 406642 90 2 

Tony Buzan is renowned for his work on the brain and
learning.  In this book he explores mind mapping as a
tool and its role in modern day business.

Buzan explains that mind mapping is an effective
planning tool, which is particularly useful in
organising thoughts and ideas. Mind maps enable
people to think clearly and process ideas effectively.

This book is clearly targeting business people and
advising them on the manner in which mind maps can
be used to assist business planning. However, it also
offers some advice which could be utilised by business
teachers and students alike.  It follows entrepreneurs
as they adopt mind mapping to help realize their
desire to increase sales or plan for negotiations. Or
they may use the technique for note taking or simply
to create a ‘to do list’.

For teachers who would like to utilise mind maps
in their teaching, this book offers some excellent
guidance on how to structure and build them to
explore a variety of issues.  It also explores the use of
ICT in their construction and again offers support in
implementing it effectively.

As for students, it is made very clear that mind
maps can be constructed by both individuals and
groups.  Buzan examines the usefulness of mind maps
to group dynamics and the manner in which they can
provide a coherent and logical approach to
structuring a variety of ideas.  As I have found, they
can easily be adopted as a group activity in lessons,
either as a stand-alone task or in joint planning for
essays, discussions and debates.  

My year 13 Business group used this approach to
structure their group arguments for a debate on the
best method of international expansion for Tesco.  I
found that the system provided a solid structure
within which they could explore the issues and
develop their ideas.  I have found previously that
students can lose focus when placed in a group
situation, but the task of mind mapping held their
attention and increased their engagement with the
issues at hand. 

Buzan also assesses the role of mind maps in
supporting the strategic planning of businesses.  In
this section he explores many A2 concepts and the
way in which mind maps can enhance these, including
PEST analysis, Porter’s five forces, the Boston Matrix,
SWOT analysis and Porter’s Competitive Advantage.
He also follows businesses as they use mind maps to
help manage change within their organisations.

This section could offer excellent support in
demonstrating the practical use of these theories to
businesses in the ‘real world’.  The book is
undoubtedly enhanced as a potential teaching tool
thanks to the case studies it includes.  

Buzan has access to some excellent examples of
mind maps created and used by some of the world’s
largest firms including De Beers, Deloitte and Boeing.
In addition to these are mind maps created in
rebuilding Manhattan following 9/11, by the New
Zealand Defence Force and even the Japanese
Football Association. 

In conclusion, whilst this book targets neither
teachers nor students, Buzan has explored a tool
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frequently used within both the classroom and
business environment. It provides an intriguing
opportunity for business teachers to bring the world
of business into the classroom.

Jamie Staddon is Head of Economics and
Business at Wheatley Park School, Oxford.

A BUSINESS STORY

Local Heroes: how Loch Fyne Oysters embraced
employee ownership and business success,
David Erdal, Viking, 2008, hardback, 233 pages, ISBN
978 0 670917 54 9

This is a good, easy to read yarn. It introduces the
reader to the agonies of business start-ups, the long
hours and demands of the entrepreneur’s life, and the
complexity of moving the business culture from an
owner-led organisation to an employee-owned
business. 

The book keeps up a good pace, with lots of
human interest. It is peppered with gobbets of
business knowledge that make good Business Studies
quotes and motivate further research beyond the
book. I could not help but go on to the Loch Fyne
website to see how the business was doing today and
also to look up the Baxi Partnership website to find
out more about how they promote and assist
employee buyouts. I am also tracking down the LSE
research on costs and productivity for employee
owned businesses, to share further with my Economics
students. 

The first half of the book tells the story of Johnny
Noble and Andy Lane as they set up first the fish farm
and then Loch Fyne Oyster Bars and Restaurants. It
covers the underlying philosophy of the founders, to
establish employment and business in the Loch Fyne
area, to produce high quality, sustainable, ecologically
sound produce and distribute it nationally and
internationally. The themes covered include: sources
of finance for a small start up business; external
factors such as when Loch Fyne froze and destroyed
stock; coping with the demands of supermarket
chains; working long hours, seven days a week; the
strategies the founders used to keep their sanity and
attempts to make the business decisions more
professional. The author shows the energy with which
the firm built a brand from scratch, with very little
capital, and the wit they used when it came to
cheekily grabbing free publicity. 

The story goes on to deal with the consequences

of the death of Johnny Noble for the business and the
subsequent need to put the business on the market,
which ultimately led to the employee buyout.

The book is fiercely in favour of employee-
ownership, which is not surprising given that the
author, David Erdal, is employed by the Baxi
Partnership. He argues his case well and explains how
difficult it is for both workers and management,
psychologically to adjust to a change in power and
accountability. He explains the basic structure needed
for a highly leveraged employee buyout in simple to
follow terms. Through his narrative he gives a strong
sense of the long, slow process of implementing
change, so that it is thoroughly embedded in the
organisation. He highlights the difficulties of dealing
with professional managers who are used to
considerable financial rewards and power, and the
strategies used by the Loch Fyne employee trust to
monitor the power of the senior managers.

The second half of the book is useful in showing
students how important succession management is to
a firm’s survival and long-term success. It brings in
details about the need for training, transparency,
good information and communication and at times
the need to get Andy Lane, the surviving founder, to
step back so that power could be devolved.     

It is a really good book for any student trying to
understand business start-ups, business growth, and
ownership structures. I have recommended it not just
to my AS students, but also to professional managers
who wish to reflect on and improve their own
management style. I think that at times the book lacks
critical reflection, but that can be a useful opportunity
to empower students and encourage them to take on
that role. 

Local Heroes is a practical book that is packed
with advice, ideas, humour and compassion. It links in
well with the vast amount of material that is available
on the John Lewis Partnership. References are also
made to lesser known employee-owned businesses.
David Erdal obviously enjoys communicating with
employees at all levels in an organisation and this
book will communicate well with any Business Studies
student or teacher. 

Charlotte Davies teaches Business Studies at
Reigate Grammar School.
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TEACHING IB BUSINESS

Economics for Standard and Higher Level,
Jonathan Mace, Anforme, 2010, paperback, 96
pages, £6.95, 978 1 905504 36 7 

This book covers the IB Diploma Programme at
Standard and Higher Levels, with particular focus on
the Higher Level extension topics. It is written in 5
sections with 25 chapters. It covers the whole of the
standard and higher level syllabi, but appears to be
more a revision or end of topic guide rather than a
core text. In a sensible and chronological order, in line
with the IB specification, it covers both higher and
standard level topics which include: Introduction to
Economics; Microeconomics; Macroeconomics;
International Economics and Development Economics.  

At the end of the book there are numerous exam
tips, including a comprehensive analysis of exam
techniques, which covers essay writing, data response
questions and internal assessment. These provide
invaluable advice for use in the final weeks or on a
topic-by-topic basis. Overall the book is a deceptively
compact resource, providing an appropriate structure
for students and teachers alike. 

This no nonsense, albeit brief resource, is a useful
read for both higher and standard level IB Economics
pupils as a standalone reference beyond the classroom
or as a valuable guide for those delivering the course.
The format of the book is relatively user-friendly in
terms of layout, structure and design. Each chapter is
constructed in a visually accessible way around key
themes and vital information, thus making it a
particularly useful aid-memoire during revision. It
could be used as an end of topic revision guide, given
to students prior to some form of teacher designed
summative assessment. However, I would suggest that
the book be issued to each pupil at the start of the IB
course as a back up to their class notes, core text and
extended reading. It provides particularly useful
information regarding internal assessments and
requirements relating to the structuring of research. 

Whether this text actually enhances core teaching
and learning of Economics may be debatable but it
would undoubtedly be useful to any Economics pupil
the night before an exam. Effectively, this resource
has a rather ‘bare bones’ style that provides minimal
depth on any particular topic. 

Most of my students struggle with the topic of
monopolies and this text does cover the basics of this
theory well. But it only covers the basics. This book is
good, yes, but is not, as yet, proven to be a favourite
with my IB pupils. It could be improved for students if

it included some questions to test knowledge or check
understanding. For a publication focusing on revision
and looking towards examinable components, the
lack of exam style challenges, end of unit questions or
other methods by which to test pupil understanding is
somewhat striking.  Having some extension work or
additional reading, or end-of-chapter exercises, might
make it more appealing to teachers. It is a good
addition to the core IB Economics textbook. But to
rely on this text as the main learning source for the IB
course may not be wise as it is so concise. It is
doubtful if any pupil would attain a 7 at standard or
higher level if they did so. Its greatest strength could
also prove to be its greatest weakness. 

In my view, it is £7 well spent if you want to
complement your main resources.

Roberta Keys teaches Economics and Business at
Bromsgrove School in Worcestershire.

GENERAL ECONOMICS

Them and Us:  Changing Britain – why we need a
fair society, Will Hutton, Little Brown, 2010,
448 pages, hardback or paperback, £20, 
ISBN 978 1 408701 51 5

First – a word of warning.  This is not the book to pick
up on a Friday evening after a stressful week at the
chalk-face!  Will Hutton’s critique of what is wrong
with Britain and the global economy, and how it
might be put right, is a daunting read.  When Cheryl
Cole reviews this book she will doubtless comment
that it is ‘a journey’, and ‘a roller-coaster ride’.

Mr. Hutton splits his book into three parts.  Part 1,
‘Understanding Fairness’, sets out his views on what
has gone wrong with the tradition of fairness in
Britain.  His opening sentence sets the scene.  ‘The
British are a lost tribe – disoriented, brooding and
suspicious.’  He then proceeds to examine the reason
for this malaise and compares the plight of the
majority, facing the effects of dramatic cuts in public
expenditure, increasing taxation and falling wages,
with the astronomical rewards still being paid to
‘casino’ bankers and the CEOs of major companies.
He argues that Britain’s version of capitalism, with the
belief in the supremacy of the market in ordering all
things, lies at the heart of our present troubles, and
he sets out to forensically dissect the system and
examine its constituent parts.  His underlying
argument is that Britain has had, in the past, a sense
of what ‘fairness’ means, and cites Marx, ‘from each
according to his ability, to each according to his
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contribution’. He also cites several modern studies by
behavioural psychologists, which show that
fundamentally this notion still applies.  People will
happily accept that greater financial rewards should
accrue to those who put in the greatest effort, but are
unhappy at the eye-watering rewards received by
those who have (allegedly) done little to ‘earn’ them –
especially bankers who have merely recycled other
people’s money in ever more risky and outrageous
‘products’.

In Part 2, ‘Fairness Under Siege’, Mr. Hutton looks
back over the history of the development of
capitalism in Europe and the USA.  He examines ‘The
Enlightenment’ as a time when many freedoms were
introduced, especially the freedom to set up
businesses, the establishment of free markets, the
separation of crown and parliament, with the latter
becoming increasingly dominant, and the growing
support for the mercantile class rather than the
landed aristocracy.  This enlightened age allowed for
innovation in agriculture and industry, stimulating
economic and social development.  However, the
development of US free market capitalism has led to
the creation of industrial monopolies likely to
suppress future innovation, such as Microsoft, Google,
Boeing et al.  There is a need for constant vigilance in
order to prevent these massive corporations from
stifling innovation, which is the only way to ensure
future economic growth.

Mr. Hutton analyses UK politics from the 1960s
onwards, focusing especially on Blair and New Labour,
and sees successive governments terrified of
alienating The City, big business and the press and
ultimately allowing the economy to be over-
dependent on the financial sector to generate
growth.

In the final part of the book, ‘The Relaunch of
Fairness’, Mr. Hutton considers what needs to be done
to put British society and the British economy back on
course.   He advocates the breaking up of the big
banks so that they can never again be ‘too big to be
allowed to fail’.  He sees as important the
improvement of social mobility (which he says has
decreased rather than increased in the past 30 or 40
years) by changes to the education system – to
counter the undue influence of private schools, for
example.  He suggests ways in which real poverty can
be addressed, and in which the electoral system can
be reformed to increase the quality of parliament and
redress the balance in favour of the Commons over
the executive.  He concludes with an upbeat summary,
‘We are starting to understand the link between
fairness, prosperity and the good life. Now we just
have to deliver it.  After all, we deserve better.’

This is a book that I would thoroughly
recommend – but I’m still not quite clear to whom I
would recommend it!  I suspect it will prove too
daunting for the average A-level student and roams
too far from the basic exam specifications, even
though Mr. Hutton’s style of writing is immensely
readable.  Top grade students might want to read it,
or perhaps could be guided to specific sections of the
book.  Certainly, I think A-Level Economics teachers
should read it, or at least dip into it.  It has much to
say about both the society and economics of modern
Britain.  One for the department library, then, with an
option on a personal copy for the beach next summer!

Footnote

Mr. Hutton’s book paints a picture of modern Britain
which I recognised all too easily. It made me
increasingly despairing as he analysed its failings. The
final section – how to put things right – merely raised
my usual level of cynicism to new heights.  What
chance could there be of all the entrenched vested
interests he details ever surrendering power, as his
solutions would require?  And yet in just the past
week I have read newspaper articles and seen
programmes on television following the book’s theme
of fairness and why it is so important.  Perhaps there
is room for a degree of hope after all?

Geoff Moran teaches at Bosworth Tutorial
College in Northampton.

OTHER RESOURCES 

Learnloads, textbooks minus paper,
www.learnloads.com, £99 annual subscription.

This website offers an online textbook for AQA AS
Business Studies. If you have a large number of
students this could work out cheaper than buying
textbooks. 

The content coverage is reasonably full and very
closely aligned to the AQA specs.  It is written in easy
to follow, simple language. The case studies at the
end of the units are useful. Each has a few
comprehension questions for students to answer.
There are no features such as key terms or tables that
summarise the points made in the text but the text is
broken up with plenty of sub-headings. The content
list links to the chapter files which are in PDF format.
There are also PDF answer books.

This is literally a textbook on the web. It is very easy
to trial in your classroom because Unit 1 is accessible
without charge. 
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AFTERWORDS

The Spring issue of ‘Teaching Business and Economics’
carried a review of ‘Edexcel Business for GCSE:
Introduction to Economic Understanding’, by Ian
Marcousé, Jonathan Brook and Josephine Farmer,
published by Hodder Education. Keith Hirst, who is
Chief Examiner for the qualification that this book
covers, has sent the comment below. Teachers do need
to be aware of the particular features of the mark
schemes, where questions are intended to provide
exam practice.

‘The questions posed in this book bear little
resemblance to those being used in the actual
exam and this might mislead teachers who use
it. In the Unit examinations, all “explain”
questions are worth 3 marks only and are
marked in a particular way designed to
encourage students to use linked statements
and therefore meet the command word of
“explain”. In the book, there are lots of
examples where the command word “explain”
has been used and a variety of different marks
are awarded.’
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