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All magazine contributors please note that submissions should be sent, via e-mail, to
the General Editor, Andrew Ashwin. The deadline for submissions for the January
2012 edition is 25th November 2011. 

TBE is particularly looking for lesson plans, activities and resources (especially those
you may have used and which have proved to be successful), articles of special interest
on curriculum development, running and managing departments, improving student
learning and implementing change to improve departments, observations on Ofsted
inspections, and ideas for vocational, work-related and enterprise education and
economic well-being. You might have an observation on or suggestions for
improvement on articles in this and other issues of TBE.  We welcome your
contributions.

Please supply files  – via e-mail where possible  – including any relevant charts,
images, suggestions for images, graphs etc. Images should be hi-res where possible. 

Please note
A full list of EBEA officers, staff
and contacts appears on page 4.
Current subscription rates are
shown on page 37.

Message from the editor
The centre spread of this edition is given over to the
EBEA conference which is fitting given the imminent
retirement of Chief Executive, Duncan Cullimore. Those
who know and work with Duncan will understand just
how much time and effort he has put into the
Association during his tenure in the post (and before)
and how the annual conference has taken on a new
lease of life under his organisation. On behalf of the

Association, I would like to take this opportunity to
thank Duncan for his contribution to the EBEA. He
leaves the Association in a healthy position and the
opportunity for his successor, Sally Crathern, to continue
to oversee the development and growth of your
Association. 

Thank you, Duncan. You have all our best wishes for a
happy, fulfilling and relaxing retirement.

Andrew Ashwin
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RUSSELL WOODWARD

The selection of Economics material on Business
Studies courses: can threshold concepts help us
find a framework?
This article presents an argument on the
differences in approach and content in Business
and Economics. Using the idea of threshold
concepts, Russell argues that there is a way to
see concepts that are fundamentally Business in
orientation whereas others are more suitable for
Economics. Thinking in terms of threshold
concepts might help to make a clear distinction
between the concepts that are relevant to both
subject areas. 

Introduction

The teaching of Economics material on Business Studies
courses has received a good deal of attention in
education literature from the perspective of
researchers, practitioners and policy makers. Examples
here would include the work by Miller (2000) on
integrating Economics topics into the Business
curriculum, Simatele (2010) and Islam (2011) on
methods for teaching Economics to Business students,
and Swann (2002) on the experience of teaching
Economics to MBA students. It is true to say that much
innovation has taken place and that developments in
delivery have occurred based on specific reflections of
research, practice and debate. The particular issue of
what Economics material to include and what to leave
out from Business programmes has, however, yet to be
addressed in a systematic way; reliance on intuitive or
pragmatic thinking, in terms of what works, e.g. what
concepts readily yield Business examples or what
concepts neatly link to the core topics of Business, such
as marketing, seems to have been the prevailing
strategy so far. Though in the right hands this
pragmatic approach may be very effective, for the sake
of consistency and pursuit of best practice a more
objective formalised framework approach may be
warranted.

A significant development in the sphere of
Economics education in recent years has been the
application of the idea of threshold concepts. The
notion of threshold concepts was originally set out by
Meyer and Land (2003) with reference to Economics,
but recognised as being relevant to all curriculum areas
in providing criteria for identifying key developmental
and defining concepts within individual subject fields.
Substantial further work on threshold concept criteria

has subsequently been carried out by Meyer and Land
(2005) and by Davies and Mangan (2007).

This article aims to identify Economics concepts
most suitable and least suitable for selection and use
on Business programmes.

Three themes of difference between
Economics and Business

1.The question of objectives
This relates to the fact that Economics is, for the most
part, taught and analysed from a commentary point of
view. Economic evaluation is often conducted from the
perspective of that of a government policy advisor.
Benchmark criteria, such as optimal social welfare, are
used for study, analysis and in reaching conclusions.

This can be seen as being different from the
perspective taken in Business Studies where evaluation
is carried out in terms of what is most beneficial and
effective from the viewpoint of a business organisation
in relation to its objectives. This contrast can make for
serious differences of purpose and process even when
looking at the same material, e.g. the economy or the
business environment.

2. The question of activity
There are practical differences between the content in
Economics and that in Business. The key functional
areas which form the basis of many Business courses,
for example marketing, finance and HRM, form
intrinsic elements of study in contrast to Economics,
which is not an intrinsic functional activity of Business
Management. 

3. The question of abstraction 
Economics tends to atomise participatory units in
Business activity (households and firms) and then
aggregate the analysis, with models – often in
equation or functional form – being developed for
evaluation. This ‘outside in’ format of analysis in
Economics contrasts with the internal organisation
(human) practicalities of much of the rest of Business
Studies. 

5



Curriculum Developments

Teaching Business & Economics

The characteristics of threshold concepts

A threshold concept acts as a portal to a transformed
understanding of a subject. Once the student has
passed through this portal they never think of the
subject in the same way again – they think in the
subject (i.e. think like economists). There are five
characteristics of threshold concepts.

l Transformative, i.e. once acquired the concept 
should alter perception of the subject.

l Irreversible, i.e. once the individual has begun to 
perceive the world (in this case economic) in terms
of a threshold concept it should be inconceivable 
that they would go back to viewing relevant 
situations without this concept in mind.

l Integrative, i.e. have capacity to expose the 
previously hidden interrelatedness of elements.

l Bounded, i.e. helpful in defining the boundaries 
of a subject area, in that if the concept is 
dropped, thinking begins to move outside or 
beyond the scope of the subject itself.

l Troublesome/Counter-Intuitive, i.e. in grasping the
concept a student moves from common sense 
understanding to an understanding which may 
conflict with perceptions that have previously 
seemed self-evidently true, Perkins 1999).

Regarding the threshold concept
criterion ‘bounded’ and the themes of
difference

The characteristic of ‘boundedness’ can be useful in
defining the boundaries of a subject area, in that if a
concept fulfilling this criterion is dropped, thinking
begins to move outside or beyond the scope of the
subject itself. The view that Economics is essentially
bounded in commentary might provide a distinction
between the two subject areas. The argument here
would be the extent to which Business Studies is not
characterised by commentary.  

This is not the same as asserting that ‘Business’ in
its widest sense has nothing to do with wider societal
concerns beyond the internal functions of a business;
business engagement with the notion of Corporate
Social Responsibility shows such an assertion to be
untrue. What is asserted, however, is that concepts
which revolve solely around the issue of optimal
conditions from a societal point of view are a defining
area of the subject that is being pursued from the
commentary or policy level-orientated viewpoint (i.e.
Economics) and not an area of the subject focussing
on the active player-orientated viewpoint (i.e. Business
Studies). This view reached by formal process ties in
with the intuitive view put forward by Islam (2011),
that the study of the social welfare implications of
taxes or subsidies would be found redundant by a
Business student – a view which could be the subject
of considerable debate.

An example of a concept which might be
‘bounded’ is allocative efficiency. This is a concept that
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is central to teaching in Economics (implicitly or
explicitly) but not, it can be argued, Business Studies.
The labelling of allocative efficiency as being
Economics material ‘bounded from’ the Business
Studies subject occurs because the concept is entirely
societally evaluative and can only exist meaningfully
on that viewpoint side of the ‘question of objectives’
theme of difference. Other such concepts which might
merit exclusion from Business course curricula could
include ‘deadweight loss’ and the ‘social welfare
function’.

Regarding the threshold concept
criterion ‘integrative’ and the themes of
difference

Mastery of a threshold concept often allows the
learner to make connections that were hitherto
hidden from view. The key theme of difference for
this aspect is the ‘question of activity’. In the sense
that some Economics concepts can help in the analysis
of Business situations, such concepts perform the
integrative function and satisfy the concept inclusion
criteria of being ‘integrative into’ Business. 

A prime example of this is the concept of
elasticity. This allows the student to make the link
between the analysis of finance and marketing
information, an example being the sales of luxury
goods at different phases of the economic cycle. 

Similarly, the concept of opportunity cost is also
very much integrative into Business. The monetary or
person hours cost of undertaking a business activity
will provide only so much information to the Business
decision maker; the costs and gains associated with
alternative uses of those resources represent crucial
additional information to make that business decision
a better informed one.

It can be argued that the concept of opportunity
cost belongs neither to the societal commentary
evaluative perspective of Economics nor to the active
player perspective of Business. It is the choice of
application which can enable the concept to fit into
either perspective, for example the relative merits of
resource allocation between health care and
consumer durables in Economics or the consideration
of the alternative commercial uses of some recently
acquired land in Business. Thus opportunity cost,
unlike allocative efficiency, can exist on either side of
the ‘question of objectives’ theme of difference.

Conclusion and recommendation

It is reasonable to think that criteria which are
defining of subjects, when taken together with
themes of difference between two subjects, should
help us to identify the material which does and does
not connect those subjects.

On the basis of the above, it can be argued that
those involved in curriculum design should go through
their Economics for Business module or scheme
delivery programmes and look at the chief concept of
each session, using the integrative/bounded threshold
concept criteria alongside the Economics/Business
themes of difference in the way shown above and
make decisions about the relevance of each concept in
turn. Removal of ‘bounded from’ concepts gives time
for greater exploration of ‘integrative into’ concepts.

Russell Woodward teaches Economics-based
modules on Business Management programmes
at undergraduate and postgraduate level at the
University Centre, Grimsby, part of the Grimsby
Institute of Further and Higher Education.

References and resources

Davies, P., and Mangan, J. (2007) Recognising Threshold
Concepts: an Exploration of Different Approaches. Studies in
Higher Education, Vol 32, No 6.

Islam, S. (2011) Teaching Introductory Economics to Students
of Different Majors. Proceedings of the American Society of
Business and Behavioural Sciences Annual Conference, Las
Vegas. Vol 18, No 1. February.
http://asbbs.org/files/2011/ASBBS2011v1/PDF/I/IslamS.pdf

Meyer, J. H. F., and Land, R. (2003) Threshold Concepts and
Troublesome Knowledge: Linkages to ways of Thinking and
Practising within the Disciplines. ETL Project Occasional
Report 4, May.

Meyer, J. H. F., and Land, R. (2005) Threshold Concepts and
Troublesome Knowledge (3): Implications for Course Design
and Evaluation in C. Rust (ed) Improving Student Learning:
Diversity and Inclusivity. Oxford: Oxford Centre for Staff and
Learning Development.

Miller, J. R. (2000) Economics in the Integrated Business
Curriculum. Journal of Education for Business, Vol 76, No 2.
pp113-118.

Perkins, D. (1999) The Many Faces of Constructivism.
Educational Leadership, Vol 57, No 3.

Simatele, M. (2010) Reconsidering the Teaching of
Economics to Students on Business Programs. Case Study for
the Economics Network of the Higher Education Academy.
www.economicsnetwork.ac.uk/showcase/simatele_business

Swann, P. (2002) Teaching Economics to MBA Students. Case
Study for the Economics Network of the Higher Education
Academy.  
www.economicsnetwork.ac.uk/advice/mba.htm

Woodward, R. (2008) Teaching Economics Concepts to
Students of Business and Management Studies. Teaching
Business and Economics, Vol 12, No 1, pp.20-22.

7



Teaching Business & Economics

Governments may state that they want to
encourage as many people as possible to go to
university, but the reality is that higher
education is not for everyone. This article looks
at an approach to supporting students who
make the choice to pursue a different option
post-18. The emphasis is on building
relationships with local businesses and
providing the opportunities for students to
develop their skill sets to better equip
themselves in the job market. The idea is
something that could be adopted in other
schools.

As the concern grows amongst post-18 students about
rising university tuition fees and the thought of being
many years in debt, one school in Gloucestershire has
come up with a creative way of helping those
students who do not want to go on to sixth form and
university, but who want to get a job.

Some of these students feel like they are the
forgotten ones – neglected because of their ‘lack of
aspiration’ because they have decided not to follow
the university route. As competition for university
places gets tougher and the cost of a degree increases,
students who look for other options most certainly do
not lack ambition or aspiration – they are simply
seeking an alternative way of gaining post-16 or post-
18 experience and qualifications – through direct
employment and further vocational-based training. 

Our school has excellent links with businesses and
when we talk to these businesses they increasingly tell
us that they are more interested in taking on students
post A-Level rather than graduates, who often have a
more inflated idea of what they would like to earn or
should be earning as a result of gaining a degree –
often not relevant to the employment they are
seeking!

In the Gloucester area we know of many
businesses that are actively looking to recruit post-18.
They are looking at students who do not want or
cannot afford to go to university, but want to
continue their education and training in a work
setting. Along with a neighbouring school we also
knew of a group of such students who were willing to
take part in a 10-week pilot course aimed at
improving their employability skills and bringing them
into direct contact with businesses looking for
students like them. 

We met Barry
Jackson, a specialist in
training students to
improve their
communication skills, at a business breakfast being
run by some of our year 9 students. Barry was very
impressed with the attitude of the school towards
employer engagement – one of working in a mutual
partnership. He was keen to work with us as a school
and we arranged to meet with him. During the
meeting we discussed many potential ways of
working together, but settled on the post-18
employability skills course as the one to fill a ‘gap in
the market’. We were all tremendously excited by the
concept that we had ‘stumbled across’ and Barry
started putting together a proposal.

The idea was that a number of local businesses
would be approached – ones who had a record of
employing post A-Level students. They would be
asked to set a problem – a real one – that the
students would work on over a 10-week period. Barry
would work with the students and help them each
week with their presentation and communication
skills in putting together their solutions. Ideally, the
business would attend the session each week and
treat it as a ‘short-listing’ exercise by watching the
students in action and spotting those with potential,
hence saving them time with their recruitment
process.

Seven students from Brockworth Enterprise School
and seven from Churchdown School have been taking
part in the pilot course. All were seeking employment
following completion of their A-Levels in the summer
of 2011. Jake, for example, has had the aspiration to
become an accountant for the last few years. He has
done his research and identified getting employment
and training in professional courses as his preferred
route to meeting this aspiration. He most certainly
does not lack ambition – he has identified a different
route to achieving his goal.

The objectives of the course were as follows.

1. To prepare selected 6th form students for job 
selection following their A-Levels. Students were 
selected on the basis that they had indicated they 
did not intend to go on to further education 
(university), but to seek full-time employment 
with a local firm.

Teaching and Learning STUART LANGWORTHY

Supporting students in 
making post-18 choices
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2. To encourage and enable selected students to 
meet with, present to and network with, local 
business managers with a view to generating 
employment leads.

3. As a result of the above two objectives, to 
enhance the reputation of Brockworth Enterprise 
School in the local business community.

Details of the course
The course was to be delivered over ten two-hour
sessions. The content of each session would include an
enterprise project suggested by a local business. The
following are examples of the sort of projects set
which students have tackled. 

Yorkshire/Chelsea Building Society 
The Yorkshire/Chelsea Building Society noted that
80% of people who resign from a job give, as their
reason, a problem with their manager. The three most
common problems arise from:

l the manager being badly trained in the art of 
setting realistic targets;

l promotion into management when the reason for
promotion was not skill in managing people;

l a poor relationship between a manager and staff.

Consider what you think a good HR team should be
doing for employees when they start their
employment and how employees can help themselves.

Gloucestershire First 

While Gloucester can boast many outstanding
attractions, e.g. The Cathedral, very few are appealing
to young people. It has been argued that the
Cathedral link with the Harry Potter films could be
better promoted. 

How can we more effectively promote tourism to
young people to encourage them to visit the county
and how might this be done?

AVM Transport 
How could a transport company identify appropriate
market research to gather information which helps in
making a more informed decision about offering
potential new services?

This project came directly from the Managing Director
of AVM Transport, Steve Clark.

Endsleigh Insurance 
Identify and comment on different ways in which
conflict can be avoided both in the workplace and
between the business and customers.

Waitrose 
Looking at the various situations of customer interface
in a supermarket and the amount of thought that
goes into ‘in-store’ marketing.
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Each session gave Barry the opportunity to observe
and address issues regarding students’ ability to work
effectively as team members. These were considered
as part of project work. The last half-hour of each
session took the form of presentations of the project
of the day to the whole group and this time was
devoted to developing presentation skills. 

At the end of the ten sessions the students
presented their findings to a larger group made up of
all participating businesses, other invited businesses,
parents and senior leaders from both participating
schools.

These students have been a very interesting group
to work with – some already have part-time jobs,
mainly in a large local supermarket that has been very
supportive of the school and the project. Some of the
students lacked confidence and the thought of
standing up and presenting their ideas to 14 students,
let alone a larger group, caused them concern. The
project has allowed them to confront their fears, work
together and for some, step a long way out of their
comfort zone. They forged an excellent relationship
with Barry and he has provided tailored advice for
them in terms of developing their individual skill set. 

Both schools have also learnt a lot in the process.
Some of the projects have been more stimulating than
others; some businesses have come to the sessions and
found the students really engaging and fun to work
with while others have set the project and stepped
back but will see the students in action at the final
presentation.

Barry managed to get the group of students an
invitation to attend a local business breakfast at
Gloucester Rugby Club. This was an excellent
opportunity for the students to come face to face
with businesses and network. Many were
understandably nervous about the prospect of making
the final presentations, but all agreed that they were
certainly better prepared and more confident than
they were at the start of the project and their
individual ‘skill toolkit’ has grown over this time. The
Holy Grail for us is that some will be offered direct
employment as a result of being on this course.
However, if that does not happen directly we know
that we will have improved their chances of
employment and their life skills.  A quote from Barry
Jackson, Company Director of BWJ Enterprise, sums up
the experience:

‘Students from Brockworth Enterprise and
Churchdown Schools attended a business networking
breakfast in the hospitality suite at Gloucester Rugby
ground. The encouragement given to staff and
students alike from the business community was
better even than we could have hoped for. One lady
from the catering trade told me she was going to talk
to her boss as soon as she got back to inquire about
forthcoming job vacancies for any of the students.
Best of all, Angela Edwards, Business Manager for
Gloucester Rugby Club, told me what a privilege it
had been to host the students and could we please
involve ourselves again with their business events. 

Applying for one’s first full- time salaried job has
always been daunting. I remember how ill prepared I
was following my graduation. Today’s youngsters face
the toughest job market in living memory, yet the
majority of schools are cutting back on employability
training. What an inspiration, therefore, to receive an
invitation from Stuart Langworthy to put together a
ten week course designed to give this group of young
people a real edge when they face their first
interviews. Schools like Brockworth Enterprise and
Churchdown are schools with real vision. I wonder
how many parents realise just how rare this vision is,
or how fortunate their sons and daughters are to
attend establishments who see themselves are far
more than mere exam factories.

Working with their students has not only been a
privilege, they have been an inspiration to me. I will
close with a quote to illustrate the value that business
leaders place on this type of training. It comes from
the Customer Relations Manager of a major recycling
company, commenting on the efforts of an equally
visionary school, King Charles I, in Kidderminster.

“It always inspires me to see that schools are
working hard to improve links with industry
which are so very vital to both students and
employers.” 

Would that there were more schools following the
example of Brockworth and Churchdown.’ 

Given the increase in tuition fees I am certain that
we will run this course again and I believe it is a
model of good practice for other schools to follow.

Stuart Langworthy is Director of Specialism at
Brockworth Enterprise School, Gloucester, Lead
Practitioner (SSAT Business and Enterprise) and
Subject Leader Business Education, University of
Gloucestershire PGCE.
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Figures from the Joint Council for Qualifications
(JCQ) following the Summer 2011 exam results
show that the number of students taking
Economics at A-Level is increasing. It is likely
that some of these students will be ‘high flyers’
and this provides us with an opportunity to be
able to utilise resources that help support these
more able students. Peter Imeson finds some
inspiration and new ideas from a keynote
speech given at the Summer 2011 EBEA
conference.

During the EBEA Annual Conference, Professor
Rebecca Taylor, from Nottingham Business School,
delivered a keynote speech in which she introduced a
range of websites that have been developed to
support the teaching of Economics at university.  The
presentation she gave can be found on the EBEA
website. Go to the PowerPoint in the ‘events’ section
and look also at a video of the talk on EBEA TV.  

In this article I give an A-Level teacher’s
perspective on using these resources.  The websites
described in the talk all contain a huge array of
resources and the problem faced by teachers when
using these sites is finding the time to sift through the
resources to discover ones which fit the specification
and the approach to teaching one wants to take.  I
will give a brief description of the sites and indicate
resources which I have found useful or which I feel
might be useful in the future.  There is not space in
this article to describe all the resources fully, so there
may be very valuable resources which I have omitted
or which you would find useful.

Economics Network

http://www.economicsnetwork.ac.uk/ 
Although this website is not listed on Professor
Taylor’s PowerPoint, it was mentioned in her talk and
is a useful gateway to many of the other sites she

Teaching and Learning PETER IMESON
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mentioned.  It is a fantastic website which contains a
huge range of resources.  Although the website is
predominantly aimed at university lecturers, there are
plenty of materials that are relevant to A-Level
teachers, either because they cover topics which are in
the A-Level specifications or because they suggest
approaches which can easily be applied in a Sixth
Form context.  The section of the site which I have
found most useful is the ‘Reflections on teaching’
which can be found in the ‘Lecturer resources’ section.
The reflections are presented in over 170 case studies
written by Economics lecturers.  Below I give a
description of some of the resources which I find the
most useful.

‘Tennis Balls in Economics’ 
http://www.economicsnetwork.ac.uk/showcase/
hedges_tennis 
This article describes a game which is excellent for
illustrating the concept of diminishing marginal
returns.  The game is explained clearly with good
supporting resources, including a video of the
simulation being carried out.  Having tried the
experiment I found that it worked well both in terms
of being an enjoyable lesson and illustrating the
concept.  I would, however, recommend the use of
plastic cups rather than tennis balls to prevent balls
flying across the classroom. A version of this game
plus full supporting resources can also be found on
the Biz/ed website at
http://www.bized.co.uk/educators/
16-19/economics/firms/lesson/dimreturns.htm

John Sloman’s ‘International 
Trade Game’ 
http://www.economicsnetwork.ac.uk/showcase/sloman
_game 
This is a simple game in which the students take the
role of countries manufacturing and trading products.
The game is fun for students and can lead to a wide
variety of learning outcomes depending on which
aspects of the game you want to focus on.  There is a
large range of topics it can be used to illustrate which
makes it a relevant game to use at almost any stage
of the A-Level course.

Building Blocks of Understanding
http://www.economicsnetwork.ac.uk/showcase/
smith_blocks
I think the idea behind this exercise is a stroke of
genius.  In the exercise the students use Lego blocks
to learn the concepts of marginal and average
analysis.  Quite simply the students build up towers of
Lego blocks and fill out a spreadsheet to calculate
average and marginal changes in the number of
blocks in the towers.  What I find so clever about the
exercise is that it takes one of the most abstract
concepts which students often have difficulty grasping
and turns it into a very tactile, kinaesthetic activity in
which students can actually ‘see’ the relationships.

Embedding Threshold Concepts
http://www.staffs.ac.uk/schools/business/iepr/
etc/index.htm 
This site describes the work undertaken in a project
carried out by Staffordshire University.  The project
starts with the premise that many students of
Economics leave their courses without a strong
understanding of the most fundamental concepts.
The approach taken by the project was to identify
which concepts were essential for a clear
understanding of Economics and then teach them in
such a way as to build up confidence in acquiring
these threshold concepts.  

The site has chosen a range of threshold concepts,
such as consumer surplus and marginal utility, and has
created exercises which can be used directly in the
classroom.  The resources are very user-friendly and
tackle the concepts in an accessible way.  Each of the
activities takes an issue which students can relate to
and encourages students to apply economic theory
using a problem-solving approach.  Topics covered
include binge drinking (and could possibly be adapted
for students following the Edexcel GCSE Unit 5
Economics specification), pollution caused by cruise
ships, the price of fashion clothing and the economic
impact of the Olympics.

I personally like the way the resources are
structured and the way students are encouraged to
think through the problems.  Each resource ends with
a few reflection questions which encourage students
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to think about the extent to which they have
understood the concepts covered.  To give an
example, there is an excellent activity, which I used
recently when teaching Business Economics, on price
discrimination called ‘Students' rail fares – Branson's
good deed?’ in which students must apply concepts of
elasticity, marginal costs and profit maximisation to
work out Virgin’s motivation for charging students
lower prices.  Whilst the students found it quite
challenging to think in this way, I felt the challenge
was very beneficial and it led to some very useful
discussions of concepts which will be vitally important
in the microeconomics section of the A2 course, e.g.
the marginal nature of pricing decisions.   

FEELE (Finance and Economics
Experimental Laboratory at Exeter) 
A useful introduction to this site is given in an article
‘Using FEELE experiments in teaching’ on the
Economics Network site
(http://www.economicsnetwork.ac.uk/showcase/
guest_feele).
The website has a range of computerised games
which can be used in the classroom.  No in-depth
knowledge is required to run the games, though it is
obviously a good idea to give them a run through
before using them with a class.  A list of all the
experiments on the site can be found at
http://projects.exeter.ac.uk/feele/ExperimentList.shtml . 

As with all the websites listed here the focus is
university level and therefore many of the
experiments concern concepts which are beyond the
A-Level specification.  That said, there are some which
are at the appropriate level, e.g. the price
discrimination game gets students to set prices for
products so as to maximise profits.  The game
illustrates the benefits of discriminating prices
according to quantity and customers’ willingness to
pay.  As well as immersing the students in the topic in
a different way, it is a useful introduction to the use
of experimental economics.  Other games which I
have not used yet but look relevant for A-Level are
Bertrand Competition (for perfect competition),
Insurance Market with Asymmetric Information and
the Lemon Game (both of which could be used in the
market failure section of the course).

Metal: Mathematics for Economics:
Enhancing Teaching and Learning
http://www.metalproject.co.uk/ 
There is a wide range of resources here for teaching
students about mathematical concepts.  For example,
there is a number of videos that can be downloaded
or viewed on YouTube.  These tackle a variety of
mathematical skills and apply them to economic
issues.  For example, percentages are shown in the
context of car prices, e.g. when adding on VAT, using
the Big Mac Index and compound interest is
illustrated amongst a host of other ideas.  

Many of the videos go beyond the level of
mathematical ability needed for A-Level Economics.
However, for students who are considering doing
Economics at university, the videos may be a very
useful way of showing the way in which Mathematics
is used in the subject at that level. 

TRUE (Teaching Resources for
Undergraduate Economics)
http://www.economicsnetwork.ac.uk/projects/oer 
This site is a portal to a range of university lecturers’
websites, each of which contain PowerPoints,
assessment material and suggested activities.  Though
much of the material is well beyond A-Level, there are
sections which will be of interest to A-Level teachers.
In particular, there are some great activities in Peter
Smith’s Development Economics section of the site,
many of which could easily be used by A-Level classes.
My personal favourites are ‘Aid in the Dragon’s Den’,
‘Global Climate Change Mitigation Game’ and
‘Dimensions of Development’, all of which can be
found in the ‘workshop/seminar resources’ area.
These activities deliver the topics in an interactive way
which will aid student motivation and understanding
of the concepts covered.

Conclusion
There are large numbers of sites available on the
Internet offering resources which can be used in the
classroom.  However, I think the sites described above
have a lot to offer teachers who are looking to
introduce a greater amount of active learning into
their lessons.  The fact that the resources are created
by university lecturers can often give an activity added
kudos in a lesson, especially with the games which
some students may be inclined to view as ‘not proper
learning’.  I also find it useful to get a glimpse of
what is being taught at university level so I know
what students are going to be moving on to if they
choose the subject.  I am sure that there are many
more excellent resources on these sites beyond the
ones I have described.

Peter Imeson is Head of Business and Economics
at Farmer’s School in Fairford, Gloucester.
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Plan It Map It (Building Schools for 
the Future, Wolverhampton)
One of the characteristics of a school is the
extent to which it contributes to the local
community. This, of course, is a two-way process
and this account of our experience with a
vocation-based project is a good example of
how such a process can bring benefits to
different stakeholders in the community. We tell
the story here to encourage other like-minded
schools and colleges to seek out such projects
and reap the benefits.

Background

This project has young people at its core. It is an
example of how ‘live’ projects with industry relevance
can provide stimulating ground for students to
achieve qualifications and allow them to see a
project’s application to the world beyond educational
institutions. It also demonstrates cross-curricular
possibilities.

Plan it Map It is an integral part of the Dandelion
Public Art Project, Building Schools for the Future
(BSF), Wolverhampton. It was commissioned by
Centro, the West Midlands Integrated Transport
Authority and focuses on young people and transport
in the city. It was set up to involve young people in
planning and design issues that are integral to the
experience of attending school, yet happen outside
the school grounds. It also aims to collect data about
a major segment of the ‘passenger market’, to inform
future sustainability in public transport. 

One of the outcomes of the project was students
planning and carrying out small-scale research
projects with a view to meeting a brief set out by
their ‘client.’  The aim was that students would gather
and interpret primary data, work with the advice of
an industry professional and present their findings to
senior managers, along with a report. This is an
example of an attractive project for teachers hoping
to find new and different ways to relate coursework
assignments to the world of work.

Making it happen
After securing funding from Centro, the Dandelion
Team commissioned a Project Lead with experience in
research management and cultural infrastructure.
Regular monitoring reports and update meetings took
place throughout the seven months of the project.

Four schools in Wolverhampton were then

selected (each part of the BSF development); three to
work on Phase A and one to work on Phase B.

It was important that the teachers involved
bought into the concept of working with industry
professionals and the benefits this would bring to the
students.  Working together the Project Lead and
teachers were able to set project objectives for
students aligned with curriculum requirements. This
working relationship was very important; lines of
communication needed to be open.

Regular meetings between the group and the
facilitator (Project Lead) allowed for the setting and
reviewing of targets and to brainstorm ideas as the
project evolved. In many cases these meetings allowed
the students to share their ideas and to address their
concerns. The frequency of these meetings was
determined by the size and needs of the group.

This was supported by weekly reviews between
the group and their teacher to monitor progress and
e-mail contact with the Project Lead to make sure
that developments were communicated to all.

Project design
The project is split into two phases; Phase A which
focuses on young people as users of public transport
and Phase B which uses the results of Phase A to map
routes to public art and places of interest across
Wolverhampton. This article predominantly deals with
Phase A, but further information about the whole
project is available from the details at the end this
article.

Phase A: A-Level and BTEC Business students from St
Edmund’s, Heath Park and Colton Hills1 designed and
conducted market research projects. They volunteered
to take on the project and answer the question:

‘Business planning for a transport company
involves sound market research to understand
existing and potential customer behaviour
and opinion. Select three of the following
areas related to: “Public Transport: The
perspective of Young People in
Wolverhampton”.

Environmental sustainability, Cost (travel,
production etc.), Pick up and Drop off points,
Cycle/bus paths, Safety, The Market
(competition etc.), transport companies
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(reputation, branding, management etc.), or
an area of your choice.

How would you conduct market research into
these areas? Put together a Project Plan for
how you would investigate these areas using
research tools such as group workshops,
surveys, ballot boxes, competitor analysis etc.
You will present your findings to Centro staff,
Councilors and Head Teachers.’

Phase B: A-Level Art and Design students from Kings
School2 made designs based on existing public art and
worked with professional designers to see the
production of a cultural map of Wolverhampton that
incorporates sustainable transport links to places of
interest. The resulting map will be made available
online and as hard copy. 

Learning goals
In order to ensure that this project played a
meaningful role in enhancing the education of the
participants a key starting point was to examine the
specification that the group was following.  

Careful consideration of the type of activities that
the students would undertake was needed to justify
handing over a large part of their curriculum time. 
The client required the planning and implementation
of research, then reporting and presentation. The
project would also involve working with external
professionals. It was, therefore, applicable to modules
relating to Business Communication, Market Research
and Managing a Business Event.

Benefits of this approach
It is important to note that this project was beneficial
to a range of stakeholders. A key aspect of this
project, and one which is especially important to
emphasise, is that the benefits extend beyond the
school gates. Two companies/organisations were
involved in this project, each of which gained from the
project in distinct ways.

The Dandelion Team have increased their profile
across the various partners and delivered on their
ambition to realise this project. 

Centro gained from this project through the
collection of unique primary data on an under-
represented customer group. Even better, it was
gathered by researchers with a unique insight into the
market.

The quality and quantity of the work conducted
was high. The enthusiasm of the students meant that
the scale of the research was greater than that
originally required by Centro.

For the schools involved a number of benefits
became evident. This was an opportunity to increase
the enthusiasm students have for projects. By

understanding the application of the module content,
they could see purpose in the learning.

One student commented: ‘ ... I learn more from
doing things. It means more to me when we actually
get up and do things because it’s easier to understand
than just words on a page.’ Some students enjoy and
benefit from this approach to learning, finding it
stimulating and gaining a unique insight into how
business theory applies to business practice. 

Measuring success 

Success for the project was about both teachers and
students having a positive experience. It was also
about delivering to the client. Overall these outcomes
were able to be measured through the submission of
final reports and presentations containing findings,
plus evaluation from feedback.

It would be naïve, however, to think that there
were no stumbling blocks and points at which the
students, teachers and Project Lead had to confront
and manage change.

The key problems encountered included:
l students losing motivation towards the end of 

summer term;
l students leaving school to pursue other 

opportunities, which resulted in a high workload 
for the remainder of the team;

l multiple pressures for teachers restricts input.

Summary

This project needs resources beyond those normally
required for facilitating education. It does, however,
have multiple benefits and beneficiaries. It provides an
exciting and rewarding chance for the students to
show their abilities and to influence change.

Key things which we had to put in place were:
l funding for Project Lead;
l clear project objectives;
l open lines of communication

Despite the challenges, the outcomes for students
make the project worthwhile and many students have
gained new and valuable skills as a result.

Paul Bentley is Coordinator of Vocational
Education at St Edmund’s School Wolverhampton. 
Kathy James is Project Lead, Plan It Map It.
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This is an article cum review and has merits in
both guises. For teachers dealing with economic
well-being or who are involved with PSHE or
citizenship programmes, this resource may prove
to be a useful addition to the resource library. 

It is supported by Barclays and available as a
free hard copy in very limited quantities and as
a free download from
http://www.unicef.org.uk/justliving

Just Living is a 69 page A4 spiral bound book, with an
additional fifty resource sheets included along with a
DVD holding electronic versions of the resource
sheets, PowerPoint presentations and six video clips.
The UNICEF website describes it thus: 

‘An exciting, new secondary school teaching
resource to support the teaching of
Citizenship and PSHE.  Based on Article 27 of
the Convention on the Rights of the Child –
the right to a decent standard of living – this
thought provoking resource explores global
citizenship and economic well-being.’
http://www.unicef.org.uk/justliving

As such, it represents a substantial and distinctive
addition to the resources available for this, all too
often, neglected area of the curriculum.  As OFSTED
commented in July 2010:

‘Nearly all the secondary schools visited in the
final two years of the (PSHE) survey were
aware of the new programme of study for
economic well-being and financial capability.
However, the early evidence from the survey
suggested continuing issues of concern in this
area, with the provision for financial
capability weaker than that for enterprise or
careers education.’ 

OFSTED, 2010 p3.

In addition, being free to download, Just Living
becomes both more accessible and more flexible in
use with obvious possibilities for linking it into school
intranets and virtual learning environments.  
The resource is divided into six units.  Each is set out

as a fifty-minute session, linked to Citizenship and
PSHE learning outcomes, as shown in Table 1.

Table 1 Units

Unit 1: Global Citizens and the UN Convention on
the Rights of the Child

Unit 2: Surviving and thriving: Article 27 – the right
to a decent standard of living

Unit 3: Work, money and YOU

Unit 4: Caroline’s story (the perspective of a 17 year
old from São Paulo, Brazil)

Unit 5: Challenging poverty

Unit 6: Entrepreneurship and economic well-being
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Appendices provide a more detailed overview, a
curriculum mapping against learning outcomes, ideas
for further study, assessment and links to additional
resources.

Approach and benefits

So how does such an apparently attractive, free good
look on closer inspection?

First, be aware that this is no shrinking violet of a
resource.  Just Living avoids the (all too often
spurious) neutrality claimed by many PHSE/Citizenship
resources.  Instead, it wears its heart on its sleeve.  The
values and principles embodied in the UN Charter on
the Rights of the Child are threaded through every
aspect of the package.  This conjunction of the
economic with the UN values and principles seems to
me an excellent way of illustrating the value-laden
nature of all economic contexts and the potential of
economic thinking to identify and to work through
alternatives in the light of these values.  Making the
assumed and unspoken in economic contexts explicit
and contestable is, surely, what we are all trying to
help our students do with their Economics and
Business learning.  There is a danger in such a values
led approach, of course; are students allowed to
contest the UN values as well as those of other
perspectives and practices?  Just Living has recognised
this and makes overt demands on students to do just
that.  In Unit 2, for instance, the whole notion of
what we mean by a ‘decent standard of living’ is for
them to debate and question.

Second, there is also a strong feeling of gritty
realism through the materials that will engage
learners and help teachers motivate them to think
through the different scenarios.  Unit 3 includes the
Cost of a Big Mac while Unit 4, Caroline’s Story, uses
video clips to provide realistic and thought-provoking
contexts for students to think through. 

Third, the learning questions in each Unit are
purposeful and help to avoid the over-reliance on the
government-devised learning outcomes from
Citizenship and PSHE.  The design of the activities
shows originality and a lively appreciation of the need
for us, as teachers, to draw on students’ own ideas
and experiences as the basis for helping them to
learn.  The resource also appreciates the hard-pressed
nature of many teachers’ working lives and so
identifies practical and effective classroom strategies
such as speed debating, used in Unit 3, to help us plan
quickly and effectively for learning.

Fourth, the overall quality of the resources is
generally excellent.  There are fifty resource sheets in
the appendices to supplement the video clips and
PowerPoints and, together, these provide numerous
opportunities for use across the curriculum in a variety
of subject areas, not just in PSHE/Citizenship. 

Downsides

So what are the downsides to this, seemingly, very
attractive resource pack? 

First, Just Living is a large package, in hard copy or
electronically.  Certainly, it is available online, but that
version is, essentially, a PDF of the paper version plus
the disk materials.  It is a paper resource pack on the
Internet.  Does this paper-based layout make it
sufficiently navigable to a hard-pressed teacher in
school?  Would a more fully web-based and more
interactive approach have helped here?  With web 2.0
technologies increasingly available, I wonder if an
opportunity has been missed.

Second, the time allocations look tight.  These are
indicative and in, nominally, fifty-minute sessions.
However, the more the Unit session plans are
examined, the more demanding the timings look for
the kinds of intended learning to take place.  This is a
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difficult dilemma for any author to resolve knowing,
as we all do, the limited time often available for
Citizenship and PSHE in most school timetables.
However, perhaps a ‘less is more’ alternative might
have been offered to those teachers facing more
constrained situations with recommendations for core
learning outcomes and associated use of the resources.

Third, how are we to regard the role of Barclays and
global banking in supporting such a resource and will
students be able to consider this issue?  This is
particularly important if the resource is used by non-
specialist teachers.  As the recent OFSTED report states:

‘Many of the teachers deployed to deliver
aspects of enterprise education were non-
specialists, who had little or no training or
experience of this area. This limited their
confidence and ability to teach effectively. This
was particularly the case in relation to
economic and business understanding and
financial capability for students in the
secondary schools.’

OFSTED, 2011, p7.

The guidance for Unit 3G, ‘choosing the right bank’,
identifies some significant learning questions,
including that of ‘responsible banking’.  Are the Unit
questions matched by opportunities for learners (and

teachers) to access valid and reliable evidence through
which to approach the whole issue?  John Varley,
Barclays’ Chief Executive, is quoted as stating: ‘The
success of a bank must not come at the expense of
society’.  Their support for this resource is to be
commended.  The capability to review, critically, the
quotation above, however, should form a key outcome
for any student working through Just living.

Fourth, the whole package has been developed
with teachers and students.  The guidance would be
strengthened considerably by more direct reference to
evidence of learners and teachers trialling each Unit,
indicating how people had used them, the different
contexts used, the kinds of learner response generated
and how these were used to support learning.

Finally, the use of learning outcomes that only
refer to PSHE/Citizenship is a little disappointing,
especially given the uncertain nature of both areas in
the policy thinking of the Coalition.  The use of other
learning outcomes would help teachers to think their
way through the use of the materials more
thoroughly.  For instance, these might be Unit-specific
but more useful would be the learning outcomes used
by the trialling teachers, or the subject outcomes they
used the materials to help learners achieve.

Notwithstanding these issues, Just Living is a really
commendable initiative.  It is free to download.  The
explicit linking of values to Economics with some
opportunities to debate these is rare and all the more
important for that.  There are ample support
materials, suggested activities and additional links to
allow us as teachers working in a wide range of
contexts to use them to good effect with students
providing we allow some of the big issues to be
discussed too, such as Barclays and the banks. The
examples used will be, broadly, appealing and relevant
to students.

Overall, therefore, Just Living is well worth looking 
at seriously.  I would advise you to go to
http://www.unicef.org.uk/justliving
and see what you think.

Richard Dunnill is Professor and Director of
Education at the University of Birmingham.
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2011 EBEA Annual Conference - 8th and 9th
June 2011 - Nottingham Trent University
Conference Centre
One of the key elements of the EBEA is the
annual conference. Debate over the content of
the conference, the activities that ought to be
included and when and where it is held has
been a key feature of the work of the many
volunteers who help to make the conference a
success each year. TBE thinks that it is time to
reflect on the annual conference and present
some of the views of delegates attending the
2011 conference, held at Nottingham Trent
University in June.

The EBEA Annual Conference provides an opportunity
for the professional community to meet and network.
It features high quality keynotes and break-out
sessions, an awards ceremony, a dinner and an
exhibition.  Almost all of the delegates are teachers of
the subject and it is good fun!

One of the pieces of feedback received by the
EBEA is the problem teachers have in getting out of
school for such events – certainly few might be given
two days to attend the conference. As a result, it has
been the case for the last few years that one day
focuses on Business Studies and the second on
Economics. The 2011 conference had a theme for both
days, however, providing a link. The theme was 
‘From Good to Outstanding’.

The conference featured speakers and workshop
leaders with national reputations in their respective
fields running keynotes and break-out sessions. These
ranged from those with an expertise in using
technology in the classroom, to teachers from schools
which had achieved high levels of praise from Ofsted,
through to the CEO of a global company. Enjoying the
variety of speakers and activities were 182 delegates
across the two days.  

Getting feedback from delegates on the
conference is an important way in which the EBEA
plans future conferences. The aim is to make the
evaluations easy to complete for the delegate, but
informative for the executive. Table 1 presents a
summary of the feedback on the 2011 event. 

Table 1 Delegates were asked to score on a scale of 
0 (bad) – 5 (excellent). The mean ratings were as
follows.

Mean Range
Conference Pack 4.0 3 – 5
Venue 4.6 3 – 5
Event Programme 4.0 2 – 5
Delegate Handbook 4.0 3 – 5
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There is also space on the
evaluation forms for delegates
to add comments. Delegates
particularly liked the inputs by
Gwen Coates (HMI) related to
the Ofsted Report into Business,
Economics and Enterprise
Education. The talk by the
Undercover Economist, Tim
Harford, on the second day was
also extremely popular.  The
opportunity to network and visit
the exhibition was also a
highlight.

As is the case with any conference, the success is
largely due to the extent to which delegates feel
involved and informed. The EBEA executive is always
looking for practical and constructive suggestions on
ways to improve the conference experience. It is, after
all, organised for those attending. If you were a
delegate at the conference in June and want to make
some suggestions on improvements for next year,
activities you would like to see included, how the
format of the conference should be run, when the
best time is to hold the conference (always a difficult
decision to make) and anything else you think would
be of value in helping to organise future successful
conferences then do get in touch. Sally Crathern, the
new Chief Executive of the EBEA, would love to hear
from you.

Better still, if you would like to be involved in the
organisation of the conference there are always
vacancies for volunteers.

The 2012 Annual Conference will be at Aston
Business School Conference Centre (Birmingham) on
June 13th and 14th.  You can book now online or use
the booking form inserted in this edition of TBE.
Trainee members pay £35 per day, NQT members £65
per day and others can take advantage of an early
bird offer if the booking is made before 31st
December 2011.

Tim Harford, The Undercover
Economist, explores the
Logic of Life!

Jim Byng - Opening Keynote Speaker

Trainee of the year Michael Rowlands (right) with
finalist Aaron Summons (left) at Conference Dinner
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30 websites I can’t live without
TBE has featured contributions from teachers
regarding useful websites to help aid the
teaching and learning of Business, Economics
and Enterprise subjects. Many of the websites in
Roberta’s list will be familiar to many teachers,
but we have decided to publish this list because
there are always some gems hidden in these
often familiar lists which may prove to be a
massive help to some of our readers.

1. www.economist.com Every Economist’s bible.
Enough said.

2. www.tutor2u.net A must have in any
Business/Economics teachers’ ‘favourites’ list. Coupled
with some excellent free and paid for resources.

3. www.youtube.com/user/pajholden Otherwise
known as ‘The God’ of Economics. This resource is a
brilliant one to keep up your sleeve. Phil Holden
presents something on almost every topic in
Economics.

4. www.businessstudiesonline.co.uk/live
A useful resource especially for teaching GCSE Year 10
and Year 11 Business. Some fun quizzes, great for
starters, plenaries and end of term lessons.

5. www.whystudyeconomics.ac.uk A great pre-
university resource for students thinking about
following Economics at university and as a career. 
A good resource to have, encouraging students to
study Economics at university and helping them to
understand the relevance of mathematical and
economic concepts.

6. www.metalproject.co.uk Another pre-university
resource focusing on Mathematics for Economics:
enhancing teaching and learning (see Peter Imeson’s
article in this edition of TBE – Ed). Improve student
engagement with Mathematics for Economics with an
interactive set of online resources, online question
bank, over 50 video clips, 10 lecturer-focused teaching
and learning guides and real world Economics case
studies.

7. www.exter.ac.uk/projects/feele FEELE is the
Finance and Economics Experimental Laboratory at
Exeter. It aims to encourage the use of experiments in
economics and increase motivation and retention of
students. Each student participates in 25-30
experiments during the Exeter Economics programme,
which developed new classroom experiments for
undergraduate modules some of which could be used
with A-Level students.

8. http://www.economicsnetwork.ac.uk/projects
There are lots of great activities which can be used
with students at A-Level (see TBE May 2011 for
examples of these – Ed) and some excellent pre-
university resources for students thinking about a
career in Economics. Examples include Teaching
Resources in Undergraduate Economics (TRUE),
Specialist Areas Development Economics – University
of Southampton, Environmental Economics –
University of Portsmouth, Experimental Economics –
University of Exeter, Labour Economics – University of
Dundee, International Economics – UWE, Monetary
Economics – Cardiff University, Regional and Local
Economics – University of Portsmouth.

9. http://www.staffs.ac.uk/schools/business/iepr/etc/
Materials produced in support of the Embedding
Threshold Concepts in Economics programme. These
materials can be used in small and large group
teaching sessions at a variety of levels in schools and
colleges.

10. www.fhes.org.uk A fantastic website for ICT-
keen Business Teachers. Here you will find lesson
plans, revision resources and subject related news.
Follow the department on Twitter @fhebstud for the
latest business news and course information.

11. www.twitter.com The new and exciting thing
that is happening on line with Economics and Business
teachers. Simply create a profile, name and start
‘tweeting’. Search for @business or @busecon, or
search for like-minded teachers, add and follow. 
A great way of sharing ideas and discussing resources,
exams and CPD events. 
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12. www.google.com The usual search engine but
for something different, try Google Docs, Google
Earth and Google Maps to enhance your presentations
or to use during ICT-focused Business/Economics
lessons.

13. www.feedly.com Tune into your favourite
sources and discover new ones. This resource connects
seamlessly with your Twitter page.

14. www.facebook.com Have a search for
‘Bromsgrove Business and Economics’ as well as a host
of other school Facebook pages. A sneaky way to get
pupils to read additional news material and finance
news, without setting formal reading.

15. www.boxoftricks.net An award winning
website created by Head of Modern Foreign
Languages at Nottingham High School. A website
suitable for those wanting to enhance their use of ICT
and interactive white boards (IWBs) in teaching and
learning. 

16. www.timetric.com A vast bank of economic
data and research at your fingertips. For free!

17. www.tradingeconomics.com A great resource
for economic data from the World Bank and IMF. Also
very useful for the latest GDP figures. Useful for data
response lessons and an excellent find for any teacher
involved with the Paper 2 IB Economics.

18. www.storybird.com A slightly different way of
telling a story, by starting with an image and then
going forth to unlock the story inside the image. An
inspired website that is excellent for your more visual
learners.

19. www.glogster.com This website uses a Glog,
which is a kind of poster which we, as teachers, design

ourselves. Glogster has many useful features, such as
being able to create your own Glogs, contact friends,
promote your Glogs on the net or even browse other
Glogs. 

20. www.zondle.com A wealth of quizzes and
games on this site, great for allowing pupils to come
up with their own quizzes and answers. Requires
some knowledge of Excel but very straightforward to
navigate your way around.

21. www.bized.co.uk A great Business Studies tool,
with resources quizzes, revision guides. A great
resource for GCSE, AS and A2.

22. www.slideshare.net A good way of sharing and
creating new PowerPoint presentations on most topics
to do with education, teaching and learning.

23. www.prezi.com A fancy way of creating
presentations that are both impressive and enhance
learning; I find it best for revision purposes.

24. www.bbc.co.uk A vast bank of news articles, up
to date blogs (Flanders and Peston) as well as the
ever-helpful iPlayer.

25. www.itn.co.uk Another helpful news web site
with a vast bank of up to date news, current affairs,
finance and Economics articles.

26. www.theworldbank.org A great resource for
looking at information regarding world banks,
banking sector and some more generic material on
world history and financial history. 

27. www.wordle.net A fun and creative way of
looking at key words in any given topic. Not only can
this be used for a starter or plenary of any lesson, it
also looks very pretty as a wall display in your
classroom or department. 

28. www.tagxedo.com A new alternative to wordle.
This website has the ability to change words, such as
news articles, schemes of work, prose and economic
theories into a word cloud. This is a slightly more
‘snazzy’ version of word play than wordle in my
opinion and set to wow your amazed students. 

29. www.quia.com If you are looking for new
inspiration with your Business and Economics lessons,
have a look at Quia. You are able to browse through a
wealth of activities and quizzes, created by teachers
around the world. This website is especially useful for
those teaching IB, B&M or Economics.

30. www.moodle.org This has quickly become an
important name in virtual learning environments. The
downloadable resource incorporates forums, blogs,
wikis and databases to build a community where
students can collaborate any time.

Roberta Keys teaches Economics and Business at
Bromsgrove School.
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Managing the price of food
Rising food prices are a direct consequence of
the global food supply failing to keep pace with
demand. This article will argue that the world
needs a new ‘green revolution’ with scientific
advances that can deliver higher yields and
improved management practices to run large-
scale, hi-tech farms effectively. 

Food price inflation in the UK is currently 5%, just
two years on from peaking at 12.8%.  The United
Nation’s Food and Agriculture Organisation’s (UNFAO)
benchmark Food Price Index (see Figure 1) suggests
2007 was an indication of an upward shift in global
food prices and the UN’s Millennium Development
Goal to halve the proportion of hungry people in the
world’s poorest countries by 2015 has suffered the
embarrassment of numbers continuing to rise.   These
are not random events – they reflect a fundamental
change in global food markets.   After a generation in
which the affordability of food steadily improved, the
trend has now been reversed.  

A recent report by Chatham House (the Royal
Institution of International Affairs) on the future of
food opens with the words:  ‘What we had thought
of as abundant food supply is anything but … the
global system as currently operated will reach
breaking point unless action is taken.’   Higher food
prices are a direct consequence of global food supply
failing to keep pace with demand. 

In developed countries this puts stress on
disposable incomes with adverse effects for other

sectors of the economy.  In developing countries it
threatens the pace of development and in the world’s
poorest countries it results in hunger and
malnutrition.

The challenges faced by the world’s food system
are summarised in Figure 2.  Many food experts
believe that the global demand for food will double
over the next 40 years due partly to the world’s
population rising to 9.2 billion, but primarily because
of rapid economic development and its associated
reduction in poverty.

As per capita incomes rise above $2 a day, diets
include more meat and dairy products.  The UNFAO
expects demand for meat in developing countries to
more than double by 2050 and this will require a
complementary increase in the production of grain for
animal feeds.

The situation outlined in Figure 2 is echoed in a
2009 study from the Royal Society which argued that
only solutions ‘underpinned by science and
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technology are
feasible’.  In essence,
the challenge is to
greatly increase total
factor productivity.
That is, not only will
farmers have to
significantly increase
the output they get
from each hectare of
land, but they will also
have to achieve this by
using less water and
energy per unit of
output.   

The world needs a
new ‘green revolution’
with scientific advances that can deliver higher
yielding plant and animal varieties while reducing
demands on the world’s resources.  However, reliance
on technology and in particular biotechnology will
not be sufficient.  

Figure 3 shows how the value inherent in new
scientific knowledge can only be captured if
managerial ability keeps pace. 

Never has an industry cried out more loudly for
‘creative destruction’; namely, the replacement of
large numbers of small-scale, badly managed
enterprises with fewer, larger-scale skilfully managed
farms.  That there are enormous economies of scale in
farming is beyond dispute and the wide range of
yields, quality and unit costs in all agricultural sectors
testifies to the scope for improved efficiency.  Large-
scale enterprises can afford and justify higher levels of
investment; they can more easily spread risk and
deliver the lowest unit production costs.

With so much dependent on management, it is
pertinent to ask why farming is a neglected area in
Business schools.   Three reasons come to mind.  First,
in developed nations agricultural policy is implicitly
viewed as a social policy.   High levels of support have
the effect of overriding market forces, thereby
protecting inefficient enterprises and critics soon find
they are grappling with politics rather than
Economics.   Second, in the world’s poorer countries
there are very few alternatives for farmers who would
need to leave the land to make way for larger scale
farms.  Anyone advancing the need for structural
change is at best likely to be viewed as heartless.
Third, agriculture lacks the glamour of transnational
organisations and higher value, diversified products.

This neglect is a serious oversight.   Feeding the
world is the greatest priority and the growing
demand for food will require much improved

management skills in agriculture.  This is where
Business schools have an important role to play.  We
have much to offer in helping the world’s food system
adapt to this new era.

Questions

1. Using a supply and demand diagram, explain how
the ‘global food supply failing to keep pace with 
demand’ leads to rising food prices. 

2. Why might rising food prices make it harder to 
achieve one of the Millennium Development 
Goals (MDGs) of halving the proportion of hungry
people in the global economy?

3. Explain how rising food prices put a ‘stress on 
disposable incomes’.

4. Assess the possible impact on the price and output
of grain of a doubling of demand for meat and 
dairy products over the next 30 years.

5. Analyse why a reliance on technology alone will 
not be sufficient to help reduce the problems of 
food production in the next 30 years.

6. Assess the likely economies of scale which might 
arise from larger scale farm units.

7. Why would a greater focus in Business schools on 
agricultural economics be of benefit?

For further information contact the author at
s.h.rickard@cranfield.ac.uk
This article first appeared in Management Focus, the
biannual publication from Cranfield School of
Management.

Séan Rickard is Senior Lecturer in Business
Economics at Cranfield School of Management.
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Twitter and its role in Business Education
Fads come and go, but some may prove
beneficial to teachers in helping to motivate
students and tap into something they think is
relevant to their lives and ways of learning. In
this article, Keith Hirst looks at how his school
has tried to utilise Twitter to help student
learning.

There are some modern bandwagons I am happy to
ignore and willingly give up my seat on board.  Be it
The X-Factor, Big Brother, tattoos, celebrity worship
and any other populist, media-inspired ‘must-haves’
and obsessions; thanks, but no thanks.  This list, for
me, included Twitter, which I saw as yet another flash
in the pan – until a year or so ago.  

Twitter has become more than a
bandwagon and threatens to have a
longevity that Wayne Rooney’s hair transplant
can only dream of.  It is evidently established
as a vehicle for generating and transmitting
knowledge and information.  Whilst much of
this information is, at best, banal and
mundane – ‘I’m shopping with my mum’ –
there is plenty of valuable content that can be
accessed and used in the field of education.  Business
Education is perhaps singularly well placed to tap into
what Twitter has to offer.  Business organisations
tweet important information and data.  Journalists,
opinion-formers and newspapers do likewise.  This
information is often useful for Business teachers and
students.

It was therefore with a guarded scepticism that
colleagues in my department decided to dip a toe
into the water to see if Twitter could be used to
improve the learning experience of students at GCSE
and A-Level.  What follows is a summary of our
experiences.

How to set up a departmental Twitter feed

Set up is extremely straightforward.  Create an
account and off you go.  You may need to give some
thought to an appropriate name for your own
department as this is something that, once set up, will
not change.  

Twitter is very easy to use, an observation
supported by the number of Premier League
footballers and celebrities who manage to tweet their
own musings.  

Note that Twitter does offer the ability to
personalise the page wallpaper, for example with
your own school badge or colours.  An example is

shown of how we did this in Figure 1 below.   This is
possibly best done by a member of the ICT staff with
responsibility for the school website.

Teachers who are granted access rights can then post
items as they see fit. Twitter is designed to be used on
the move – primarily for smart phones.  So, once you
have the appropriate ‘app’ on your phone, off you go. 

Possible uses by Business/Economics
teachers
Follow – Business Education is well placed for the
organisations and individuals who can be ‘followed’
for the information they may impart.  For example,

Stephanie Flanders and Robert Peston are two
leading BBC journalists who use Twitter to
post their observations and insights.  The
World Economic Forum (@davos) and the
Confederation of British Industry (@CBI_press)
do likewise.  The list of potential groups and
individuals that a department may choose to

follow is virtually unlimited.

Post useful articles/information – by using a URL
shortener (for example, bit.ly, tiny url), the addresses
of useful websites, stories, etc. can be posted within
the 140-character limit of a tweet.  For example, if 
I wanted students to see the following article, this
could be tweeted as in Figure 2 on the next page.

Inform – post information for students, such as
reminders about homework or examinations.  This is
useful on a day-to-day basis and also in times of
disruption, such as that caused by the snow which fell
towards the end of 2010.  Students were informed
and reminded of what they needed to do during this
disruption by virtue of the School’s Twitter account. 
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Post images – Twitter can be used to prompt debate
and discussion through Business-related images which
teachers can post.  Once you have a Twitter account
you can post images to the feed through related sites
such as Twitpic (www.twitpic.com).  This allows images
to be posted in addition to text and links.  This is very
useful for a teacher who may see something of
interest when out of school – that unusual name for a
business, workers clustered around a hole seemingly
totally unproductive, that amusing strap line, the
mostly empty restaurant which stays open regardless
of the lack of customers – anything which you see
that could promote the interest and enthusiasm of
students and make the connection between the
classroom and the world outside. 

Messaging – students tend to have ready access to
their teachers today through email.  However, the
private message facility on Twitter is another means
by which contact can be made.  This is clearly useful at
key times of the year, such as during the examination
period and when last minute words of advice are
important.

End of lesson plenary –  this does not involve using
Twitter itself.  However, asking students to write a
‘tweet’ of a maximum 140 characters summarising
what they have learned in the lesson can be an
effective plenary and requires students to think about
and record what they have learned.  Importantly, this
should not involve students writing what they have
done in the lesson.  This task is all about what has
been learned.  Listening to a selection can be
informative and illuminating for the teacher.

Pitfalls

Teachers need to be aware of the difference, in the
eyes of many students, between ICT for school and ICT
for personal use.  Just because it is ICT does not mean
that it will be instantly and enthusiastically embraced
by students.  Indeed, the opposite may be true.
Students are generally expert users of ICT for their
own purposes.  Experience at my own school suggests
that ICT should be an important but relatively small
part of the mix.  The fundamentals of teaching and
learning are more important and no use of gimmicky
ICT tools can overcome any weaknesses that lurk
elsewhere in this mix.

Our experience suggests that Twitter does not
have the same appeal to young people as Facebook.

(We have established our own Facebook account and
use this in a similar way.)  However, Twitter has a
functionality and ease of use that means it can be
readily adopted by departments, teachers and
students. 

Note that Twitter is an open blogging site and
therefore students will be able to see the posts of
individuals who they click through to view.  Whilst it is
straightforward to block any individuals from
following your own departmental feed, it is not
possible to prevent students from looking at related
posts on Twitter.  This has not been an issue at my
own school, but it is worthwhile being aware of the
potential issues involved.  Our view was that students
have access to the Internet – good and bad – on their
own phones and computers and we did not want to
rule out using tools such as Twitter on the basis of
some puritanical stance that has no relevance once
students leave the site.  

Note from Editor: If your school has used Twitter or
Facebook as a means of supporting the teaching and
learning process, TBE would be very interested to hear
how you have used it and what success or otherwise
you have experienced so far. Please e-mail your
responses to andrew.ashwin7@gmail.com

Keith Hirst is Assistant Headteacher at
Wickersley School and Sports College,
Rotherham, is an experienced author and Chief
Examiner for GCSE Business and Economics for a
major awarding body.
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Figure 2 Posting
articles

Figure 3 Images are a useful way of prompting
students to think about business issues. Is this image
showing entrepreneurial spirit? Is the restaurant just
opening – or just closing down? If it is just opening do
you think it will be a success and why? If it is just
closing why do you think it did not survive? What
about its location?

Copyright: Andrew Ashwin.
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The BETT show is one of the biggest and most
attended educational trade shows in the UK.
Many readers will have attended previous
shows and will be planning to attend again in
2012. Those new to the profession or who have
not been aware of BETT before might also find
this article interesting. For those who do attend
and for those that might, this presents a taster
to whet your appetite on what BETT 2012 has to
offer. 

Government announcements and policy changes over
the past year have brought a radically different
approach to what ‘education’ means. 
The combination of budget cuts and teachers’ new
found freedom to be creative with the curriculum all
put significant demands and expectations on schools.
Unlike many other professions, the changes do not
come with mandatory training – schools are often
expected to manage the changes with sometimes
limited support. 

Keeping up with the latest ICT products and
services can be an arduous task in itself, let alone
deciding which suppliers will offer the greatest value
for money and ensuring that you’re able to make the
most of already stretched budgets. For these reasons
and many more, the annual BETT exhibition is an
important event for many education professionals.  

BETT has also become synonymous with high
quality, appropriate, continuing professional
development (CPD). Each year, around 30,000 teachers
visit BETT and attend a number of CPD sessions within
the ‘Learn Live’ seminar programme. The continuing
comprehensive line-up of seminars, workshops and
conference programmes means that BETT 2012 can
provides you with a 360 degree view of the latest
innovation, products, services and best practice
examples of how to enhance learning with
technology.

Here’s a taster of what you can expect to learn
about during BETT 2012.

Education Leaders @ BETT

Building on the success of the inaugural Education
Leaders @ BETT conference in January 2011, which

attracted around 600 delegates, BETT 2012 sees the
return of this vibrant event for educationalists.
Designed to offer input and insight around the key
strategic issues facing education leaders, the two day
conference is aimed at those from local government,
state and private sector schools and colleges. 

Martin Doel, Chief Executive at the Association of
Colleges, will be joining the Leaders’ Roundtable at
the conference and leading a master-class entitled
'Working with Business and External Stakeholders to
Enhance your Institution's Appeal’. 

With employability and the needs of industry top
of the agenda in education, it has become an
established practice for colleges in the UK to be
flexible in their ability to create and/or tailor courses
to local needs. This practice involves close liaison with
local industry and commerce to ensure that colleges
are aware of local needs to enable them to offer
appropriate and relevant courses that are attractive to
local students, but that also meet national standards
as advised by UK Sector Skills Councils.

Although these collaborative partnerships are
common practice between colleges and industry, the
schemes are less developed within schools. Martin will
share his experiences of successful partnerships,
outlining best practice approaches for colleges and
examining which elements could be transferred to
schools. The conference will be held in the Olympia
Conference Centre in the separate self-contained 450-
seat auditorium. For more information please visit
www.bettshow.com/leaders.

In addition to the conference, the BETT seminar
programme has been evolved for 2012 to become
‘Learn Live’; an exciting programme of more than 100
interactive, informative and enjoyable workshops,
seminars, and informative discussion sessions, with a
price of £15 to reserve your seat in advance. 

New Worlds of Learning

Teachers, students and schools throughout the world
are learning from each other and exchanging best
practices, with new technology at the heart of this
communication.  The central feature at BETT 2012,
New Worlds of Learning, will illustrate this global

BETT 2012 - exploring new
worlds of learning
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conversation. Led by Prof. Stephen Heppell, a group
of school children will be talking to, working with and
sharing best practice examples between students and
teachers in other countries. 

New products from exhibitors

On stand SW2 10 Lane Learning will be showing
visitors how Stock Market Challenge transforms
trading on the financial markets into an enjoyable
collaborative learning experience. Students test their
Mathematics and Business know-how in a competitive
and time-pressured team game. This online simulation
supports Business, Economics, Mathematics and MFL
teaching, and helps develop Enterprise, Key Skills,
Financial Capability and Work-related Learning.

Visitors considering their continued investment in
interactive whiteboards should visit eInstruction on
stand S36. eInstruction will be demonstrating how
Mobi View™, with its large LCD touch screen, provides
the ability to control lessons from anywhere in the
classroom, and at just £313 there's no need for a fixed
interactive whiteboard. The technology enables
students to make their own annotations over the
displayed information – adding in calculations or
marketing strap-lines for example. Workspace™, the
easy-to-use interactive software behind Mobi View™
contains information to support business and
accounting lesson activities, allowing you to teach
with any type of content you choose. 

AVer Information, previously known as
AverMedia, has a host of new products lined up on
stand D65. Three new products will be on show,

beginning with the entry level, USB powered U10
flexible neck Visualiser. The U10 features a 1.3MP
camera, which gives a brilliant, clear image, runs at
30fps (frames per second) and is ideal for detailed
graphics and accounting data. The flexible neck of the
U10 means teachers can focus on aspects of a spread
sheet or graphic to highlight specific aspects of the
lesson.

XPAND 3D will be on stand K12 introducing its
XPAND 3D Educational Network, offering world-class
3D instructional technology for schools and higher
education levels. The XPAND 3D Educational Network
underscores XPAND’s commitment to serve as a
content and technology resource for the education
community. Teaming with industry leaders, XPAND
supplies the network members with high-quality,
public-domain educational 3D content. Educational 3D
content suppliers can also offer premium 3D content
for sale on the Educational Network. XPAND’s
PowerPoint 3D plug-in allows users to easily add 3D
images, graphics and objects to PowerPoint
presentations. For students entering the world of
business, this type of innovative technology introduces
a new way of presenting information that will be a
part of their future career.

For further information on the show, its exhibitors
and the comprehensive educational programme visit
www.bettshow.com. Register for free entry on the
website.

Debbie French is Events Director at Emap
Connect, owners of BETT.
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‘Same time next week’ – ideas on how to
be an effective mentor to new entrants to
the teaching profession
Once many of us have taught for a number of
years, we are often invited, volunteered or
somehow just find ourselves to be a mentor for
new entrants to the profession.  Sometimes we
are given extensive training (and other times we
are not) to help us prepare to take on this
integral role in guiding a colleague through the
sometimes challenging first few years of
teaching.  Considered by some as an unpaid role
and a thankless task, this article aims to provide
some useful tips on how to be an effective
mentor and how to get the best out of the
experience of being a mentor.

Personal experience

Several years ago as a busy Head of Faculty
(Vocational Education) and seconded to the senior
leadership team in an 11-18 secondary school, being
tasked with mentoring a newly qualified teacher and
helping them develop professionally felt initially just
like another item on the ‘to do list’.  However, the
experience and my expectations of mentoring were
totally transformed and I now believe that mentoring
can be a hugely rewarding experience for both parties
involved.  So much so that this experience of
mentoring altered my own career plans and for the
last two years I have been delivering and coordinating
initial teacher education programmes at a college of
further education, working in partnership with HE
providers.

But why did this experience of mentoring differ
so much from my previous experiences of supporting
PGCE/GTP/NQT/ Graduate Diploma in Teaching in the
Lifelong Learning Sector (GDTLLS) colleagues and why
did it have such a profound impact on my own career
development?

Undeniably, the dynamic of the two personalities
involved in the mentoring process contributed greatly
to the success of the professional relationship.
However, a format for the mentoring process was
established, both parties knew what to expect and
clear foundations were laid upon which a professional
relationship was built and the capacity for
professional dialogue developed.

Same time next week …

The first ingredient in the recipe for successful
mentoring was to set up a regular meeting time
between mentor and mentee.  This ensured that I (the
mentor) did not book anything else into my diary and
the mentee knew when support was available to
them.  This can be easier said than done and can take
some organising, but the benefits of setting a regular
meeting time are many.  The mentee is shown that
their induction and professional development is being
taken seriously and sets an example of how to behave
professionally.  Also, in the often very difficult and
lonely first years of teaching, these regular meetings
provide the opportunity for the mentee to discuss
issues which may be causing them concern.  From the
mentor’s perspective, regular meetings allow you to
develop a clearer picture of the mentee’s professional
development and progress as well as giving an
opportunity to coach your mentee and prepare them
for such events as parents/information evenings and
the formal recording of progress (e.g. report writing),
both of which can be daunting firsts.

Meetings not only need to be regular, but also
need to be productive.  There are many issues which
need to be discussed during the first years of teaching
and setting specific foci for each meeting is another
one of the vital ingredients for successful mentoring.
The focus for each meeting was a joint decision
between mentor and mentee.  By including the
mentee in this process, you are not only empowering
that person (few people like things to be done to
them and to be passive), you are responding directly
to the mentee’s needs and areas of professional
interest.

The foci for meetings once decided was
formalised into a meetings programme for the term,
which both parties shared.  In regular meetings there
were also ‘standing items’ discussed each week.  These
can include progress of teaching groups, any
issues/worries and concerns, teaching and learning
strategies and areas for future development.  The
standing items provided consistency to each meeting
and allowed the mentee to develop as a reflective
practitioner.  By recording discussions from meetings
on a proforma, you have a way of charting progress
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and development and the mentee has a useful
resource which can help them with any associated
academic study.  Again, this formalises proceedings
ensuring that meetings do not just become an
informal chat.  However, the mentor still provided ‘an
ear to bend’ if necessary and the importance of
listening as a skill of the mentor cannot be
underestimated.

Watching me, watching you …

Lesson observations form an integral part of the
mentoring process and the meeting of professional
standards.  For the most seasoned professionals,
observations can be a worrying and stressful part of
the job.  New entrants to teaching are often more
relaxed about the prospect of being observed as they
are used to routinely being observed to meet set
criteria.  Even as an observer the mentor has an
important role in helping the mentee prepare for an
observation including welcoming that colleague into
their own teaching environment/classroom.  By
allowing your mentee to observe you teach, you are
helping the mentee to build a repertoire of teaching
and learning strategies and to develop skills in the
multi-disciplinary environment characteristic of
teaching today.

As a mentor presented with a mentee in the same
subject area/discipline, it is very easy to think of that
individual as a teacher of a particular subject and
concentrate solely upon this and developing subject
pedagogies.  The mentee plays an active role in the
whole school/college community and part of a
mentor’s remit is to explore this aspect of professional
development.  The mentee’s career aspirations may lie
in the pastoral aspect of teaching and a mentor
should be there to encourage and support in this area
too.

Ultimately, the purpose of the mentoring process
is to help, guide and advise a mentee to achieve the
professional standards.  On a half-termly basis, time
was set aside in the regular meeting slot to review
progress towards meeting standards, helping the
mentee to identify how and when they have met
particular standards.  Demystifying these standards is
a learning process for both mentor and mentee but
one that helps ensure that as a mentor you are also
fulfilling your professional responsibilities on an on-
going basis.

Tips for effective mentoring

Summarised below are some useful tips to help
anyone taking on a mentoring role.

l Meet on a regular basis.  Put dates in your diary 
to meet with your mentee and stick to them!  If 
you can’t make a meeting, rearrange.  Don’t let 
your mentee feel abandoned.

l Set foci for each meeting you have with your 
mentee.

l Record discussions you have with your mentee.

l Don’t be afraid to ask for help yourself.  Because 
you are a mentor, it doesn’t mean that you are 
the font of all knowledge.  Other colleagues in 
your organisation may be better placed/qualified 
to help your mentee or answer questions.

l See the experience as a two way process.  Observe
mentees, but let them observe you too.

l Support mentees with academic work, even if it 
means just asking them about tasks they have to 
complete or deadlines they have to meet.  
Academic work can be stressful and affect a 
mentee’s performance.

l Communicate with others.  If you have concerns 
about or want to praise your mentee, share news 
and information with senior colleagues and the 
university if the mentee is on a programme of 
initial teacher education.

l Be honest and constructive when providing 
feedback to your mentee.  If there is an area 
mentees need to develop, give them some ideas 
on how this can be done.

l Get to know the career aspirations of your 
mentees so you can support them in achieving 
their goals.

l Familiarise yourself with professional standards.

Conclusion
Out of time constraints and the pressures of my own
role, along with my mentee we developed a system to
the mentoring process which worked and has been
shared in this article.  With open channels of
communication, a two way process and professional
trust, the benefits of being a mentor were clear for
me to see and saw my move into the field of initial
teacher education as a means to extend my work in
this area.  For me, mentoring has been not only about
helping colleagues develop professionally but has also
ensured that I stay up-to-date with developments in
teaching and learning and focus much more upon my
own professional development as a result.

Hayley Wood currently works at West
Nottinghamshire College delivering City and
Guilds and University of Derby initial teaching
training programmes for the lifelong learning
sector.  Hayley is also a Director of Brighter
Futures Education, Mansfield.
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AQA Business Studies for AS 2nd Edition, Ian
Marcousé, Malcolm Surridge, Andrew Gillespie &
Nigel Watson, Hodder Education, paperback, 342
pages, £20.99, ISBN 978 1 444 12246 6

A review of the first edition of this popular textbook
appeared in Teaching Business and Economics, Volume
12 No. 3, Autumn 2008. The focus of that review came
from students (customers) who were happy with the
text as providing a secure basis for supporting their
studies. The current reviewer comes to the book
afresh. This review will concentrate on what has been
updated in the new text and what the significant
features of the book are.

The text itself has not had a major rewrite, but
the case studies and application pieces have been
brought up to date. The book is liberally peppered
with over a hundred data response, case study and
revision exercises, more than fifteen essay questions to
stretch students and prepare them for units to come
and countless revision questions at the end of each
chapter. Integrated within the text are numerous A-
grade application boxes, indeed throughout the book

there is a constant awareness of the need to provide
material to demonstrate the qualities required of the
A-grade candidate. Students are required to make the
links for themselves between the examples and the
text material.

Where dates are given, some seventy of the data
response and application pieces have dates between
2008 and 2010 with data series on graphs being
brought up to 2010 in at least thirteen cases. The data
range from football to farming, with a selection of
material examining the recent economic downturn,
which was not apparent when the book was first
published. However, it is a pity that the data on
market shares for supermarkets stops at 2007,
particularly as elsewhere in the text supermarket net
profit margins have been extracted from the 2009
accounts. Inevitably some of the questions are timeless
and based on invented data. If you are already a fan
of the book the question you have to ask yourself is
whether bringing the data up to date in the current
economic circumstances would justify your changing
over to the new edition. If your budget has been
adjusted to fit the current climate, perhaps not, but if
students buy their own textbook recommended by
you then the second edition makes sense.

For teachers unfamiliar with the book, or looking
to change, then this text has a number of notable
features. First, the structure of the chapters and
questions encourages lots of reinforcement of
learning in the classroom. Each chapter is easily read
within half an hour and the revision questions are
focused. Chapters help students build up skills from
lower to higher order. The data response and case
study questions stretch students, ending with open-
ended discussion questions allowing them to develop
depth in their answers. Question sets are tagged with
a realistic time recommendation. Second, each chapter
is comprehensive and develops an idea. Students will
get a full overview of the topic. For example, the
section on motivation clearly demonstrates the
development of the theory and the complexities
involved in dealing with this topic. The pitfalls of
accepting one theory alone are clearly explained and
students are encouraged to adopt an integrated
approach to exam questions. 

Throughout the text there are very useful tables
illustrating contrasts, summarising quotes and
providing examples. At the end of the later sections
summary questions and a consolidation chapter occur.
At the end of the book there are sample paper
questions with mark schemes lending themselves very
well to peer and self- assessment. The use of colour
throughout the text is good and the pages are broken
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up with the aforementioned tables, headings and
illustrations.

The publishers have also invested in Dynamic
Learning which could be bought in conjunction with
the text or separately. This resource provides lots of
practice for students using activities such as drag and
drop, fill the gap and multiple choice type questions.
There are succinct video clips in sections, which could
act as useful lesson starters. The system will integrate
with your virtual learning environment and you can
construct your lesson plans within the system, using
both the resources within the learning environment
and your own. 

This entire package represents good value for
money and a refreshed book which takes account of
very recent business circumstances. It is a brave way of
keeping the subject relevant for students.

Raymond Maher teaches at Claremont High
School Academy Trust, Kenton, Harrow.

Case Studies for A-Level Business Studies (AQA)
2011/12, Ian Marcousé, A-Z Training Limited, 72
Case Studies, Word Documents with CDRom, £135 (exc
VAT), CD Rom alone: £95 (exc VAT)

Ian Marcousé has written many well-respected texts
and provides training workshops for Business teachers,
in addition to a range of support materials.  This pack
of case studies with accompanying questions is
designed to cover all four units of the AQA A-Level
Business Studies course.  There is ample coverage of
all of the main headings in each unit, with a range of
real-life organisations, drawn from many markets and
industries, all in a tidy ring binder. The CD Rom is
downloadable to a virtual learning environment (VLE)
and has both Word and PDF files. The mark schemes
are not printed in the pack but are available on 
the CD. 

The pack is excellently supported by an index
which relates topics to relevant case studies, making it
very user-friendly and a huge time saver for any
Business department.   Case studies are allocated to
numbered bands, providing stretch and challenge in
bands 2 and 3, with more accessible materials in bands
0 and 1.  This approach helps with differentiation in
the classroom, as does the use of the differentiated
question styles provided with each case. The questions
are generally representative of the exam- style
questions for each unit. 

The beauty of the materials lies in the way the
Word-based cases and questions on the CD can be
edited by the teacher to amend the questions, or in

fact remove them to give students the opportunity to
explore the text before homing in on specific
questions. This allows for reflection time and the
development of skills and confidence.  In the
introduction, Marcousé suggests using the text
without questions and setting students the task of
developing their own questions. I have recently tried
this successfully with the unit 4 exam approaching:
the students found it stimulating and rewarding.
They also appreciated the chance to handle the
material covering real-life businesses as a way of
practising their essay skills for section B of the exam.
They enjoyed the opportunities to digest various
presentation styles, such as news reports and company
website updates.  The inclusion of the (often dreaded)
tables of data gives students a chance to demonstrate
their numerical analysis skills.  Occasional graphics are
placed tastefully to break up text or to support a
point being discussed. 

Unit 3 is well supported with relevant examples of
organisations experiencing problems that students can
really get their teeth into.  The wide variety of
businesses provides something for most students’
interests. Some of these stories had a familiar feel
from the Topical Case Studies, which A-Z Training
Limited offers by subscription.   However, it was much
easier to manage the resources in this pack, which are
laid out in the order of the specifications with the
index to guide teachers and to make the most of the
material.  The inclusion of more numerical data is
refreshing as many textbooks only offer much older
data and this is often limited in its nature and scope.
The data in these cases is very up to date and
presented in interesting and varied ways. 

The Units 1 and 2 cases are well suited to the
specification. The only disappointment is that there is
just one case available on the topic of budgeting. This
can often prove to be a challenge for students and
suitable real-life materials are difficult to track down
and even more difficult for teachers to turn into
meaningful examples. 

Overall the case study pack would make an
extremely useful addition to a business department’s
resources.  It is excellent value for money. It can be
shared across a VLE, which would save printing costs
when setting homework, can be adapted to meet
specific students’ needs and covers the course
extensively.  In short it is a huge asset for a busy
teacher who wants to use stimulating and relevant
examples to illustrate a learning point, reveal a
concept or to extend a skills base of an AS or A2
Business group.  It comes highly recommended. 

Rachel Stone teaches Business Studies at Sussex
Coast College in Hastings.



GENERAL INTEREST BOOKS

The Facebook Effect, David Kirkpatrick, Virgin
Books, 2011, 374 pages, £7.99, ISBN 978 0 753 52275 2

Websites such as Facebook, YouTube, eBay, MSN (to
name but a few) have revolutionised the way young
people learn and interact with the wider world but
are, by and large, filtered by Local Authorities. Whilst
this is perfectly understandable, books such as this
contextualise their importance to young people. They
are vital for any educationalist trying to understand
why so many rifts, romances, arguments, friendships
and feuds take seed outside school in the virtual
world and reverberate into daily school life.  Facebook
has a lot to answer for! This book lifts the lid on the
thinking behind the website. 

Because this is so different from a normal
‘textbook’ I disciplined myself to look at the strategy
behind the company. I questioned whether this book
would allow me to analyse how much of the success
of Facebook was due to luck, judgement and timing,
and whether anything like Facebook could have
launched in the UK rather than the US. The book
allowed me to answer all these questions and more. 

This book and the film version do not set out to
be academic. However, the story of Facebook, and the
depth and detail the book goes into, make it
engaging for the casual reader and even more so to
anyone interested in business strategy. Of course,
there must be an element of ‘writer’s privilege’ which
adds to pace and dramatic effect but this does not
detract from the core structure of the book. 

The prologue describes the kidnapping and
release of Ingrid Betancourt and others by the FARC in
Columbia and places Facebook as clearly integral to
the release.  This underscores the potential power and
importance of social media and sets the scene for a
thorough explanation of the initial idea and
development of the organisation. David Kirkpatrick
clearly had access to some influential figures in the
development of the company. The book would not be
anywhere near as good without these contacts. 

It is easy to map this book to most A-Level
business specifications. It starts with initial ideas, test
marketing and teething problems, cash flow,
motivation (very few textbooks stress the importance
of having fun at work the way this book does),
recruitment and sources of finance. Of course, every
developing business has growing pains and the book
covers one of the biggest potential problems the
company faced (The News Feed) really well. Business
Studies students can look at the rapid actions the
company took which, laced with a healthy dose of PR,
managed to refocus the company on the users and

effectively turned Facebook from something personal
into a platform with real power. 

The book takes a lot of trouble to build a profile
of Mark Zuckerberg and deals sensitively with his
transition from computer student, to entrepreneur, to
CEO. Zuckerberg’s core values and implicit
understanding of the needs of users are explained,
together with his reluctance to allow the business to
become too corporate. One gets the impression that
advertising revenue was seen as a necessary evil,
which allows Facebook to meet customer needs,
rather than vice versa. Zuckerberg’s philosophy was
that ‘advertising should always be useful for the user.’

What this book doesn’t really explain is what
Facebook really does. Essentially it is a place where
people interact, express likes, dislikes and opinions,
and share successes and news with like-minded
people. For any advertiser, it is a potential goldmine
and exemplifies market segmentation wonderfully. 

Does this book provide any tips for budding
entrepreneurs? Absolutely, without doubt.
Surrounding yourself with like-minded relentlessly
positive individuals with shared vision and
understanding of the market seems like a good place
to start but the book also highlights some of the key
differences between the US and the UK, including
access to investment capital, networking, and the
relative speed and ferocity of litigation. If there was a
blueprint for controlled and strategic growth, it is
contained in this book. 

In an ideal world, I would purchase a class set of
these books and use them to kick-start my A2
teaching in the summer term after AS examinations. (I
use the AQA course). I would use structured reading
and comprehension tasks throughout year 13 as
preparation for unit 3 and unit 4, as the book covers
every aspect of the business syllabus. For pre-16
students I would suggest watching the film and
backing it with selected extracts rather than taking on
the whole book. In addition, the fact that this is a
2011 update on a book that was published in 2010
suggests that there is more to come, which may put
off some potential purchasers. Because Facebook is
constantly evolving as the needs of users change and
technology facilitates even more possibilities, it may
cause some to think again. However, there is so much
scope for ‘What if … ?’ type scenarios to be used by
teachers that I feel this is not a major problem. 

Overall, I feel that books such as this and
‘Freakonomics’ by Steve Levitt can be extremely useful
to any post-16 Business and Economics department
wishing to deliver a dynamic and relevant curricular
offering. If you are looking for a complete analysis of
a business, which goes from an idea to become one of
the most influential companies on the planet, you
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could do a lot worse! As a bare minimum every centre
should have a library copy! Of course, the fact that
the book was also nominated for the FT/Goldman
Sachs ‘Business Book of the Year’ award also helps!

Paul Rapley is Assistant Headteacher at
Taverham High School, Norwich.

Wilful Blindness: Why we ignore the obvious at
our peril, Margaret Heffernan, Simon & Schuster,
2011, 400 pages, £12.99, ISBN 978 1 847 37770 8

Margaret Heffernan has created a cross-disciplinary
study in order to understand why individuals and
organisations make decisions which are blind to
obvious dangers.  She has made strong links between
Psychology and Neurology and issues in Economics
and Business Studies, tying each blockage to clear
‘vision’ into the case studies.
This is very much a book for our time: it makes sense
of behaviour in a wide range of situations, from
safety at BP to sub-prime lending leading up to the
credit crunch. The concept of ‘wilful blindness’ has
been raised several times in House of Commons
debates and enquiries into News International’s
corporate behaviour. Therefore, I believe that this is a
key book for all students of Economics and Business
Studies.

‘Wilful Blindness’ can be linked into the following
teaching areas. 

l Recruitment and equal opportunities, how 
individuals are hard wired to favour the familiar 
and hence keep recruiting and promoting people 
who most resemble themselves.

l Decision-making in committees and groups of 
like-minded people tend to create extreme 
decisions.

l The dangers of ideologies and economic models 
that may blind key decision makers to evidence 
that contradicts their models, hence leading to 
market and government failure.

l The impact of globalisation and new technology 
on reducing the quality of communication and 
empathy in organisations, consequently leading to
disconnected, unethical, unsafe decisions.

l Takeovers and mergers as a form of market failure
and the way tunnel vision by the decision makers 
leads to deals that reduce the combined values of 
businesses.

l Blockages to innovation.

l Management styles and why employees 
frequently stay silent at work.

l How money works as a motivator and changes the
way people think, even though it does not make 
employees any happier.

l The bystander effect and how individuals fail to 
take responsibility for their actions once they are 
in groups.

The interesting and impressive feature of this
book is that it does not just describe the phenomenon
of ‘bad decision making’, but links this behaviour into
neurological studies. The book highlights the way
humans literally close down their cognitive visual
pathways to truths that they do not want to
acknowledge. It identifies this behaviour as largely
unconscious (it is part of our survival mechanism), and
shows why it needs to be guarded against through
conscious effort by individuals and organisations. 

It is a good first book for students who want to
study Behavioural Economics at a higher level, or for
Business students who want to understand
organisational and individual behaviour better. It is a
very accessible book, and is marketed as popular
psychology. I have used it during the summer in
discussions with students planning their career
development. It emphasises the need to be multi-
skilled and to be educated across many disciplines in
order to excel in business today.

The book is a populist book, written with passion,
so it is easy to read, although a bit repetitive. It is well
cross-referenced, which enables the more serious
reader to get into the subject in more depth and with
more gravitas. 

Over the next few years, as brain scanning
technology develops, our understanding of this
subject matter will change dramatically. For the time
being this is a good starting point for cross-
disciplinary study of business decision making.
Margaret Heffernan, the author, has a website
(http://www.mheffernan.com/index.shtml) which
provides an entry point for further debate on issues
arising from this book. 

Charlotte Davies teaches Economics and
Business Studies at Reigate Grammar School.

Macrowikinomics – Rebooting Business and The
World, Don Tapscott and Anthony D. Williams,
Atlantic Books, 2010, 380 pages, hardback £19.99,
paperback £9.99, ISBN 978 1 848 87719 1

Macrowikinomics provides many evocative ideas about
how to improve the world we live in. Many of these
have proven successful, for example the information
system set up during the Haiti earthquake eventually
leading to the rescue of a seven-year-old girl five days
after the initial disaster. However, a significant
number of the suggestions are just ideas with no
concrete evidence to suggest that they will work.
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Often, the reader is left with more questions than
answers. The general theory underlying these ideas
can be summed up by the following quote: ‘asking
millions of people to give one hour of time is far
easier than asking one person to give a million hours.’

The authors’ earlier title, Wikinomics, covered very
similar territory but Macrowikinomics has more
examples and case study material, which enhance its
value for students. It explores the possibilities of
changing the way the world operates through the
introduction of mass collaboration and transparency.
The chapters range through Health Care, Climate
Change and Financial Services to The Transportation
Revolution. The authors describe ways in which mass
collaboration has aided industries and businesses by
solving, in several days, problems that might
otherwise have taken much longer. 

Mass collaboration is built around social
networking: thousands of volunteers give up a small
amount of time to offer ideas and information. This
produces vast quantities of information that might
otherwise have taken months or perhaps years of
research by individuals within the organisation. A
prime example of this is shown in the cleaning up
process after the Exxon Valdez oil spill off the coast of
Alaska. For twenty years the Oil Spill Recovery
Institute (OSRI) had been searching for a solution to
remove the eighty thousand barrels of oil still sitting
at the bottom of the ocean. The problem arose
because in sub-arctic waters the oil is almost solid and
can’t be pumped out using conventional technology.
After twenty unsuccessful years they put out a
challenge on the InnoCentive network offering a
reward to anyone providing them with a valid
solution. Within no time at all they received a solution
and the oil was removed. The successful problem
solver was rewarded with $20,000. 

Macrowikinomics argues that developments in the
web and social networking, combined with mass
collaboration and greater transparency, can lead to
the solutions being found for many of today’s global
problems. The authors compare the development of
the web as a tool for mass collaboration with the
invention of the printing press. They argue that the
web has changed society at a far faster rate: ‘the
biggest difference between the printing press and the
Internet is that what took four centuries to unfold
then is occurring in as little as four decades today.’

The book appears to have been written as a guide
for entrepreneurs rather than an educational book. It
suggests ways in which they could improve
management processes and the environment. It
doesn’t closely match A-Level specifications, but some
ideas could be linked to certain topics, such as
globalisation, the role of the mass media and
communication, the knowledge economy and ways of
developing business ideas.

This book would be best used as an extension
resource and could be recommended to those
choosing to study Economics or Business Studies at
university. It could be bought for the library and/or
included in reading lists. Readers might explore topics
of interest in the individual chapters, rather than
reading from cover to cover. The ‘story-telling’ form of
prose makes the book fairly accessible. If it had been
written when the News of the World exposures were
coming to light there would surely have been some
commentary related to this.

Andrew Skeen and Helen Notman teach at
Longridge Towers School in Northumberland.

OTHER RESOURCES 

Economics, 2nd edition, N. Gregory Mankiw and
Mark P. Taylor, Cengage Learning EMEA, 2011, 902
pages; rrp £49.99, ISBN 978 1 4080 2126 2, further
information from www.cengage.co.uk or
www.CengageBrain.com

A Special Edition of this text was reviewed in the
Autumn 2010 edition of Teaching Business and
Economics. It is primarily a theory textbook, designed
for introductory undergraduate courses. Although it is
a very long book, its style is readable. Teachers should
find it useful as a reference book and as a source of
case study material.

This new edition includes some data for 2009 and
2010, where relevant, and new material in the ‘In the
News’ articles. Some chapters have also been brought
up to date to cover the aftermath of the financial
crisis and other current issues. 

Time2Revise AQA AS and A2 Business Studies
Resources, BUSS Guides 1-4, Helen Coupland-
Smith and Carlo Mencattelli, Time2Resources,
2011, booklets and CDs, www.time2resources.com

These resources come in various formats, which match
AQA’s specifications. The handy little spiral bound
booklets contain basic information, worked examples
and test questions, priced at £5.50 for each unit guide.
The Calculation Worksheets are on CDs, as are the
interactive glossaries that can be put into a VLE and
come with a site licence. The company plans to
expand to cover the other awarding bodies’
specifications.
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