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Education is in a state of 
change in England, with 
reforms on all levels of external 
qualifications at different stages, 
from consultation through 
to submissions to Ofqual for 
approval. We are responding 
to members’ requests with two 
events in October to compare 
exam board A level changes in 
both Economics and Business. 
The one day members only 
conferences will provide teachers 
with the opportunity to compare 
and contrast new syllabus criteria 
from the main exam boards. The 
morning will focus on Economics 
and the afternoon on Business.

Responding to members’ needs at 
a time of such change has become 
even more important, with the 
advocacy work carried out, on 
members’ behalf, being paramount. 

EBEA is the professional subject 
association for everyone interested in 
the teaching of Economics, Business 
and Enterprise. We aim to lead a 
vibrant community committed to 
the quality and the development 
of Business and Economics by 
challenging practice through active 
members who engage, debate and 
support each other. To do that we 
need to know what your needs are.

We have planned the first in a series 
of webinars starting on July 2nd with 
Adrian Lyons, HMI, National Lead for 
Economics, Business and Enterprise. 
The webinar is titled ‘Economics and 
Business Education - Good, but could 
be better?’ and is free to members. 
To ensure we are offering what 
members want, please get in touch 
with suggestions for future webinars. 

 

Our core principles are to:

Identify, nurture and inspire •	
future stars

Provide opportunities for •	
engagement and challenge

Lead the future development of •	
the subject(s)

Debate and question•	

Work, learn and develop •	
together

Support each other and help •	
solve problems

Without an active and engaged 
membership base we would be 
unable to fulfil those principles, so 
thank you to those already engaged 
and ‘what are you waiting for?’ 
to those yet to take full advantage of 
their membership.

Debbie Dean

Message from the Editor

Deadline for contributions to Autumn Journal – 31 Oct 2014

All magazine contributors please note that submissions and materials for 
review should be sent, via e-mail, to the EBEA office, office@ebea.org.uk. 
Please supply files including any relevant charts, images, suggestions for 
images, graphs etc. Images should be hi-res where possible. 

Teaching Business & Economics

General Editor: Debbie Dean, Email: debbie.dean@ebea.org.uk 

Materials for review should be sent to the EBEA Office, Adur Business Centre, 
Little High Street, Shoreham-by-Sea, BN43 5EG or email: office@ebea.org.uk

Front cover Photograph

Michael Rowlands explores using 
digital technology to improve 
classroom culture on pages 7-9.



Obituary & Lesson content

TEAchiNg BUSiNESS & EcONOMicS4

Using games to  
stimulate the classroom
A while ago, during an interview, 
I asked a candidate what they 
thought made a good lesson.  
Bear in mind this young man was 
fresh from a PGCE.  The answer 
saddened me, as a wizened old 
hand.  He said that a good lesson 
started with setting out the 
lesson objectives on the board, 
went through the knowledge to 
be learned and then ended with 
a plenary.  So, I asked slightly 
provocatively, what about 
student enjoyment?

And this is something that we have 
been trying hard to get all our 
teachers thinking about; varying 
the activities in a lesson to make 
the learning fun and enjoyable.  
Because I believe firmly that students 
will learn more if they enjoy their 
lessons.  If they have a bit of fun in 
the classroom then they are more 
receptive to what the teacher is 
trying to impart.

That is why I think classroom 
games are a really important part 
of a teacher’s armoury.  Games get 
everyone involved, they stimulate, 
they change the focus and they inject 
life into a classroom.  Clearly there’s 
a lot of other stuff going on but 
playing games is a great part of what 
we should do.

So I thought I’d share a few of the 
games I play with my students.  They 
are not all original: some have been 
developed over the years, others 
have come from CPD courses, others 
from colleagues who have either 
developed them or stolen them.  But 
we are magpies, aren’t we?  We 
like to collect the shiny bits of other 
teachers’ practice that we can stick in 
our own nests.

 

Prisoner’s Dilemma

I use this with the study of oligopoly 
to explain how Game Theory works 
and go on to use it to explain price 
wars.  

I like to put my students through a 
real experience of this rather than 
just explain it.  So, I start with asking 
for two volunteers.  These are my 
prisoners and I send them from the 
room with a guard to keep them 
from talking to each other or from 
listening at the door.

Then I explain to the rest of the class 
that they are the inquisitors who 
need to try to extract confessions 
from the two prisoners who have 
been arrested for armed robbery.   
I give them the grid above with the 
sentences for confession and non-

Suspect A

Suspect B Confess Deny

Confess 2,2 10,1

Deny 1,10 0,0

RAyMonD LinES 

It is with much sadness that 
we advise you of the death of 
Raymond Lines on 3 April 2014.

The Lines family made its 
name renowned in the world 
of toy manufacture. The Lines 
Brothers founded Tri-ang, and 
Raymond worked for Tri-ang 
for some years, in the finance 
department.  He went on to 
become a Lecturer in Business 
Studies, and it was this link 
with education that prompted 
him to join the, then named, 
Economics Association.

He became involved from 
the very early days of the 
association and soon agreed to 
take on the Treasurer/Auditor 
role. Since retiring from his role 
in 1992, Raymond had been an 
Honorary EBEA member.

Raymond kept in contact with 
us at the office, expressing 
his delight at the progress we 
have made over the years. It 
was a pleasure to welcome 
him to our, then new, office 
in Shoreham-by-Sea last May. 
We had a long chat about his 
time as Treasurer, which he very 
much enjoyed. He then spent 
an hour or so browsing through 
our archive of journals.

I have spoken to colleagues 
who remember Raymond with 
great fondness.

Obituary
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confession and explain that we are 
really after a confession from one or 
other, preferably both.

The grid shows the prison sentence 
(in years) for each given the other’s 
response.  So, if they both confess 
then each gets 2 years.  If A confesses 
and B denies then A will get 1 year 
and B will get 10.  If they both deny 
then they get away with nothing.

Then I invite the guard to bring 
one of the prisoners back into the 
room and sit him/her in front of the 
inquisitors.  They can then grill the 
prisoner about the crime and try to 
extract a confession.  They need to 
explain the options to the prisoner so 
that they fully understand the choices 
in front of them.

Then we swap prisoners, making 
sure they don’t speak to each other 
and the inquisitors question again.  
This swapping continues until they 
have either extracted confessions or 
the prisoners have remained silent 
and denied involvement with such 
persistence that we know the game 
is up.

Of course, it’s entirely feasible to set 
things up.  So, whilst prisoner B is 
being questioned the room can erupt 
in a huge cheer, clearly audible to 
prisoner A.  Then the prisoners are 
swapped and A is told that B has 
coughed.  It’s quite amusing to see 
the reaction.

The outcome cannot be predicted.  It 
depends who the prisoners are and 
whether they feel any loyalty to each 
other or are willing to stitch up the 
other.  But, whatever the outcome, 
the students are pretty clear how 
game theory works after this and 
how a game can tend to a particular 
solution.

Law of diminishing returns

Don’t tell the Bursar about this one, 
it’s heavy on resources!

Start with rearranging the desks in 
the room into a big circle/square 
with a large open area in the middle.  
Place a desk in the open space with a 
pile of paper on it plus four different 
coloured board pens, a stapler and a 
hole punch.

State that this is a short run 
production exercise with fixed land 
(the area in which the operation 
occurs) and fixed capital (the 
stationery) but with variable labour 
and working capital (paper and 
staples) where the students will be 
making output.  Tell them to watch 
what happens and to offer advice 
and encouragement.  Also, to listen 
carefully to the conversation of those 
in the middle of the room.

Demonstrate the output being 
made.  Usually this is a piece of paper 
quartered with each quarter having 
a hole in each corner, a staple in the 
left edge and the numbers 1, 2, 3, 

4 written in different colours on it 
(neatly).

Then find a timekeeper to keep a 
strict time.  Start with a volunteer 
to enter the “factory” and start 
producing output.  I usually keep the 
time to only 1-2 minutes, depending 
on the students’ patience.  Record 
how many pieces of paper are 
produced on the whiteboard for all 
to see.  I usually use quality control 
as a way to fiddle the outcome if 
necessary.

Then add another person to the 
factory and repeat the process.  
Add another student after each 
1-2 minute time period until you’ve 
used up the entire class or the space 
becomes too crowded.  What will 
happen is that you will get a great 
example of variable returns to labour.  
What’s really interesting is to listen 
to the students talking to each other 
about it.  I always leave a good 10 
minutes at the end of the lesson 
to ask them what they think has 
been happening and why.  They will 
come up with words like efficiency, 
division of labour and specialisation, 
overcrowding etc.  It’s a great 
example that you can refer back to 
throughout the micro course.

stand up, sit down

This is one I nicked from some CPD 
but it’s a great way to start a lesson, 
break up a lesson or finish a lesson.

Using games to  
stimulate the classroom
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You do need a concept with a list 
of terms, so I tend to use things like 
factors causing a shift in demand, 
types of economy of scale, that sort 
of thing.

Get the class to stand up but ask one 
student to remain seated.  Everyone 
standing then has to think of one 
factor causing a demand curve to 
shift, say.  

The student sitting has one minute 
to name as many factors affecting 
demand as they can think of.  Every 
time they mention one that a 
standing student has thought of, that 
student has to sit down.  

The aim is for the seated student 
to get all the other students sitting 
down.  The aim of the other students 
is to try to think of an obscure 
factor that the seated student won’t 
mention.

You can, of course, keep a running 
tally of scores for each student in 

terms of whether they get the class 
to sit or remain standing when it’s 
their turn.

It injects a nice bit of competition into 
the classroom and tests recall.

Keyword bingo

Not highly original but effective.

Issue each student with a bingo 
card containing keywords from the 
topic that will be covered during the 
lesson.  They get to shout out when 
they complete a line or the whole 
card.

The only thing you need to do is 
space out when you use the words 
during the lesson so that the cards 
last.  Also make sure the students 
keep the cards so they have the list of 
key words.  It’s great to see how this 
improves their attention span!

 
 
 

Who am I?

I did this with my year 10 class only 
last week when looking at types of 
economy of scale.

I gave the class 10 minutes to read, 
but not take any notes on, the 
various types of economy of scale 
both internal and external.

Then I wrote the name of each 
economy of scale on post-it notes 
and stuck one to the forehead of 
each student.  These days I guess you 
need to ask if anyone is allergic to 
glue!

Then they get to wander round the 
room asking questions about their 
type of economy of scale.  I banned 
answers that were not yes or no, and 
also banned the use of any of the 
actual names of economies of scale.

The students then came to me to say 
what they thought they were and, if 
correct, I changed the name and sent 
them back out into the room.

In about 15 minutes we got each 
student through each economy of 
scale and they had a really good 
grasp of the features of each.

These are some examples, there are 
dozens more.  Students really enjoy 
them, their learning is good and, I 
think, deeper than if you just talk to 
them.  Try your own and let me know 
of any success at http://rgslearning.
wordpress.com/

Roger Loxley, Director of Studies, 
The Royal Grammar School, 
Newcastle upon Tyne
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Using digital technology to 
improve classroom culture
Price Elasticity of Demand 
(PED) is one of my favourite 
topics to teach as part of 
the Microeconomic Syllabus.  
However, the simple mathematics 
which is required to fully grasp 
the concept often puts some 
of my pupils off before they 
have even started.  All my 
sixth form pupils are capable 
of understanding PED at a 
mathematical, and conceptual 
level.  Furthermore, all achieve 
full understanding by the 
end of the course.  What is 
noticeable, however, is that the 
pupils who approach the topic 
with a negative attitude take 
considerably longer to grasp all 
aspects of the topic, and usually 
produce weaker analysis.

This got me thinking.  Why is it that 
some pupils give up on PED before 
they even know what it is about?  
“I just can’t do maths” is a phrase 

which comes up each year from at 
least one pupil.  The idea that some 
pupils “just can’t” do something is 
ridiculous; and it extends to other 
topics across both Economics and 
Business Studies.  

In order to address this problem I 
have turned to a theoretical, and 
practical, solution.  My theoretical 
answer comes in the form of 
Bounce, the book written by sports 
psychologist Matthew Seyd.  My 
practical solution comes in the form 
of the educational app Edmodo.  
Both are outlined in the article to 
follow.

the talent Myth

The United Kingdom has an 
unhealthy obsession with talent.  
Natural talent is identified and 
celebrated throughout our society.  
From the world of celebrity, politics, 
and sport, natural-effortless-ability is 
singled out for praise.  This obsession 

is misguided, and deeply damaging 
at an individual, organisational, 
and national level.  I class this 
obsession as unhealthy because it 
has a negative impact on how pupils 
view the process of learning and 
improving.

Education is just as guilty of 
perpetuating the talent myth as any 
other part of society.  How many 
times do you use the phrase “gifted 
and talented”?  It is damaging 
because the very term “natural 
talent” suggests that nothing can 
be done to improve performance.  If 
you are, for example, unfortunate 
enough not to be born with the 
talent to excel at maths, then tough 
luck.  There is an argument that the 
very language we use in education 
requires alteration. However, this is 
not the focus here.

I came to this conclusion following 
a talk I attended as part of a 
staff development day.  The talk 
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was delivered by Matthew Seyd.  
Matthew is a broadcaster, sports 
psychologist, and author of the book 
Bounce.  During his address to the 
staff of John Hampden Grammar 
School the following points were 
raised:

What is often mistaken for talent •	
is in fact the product of extensive 
practice.

Pupils require targeted and •	
prompt feedback to understand 
how to do good practice.

These bullet points now form the 
core of my thinking on teaching 
practice.  By focusing on these two 
areas you can transform a pupil’s 
mind-set.  The phrase, “I’m just 
no good at creative writing”, is a 
product of, what Matthew Seyd calls, 
a “closed mind-set”.  Pupils will not 
work hard on something they see as 
a lost cause.  By breaking the talent 
myth we can move pupils towards 
a “growth mind-set”.  Under a 
growth mind-set pupils recognise 
the strong link between practice 
and performance.  As a result, 
engagement and effort increase. 

The talent myth is a tough nut to 
crack.  It is even embedded in the 
language that we use.  It is not the 
focus of this article to explain how to 
move pupils from a closed mind-set 

to a growth mind-set.  In this article 
I am looking at how to get pupils 
to engage in good practice.  What 
do I mean by good practice?  This 
is practice which leads to progress.  
Practice only makes perfect if the 
practice itself improves over time.  
This can be achieved through rapid 
and high quality feedback.  Edmodo 
is a tool which can be used to 
facilitate this.

What is edmodo?

Edmodo is a web based digital 
learning environment.  It can be 
accessed from any internet enabled 
device, and is also available in an 
app format for Android and Apple 

products.  Edmodo is also completely 
free to set up and use, with only 
minimal internal advertising.

Edmodo allows you to establish 
a virtual classroom.  You simply 
distribute a unique code to your class 
and invite them to join.  Once your 
pupils have signed up, you “lock” 
the class.  This creates a totally secure 
digital learning environment.

The following are some of the 
features which help encourage the 
culture of practice and curiosity 
which Matthew Syed sees as so 
important in rising standards.

Big Brother is Watching!

The visibility of what your pupils do 
in Edmodo is very powerful.  For 
example, I have been using Twitter 
for about two years now to distribute 
useful online media to my classes.  
Although I set them accompanying 
work to encourage them to use the 
material I distribute, I really have 
no idea who has looked at these 
resources.  Edmodo allows you to see 
how many of your class has looked 
at resources, which pupils looked at 
the resources, and when they did it.  
It may seem a trivial thing to know 
when a pupil looked at an article, but 
it can be very powerful.  If a pupil is 
only engaging with your resources 
in the morning before the work is 
due in you can make an educated 
guess that this pupil is not managing 
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their time as effectively as possible.  
The information can then be used 
to have an informed discussion with 
the pupil about work load and time 
management – very powerful.

Ofsted Friendly

Edmodo provides a powerful 
visual tool for representing pupil 
progress.  Pupils, parents, and 
teachers can track pupils’ progress 
over time.  Pupils enjoy tracking their 
“performance graph” and watch it 
increase over time.

Virtual support Groups

Schools and colleges are busy places 
for staff and pupils.  It is often 
difficult to organise a lunchtime 
revision class on a day that all can 
attend.  You can now set up virtual 
revision classes; pupils can post 
questions specific to the revision class 
which can be answered at a set time 
of your choosing. 

Pupils Love it!

A curious outcome from using 
Edmodo with my classes has been 
that the volume and quality of the 
work submitted by the pupils has 
increased.  Whether this will last, or 
whether it stems from the novelty 
of using the app, I don’t know for 
sure.  My feeling is that pupils are 
responding to the rapid feedback.  

Edmodo makes it much easier to 
respond within 48 hours while the 
work is still fresh in pupils’ minds.  
Pupils can check my feedback on 
their smart phones while on the 
bus, or while out with friends.  A 
notification informs them that their 
work has been marked.  This engages 
with the tech-savvy generation on 
their own terms.  The observable 
result is that I have fewer missing 
marks in my mark book and pupils 
are putting more effort into their 
homework.  This fosters the “good 
practice” culture which is our aim 

Pupils act on the rapid feedback and 
are keen to hand in the next piece of 
work to show improvement. 

Fits Around our Busy Lives

Wherever you are, as long as you 
have an internet connection you can 
have all your classes’ homework at 
your fingertips.  There is no need to 
struggle with a huge bag of marking!  
Through using the Edmodo app 
marking has ceased to be something 
I dread, but has developed into a 
powerful feedback tool which fits in 
around my schedule.  While traveling 
into London on the train for example 
I could whip-out my iPad and use the 
Edmodo app to mark some essays; 
or while waiting for briefing to start 
I can review a quiz I set the night 
before.

A further advantage I have found is 
that marking seems less daunting 
when it is not represented by a pile 
of tottering books.  The stress which 
is induced by the sight of a big pile 
of marking is simply not there with 
Edmodo.

Work appears on Edmodo as pupils 
hand it in which means you can pick 
away at it before it develops into a 
back log.

I am dyslexic, and often have to 
mark with a dictionary next to me in 
order to avoid embarrassing spelling 
mistakes in my feedback.  However, 
if I used the Edmodo app on my iPad 
I simply speak my feedback which is 
picked up by the voice recognition 
software.

summary

In order to deliver the benefits of 
Matthew Seyd’s approach two things 
must be achieved.  Firstly, the pupils’ 
mind-set must be changed.  Secondly, 
pupils need to get in the habit of 
good practice.  The first aspect of 
Matthew’s work is a difficult thing 
to achieve.  I am not sure how you 
would know if it had been achieved?  
It is likely to be a constant endeavour 
with each new class.  However, 
Edmodo provides a practical solution 
to the second aspect of Matthew’s 
work.  

Some observable benefits from •	
Edmodo:More work submitted by 
pupils.

Increase in the quality of work •	
submitted by pupils.

More detailed feedback given to •	
pupils.

Time between submission of •	
work and feedback is reduced.

Pupils support each other with •	
their learning.

Michael Rowlands, John Hampden 
Grammar School
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Paralysis of analysis?

Every year, trying to teach my 
Economics students how to score 
highly in exam questions remains 
one of the most important 
things to do. i often show them 
examination mark schemes and 
discuss how the examiners will 
award marks for attaining the 
different levels of response. 
you know, the usual Level 1 
definitions, Level 2 application 
and so on. The students 
obediently nod and say ‘yes yes, 
i get it Miss’ and off they trot to 
the library to write their essay 
on Development Economics or 
Market Failure.

Then after their submission, when 
I am marking their work I see the 
same mistakes over and over again. 
The students have completely missed 
the point and don’t seem able to 
actually use that Blooms Taxonomy at 
all. They just don’t know how to go 
from a definition, to making a point 

and expanding on it, and actually 
answering the question in the order 
and depth their examiners require.

There are various tricks of the trade I 
use to try and tackle this issue. Firstly, 
I stop using the words Level 1, Level 
2 and so on. They don’t get what 
they are so no point in flogging a 
dead horse. Next thing I do is show 
the students a basic structure of 
what I want the essay to look like. 
Didactic as it is, my lot respond well 
to it and the ‘fill in the boxes’ seems 
to them almost bearable. By guiding 
the students in terms of structure, 
as well as ‘how many points to 
write for each side of the argument’ 
usually helps them work out ‘the 
formula’ for the essay – they have 
it clearer in their head of how and 
what to write. I have been following 
the OCR specification but this idea 
can, of course, be adapted to any 
specification. Something like the 
illustration on page 11.

The key to this type of application 
and analysis essay plan is of course 
the “impact, cause, consequence” 
section in the middle of this example. 
This idea is from my former Head of 
Department and he is famous for this 
phrase.

As mentioned, instead of using the 
words application or L2, likewise no 
mention of analysis or L3. I spend 
maybe half a lesson teaching them 
just what I mean by this and I often 
use another box task in class to help 
them with this. 

Giving them the ‘fill in the blanks’ 
for part of the lesson and also then 
giving them the answers helps with 
what I actually want them to write 
and in what depth.

As the year progresses and the 
students practice this form of writing 
in depth, I sometimes change things 
and use a more stepping stones 
exercise (but meaning the same 
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thing). Trying to cater for the different 
learning styles often works – and 
many of the weaker students tend to 
favour this type of thing more.

Lastly, changing things from impact 

cause consequence, and stepping 
stones – I sometimes use the ‘ICE’ 
method, which I borrowed from a 
colleague. This is similar, but gets 
students to use the impact cause and 
effect (ICE) and not ICC. Some like it 

better. Likewise, drawing arrows and 
doing a flow chart type exercise can 
also be very beneficial. 

It is so important to teach students 
how to actually write a convincing, 

A2 Economics – 20 Marker Essay Plan 

 

Definition L1 

 

Answering the Question L2 
(talk about the problem in context here) 
 
 

 
Insert graph here if appropriate 

On one hand (Pro) L3 
Make a point and expand on it fully, with examples and 

context where possible. Aim to write absolute minimum 3 

sentences on each point you make. Do not list. 
 

1. Impact, Cause, Consequence 

 

 
 

 

 

 
 

 

2. Impact, Cause, Consequence 
 

 

 
 

 
 

 

 
 

Now ensure you use a phrase such as ‘however’ or ‘on the 

other hand’ or ‘on the flip side’ and go on to give a balanced 
answer… 

On the other hand (Con) L4b 
Make a point and expand on it fully, with examples and 

context where possible. Aim to write absolute minimum 3 

sentences on each point you make. Do not list. 
 

1. Impact, Cause, Consequence 

 

 
 

 

 

 
2. Impact, Cause, Consequence 

 

 
 

 

 
The extent to which……<insert the actual 

question here>..…..occurs ultimately 

depends on: L4b 

 
  

 

Judgement L4a 
You may wish to use phrases such as ‘the most important issue in this case is…’ or ‘this will only be important if..’ or ‘this may 
only occur as a short term measure but over time….’ 

 
  

 

 
  

 

 
Context here, plus evidence of wider reading is important. You must make a clear decision and get off the fence. Justify your 

point and avoid repetition of previous points. Remember to refer back to the question and make sure you are answering it. 

 A2 Economics – 20 Marker Essay Plan
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balanced and articulate essay which 
is fluent in Economics (not just 
imprecise layman’s terms) and so 
I bring the importance of Level 1 
definitions back and try build L1-
L2-L3 together from there on. Most 
examiners are looking for strong 
analysis. Without it, evaluation marks 
will be lower. Weak analysis, or none 
at all often means grades are capped 
and so bringing with it, tears on 
results day.

That said, there is a catch. Having 
students fill in boxes and write their 
answers onto essay templates, as 
well as using arrows or stepping 
stones all mean they are writing in 
bullet points. In their Economics 
examinations they may find 
themselves with little to write but 
a series of links and bullet points 
but completely lacking depth or 
substance. Likewise, for issuing 
out mark schemes from exam 
boards. In that sense, please take 
everything written here with a very 
large pinch of salt. Nothing can 
substitute students completing, many 
times, essays in lessons or writing 
homework essays for you on every 
topic within the syllabus as well as 
having some model answers to read 
and compare their own work to. 
They need to be shown what to do 
and use this as a guide for how they 
should be writing in the exam. Their 
Economics toolkit is so important.

For how to improve L4 evaluation 
skills, well that’s a completely new 
(and much longer) article…

Roberta Keys 
Head of Economics at Bromsgrove 
School

Benefits to Latvia of joining the Eurozone

Benefits to Latvia of joining the Eurozone

Why to countries engage in 
protectionism?



Advocacy

SUMMER 2014 13

Lies, damned lies and.....
What we can say about ‘A’ 
Level numbers?

‘A’ Level Business Studies •	
popularity has drifted 
downwards over the years but is 
still strong.  

‘A’ Level Economics has had •	
a real renaissance and it may 
overtake Business Studies in the 
next few years.

The ‘AS’ Level in both subjects is •	
now very big.  They must both 
be seen as providing a useful 
preparation for a wide range of 
higher level studies.

This little piece is a meditation on a few statistics related to Business 
Studies and Economics.  The question is, what can we learn and not 
learn from them about the popularity of the subject area at KS4 and 
post 16 at GCSE and ‘A’ Level.  I have chosen candidate numbers in 
three years (beginning, middle and end of the period) to give some 
idea of trends.   

GCse Candidate numbers for Business and economics

2003* 2008 2013

Business Studies 125,605 87,822 78,141

Economics 4,139 3,086 4,779

Applied Business 13,789 22,066 2,850

Bus & Comm St 44,020 15,603

Total 143,533 156,994 101,373

*Applied Business not introduced – used its predecessor - GNVQ Intermediate Business 
data.  Source:  JCQ Website.

What we can say about GCse 
numbers? 

Despite a fairly indifferent •	
attitude by most politicians and 
some in the press the subjects 
have been popular.    In 2013 
Business Studies on its own was 
more popular than German or 
ICT, for instance.   There are just 
over half a million students in 
most cohorts so with very little 
government support about a 
quarter have studied the subject, 
most years until very recently, 
and it is still probably a fifth of 
the total.

Applied Business and Business •	
and Communication Studies were 
very popular for a few years.  
What happened? (Assessment/
Curriculum changes?)

Business Studies is in a slow •	
decline at the moment but still 
has strong numbers.   

Economics continues to have a •	
presence but it is presumably 
kept going by a few enthusiasts.

The demand for the subjects is •	
probably quite solid given the 
lack of central support.  It will be 
down to high quality teaching, 

recognition in the schools of their 
value and demand from parents 
and pupils.

What we can’t say:

There are a lot of other business •	
related qualifications being 
taught, particularly through BTEC 
and other vocational awards.  I 
can’t talk about the trends in 
take up of these subjects or their 
size.

2003** 2008 2013

Business Studies ‘A’ 33,133 31,025 27,673

Business Studies ‘AS’ 43,891 42,452 44,744

Economics ‘A’ 17,816 18,540 26,139

Economics ‘AS’ 21,334 24,449 40,331

Applied Business ‘A’

Double 10,776 3,636 1,227

Single 10,125 8,656 7,043

Applied Business ‘AS’

Double 4,402 2,834 1,311

Single 11,232 10,576

Total 141,477 142,824 110,504

**Applied Business not introduced – used  A Level  VCE data Source:  JCQ Website.

‘A’ Level Candidate numbers for Business and economics

Business 
studies & 
economics



Advocacy

TEAchiNg BUSiNESS & EcONOMicS14

The Applied Business numbers •	
are still significant in the single 
subject.

In spite of the poor press from •	
the Russell Group a few years 
ago both subjects appear to have 
a strong market.

What we can’t say:

There will be large numbers of •	
students taking BTEC and other 
qualifications.  Much more as 
a proportion than in the pre 16 
level.    

The ‘A’ Level reforms will have an •	
impact, possibly positive but we 
cannot see what this will look like 
until the Autumn.

A personal view

A search of the UCAS website will 
reveal over 5,000 courses with the 
words ‘business’ or ‘economics’ 
in.  There really should not be a 
problem therefore for any ‘A’ Level 
with those words in the name and 

I suggest that Business Studies (but 
not Economics) is underperforming in 
terms of candidate numbers.    There 
are certainly some pointers in this 
direction.  Business Studies is unlike 
many ‘A’ Levels in having a lot of 
successful competitor qualifications 
(including Applied  ‘A ‘ Level).  These 
other subjects might not have the 
cache of ‘A’ Level but they may simply 
be more interesting/challenging/
relevant.    Students are clearly 
attracted to the AS but go elsewhere 
for the important second year of 
study.   The content has not changed 
much since it was introduced thirty 
years ago and it may be the case 
that students take ‘A’ Level Business 
Studies in spite of its content and 
assessment process.   The EBEA 
Advocacy Group has identified a raft 
of changes that could be usefully 
made through the ‘A’ Level reforms 
but David Butler has suggested in an 
excellent article in the Spring 2014 
TBE that for a number of reasons 
these may never actually be taken up.  

Conclusion

At pre 16 it is remarkable in some 
ways that the subject area still has 
the presence it has considering the 
attack from the current government 
administration.   I think it is also 
worth revisiting some of the applied 
course designs that have now been 
dropped and considering their relative 
merits.  Some were very popular and 
should probably be revived.

It is great that Economics is growing 
again and that both subjects are 
succeeding at ‘AS’ Level.   There 
must be questions to ask about why 
Business Studies is losing ground to 
Economics at ‘A’ Level.  Is it because 
the former has particular weaknesses 
and if so should the ‘A’ Level reforms 
address these? (Is the subject still 
‘running on empty’?).   

Duncan Cullimore, Treasurer EBEA
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gcSE reform - the essentials

The new GCSEs will remain 
universal qualifications that are 
accessible to the same proportion 
of students as now. The main 
changes will be:

There will be an increase in •	
demand at what is generally 
considered to be a pass, to reflect 
expectations in high performing 
jurisdictions internationally.

Greater focus on key skills such •	
as numeracy and literacy

More attention on how content •	
will prepare students who wish to 
go on to A Level

Linear courses, with assessment •	
at the end of the course

Non-exam assessment will be •	
kept to a minimum

Tiering will only be where •	
necessary for valid assessment

The current system is being changed 
due to:

Wolf Review identified that it •	
encourages schools to enter 
pupils for poor quality ‘easier to 
pass’ qualifications;

It can encourage an excessive •	
focus on pupils around the C/D 
grade boundary, to the detriment 
of others; and

It causes a narrow concentration •	
on just five subjects, rather than 
a broad curriculum.

WARnInG - ACt nOW:

Ofqual are currently consulting with 
awarding bodies as to which GCSE 
courses they wish to review and put 
up for submission. It is by no means 

certain that all awarding bodies will 
support the case for GCSE economics 
and business. 

We, therefore, urge members with 
an interest in this area to contact 
their awarding body and argue the 
case for the continuance of business 
studies and/or economics.

new GCses - Content and 
accountability

There will be a new floor standard 
for secondary schools: Progress 
8:  Average score across 8 
subjects.  These will be English and 
Mathematics (double counted), 
three from the EBACC subjects and 
3 others which could be vocational, 
if from the accredited list.   If the 
score equates to half a grade lower 
than expected from the key stage 2 
results then the school will be below 
the floor standard and it will raise an 
inspection. If it is one grade above, 
no inspection will be required.  

Reporting will be based on the •	
school’s performance under 
‘progress 8’, % grade C or above 
in English and Mathematics and 
destination data. (no details 
currently on how the destination 
data will be collected)

New GCSE Grading – 1 to 9, with •	
9 being the highest.  This equates 
to 

1 – G
2 – F
3 – E
4 – D/C
5 – half a grade higher than a C
6 – B
7 – A
8 – A*
9 – Highest grade (only 3% will 
be awarded this)

Grade 5 is the international grade 
to aim for – comparing to the PISA 

Linear GCSE exams are in place for students taking exams in 2014•	
Only first entry counts for GCSEs•	

Specifications for English language, English literature and maths available in schools•	

First teaching of reformed GCSEs in English language, english literature and maths•	
Specifications for geography, history, sciences, languages, art and design, dance, drama, •	
PE, design and technology, citizenship, religious studies, computer science and music 
available in schools.
New secondary accountability framework in place for 2018 results•	

First teaching of ‘second tranche’ GCSEs•	
First examinations for new GCSEs in English language, English literature and maths •	
(Summer 2017)
Specifications for remaining GCSEs available in schools•	
2017 KS4 and 16-19 performance tables report results of reformed GCSEs•	

2013-14

2014-15

2015-16

2016-17

timetable for changes
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GCSE

THE ESSENTIALS
results which Michael Gove has used 
recently to justify changes to the 
English curriculum.   

Numeracy and literacy will be a key 
focus of all GCSE’s and there will be 
more focus on content leading to 
A Level.  There will only be a single 
assessment at the end of two years 
and only the first attempt will count 
in league tables.   

The first exam entry for  English and 
Mathematics will be in 2017 and for 
other subjects, in 2018.  (Current year 
8 will get exam results marked 9 to 
1 for English and Mathematics and 
old GCSE grades for the rest of the 
subjects)  

Mathematics papers will be less 
structured, will contain more open 
questions and will be in an essay 
style.   It is recommended that more 
hours are allocated to Mathematics. 
If currently taught for 3 hours per 

week then schools should consider 
increasing this to 4.   

You can provide feedback for the 
new subject content at:

https://www.gov.uk/government/
consultations/gcse-subject-content-
and-assessment-objectives

There is a lot of information being 
published currently on the OFQUAL 
website at 

http://ofqual.gov.uk/qualifications-
and-assessments/qualification-reform/
gcse-reform/

Students will be monitored on their 
progress from Key stage 2 to Key 
stage 4.   There will be no primary 
levels which may push schools into 
re-considering current practice of 
continuing with levels.   Key stage 2 
tests in English and Mathematics will 
produce a scaled numeric grade from 
80 to 130.   The expectation will be 

that learners will achieve a grade of 
100.   The expectation will be that 
learners with a grade of 100 will 
achieve the progress 8 measure of a 5 
or above.    

Managing the transition

Schools need to plan to manage the 
changes by giving staff the time and 
the training to implement changes 
necessary. 

Departments need to consider 
do they need a new approach 
to teaching and learning, what 
pedagogies will be needed to enable 
success in the new GCSE’s?

How do we develop the independent 
learners who will succeed in the new 
examination culture?

Ultimately, schools need to 
understand the new skills students 
require for the new examinations.

Di Lloyd, Liverpool John Moores 
University
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Tycoon in schools
Enterprise education continues to 
be on the horizon as Lord Young’s 
review is due to report in June - 
September this year. Enterprise 
education focuses upon the 
development of learners’ soft 
skills, such as resourcefulness, 
creativity and determination, 
along with developing their 
financial capability and economic 
and business understanding. 
These are all qualities which 
would help prepare generations, 
not only with their academic 
progression, but their ability 
to perform effectively in the 
workplace.

As Entrepreneur, Doug Richard has 
stated; 

‘You don’t have to become 
an entrepreneur to find an 
entrepreneurship education 
valuable. If we don’t teach people 
the economics of society and how 
the world works, and that most 
of the value in society comes from 
entrepreneurial activity, then all we 
create is a group of uninformed 
citizens who are simply prey to be 
taken advantage of.’ 

About the Competition

Tycoon in Schools is a nationwide 
campaign to get Britain’s school 
children involved in enterprise and 
entrepreneurship. The competition, 
which runs during the autumn term, 
gives students a real opportunity 
to have a go at starting a business. 
By taking part in the initiative, 
schools are helping to stimulate 
an enterprising culture that will 
have a lasting impact on thousands 
of students across Britain. The 
competition is free to enter and open 
to all schools in England both public 
and private sector, and aimed at 
students aged 11-18 and those 16 
and under in FE colleges.

Spearheaded by Peter Jones CBE, 

and the Peter Jones Foundation, 
in response to repeated calls for 
a national enterprise challenge in 
schools, the campaign is driving 
forward Peter’s mission to put 
enterprise at the heart of the 
education system in Britain. 

“For too long schools across Britain 
have been calling out for an 
enterprise challenge to encourage 
their young people to dream big.  
You can’t start early enough when it 
comes to learning about enterprise 
and through Tycoon in Schools I can’t 
wait to see young people become 
inspired to realise their potential.”

Peter Jones CBE

The 2013 Tycoon in Schools 
competition was a huge success. Over 
600 children in over 120 teams from 
schools across the country competed, 
with business concepts ranging from 
developing a funnel for recycling 
fuel, ‘upcycling’ of records and other 
retro items, and oyster card holders. 
The awards ceremony was held at 

Buckingham Palace, hosted by HRH 
The Duke of York, KG, Patron of 
the Peter Jones Foundation. At the 
ceremony, Funnelling4Fuel from 
Avonbourne School in Dorset were 
crowned the overall winners for their 
innovative recycling of vegetable 
oil. Prizes were also awarded to 
outstanding teams for community 
engagement, achievement, 
sustainability and business concept. 

tycoon in schools 2014

Now in its third year, the competition 
is bigger and better following last 
year when Tycoon in Schools received 
support from the Department for 
Business, Innovation and Skills to 
help rollout the campaign further and 
encourage more school children to 
take part.

Schools can register on-line now at 
www.tycooninschools.com and will 
receive a registration pack to get 
students thinking about their business 
idea. Schools must register on-line 
by 8th September 2014 to take part. 
The actual formal Tycoon in Schools 
2014 competition starts in September 
when pupils will pitch their business 
ideas to their tutors, following a 
series of business planning sessions 
provided in advance by the Peter 
Jones Foundation. Tutors choose 
the best business plans from their 
school to submit online to the Peter 
Jones Foundation. The successful 
business plans are selected by a panel 
of judges led by Peter Jones CBE, to 
receive a start-up loan (up to £1000 
per school) to launch their ventures. 
Trading for the successful teams will 
run from November to Christmas 
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2014. Following a further judging 
process, the finalist teams will be 
announced in early 2015 and invited 
to attend an Awards Ceremony at 
Buckingham Palace in the spring term 
where the overall Tycoon in Schools 
winner will be announced. 

so why take Part?

As we push forward to promote 
entrepreneurialism and 
entrepreneurial skills within the 
UK, Tycoon in Schools is seen as 
one of many catalysts in promoting 
enterprise education. Students will 
gain a real firsthand experience of 
developing and running a business, 
from the skills required to deal with 
the minute aspects of business, to the 
broader practice of putting their idea 
into a competitive and educational 
environment. 

Taking part will also help schools 
meet the new statutory guidance 
which was issued on April 10th 2014, 
Careers Guidance and Inspiration for 
Young People in Schools https://www.
gov.uk/government/publications/
careers-guidance-for-young-people-
in-schools  which requires schools to:

21. Schools should offer pupils 
the opportunity to develop 
entrepreneurial skills for self-
employment – and make it clear to 
them that working for themselves 
is a viable option (in fact it will be 
necessary for many).

25. Schools should create a learning 
environment which allows and 
encourages pupils to tackle real life 
challenges which require them to 
manage risk and to develop their 
decision making, team building and 
problem solving skills. Schools should 
have high expectations of all pupils.

31. A clear focus on the enterprise 
skills, experience and qualifications 
that employers want can support 
preparation for work. Schools should 
help pupils gain the confidence to 
compete in the labour market by 
providing opportunities to gain the 
practical know-how and attributes 
that are relevant for employment.

Tycoon in Schools has also been 
mapped against the Pearson L1 and 
L2 BTEC first in Business which will 
help students in developing their 
business idea and giving them the 
opportunity to run a business for real.

Furthermore, Tycoon in Schools 
will help students develop softer 
skills such as problem solving, the 
importance of communication and 
team work which are invaluable for 
the progression of students. Students 
will not only benefit within education 
but can use the skills learnt from 
Tycoon in Schools in their future 
professional lives. If a participating 
team is successful they will also leave 
behind a legacy within their school 
allowing for sustainability for the next 
age group to utilise for the following 
year. 

Alex Umeda-Pelling – Network 
Coordinator of the Peter Jones 
Foundation  
alex.pelling@pjfoundation.org  
 

Resources

‘Bridge (2014) We need to teach 
Entrepreneurialism in schools’

 http://www.telegraph.co.uk/
finance/businessclub/management-
advice/10564505/We-need-to-teach-
entrepreneurialism-in-schools.html 
(Accessed 6/5/14)
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Planned	  events	  for	  2014-‐15	  

Calling	  all	  A	  level	  teachers…	  
EBEA	   are	   holding	  members	   only	   conferences,	  providing	   teachers	  with	   the	  
opportunity	   to	   compare	   and	   contrast	   new	   syllabus	   criteria	   from	   the	  main	  
exam	  boards.	   The	  morning	  will	   focus	   on	   Economics	   and	   the	   afternoon	   on	  
Business.	   Over	   lunch	   there	   will	   be	   time	   to	   network	   informally	   with	   other	  
delegates	  and	  the	  exam	  boards.	   	  	  The	  sessions	  will	  provide	  perspectives	  on	  
the	   nature	   of	   syllabus	   changes	   and	   the	   implications	   for	   the	   teaching	   of	  
Economics	  and	  Business.	  	  

North	  (Stoke)	  7th	  October	  -‐	  South	  (London)	  10th	  October	  
The	  events	  will	  run	  from	  9.15	  –	  12.15	  &	  1.15	  –	  4.15	  with	  lunch	  included.	  The	  
costs	  will	  be	  £100	  for	  ½	  day	  and	  £150	  for	  a	  full	  day.	  For	  more	  information	  
and	  an	  agenda	  visit	  the	  website	  for	  more	  details.	  	  
	  

Subject	  knowledge	  webinars	  
	  

We	  aim	   to	  have	  a	   series	  of	   FREE	  webinars	   for	  members	  which	  will	   tackle	   subject	  
knowledge,	  tricky	  topics	  to	  teach	  and	  classroom	  innovation.	  With	  syllabus	  changes	  
imminent,	  getting	  out	  of	  school	  becoming	  difficult	  and	  training	  costs	  reducing	  CPD	  
opportunities,	  members	  have	  requested	  flexible	  support.	  Webinars	  aim	  to	  address	  
this	  need	  and	  create	  a	  peer	  to	  peer	  improvement	  network.	  	  
Dates	  released	  via	  e-‐newsletter	  –	  make	  sure	  we	  have	  your	  up	  to	  date	  email.	  
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Demonstrating progress in Economics and  
Business Studies: Making the starter the plenary
Demonstrating progress in lessons 
is of great importance to teachers, 
students and to anyone observing 
and assessing lessons (such as 
Ofsted Inspectors).  In this article 
I set out to argue that one of 
the best ways to demonstrate 
progress is to use the same 
knowledge ‘test’ at both the start 
and the end of the lesson.   
I present a bit of theory to explain 
why this might be a good idea 
and give an example of how it 
might work, even at the start of 
a topic that students have had no 
previous experience of.

Obviously, the purpose of teaching 
is that students make progress and 
learn things.  They should come in at 
the start of the lesson with one level 
of understanding and leave, after the 
teacher has done, with a different, 
more complex level of understanding 
about an issue in Economics and 
Business Studies.  In the end, teaching 
really is about making a difference.  

Making that difference explicit is 
important for both the teacher and 
the student.  It is important for the 
teacher in order that they can assess 
the effectiveness of what they have 
done in the lesson and so review 
their practice. It is important for the 
student because being aware of the 
progress they have or haven’t made 
is a vital step in encouraging them to 
take ownership of their own learning 
and become co-constructors of their 
knowledge.  It is important because it 
allows everyone to understand what 
the starting point for the next lesson 
should be.

The idea of establishing student 
understanding at the start and end 
of lessons is generally well embedded 
in most teachers’ day to day practice.  
This is great.  It is often the case 
however that the ‘test’ used at the 
start of the lesson differs from that 

used at the end.  In one sense this 
is understandable.  Given that since 
students have learnt things during 
the lesson it might not seem possible 
to use the same way of measuring 
their understanding at the beginning 
and end of the lesson.  However, 
in applying different types of tests 
at different points in the lesson, it 
makes it harder than it needs to be 
for students and teachers to see any 
progress that has been made.  This 
progress would be much more starkly 
revealed if both tests were the same.  
The test would act as an invariant 
background against which it would 
be easier for everyone to make out 
differences.  The application of any 
assessment grading criteria developed 
by the teacher would become much 
easier too.

There is a theory about learning that 
underpins this idea:  Variation Theory.  
The fundamental assumption of this 
theory is that students (and indeed all 
of us) learn by experiencing contrast 
between things.  Thus for example, 
we cannot understand what daylight 
is unless we have experienced night 
time.  We cannot understand what 
blue is unless we have experienced 
green; sadness without happiness, 
holidays without work and so on.   
The theory goes on to say that to learn 
these things, the background against 
which they are set must be kept 
constant and not allowed to change.  
So, for example, in a blue world if we 
wanted to introduce the idea of red it 
would be no use introducing both red 
and green at the same time, since how 
would anyone be able to determine 
what red was.  In terms of the subject 
in this article, by having a constant 
background of the same test at the 
beginning and end of the lesson, 
teachers are reducing the amount of 
variation and thereby making it easier 
for students to make sense of things.  
For students to interpret the quality 
of their answers against two different 

tests and then make the comparison 
between them adds a degree of extra 
complexity that is not really necessary 
(even if some students may be capable 
of this).    

Developing tests along these 
lines should all be a relatively 
straightforward matter for Business 
and Economics teachers.  We are used 
to working with questions that allow 
students to demonstrate different 
levels of understanding after all.   
It need not necessarily be too time 
consuming in a lesson either.  Well 
focused students can write quite a 
substantial paragraph in 5 minutes at 
the start of the lesson for example.  
In response to the inevitable ‘we 
have done this before Sir/Miss!’ 
teachers might explain the purpose 
of the exercise.  It might even be that 
students find it interesting to be able 
to identify differences in their own 
levels of understanding, particularly 
if this is made clearer to them.  From 
the teachers point of view there is 
some economy of effort in only having 
to develop one activity that will form 
both the starter and the plenary.    

A potential difficulty arises though at 
the start of topics.  How is it possible 
to assess students understanding of 
something that the teacher has not 
presented to them yet?  How is it 
possible to have an understanding 
of ideas that haven’t been covered 
yet?  This goes back to a previous 
argument that I have made here (see 
Volume 18 Number 1 of Teaching 
Business and Economics).  The logic 
of this argument is that since topics 
in Economics and Business describe 
aspects of the world in which we all 
live, students will already have some 
experience (even if indirectly) of them.  
It is just a matter of presenting them 
to students in the right way and 
getting inside the subject content 
to work out what the fundamental 
principles are.  
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Here’s an example to illustrate this.   
At the start of a sequence of lessons 
on Elasticity, the teacher presents 
students with this slide and asks them 
to write 5 lines in answer.  

They then do the same thing at the 
end having taught about elasticity.  
The special thing about this question 
is that it can be answered by anyone.  
There is no need for any pre-existing 
Business Studies or Economics 
knowledge but it gets to the heart 
of the issue of elasticity.  The open 
ended nature of the question allows 
students to reveal a wide range 
of understandings.  It may be that 
some students already have a good 
understanding of the concept of 
elasticity (without necessarily knowing 
the terminology) and they will be 
able to demonstrate this as a result 
of this question.  The way in which 
students respond to this question 
forms important evidence for both the 

teacher and the student of where the 
student starts.  Everyone can use it to 
work out where they need to go next 
in order to make progress – although 
of course, this does rely on teachers 
being able to clearly identify what the 
different stages in the progression 
of understanding (in this case of 
elasticity) are and then sharing that.  
It can, as I have suggested, also be 
used as a point of comparison against 
another answer produced towards 
the end of the lesson.  This might be 
extremely useful in proving to others 
how much learning has gone on in 
the lesson.  

So in summary, I am proposing two 
things: i) that there are benefits to 
students, teachers and any observers 
of clearly demonstrating progress in 
a lesson by using the same test at 
the start and end and ii) that basing 
that test on an open ended question 
that gets to the heart of the subject 

matter, without making explicit 
reference to it, can address the issue 
of students having no prior knowledge 
as well as encouraging a wide range 
of possible responses.  By analysing 
student responses to questions such 
as these, teachers can become more 
aware of how their students see topics 
and build this knowledge into future 
teaching in that subject area.

Guy Durden 
Award Leader for PGCE Economics 
and Business (Staffordshire 
University) 
Chair of the EBEA

What should  
coca-cola do to the 
price to make more 

revenue?
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The mentor - trainee relationship during a 
PgcE year: Top tips from a trainee
For an Associate Teacher to 
develop the skills and traits 
needed to be a successful 
classroom practitioner, a positive 
working relationship between 
mentor and trainee during a PGCE 
placement is essential. As a recent 
graduate from a PGCE course 
and the lucky beneficiary of two 
excellent placement mentors, I 
have attempted, after discussions 
with my fellow trainees, to 
put forward a few tips from a 
trainee’s point of view, as to what 
could help to foster a healthy 
mentor-trainee relationship 
during a PGCE year. 

trust – a safe environment to 
take risks.

Trust is undoubtedly important to the 
relationship since it gives the trainee 
the security that he/she craves, 
especially during the early stages of 
the year. It is worth remembering 
that a trainee may be asked to teach 
a lesson two or three weeks into 
the course; they will feel that they 
do not have the skills, that they are 
not ready, that the responsibility is 
too much, too early. The complete 
backing and confidence of the 
mentor will make this process far 
more manageable and allows the 
trainee to concentrate on crafting 
lessons and managing pupils.

Perhaps more importantly, however, 
the trust of the mentor allows a 
trainee to take risks. The PGCE year 
should be the one time in a teacher’s 
career that they feel completely safe 
to experiment with teaching. They 
can only do this, though, if they 
are assured the absolute support of 
their mentors; would their mentor 
back them if ‘outside of the box’ 
lessons go wrong, or would they be 
reprimanded? If there is even a hint 
that the answer might be the latter, 

then the trainee is likely to revert to 
‘safe’ lessons and, may, miss out on 
the chance to create a special lesson 
that could significantly boost student 
learning.  

It is possible to build up a degree 
of trust early on in a PGCE through 
mentor observations; being able to 
watch the mentor teach is a fantastic 
tool for a trainee, especially if the 
lesson is evaluated together. By 
means of pointing out where the 
lesson could be improved, or what 
he/she felt was a weakness of the 
lesson, the teacher is helping to break 
down any barriers that may exist 
between the trainee and the mentor, 
serving to build trust quickly as the 
trainee realises that no lesson can be 
perfect and that even experienced 
teachers make mistakes. 

evaluation - in the right way 
and at the right time.

Evaluation can, and should, be a 
fantastic support and method of 
development for trainee teachers, 
as long as it is used at the right 
time and is focused on ways for 
the trainee to improve. It is always 
important to consider timing when 
evaluating a lesson with a trainee. 
Sometimes, usually after a lesson that 
went well, it is helpful to evaluate as 
soon as possible since the trainee is 
more likely to be in a positive frame 
of mind and can concentrate on 
methods of improvement without 
taking the gloss off a good lesson.

Of course, all trainees will have 
difficult lessons and it is important 
that evaluation focuses on the 
positive aspects before working 
out ways to improve potential 
weaknesses. It is, after all, important 
that everybody learns from 
their mistakes. However, after a 
challenging lesson most trainees will 

know where they have gone wrong 
and will be concentrating on that, 
rather than the positives, or ways 
to improve. It may be, then, that 
the mentor decides to postpone the 
evaluation for a little while to allow 
the trainee some time to calm down 
and for personal reflection, before a 
formal evaluation and target setting 
meeting

Self-evaluation is also important for 
trainees, it is vital that they know 
how they could develop lessons and 
themselves as teachers. Mentors can 
help to promote self-evaluation by 
prompting the trainee to judge their 
own lessons (what went well, how it 
could be improved, why they taught 
a topic in a particular way etc.) during 
evaluation meetings. By asking the 
trainee to evaluate their own lessons, 
rather than telling them what went 
wrong and saying how they would 
have done it, a far higher level of 
understanding is developed and 
progress will hopefully be quickened. 
It is similar to getting a pupil to work 
out the answer for themselves, rather 
than giving them a model answer to 
copy.

Open mindedness - trainees 
are individuals too.

It is important that a trainee is 
allowed to develop his/her own style 
and method of teaching, in most 
cases this will take on aspects of their 
mentor’s methods, their university 
study and their own experience. 
Sometimes, however, their techniques 
may differ from the mentors and it is 
important that a mentor is still able 
to nurture the trainee and allow them 
the best possible chance of success. 
This may include helping a trainee 
to plan different types of lessons or 
allowing them to learn from a variety 
of sources, such as observations 
of other teachers in the school or 
department. 
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It is also important to remember that 
all teachers, and especially trainees, 
have different relationships with 
pupils and, whilst it is important to 
ensure that they remain professional, 
it is essential that trainees are 
allowed to develop their own ways 
of interacting with pupils and getting 
the best out of their students. A good 
way to do this could be by giving 
the trainee an increasing amount of 
independence when they are working 
with the pupils, this allows both 
parties to get to know each other 
better and ensures that the trainee 
is not reliant on the mentor to forge 
relationship for him/her. 

‘Associate teacher’ or 
‘economics teacher’?

The last point to note is the subtle 
difference between the two titles 
above; an Associate Teacher exists in 
a void somewhere between university 

student and NQT, whereas an 
Economics Teacher is a fully fledged 
teacher with all the trimmings. For 
some the difference might be next to 
nothing, for students however, the 
difference will be huge; they will feed 
on any weakness and the fact that 
the trainee is not yet qualified will 
encourage misbehaviour.

It is important, then, that a trainee 
is treated the same, or as close as 
possible, to a fully qualified teacher. 
There is nothing worse than being 
undermined during a lesson by 
having a mentor question your 
subject knowledge or, even worse, 
take over that part of the lesson for 
you and, whilst it is important to 
remember that the students always 
come first, it would contribute to a 
much more positive relationship if the 
mentor tried to keep these type of 
incidents to a minimum or, better still, 
until after the lesson.

I hope that this piece has proved 

useful to you, I appreciate that all 

teachers have their own way of 

mentoring pupils and I am merely 

trying to pass on a few tips that 

I hope could be handy moving 

forward. If you have any queries 

please do not hesitate to contact me 

at owen.meredith@hotmail.co.uk.

Owen Meredith
PGCE Economics and Business, 
Staffordshire University 
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Economics education in germany - current 
status and challenges to diagnosing students’ 
learning in this domain
For planning, conducting 
and analysing educational 
interventions, knowledge about 
students’ pre-conceptions is 
needed as well as tools to analyse 
their learning process and to 
evaluate their learning outcomes. 
This paper will give an outline 
of the current ways in which 
students’ preconceptions are 
identified in Economics Education  
in Germany. It will deliberate on 
the necessary learning theories, 
illustrate empirical results 
(assessed in Germany) and 
discuss challenges of identifying 
preconceptions.

Concentration on skills and 
diagnostics in Germany

Since the aftermath of the first PISA 
survey a new “central idea” together 
with the buzz phrase “concentration 
on skills”, was developed in Germany. 
The Klieme-Expertise “On the 
development of national education 
standards” published in 2003 gave 
a more detailed outline. Since then, 
educational actions in Germany are 
concentrating on the skills acquired in 
the end and not so much, any more, 
on selecting content to be taught. 
This can be considered a shift from 
input to outcome orientation.

This orientation on the outcome of 
the educational process results in a 
necessary focus on the prerequisites, 
processes and effects of subject 
specific teaching and learning. 
Initially this process has not been 
considered enough with regard 
to the subject specific nature of 
learning; sophisticated concepts 
on the diagnostics of subject 
specific learning concepts were 
scarce. This is still partially true. In 

economics education, approaches 
to identifying preconceptions 
remain to be developed. Only a few 
instruments have been specified so 
far, although an important milestone 
was the educational standards that 
the German Society for Economic 
Education (Deutsche Gesellschaft 
für Ökonomische Bildung - DeGÖB) 
developed in 2004, 2006 and 2009 .

Diagnosing economic education – 
underlying learning theories

Psychological theories of learning 
in general assume that impressions 
and experiences are represented as 
structures inside a person’s memory, 
which metaphorically speaking, 
are arranged as mental “building 
blocks” and links (see Seel 2003). 
Dealing with the real world and 
its social conditions will thus result 
in explanations in terms of ideas 
(concepts) with subjective meaning. 
This facilitates orientation and actions 
for the individual. But concepts 
underlying learning prerequisites 
may also impede learning. Concepts 
deducted from everyday situations 
like barter may, for instance, help in 
developing students’ understanding 
of the pricing process for example, or 
they can impede development of that 
understanding.
 
Against the background of an in 
increasing skepticism towards phase 
dependent and comprehensive 
developmental psychological learning 
theories, area specific approaches on 
knowledge building are becoming 
more significant (see Pfeiffer 2008, 
82). This means that approaches to 
learning have to be determined with 
regard to their specific domain.

What does this mean for economic 

learning? Concepts within the 
framework of economic education 
in Germany are about dealing with 
economically shaped life situations. 
These include situations from being 
a consumer, being an entrepreneur 
or employee to voting for certain 
politico-economic decisions 
(Retzmann et al. 2010). Students 
have been developing individual 
concepts in this realm in everyday 
situations since the beginning of their 
socialization (Haarmann/Lange 2013). 
This means that learners have access 
to experiences on and concepts about 
economy prior to being confronted 
with them in class. Economic learning 
cannot be reduced to consuming and 
adopting domain specific concepts; 
its task should rather be connecting 
subjective and objective meaning thus 
aiming at an increase in the economic 
capacity to act.

Students’ concepts in subject 
specific diagnostics 

Within the last years, this field of 
research and reflection has more and 
more become a focus of economics 
education. Here are some examples 
from research in Germany. There are 
studies from the field of economics 
which identify the typical “biases” 
that determine the economic 
opinions of non-economists (Enste et 
al. 2009, 63ff; see. Kirchner, Loerwald 
2013, 51):   Some examples include:

thinking in zero sum situations •	
when judging economic issues

considering the profit of other •	
groups as a loss for their own 
group

thinking in short chains of cause •	
and effect without considering 
side effects or repercussions
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having an aversion towards •	
inflicting damage on others, in 
which those actions are judged 
according to the underlying 
motives rather than according to 
the outcome

preferring to conserve the status •	
quo.

Also, there are some German studies 
on students’ concepts of economic 
issues like wage building (see Birke/
Seeber 2012), the local marketing 
area (see Friebel/Loerwald/Kirchner 
2014) or the economic and financial 
crisis (see Klee/Lutter 2010). 

Regarding the current state 
of research, it is apparent that 
understanding the complex systemic 
interaction (mostly between the 
demand and supply side) underlying 
most economic analyses is a huge 
obstacle for developing economic 
thinking. It was realised, for instance, 
that students see wages influenced 
by one side of the market only – the 
side of demand or supply – and often 
also by single players. Understanding 
that wage building is determined 
by accumulated decisions from 
both sides of the market, proves 
a huge challenge for students. 
An explanation for this might be 
that the theoretic perception of 
economy can only be deduced from 
everyday experience to a certain 
extent (Retzmann et al. 2010, 108). 
The individual perspective of each 
player on the merchandise market 

will, for instance, limit the scope 
of understanding the particular 
determinants of wage building. 
Thus, monitoring the development 
of an understanding of the 
interconnections within the economic 
system is a fundamental requirement 
for teaching economics

Taking diagnostics of learning 
prerequisites as a starting point 
for lesson planning

Diagnostics in everyday class 
work necessitates professional 
monitoring and analysing of students’ 
understanding and learning. This 
enables current status of the 
individual student to be realised with 
regard to their expertise and allows 
adequate contents and specific 
means of intervention to be offered 
in class. 

In conclusion, selected aspects of 
diagnostic concepts have been 
dealt with in Germany in the last 
few years from the point of view of 
subject specific learning concepts. 
However, a persisting demand 
remains with regard to specifying 
means of teaching practice and 
the development of viable tools 
in particular.  Further professional 
discussion on an international level 
will be necessary.

Franziska Birke and Andreas 
Lutter, University of Education, 
Freiburg University
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BUSinESS REviEW

Give and Take: why helping others 
drives our success, Adam Grant, 
Phoenix, 2014, RRP: £8.99, ISBN: 978-
1-7802-2472-5 

This book is an interesting and 
accessible read. Adam Grant is a 
business professor and provides 
some interesting views on how to 
approach the world of business. 
The basic premise behind his book 
is that there are three interpersonal 
styles that can be adopted: Taking, 
Matching and Giving. Takers are 
focused on themselves, Matchers 
tend to match their behaviour to 
others so there is a balance of give 
and take and Givers focus on others. 
Traditionally one would assume 
that the world of business revolves 
around Takers who are self-orientated, 
often at the cost of others. However 
Adam Grant turns this notion on its 
head. He puts forward a compelling 
argument that Givers are in fact the 
most successful in the workplace. 
This is because they build a support 
network around themselves within 
which they are valued and people 
are often more willing to give back 

in return. Nonetheless it must be 
noted that if you give too much, this 
strategy can be unsuccessful. Adam 
Grant makes reference to Giving in 
the ‘right conditions’ and he presents 
a sound argument in the first chapter. 
Throughout the book he supports his 
arguments with selected stories to 
place them in context.

As you progress through this 
book, it can at times be somewhat 
contradictory. Some parts of it are 
rather thin and the notion of Taking, 
Matching and Giving can be blurred in 
the places where no clear distinction 
is made. The final chapter “Actions 
for Impact” offers some interesting 
practical advice on how to apply these 
concepts in life.

Regarding this book’s usefulness as 
a teaching tool, I would say that it 
makes an interesting read. A keen 
sixth form student who reads widely 
could benefit; however it is not 
relevant for use in the classroom. 
Nonetheless the book presents some 
interesting ideas regarding the world 
of business; some are rather idealistic 
but it provides a different outlook on 
business generally. 

The book may raise more questions 
than it answers. However, it figured 
in the FT Christmas list, where it 
was described as having ‘profound 
implications for behaviour’. I suggest 
you read this book and ponder your 
take on the author’s philosophy.

Claire Wilkin is Head of Year and 
Business Studies teacher at South 
Bromsgrove High School  

EConoMiCS Book

GDP : A Brief but Affectionate 
History, Diane Coyle, Princeton 
University Press, 152 pages, hardback, 
RRP £13.95, ISBN: 978 0 691 15679 8

Have you ever laid awake at night 
wondering where GDP got its name 

from, or what it really means? No? 
Well frankly neither had I. However, if 
I had been troubled by not knowing I 
would have turned to this book like a 
shot. I now feel almost inadequate in 
my sheep-like acceptance that Y=E=O. 

This is the first economics book I 
have read to link modern economics 
to allegations of treason, and the 
introduction captures the imagination 
well. Using Greece as an example the 
author clearly shows that national 
income is not only largely inaccurate, 
but also vulnerable to political 
manipulation. Almost daily the news 
tells us of economic growth using 
figures such as 0.8% growth, but you 
find yourself asking (a) why should I 
believe it and (b) how accurate is it 
really? The power of reporting two 
quarters of negative growth can be 
felt globally which suggests we need 
to have confidence (or blind faith) in 
the figures and those who produce 
them. 

Chapter 1 looks at measurement 
of national income prior to GDP 
and explains that essentially, leaders 
of countries needed economic 
justification for policy both during and 
prior to periods of conflict. Starting 
in 1665 and weaving its way through 
economists including William Petty, 
Daniel Defoe and Adam Smith, the 
author follows the argument that 
because economic growth was 
relatively slow prior to the 19th 
Century, its measurement was not as 
important. This creates a clear link to 
the conclusion, which uses the same 
argument for the 21st Century. Within 
a few pages we arrive at WW2 and 
the economic justification of warfare. 
I will leave the reader to find out 
for themselves but the outcome of 
the clear divide between Keynesian 
and welfare economists could have 
changed the world we have today. 

Through the six chapters the author 
looks carefully at the way GDP 
figures are constructed and uses clear 
examples to exemplify their limitations. 
For example, simply by updating the 
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weightings used to calculate inflation, 
Ghana’s GDP rose by 60% overnight, 
completely changing its World Bank 
classification and therefore entitlement 
to aid. The assertion that ‘..Africa is 
probably not as poor as we’ve long 
thought…’ immediately makes me 
want to look into it further. 

Within 140 odd pages, Diane Coyle 
has created a chronological account of 
the development of the measurement 
of national income statistics. She 
asserts that GDP is actually a fairly 
recent idea, having been created 
during WW2. She examines income 
measurement prior to this period and 
ponders whether the concept of what 
makes ‘an economy’, now, is too 
distant from our original assumptions 
and therefore from current notions 
of growth and its measurement. 
It follows that GDP needs to be 
questioned. It is clear throughout that 
the author is passionate about the 
concept of welfare and its relative 
neglect by traditional economics. 
There is a serious thread running 
through the book, which is the 
author’s concern that GDP as a 
measure of growth is simply not fit for 
the economic environment now. It is 
therefore an unreliable (and potentially 
dangerous) measure on which to base 
forecasts and future assumptions. 
This is clearly shown in the section 
on using PPP (Purchasing Power 
Parity) as a means of making accurate 
comparisons. Although I found this 
section quite technical the point was 
well made. 

Diane Coyle is clearly a well-respected 
and significant thinker on modern 
economics, as cited by testimonies 
from the OECD and Bank of England. 
There is clear depth to her research as 
shown in the diversity and scope of 
her references. She is not afraid to nail 
her colours to the mast. In fact in one 
section, within a few short lines, Coyle 
describes the ‘visionary statesmanship’ 
of the Marshall Plan, the ‘madness’ 
of Maoism and the ‘weak growth’ of 
central planning. She has the ability to 
patiently clarify the abstract and brings 
a very human angle to economics 
with wit and wisdom. As someone 
interested in economic history I would 
have appreciated the inclusion of 
a chapter on GDP and colonisation 

but this could fill a whole book itself. 
Nevertheless it could (and perhaps 
should) have had a place early on in 
this analysis.  

Covering environmentalism, 
humanitarianism, communism 
and capitalism with around 150 
pages is no mean task, but there is 
a punchiness to the points which 
maintains the momentum. HDI as a 
measure makes an appearance just 
over half way through and again 
reinforces the author’s efforts to 
show a very human side of the topic. 
As the book progresses it becomes 
crystal clear that GDP was never 
meant to deal with a large tertiary 
(or quaternary) sector and certainly 
does not fit comfortably in an age 
of globalisation. Measuring the 
‘productivity’ of the financial industry 
is troublesome, as is accounting for 
the informal economy. To illustrate 
the latter, the author shows how 
Italy became the world’s fifth largest 
economy overnight. Although there 
is, as yet, no satisfactory alternative 
to using GDP, some options are 
considered including MEW (Measure 
of Economic Welfare), ISEW (Index of 
Sustainable Economic Welfare) and 
GPI (Genuine Progress Indicator).

Behind an austere, almost Orwellian-
inspired, cover lies an engaging and 
thought provoking study into one of 
the very pillars of macro-economic 
thought and policy. It left me with a 
slightly uncomfortable feeling of not 
really knowing who to trust. The book 
makes the reader think, and think 
again, about the global economic 
‘machine’ and should therefore be 
applauded for encouraging deeper 
consideration of the issues. This is 
clearly not a text book as such, but 
a copy or two would be a welcome 
addition to any resource base for 
students studying A levels or as 
undergraduates. Within the school 
environment I would ensure I had 
a copy on hand for any economics 
student expecting to be interviewed 
for a university place. Furthermore for 
students studying for qualifications 
such as the EPQ (Extended Project 
Qualification) it would add breadth 
to any research around macro-
economics.  

Paul Rapley is assistant head 
teacher at Taverham High School 
in Norfolk and teaches economics 
and business studies at A level.

oTHER BookS RECEivED

Economics: The User’s Guide, 
Ha-Joon Chang, Pelican, 2014, 502 
pages, RRP £7.99, ISBN 978-0-718-
19703-2

We received this book too late for 
a full review but it will get proper 
treatment in the next issue. Dr. Chang 
has been teaching Economics at 
Cambridge since 1990. His earlier 
publication, 23 Things They Don’t 
Tell You About Capitalism, was very 
favourably reviewed in the last issue. 

Economics: The User’s Guide’ is a 
very unusual book. It is the first in 
Penguin’s relaunched Pelican series, 
i.e. very cheap and at once both 
erudite and accessible. Erudition is 
visible in the text and the notes with 
copious references to the standard 
economic literature. Accessibility is 
enhanced by references to our social 
and cultural literature (e.g. Charlie and 
the Chocolate Factory and the Hitch 
Hikers Guide to the Galaxy. The author 
also mentions Freakonomics and the 
Logic of Life. Read it soon; if you don’t 
you won’t know what people are 
talking about. Page 26 explains why 
the study of a joint economics and 
business course is a good thing. If your 
students won’t read this, they won’t 
read anything. I’m wondering what 
the Post-Crash Economics Society will 
make of it. The publishers are clearly 
expecting it to be a best-seller.

AS AnD A2 ACCoUnTinG

So few textbooks are being updated 
right now, that no one is even looking 
for new editions. However, Osborne 
Books has produced second editions 
of AS Accounting for AQA and A2 
Accounting for AQA, by David Cox 
and Michael Fardon. If you need an 
update in this field, these books could 
be very useful, together with their on-
line support material.



EBEA community

TEAchiNg BUSiNESS & EcONOMicS28

Who’s who at the EBEA

Your 2014-2015 Membership

Trustees Officers

Guy Durden - Chair 
guy.durden@ebea.org.uk

Duncan Cullimore – Treasurer
duncan@varndean.fsnet.co.uk

Paul Widdowson – Secretary
secretary@ebea.org.uk

Helen Beardmore
helen.beardmore@gmail.com

Debbie Dean –
Development Manager &  
Coordinator + Journal Editor
debbie.dean@ebea.org.uk

Claire Johnson – 
Operations Manager
office@ebea.org.uk
Tel: 01273 467542

Vice Presidents

Professor Colin Bamford
Professor John Kay
Professor Patrick Minford
Professor David Myddelton
Jenny Wales
Ian Marcousé

Please visit our website at www.ebea.org.uk

Active members 
interested in becoming  
a trustee.

For an informal discussion 
or for further details, 
please get in touch with 
Claire at the office.
01273 467542
office@ebea.org.uk

After another busy year in the office, we 
will be sending out your renewal invoice 
in July, for payment in September.  Direct 
Debits will be collected on 1 September, 
unless you have just completed your 
Teacher Training - in which case we will 
collect your payment in november, allow-
ing you some time to settle into your new 
teaching position.

your invoice will be emailed if we have an 
email address for you, otherwise it will be 

mailed. if you have any questions, now or 
when you receive it, please give me a call 
in the office:  01273 467542
  
Enjoy your well-earned  Summer break!

Claire Johnson
operations Manager

WANTED


