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Message from the Editor

Introduction from the 
Interim Editor – Duncan 
Cullimore

This edition focuses on the new  
A Levels in Business and Economics.  
There are three articles on each with 
a couple of resource reviews that A 
Level teachers will also find useful.   
The Business articles focus very much 
on deciding which specification 
to use and how to teach the new 
material.  The Economics ones are 
broader and cover the teaching 
issues but Nancy Wall explores 
Edexcel’s Economics B syllabus 
which retains some of the distinctive 
ideas that underpinned the old 
(originally Nuffield) joint Economics 
and Business course.  Gareth Taylor 
explores what is happening to the 
subject in Higher Education and 
its’ implications for A Level.   The 
final two articles focus on future 
changes to vocational education 
and to GCSEs.  Please respond to 
the GCSE questions posed by David 

Butler if you have time.    I would 
like to express my thanks to all of the 
contributors to this edition.

Introducing our new Editor 

From the Summer Issue Teaching 
Business and Economics will have a 
new Editor - Gareth Taylor. Gareth 
teaches economics at the Keele 
International Study Centre based 
at Keele University and taught 
business and economics at Thomas 
Alleyne’s High School in Uttoxeter for 
many years.  He’s looking forward 
to working with past and new 
contributors to TBE and welcomes 
contributions to future issues. He is 
looking forward to making contact 
with regular contributors in the 
coming weeks.

Message from Gareth: A 
Call for Contributors and 
Editorial Board Members

I’m really looking forward to editing 

TBE. I think what marks out EBEA 
members is our passion for both 
good practice and the long-term 
development of our subject. I’m 
keen to ensure TBE continues to 
play an important part in both those 
things. If you’d like to help, as either 
a contributor or editorial board 
member I’d be delighted to hear 
from you.   

Up to £100 for putting pen 
to paper.

As an added incentive to share your 
expertise with colleagues, from the 
Summer Issue contributors to TBE 
will receive up to £100 for articles 
published in the magazine. So if you 
feel you have experience, teaching 
resources and ideas or an opinion to 
share with the rest of the profession, 
we’d love to hear from you.  
Gareth can be contacted at  
office@ebea.org.uk

Message from the Editors

Deadline for Contributions to Summer Journal - 15 April 2015

All magazine contributors please note that submissions and materials for 
review should be sent, via e-mail, to the EBEA office, office@ebea.org.uk. 
Please supply files including any relevant charts, images, suggestions for 
images, graphs etc. Images should be hi-res where possible. 

Teaching Business & Economics

General Editor: Gareth Taylor, Email: taylorg@ntlworld.com 

Materials for review should be sent to the EBEA Office, Adur Business Centre, 
Little High Street, Shoreham-by-Sea, BN43 5EG or email: office@ebea.org.uk

Front Cover Photograph

Choosing the right A Level 
Business specification - See 
article on page 4.

Apology
The autumn edition (or Autumn Edition) of TBE included an article titled ‘Ofqual processes to approving a qualification’.   
In the journal the article was inaccurately accredited to  ‘Teresa Robinson’. It should have been accredited to ‘Teresa 
Willmore’. The EBEA apologises for this error.
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New A Level Business –  
which specification?
In the Autumn 2014 edition, 
Debbie Dean and Duncan 
Cullimore gave a detailed 
interboard comparison of the 
new A Level Business courses. 
This article focuses on the 
thought process behind selecting 
the right A Level Business 
specification to meet the needs 
of your students and your 
department. 

 
Know your students

The task of choosing which new A 
Level Business specification to opt 
for requires careful thought. Initially 
the main consideration will hopefully 
be the students you will teach. What 
will best prepare them for their 
future challenges?  Can they meet 
the demands of A Level? Are there 
alternative qualifications on offer 
that might better suit their needs? 
The vision for business education 
plays an important part in selecting a 
new qualification. Entrepreneurship, 
Accounting or Economics may be 
strong in your current and new 
curriculum offer which may affect 
the uptake for A Level Business, or 
you may only offer A Level Business. 
You might wish to consider the 
other options that students have 
such as other subjects and other 
qualifications. How will your chosen 
A Level complement the range of 
options available?

It’s useful to reflect on where 
your students are coming from. 
What are their prior experiences and 
qualifications? Maybe you are already 
teaching some of the students you 
will teach for A Level or perhaps 
you have no prior knowledge of 
the individuals in your class. Have 
they studied Business at GCSE level? 
Maybe they studied Applied GCSE. 

Did they achieve BTEC Business or 
Cambridge National in Business 
and Enterprise? Whatever the 
background of your students it’s 
useful to bear in mind their past 
experiences when making curriculum 
choices in Key Stage 5. Having 
entry requirements to study A Level 
Business can help ensure students are 
suitably qualified before commencing 
their studies. All of these factors 
can have an impact on selecting the 
right A Level qualification. The issue 
of progression is an important one 
to consider. For example, if you are 
using OCR for GCSE then OCR for A 
Level may be a logical progression.  

 
Changing demands

A change to linear courses will have 
an impact on the changing demands 
of students and staff, particularly 
during the summer examination 
season. Removing coursework 
elements means that the assessment 
is now solely focussed on the 
final examination. Some teachers 
will be elated at the thought of 
not spending their time marking 
coursework, but the increased 
pressure on the final examinations 
will need to be managed well for 
both staff and students. Synoptic 
assessment has impact on the chosen 
structure for the scheme of work. 
How much time do your students 
require for revision? I think that 
the holistic approach to the new 
qualifications will allow opportunity 
for deeper thinking in key topic 
areas. 

A further consideration is the 
decoupling of AS/A2. Has your 
school or college decided whether 
all students will be taking AS and 
A2 exams in June? AS Business is 
now a stand alone qualification, 

separate to A2. This has implications 
for exam entries and, of course, 
the entry fees. However, this could 
be an improvement as there is less 
opportunity to resit which has a 
positive impact on being able to 
teach students in January. Personally, 
I like that AQA, Edexcel and OCR 
specifications can all be structured 
in a way that allows teachers to 
teach AS and A2 together in the 
first year, and then build on topics 
to focus in greater depth and be 
able to further develop students’ 
knowledge, understanding and skills 
in the second year of teaching. There 
are great benefits to students (and 
teachers) in thinking carefully about 
planning and structuring the topics 
to make full use of a spiral curriculum 
in a way that gives a strong 
foundation to A2 teaching.    

 
Planning

Approaches to planning to teach 
the new A Level Business will differ 
depending on who will be teaching 
and what the specialisms of these 
teachers are. My preference for A 
Level teaching is for each A Level 
group to be taught by two staff, each 
focussing on a specific unit or topic 
at a time. The benefits for students 
in having two teachers to motive 
and inspire them, and two teachers 
to support preparation for exams 
are significant. The structure of each 
of the new A Level qualifications 
enables units to be delivered by two 
teachers, and also enables the co 
teaching of AS and A Level students 
together.  

When choosing a new 
specification the best way to find 
out about the key features of the 
specification is by attending a free 
training event run by the awarding 
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body. There is also an option to 
sign up to receive newsletters by 
email to keep you up to date with 
the latest developments. Awarding 
bodies provide guidance material and 
additional resources such as sample 
assessment material and teaching and 
learning materials on their websites. 
It will be time consuming to read all 
of the resources available, but this 
is time well spent on deciding the 
best specification to meet the needs 
of the students. When considering 
developing your subject knowledge 
for the new content for each 
specification it’s good to remember 
that there’s a wealth of information 
and support available on the EBEA 
website too! 

Edexcel course planner and resources 
- http://qualifications.pearson.com/
en/qualifications/edexcel-a-levels/
business-2015/teaching-support/
planning-and-delivery.html

OCR delivery guide and teaching 
resources http://qualifications.
pearson.com/en/qualifications/
edexcel-a-levels/business-2015/
teaching-support/planning-and-
delivery.html

AQA resources and companion guide 
http://www.aqa.org.uk/subjects/
business-subjects/as-and-a-level/
business-7131-7132/supporting-
resources/core-materials

 

New specifications: 

http://www.ocr.org.uk/qualifications/
as-a-level-gce-business-h031-h431-
from-2015/

http://www.aqa.org.uk/subjects/
business-subjects/as-and-a-level/
business-7131-7132

http://qualifications.pearson.com/
en/qualifications/edexcel-a-levels/
business-2015.html 

Yvonne Cashmore is a teacher 
educator at the University of 
Worcester

New A Level Business –  
which specification?

Planning

Planning to teach the new A Level Business will differ depending on who is teaching
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Approaches to teaching the new  
A Level Business specification
For this piece I have concentrated 
on both the process and content 
issues for approaching the 
new AQA A Level specification. 
Hopefully you will get a feel 
for my views about how to 
approach the theories, how to 
maintain motivation and how to 
continually assess through the 
two year linear program. It has 
been many years since I taught 
on a purely linear program for 
two years and the thought was 
very daunting for me as I am sure 
it is for some of you!

I have only concentrated on a 
few key areas of content as the 
whole specification would be too 
complex to go into here. I’ve mainly 
focused here onleadership styles and 
theories used in the AS and first year 
of the specification. This is because 
it is the first of the new content 
which includes a lot of new theories 
and my personal belief is that the 
specification puts this too early in the 
syllabus and managers may want to 
consider changing the order slightly 
to improve learning outcomes. These 
new theories include the Tannebaum 
and Schmidt Continuum and Blake 
Mouton Grids. My aim here is to 
introduce you to the new theories 
and offer some simple teaching 
strategies for both maintaining 
motivation and teaching the theories.

One of the key problems with 
the linear system will be maintaining 
a student’s motivation through the 
two years of study. To achieve this, 
teachers will have to ensure that key 
topics are revised over again but in 
different ways so that as student’s 
knowledge increases, they can 
scaffold more knowledge onto their 
existing knowledge. This means that 
teachers should provide reassurance 
that topics have been learnt – 

especially from the first year into the 
second year. Although this would 
have been done to some extent with 
the A2 specification, teachers need 
to use different strategies through 
the two years to reassure and help 
with revision.  Methods for doing 
this could include  simple tests. Using 
multiple choice questions will help 
students prepare for the multiple 
choice exam. Using multiple choice 
questions but with ‘confidence levels’ 
attached helps students to assess 
their own learning and helps them 
direct their own revision.

Students have to decide how 
confident  they are with their answer. 
The levels are ‘low’, ‘medium’ or 
‘high’ confidence. Then there are 
different marks associated with the 
different levels. For example see 
below.

If the student has a high 
confidence level but gets the answer 
wrong they have a penalty of -6 – 
this really affects their final score. If 
they have low confidence but get 
it right then they score 1 mark. In 
this way, students can see if they 

really do understand the topic. In 
a recent revision lesson I did this 
technique with two different multiple 
choice tests. Once the students got 
the hang of it – just a couple of 
minutes - they really had to think 
about the answers. It stopped the 
guessing game that multiple choice 
questions can engender. For both 10 
question tests it took the whole of 
the 55 minute lesson because they 
were discussing each answer before 
making their choices. A normal 
multiple choice test would not take 
this long and students would not 
learn from it in the same powerful 
way.

Another method to scaffold 
learning is the dichotomy questions 
used in ‘Last One Standing’. Using 
just simple yes / no, true / false cards 
can make students think. Get all 
students to stand and give them 
each a card with true / false on it. At 
each question on the board, students 
must decide whether the answer is 
true or false and show that card. If 
anybody gets it wrong then they sit 
down and do not take part again. 
The idea is that as many students as 

Confidence levels Low Medium High

Mark if correct 1 2 3

Penalty if wrong 0 -2 -6

 
Question 1

What is an advantage of internal  
recruitment:

A. Limited range of skills available

B. Expensive 

C. Reduced induction training

D. Recruitment process is lengthy

Confidence Level

Mark
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possible remain standing for as long 
as possible. Although not as thought 
provoking as above, it is just a simple 
exercise to get students to revise / 
recap at the beginning or end of the 
lesson. Teachers can go back over 
past topics with the questions or use 
the current topic.

Leadership styles are taught in 
the AS specification and the first 
year of the qualification in Unit 2. 
However this feels far too soon to 
teach this to me. The students have 
very little previous knowledge of 
business to ensure that they know 
what type of decisions managers 
and leaders will have to take. I 
would therefore suggest that Unit 
2 is taught at the end of the first 
year – after Unit 6. This means that 
they have had some understanding 
about what makes business tick – 
Operations Management; Marketing; 
Finance and People. Some of the 
student by then may also have part 
time jobs which is always a good 
source of information for classroom 
discussions.

The new theories in the 
specification are more subtle than 
the autocratic / democratic approach 
of the old specification. Although 
the only two theories mentioned 
specifically in the specification are 
Tannenbaum & Schmidt and Blake 
Mouton is it important to start with 
the traditional theories: 

Autocractic, Democratic, 
Paternalistic; Authoritarian; 
McGregor Theory X & Y etc.

That way the students get to 
understand the subtleties of the new 
theories – there are few black and 
white areas with the new theories 
which is far more in keeping with 
real life scenarios. Teachers can draw 
the contrasts between the different 
theories and link them together.

Blake and Mouton is a grid which 
uses how concerned managers are 
for the task or people – if managers 
are too concerned about the 
task then they risk alienating and 

destroying employees goodwill; if 
they are too concerned about people 
then the task may not be completed 
on time or to budget. It is therefore 
vital for managers to get the balance 
right between people and results so 
that moral and motivation is kept 
high, but tasks get completed as and 
when the manager (and business) 
needs them to be.

As you see from the grid, there 
are several different leadership 
types identified: Country Club 
where the concern for the people 
is high but the concern for the 
results is low;Team Leader where 
the concern for people is high and 
the concern for the results is also 
high;Authoritarian style has low 
concern for people and high concern 
for the results and Impoverished is 
both low on people and results

On a recent Tutor 2 U training 

course they suggested getting 
the students to complete  a 
questionnaire to help them decide on 
their leadership style.Are they more 
concerned with results or people? 
I get students to complete a group 
task and then get them to analyse 
what leadership style was shown. 
This helps to get the main learning of 
the difference embedded. 

Another way is to ask students 
to ‘rate’ teachers within the school 
or college and judge their leadership 
styles. Or less controversial is to get 
them to rate football managers or 
star entrepreneurs (Sir Alan Sugar, 
Karen Brady or Dragons etc). 

Tannenbaum & Schmidt is a 
continuum which helps to show the 
range of management styles which 
are available to managers and is more 
true to life. Managers and leaders 
have to adjust their style depending 

(Source:  http://www.nwlink.com/~donclark/leader/leadcon.html#grid)
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upon the situation. It helps to identify 
who has the most input into decision 
making – managers or staff because 
it is recognised that sometimes 
managers need to tell subordinates 
about decisions and sometimes 
subordinates can have a greater input 
into the decisions. This of course 
can have a major impact upon the 
motivation of the workforce.

The boss-centred side of the 
continuum is all about the manager 
or leader giving instructions – very 
authoritarian in its approach and 
the subordinate centred side is more 
democratic in its approach. Each is 
valid in different situations, amongst 
different businesses and with 
different managers.

The best way to approach this 
theory to complete a continuum on 
the back of a roll of wallpaper – boss-
centred at one end and subordinate 
centred at the other. Then give 
students a series of scenarios and 
they have to decide where along the 
continuum the ideal leadership and 
management style should be. This 
links with McGregor Theory X and Y 
– hence discussing that earlier in the 
topic is useful.

Example scenarios:

“You are a manager of a restaurant 
that has just been through a hygiene 
inspection and failed. You have one 
month to clean up the business or it 
will be closed. What leadership style 
should you use? Why?”

“You manage a large Business 
Department within a sixth form 
college. You want to department 
to get Outstanding at the next 
inspection. What leadership style 
should you use? Why?”

Obviously it is the why that is 
most important – this should get 
students talking about motivation; 
type of workforce; the situation; the 
timescales etc.

I have used this method several 
times with a Level 5 program I teach 
on and it works well, I see no reasons 
why A level students shouldn’t also 
find it useful.

To reinforce the theories of 
management a good resource to 
use is ‘Talk About’ After seeing it 
on a Tutor2U training course a few 
years ago it has become a favourite 
of mine. Students (groups of three 

of four or just individuals if they 
are brave) are sent out of the room 
and told to write everything down 
about a management theory so 
that they can talk about it for one 
minute when they return. Inside the 
classroom the class come up with 
some key words that the group 
have to say – Graham Prior suggests 
have a ‘golden phrase or word’ that 
the class decides on. The original 
small group then come back into 
the classroom and talk about the 
topic for one minute. Every time 
they use one of the words decided 
by the class they get a cheer. If the 
speaker says the ‘golden phrase’ 
then the class stands and applauds. 
Students love this game – it gets 
very loud but everybody in the class 
is involved, engaged and learning 
is recapped without any difficulty. 
I have used it to revise Operations 
management,Ansoff Matrix and 
leadership styles – a great resource.
Learning should be fun, but students 
should be doing real thinking for all 
classroom activities.

I hope that this has been 
informative and that you now feel 
a little more able to tackle the new 
theories within the specification. They 
are not complicated or difficult and 
I believe that they make the concept 
of changing leadership style for 
different scenarios easier for students 
to grasps – no manager really has a 
set managerial style for all occasions, 
they are definitely on a spectrum!

Beverley Lockett, BSc (Hons), MA 
Educational Assessment

Beverley is a business teacher and 
course co-ordinator at Halesowen 
College in the West Midlands; an 
A level examiner; an author for 
electronic resources for the new 
AQA specification for Philip Allen 
and a Fellow of the Institute of 
Educational Assessors. Beverley 
also delivers staff development 
as an expert in Assessment for 
Learning.

Continuum of Leadership Behavior

Use of authority  
by manager

Area of freedom  
by subordinates

Boss-centered
Subordinate-centered

MGR  
makes & 

announces 
decision

MGR  
“sells” 

decision

MGR 
presents 
ideas and 

invites 
questions

MGR 
presents 
tentative 
decision 

subject to 
change

MGR 
presents 
problem, 

gets 
suggestions, 

makes
decision

MGT defines 
limits;  
asks  

groups for 
decision

 

MGR permits 
subordinates 
to function 

within 
superior 
defined 
limits

(Source: http://www.12manage.com/methods_tannebaum_ 
leadership_continuum.html)
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With the change in specification 
due to take effect from 
September many teachers are 
busy preparing. This article looks 
to the new AQA specification as 
an example and looks to explain 
this new topic and hopefully will 
provide helpful ideas on how to 
deliver it to your students. 

In 1972 Larry Greiner published 
an article in the Harvard Business 
Review (Evolution and Revolution 
as Organizations Grow) that 
summarised his theory.

 
The Theory

Greiner reviewed previous research 
into organisational change and 
proposed that organisations spend 
too long and too much money 
analysing the external environment 
and should consider moving the 
emphasis back to looking at their 
organisations and processes – their 
history, where they are now and 
what their objectives are – in order 
to for them to manage change more 
effectively.

He professed that organisations 
should consider five dimensions as 
part of this process:

• Age;

• Size;

• Stages of evolution;

• Stages of revolution; and

• The growth rate of its industry.

The chart (top right) illustrates the 
five phases that Greiner theorised 
organisations tend to go through 
in the pursuit of growth. At the 
start of each phase the organisation 
goes through a period of evolution 
with employees enjoying the 
new environment and this being 
demonstrated with steady growth. 

However, at the end of each phase 
there is a “revolutionary period 
of substantial organizational 
turmoil and change” and it is the 
management of this period that is 
critical to an organisations continued 
growth.

A great strength of business 
studies is being able to use  real 
life examples such as Tesco to help 
students understand theories. 
Tesco is a great current example of 
the difference between evolution 
and revolution in the context of 
this theory. Tesco has enjoyed a 
substantial period of evolution – the 
business has continued to grow 
over a long period of time, without 
significant setbacks to its growth. 
However, at present, it is undergoing 
a period of revolution – the 
introduction of new leadership and 
a changing dynamic of the market it 

operates within being two indicators 
that link to Greiner’s five dimensions.

By using such dimensions an 
organisation should be able to 
accurately identify its current growth 
phase (see below) and therefore plan 
to effectively manage the revolution 
stages of the crisis.

Tesco of course is a mature 
organisation that is going 
through a period of revolution. 
Using ‘Business Case Studies’ 
(http://businesscasestudies.
co.uk/#axzz3QVn9a3N7) we can see 
that Tesco has become centralised, 
with managers being responsible 
for their branches, but having to 
justify their decision making to head 
office. Thus this can be identified as 
the prelude to the ‘red tape’ crisis – 
communication is impersonal, with 
allowances for local conditions being 

Greiner’s model of growth

Source: http://www.aqa.org.uk/resources/business-subjects/as-and-a-level/
business-7131-7132/teach/teaching-topics



Business A Level

TEACHING BUSINESS & ECONOMICS10

downgraded. 
Tesco’s main 
issue is that 
the market has 
changed (e.g. 
the growth of 
discount retailers 
such as Aldi) and 
it can be implied 
that Tesco’s 
size (number of 
branches and the 
large number of 
different sectors 
it is targeting) 
has impeded its 
own reaction.

Since January 
Tesco has taken 
the initial steps 
of closing loss 
making stores, 
selling off none 
core businesses 
and has started a 
new partnership 
with regard to 
market research. 
However, it is 
the internal policies 
and processes that are developed 
to meet current needs that will 
determine how Tesco manages this 
crisis. From our perspective this is 
the difficulty with Greiner – how do 
we and our students find out how 
an organisation really effectively 
manages a revolution stage? 

One answer may be to use local 
entrepreneurs as guest speakers. 
They are often  comfortable 
discussing how they have grown 
their business and thus had to 
manage revolution stages between 

the creativity, direction and 
delegation phases. Alternatively 
we can use documentaries 
based on organisations such as 
Innocent (https://www.youtube.
com/watch?v=SFcCqkT4ATQ) to 
give context for relatively ‘young’ 
organisations that reflect a 
recognisable brand to our students. 

 
Classroom Ideas

With the structure of the exams 
changing, students will need to be 
prepared to demonstrate knowledge 

of the theory (for example answering  
multiple choice questions such as 
those in the specimen paper currently 
provided by AQA) through to higher 
order skills, such as evaluation and 
analysis (a possible discussion point 
as part of question 24 in the same 
paper). It is interesting at this point to 
note how the exam boards have used 
the opportunity to shift their focus 
(for example AQA from enterprise 
to a more broad overview and WJEC 
vice versa). It is recommended a 
thorough analysis of all exam boards 
takes place (including review of 

Source: http://www.ebizq.net/blogs/agile_enterprise/phases.jpg

Innocent is a relatively ‘young’ brand that reflect a recognisable brand to our students.
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supportive resources) before selecting 
the board to progress with.

Following an initial introduction to 
the theory, students could be asked 
to find organisations that are at the 
different phases or past examples of 
organisations handling revolution. 
This type of activity is great for 
differentiation by ability and is one I 
have used previously were students 
produce a display of the examples at 
relevant points of the model. 

To develop this further and to 
provide opportunities outside of the 
classroom there are a few potential 
paths:

• Padlet could be used for students 
to continually highlight examples;

• moodle forum (great for 
challenging students to analyse 
or evaluate and continually 
develop those higher order skills);

• twitter using relevant hashtags 
(my students have created 
class work only accounts to 
avoid degrading their online 
reputation!) 

Within the classroom mini 
whiteboards are great to formatively 
assess progress of students and in 
this situation can replicate multiple 
choice questions such as those in the 
specimen paper, or for those of you 
who are more technologically savvy 
‘Socrative’ is a very accessible tool 
that my students have enjoyed using 
this year. 

When introducing new models 
to students (Porter’s and Ansoff 
immediately coming to mind) they 
very often understand the theory, 
but come back with the question 
“How can it be used?” and the 
main difficulty has been motivating 
students to theorise actions that 
should be taken as a result of 
identifying the position of an 
organisation. When researching for 
this article I found the table below, 
which I believe could be used by 
students of all abilities:

Rather than give the table to 
students, a good kinaesthetic activity 
such as domino cards could be 
produced, through which students in 
small groups could learn from their 
peers.

Conclusion

In conclusion Greiner’s Model 
of Growth is fairly unique in our 
world of A-Level specifications for 
its ‘looking inside’ approach and 
therefore could provide a refreshing 
change for not only  teachers, but 
also for our students.

Sources

https://hbr.org/1998/05/evolution-
and-revolution-as-organizations-grow 

http://www.aqa.org.uk/resources/
business-subjects/as-and-a-level/
business-7131-7132/teach/teaching-
topics 

http://filestore.aqa.org.uk/resources/
business/AQA-71321-SQP.PDF 

http://www.bbc.co.uk/news/
business-30772280 

 
Paul Jarvis – Course Leader BTEC 
Business - King George V Sixth 
Form College, Southport

Tesco has taken the initial steps of closing loss making stores
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New Economics A Levels – What are the changes 
and how can they be taught in the classroom?
Overall, changes to the subject 
content of the new specifications 
designed by the awarding 
bodies are not that radical. 
However there is a clear shift in 
the approach which should be 
used when teaching Economics. 
This article will discuss some 
of the changes that have 
been made to the Economics 
A Level qualification such as 
the importance that has been 
given to candidates having an 
awareness of current economic 
news, the introduction of 
quantitative easing as a topic in 
its’ own right, the emphasis on 
quantitative skills, the reference 
to specific economists and 
approaches such as Smith, Marx, 
Keynesian and Classical and the 
focus on extended writing as a 
skill. Alongside this, there will 
be ideas on how to incorporate 
these changes into lessons and 
ways in which the new Economics 
A Level can be taught in the 
classroom. 

The decoupling of the Advanced 
Subsidiary and Advanced Level 
qualifications means that pupils 
sitting an A Level in Economics will 
sit all 3 papers at the end of two 
years. The main awarding bodies 
have all taken similar approaches 
whereby there are 4 main areas 
of study/themes. Theme 1 focuses 
on introducing microeconomic 
concepts, theme 2 on introducing 
macroeconomic concepts, theme 
3 develops microeconomic 
concepts and theme 4 develops 
macroeconomic concepts. If 
candidates sit an exam at the end 
of Year 1, they will be examined on 
their knowledge of themes 1 & 2. If 
they sit the exam at the end of Year 
2, there are 3 exams, the first which 
covers themes 1 & 3, the second 
which covers themes 2 & 4 and 
the third which is a synoptic paper 

containing content from all themes. 

The linear approach to the new 
A Level means that Year 1 (AS 
Level) and Year 2 (A Level) classes 
can be taught together. Whilst the 
opportunity to co-teach does exist, 
it is likely that classes will be taught 
separately, with the first year used to 
build knowledge and cover themes 
1 and 2 and the second year used to 
cover themes 3 and 4. During Year 2, 
the teacher should also address the 
synoptic nature of the qualification 
by revisiting themes 1 & 2 in tandem 
with themes 3 & 4 and teaching 
candidates to make links between 
topics. Teaching this way means 
that if candidates opt to take the 
exam at the end of Year 1, they will 
have covered the relevant themes 
(1 &2).  However, if the teacher is 
certain that pupils are not going 
to be entered for the exam at the 
end of Year 1, themes 1 and 3 can 
be taught together as can themes 
2 & 4. This will encourage pupils 
to develop the “bigger picture” 
thinking from the outset, which 
could be particularly useful as this is a 
skill that pupils tend to find difficult. 
Candidates are often able to define 
key concepts and understand what 
they mean, however struggle with 
applying and linking them together. 
Whilst this new structure in itself 
presents a number of challenges, 
the changes being made to the 
specification particularly the focus on 
linking topics together and creating 
a more synoptic feel for the subject, 
provides some exciting opportunities 
for those teaching new economics 
specifications. 

The new specifications highlight 
the importance of candidates being 
able to demonstrate an awareness 
of economic events and policies. The 
2008 Financial Crisis provides the 
perfect backdrop to help develop 
this awareness and wider context for 

candidates and also to teach many of 
the topics in the new specification, 
particularly those which are part 
of the macroeconomic themes. 
Whilst much of the content in these 
themes are similar to the previous 
specification such as the importance 
of the key macroeconomic variables 
and the ways in which they are 
measured, some exam boards such 
as Edexcel also provide a specific 
reference (The Great Depression) 
to which candidates should be 
able to make comparisons and 
interpretations when discussing 
demand side policies. 

There are a number of ways to 
embed these macroeconomic themes 
in an engaging and relevant way, 
which also encourages candidates 
to take responsibility and develop 
awareness of the world around 
them. A preparation tool that can be 
developed for pupils could be to use 
a reading list. Finding articles about 
the Great Depression, The 2008 
Financial Crisis, financial markets 
and key economic events is relatively 
easy, with articles from the BBC and 
The Economist being particularly 
accessible to the pupils. Developing 
a reading list and encouraging pupils 
to read the articles in conjunction 
with the teaching of the topics, 
perhaps even in preparation for an 
upcoming lesson, is an effective way 
to ensure that they are garnering 
a greater understanding of current 
events. This also empowers pupils 
to identify how their learning in the 
classroom applies to the real world. 
A reading list is of course something 
that should be used in conjunction 
with structured lessons and a 
variety of resources that scaffold the 
learning for pupils, however it is a 
good starting point to allow pupils 
to contextualise their learning and 
fully appreciate the importance of 
economics in the world. 
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Within the longstanding topic 
of demand side policies such as 
monetary and fiscal policies an 
explicit change that has been made 
is the introduction of the concept 
of quantitative easing, again 
highlighting the importance of pupils 
having an awareness of the current 
economic climate and policies which 
have been deployed to help stabilise 
the economy. Pupils not only need 
to know what quantitative easing 
is, but they need to be able to 
understand the mechanism by which 
it works and they should be able to 
evaluate the success of this policy 
using different examples (Edexcel 
refer to the US and UK). The first 
clarification which should be made 
is to ensure that pupils appreciate 
that quantitative easing is not just 
the idea of printing more money. The 
notion of hyperinflation in Germany 
can be used as a foundation to 
explain how quantitative easing can 
work and the potential consequences 

of this mechanism. However pupils 
should be aware that quantitative 
easing at its core is about increasing 
the liquidity in the economy and in 
the case of the recent economic crisis 
was a mechanism used to encourage 
business and banks to lend money. 
An effective kinaesthetic approach 
to teaching quantitative easing in 
lessons could involve getting pupils 
to construct a large diagram of the 
quantitative easing process. The 
teacher can prepare small cards 
which have different stages of the 
quantitative easing mechanism 
and pupils can place these in the 
correct place on a diagram which 
shows how quantitative easing 
works. From this, pupils can 
analyse the process of quantitative 
easing.  This understanding can be 
consolidated by giving pupils two 
case studies/ articles from the reading 
list - one from the 2008 Financial 
Crisis and another from the Great 
Depression and pupils can assess the 

effectiveness of quantitative easing 
in achieving macroeconomic stability 
in each case. This can be done as 
a presentation, in an essay or as a 
debate to promote discussion and 
deeper higher order thinking. 

To encourage pupils to have 
concise thoughts, they can also 
produce picket boards as though 
they are attending a protest. In this 
case it would be either for or against 
quantitative easing however they are 
only allowed to display key words 
on their picket boards which can 
then be used as a prompt during 
class discussions.  When addressing 
complex issues such as quantitative 
easing, a common pitfall is that 
candidates lose thread of their initial 
point therefore getting them to 
display key words is often a good 
foundation for them to develop a 
structured thinking process. 

Another fundamental change 



Economics A Level

TEACHING BUSINESS & ECONOMICS14

across all new specifications is the 
attention to quantitative skills. 
Whilst the requirement to be able to 
calculate concepts such as elasticity of 
demand and supply are still apparent 
in the new specifications there are 
other areas where quantitative skills 
are introduced as a focus. These 
include marginal analysis when 
considering opportunity cost; being 
able to calculate short run and 
long run costs and revenues; 
the process of calculating key 
macroeconomic variables such 
as inflation and calculating the 
multiplier effect. It is not enough 
for candidates to be able to 
calculate a number but there is 
also emphasis that interpretation 
of these economic statistics is 
important. 

It is important that these 
processes and calculations are 
taught in detail to pupils and 
worksheets with calculation 
frameworks on them are useful 
ways to help pupils grasp these 
concepts. It may also be useful 
to give pupils “cheat sheets” with 
all the relevant calculations on them 
separated according to each theme 
(microeconomic and macroeconomic). 
Once these topics have been taught 
in detail, starter, settler or plenary 
activities can be used in lessons to 
revisit and consolidate this learning; 
for example an income elasticity 
figure with a case study can be 
projected onto the board and pupils 
are required to interpret what the 
elasticity figure tells them about 
whether the particular good is an 
inferior or normal good. 

When considering the 
macroeconomic themes, graphs 
showing data of key variables can be 
used accompanied by signal words 
such as identify, compare, contrast 
or explain. Alternatively, graphs can 
be printed on A3 sheets of paper, 
each depicting a different variable 
and stuck to a table or wall in the 
classroom. Pupils can walk around 
the classroom as part of an activity 
and annotate the graph but are not 
allowed to repeat something that 

has already been interpreted about 
the data. To extend this activity, 
pupils can be given news headline 
clippings which they have to stick 
onto the graphs and they must be 
prepared to explain why they believe 
that the particular headline would 
have happened at that particular 
point. This will help hone both 
interpretation and analysis skills. 

Another key change made to 
the new specifications are the 
references to specific economists 
and economic perspectives such 
as Smith, Hayek, Marx, Classical 
and Keynesian. This highlights 
the importance of pupils being able 
to distinguish between different 
arguments and being able to analyse 
economic concepts from different 
points of view. A way in which 
this can be brought to life in the 
classroom is through role play or the 
use of props. Visor hats with different 
economists written in marker pen can 
be used, with pupils wearing them 
during the lesson and remembering 
to stay in character throughout the 
discussion or activities. This learning 
can be consolidated with quizzes or 
worksheets.

The final focus of this article is 
the awarding bodies’ emphasis on 
candidate’s abilities to produce 
extended pieces of writing. 
Many of the old specifications 
have an extended writing element 
to them. however there is more 

attention drawn to this in the new 
specifications. For example in the 
old Edexcel and OCR specifications, 
pupils have been required to 
complete 25 or 30 mark essays. In 
the new specifications, the extended 
writing element is worth up to 50 
marks with more weighting given 
to analysis and evaluation skills. To 
help pupils develop these skills, the 

main instrument that can be used 
is a writing framework. This can 
include sentence starters or key 
words which help demonstrate 
knowledge, application, analysis 
and evaluation. The frameworks 
should include how many points 
candidates should make in order 
to achieve the relevant marks. A 
common mistake pupils make is 
to have breadth to their answers 
by including highly descriptive 
details but not the appropriate 
depth which means that they are 
unable to access the analysis and 
evaluation marks. Encouraging the 
use of frameworks which specify 
how many points pupils should be 
looking to make means that their 

answers will develop structure and 
conciseness. 

To close the discussion and ideas 
suggested are only a few ways in 
which the new specifications have 
changed and can be taught. Whilst 
the specifications may have changed 
somewhat in terms of content and 
what is required of the candidate, 
fundamentally the process of 
teaching pupils the principles of 
economics remains the same. Lessons 
should include activities that scaffold 
and contextualise the learning 
and provoke intellectual curiosity 
whilst meeting the requirements 
of the awarding bodies. Ultimately, 
the overall challenge of the new 
specifications comes with training 
pupils to recall 2 years of learning and 
the best way to do this is to make 
the curriculum and programmes of 
study as engaging and memorable as 
possible.

Chandra Devi Gunasekaran 
teaches at Sydney Russell School 
in Dagenham.
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Economics: A subject in crisis?
If like me, you have struggled on 
occasions to explain to students 
the practical use of aspects of 
the economics curriculum in 
the real world, spare a thought 
for your colleagues in higher 
education. For them it’s no longer 
an isolated, curious student 
questioning the relevance of the 
subject but in some universities, 
the entire student body - and 
many non-mainstream economists 
too. A trickle of dissent, following 
the 2008 financial crash, has 
become a torrent. What started 
as a localised complaint at a UK 
red-brick university has rapidly 
developed into a world-wide 
student movement. The students’ 
concern: The failure of modern 
economics and what they learn 
on their degree course, to 
explain the biggest economic 
crisis since the Wall Street Crash, 
or what to do about it. ‘How 
relevant are the theories and 
models we learn to the real 
world and the functioning of a 
modern economy?’ they ask, not 
unreasonably. 

An economic crisis that’s 
become a crisis for economics

The loss of confidence by students 
in the efficacy of their subject is 
not surprising when many of the 
architects and custodians of the 
modern economy have expressed 
their own doubts. Alan Greenspan, 
head of the US Federal Reserve for 
nearly twenty years, confessed soon 
after the financial crash in 2008: “ I 
have found a flaw. I don’t know how 
significant or permanent it is but I’ve 
been very distressed by that fact. A 
flaw in the model that I perceived is 
the critical functioning structure that 
defines how the world works”. This 
was a startling admission, by one of 
the architects of global prosperity 
that his view of the world, and the 
model he believed underpinned the 
functioning of all our economies 

was wrong. “I was shocked. I had 
been using it for 40 years with very 
considerable evidence that it was 
working exceptionally well.” In 
2008 the World economy was in 
meltdown, he admitted, because the 
economics profession hadn’t really 
understood how it worked.

George Soros, the world famous 
investor studied philosophy and 
economics at the London School 
of Economics in the 1950s. He told 
the Radio 4 programme ‘Teaching 
Economics After the Crash’ that his 
economics training was useless when 
it came to navigating markets. “I 
personally didn’t follow the economic 
theory I was taught.  Even as a 
student I was aware of a flaw in, 
for example, the calculations of risk 
because they ignored uncertainty. 
The techniques for controlling risk 
which were pure maths were very 
far developed and people fell in love 
with them but they forgot the risk 
that cannot be quantified. People 
can influence reality, mainstream 
economics forgot this and it came 
back to haunt it.”

The fight by economics 
undergraduates to reform 
their subject.

In this post crash environment many 
new economics undergraduates 
began their degrees expecting to 
learn how their economies got into 
such a mess and what remedies 
economists prescribed. Those that did 
were to be disappointed. Interviewed 
by the BBC some describe the 
puzzlement of having been taught 
virtually nothing about the crash even 
as its aftermath sent unemployment 
and poverty soaring around the 
World. One student complained at 
the embarrassment of being  asked 
by friends and family to explain the 
causes of the financial crash and 
being so poorly equipped by his 
economics degree to do so.  “I learnt 
the model of pure consumption 
but have never actually been told 
what the function of a bank is,” he 
moaned. 

Yuan Yang, studying Philosophy 
and Economics at Oxford University 
describes how studying economics 

International Financier George Soros: “My economics training was useless 
when it came to navigating markets”.
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felt like ‘going into a bubble’. She 
claimed tutors would often head 
off questions about relevance with: 
“Don’t try to think about this in 
relation to current events.” 

Manchester University 
undergraduate Joe Earle was so 
frustrated that he started a post-
crash economics society where he 
and other disgruntled students could 
discuss the kind of non-mainstream 
theories that seemed to offer more 
plausible explanations of the events 
enfolding around them. What’s 
more, when they made contact with 
students at other universities, both 
in the UK and around the World, 
they found they were not alone in 
their frustration with the relevance 
of what they were being taught. 
Within weeks an international 
network of post-crash economics 
societies emerged called ‘Rethinking 
Economics’, dedicated to economics 
curriculum reform at universities 
around the World. Last spring 
students from this network wrote an 
open letter to academic economists. 
It was signed by 65 different student 
groups from 30 different countries 
and begins: 

“It is not only the world economy 
that is in crisis. The teaching of 
economics is in crisis too, and this 
crisis has consequences far beyond 
the university walls. What is taught 
shapes the minds of the next 
generation of policymakers, and 
therefore shapes the societies we 
live in. We, over 65 associations of 
economics students from over 30 
different countries, believe it is time 
to reconsider the way economics is 
taught. We are dissatisfied with the 
dramatic narrowing of the curriculum 
that has taken place over the last 
couple of decades. This lack of 
intellectual diversity does not only 
restrain education and research. It 
limits our ability to contend with the 
multidimensional challenges of the 
21st century - from financial stability, 
to food security and climate change. 
The real world should be brought 
back into the classroom, as well as 
debate and a pluralism of theories 

and methods. Such change will help 
renew the discipline and ultimately 
create a space in which solutions to 
society’s problems can be generated.” 
www.isipe.net

Joe Earle describes the widespread 
view of society members that what 
is wrong is a lack of alternative 
perspectives, lack of history or 
context, lack of critical thinking and 
lack of real world application in 
economics degrees. Post crash society 
students started reading Keynes 
and Marx - the kind of things they 
weren’t reading on their course. 

A narrowing of the subject say 
many top economists

Students of course weren’t alone 
in feeling frustrated. A number of 

leading economists were asking 
why their discipline has gone 
so badly wrong. Some cite the 
predominance of the neo-classical 
school of economics with its 
emphasis on efficient markets driven 
by consumers maximising utility and 
producers profit, all acting rationally 
as the overwhelming explanation of 
economic activity. 

Neo classical economists, claim 
non-mainstream economists, edit 
all the major journals. This they say, 
means that alternative viewpoints are 
simply not getting air time. What’s 
more some economists claim neo-
classicists dominate the teaching 
of economics. The result is to make 
the subject narrower than it has 
ever been. Would Keynes, Heyek 
or Schumpeter get published in 

The open letter written by post-crash societies to economics departments. 
Source: www.ispe.net



Economics A Level

SPRING 2015 17

the top ranking economics journals 
today? Some economists think not. 
The dilemma for economics is that 
many students and non-mainstream 
economists believe those people are 
the ones who have been most useful 
in understanding the crash and its 
aftermath.

Dr Victoria Bateman teaches 
economic history at Cambridge. She 
feels the problem stems from the 
increasing consensus by economists 
and the political elite in the 
importance of the free market system 
with its emphasis on the liberalisation 
of markets, privatisation, the rolling 
back of the state and deregulation of 
the financial sector. With the result 
that we have begun to experience a 
degree of full-blown capitalism not 
experienced since the 19th century. 
Economists and policy makers she 
says, were supremely confident that 
what she describes as ‘free-reign 
capitalism’ would simultaneously 
deliver low unemployment, low 
inflation and high economic growth 

in perpetuity. Mainstream economics 
was sitting confidently on the Titanic 
believing it knew exactly what was 
over the horizon and the future 
looked rosy. 

Ha-Joon Chang, the Cambridge 
economist takes a more evidence-
based approach. He believes that 
the result of an unquestioning faith 
in the free market system is that the 
developed economies have grown 
more slowly, are more unequal and 
have become much more unstable 
as a result. He argues that living 
standards in developed economies 
haven’t grown as well as they 
could and that an element of social 
cohesion has been lost. “With society 
having become a more unpleasant 
place to live in, so the human cost of 
having the wrong type of economics 
has been enormous.”

Steve Keen, author of ‘Debunking 
Economics’ decries the use by 
mainstream economics of a model 
of society as a village from 5000 

years ago before credit and money 
had been invented. He believes that 
modern economics teaching doesn’t 
take enough account of the role of 
money, banks and debt even though 
most people think that is what 
economics is all about. “Mainstream 
says that money is just a veil over 
barter. What is going on underneath 
those money transactions is people 
are just trading one commodity 
for another. Money is irrelevant, 
all money gives you is the rate of 
inflation - it doesn’t tell you anything 
real about the economy. They then 
drill that into people’s heads in the 
first year and if they survive all the 
way to Phd they actually believe it. 
Mainstream economics misses out 
on how banks actually function and 
in doing so students miss out on the 
creation of debt and therefore when 
we have a huge crisis caused by too 
much debt, mainstream economics is 
no help to us whatsoever.“

 

Quantitative easing requires students to understand the mechanics of central and commercial banks
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The implications for economics 
teaching in schools and 
colleges

So what, if anything does all this 
mean for the teaching of economics 
in schools and colleges? Judging by 
the new Economics specifications 
quite a lot. As you’ll see from 
Chandra Devi Gunasekaran’s excellent 
article in this issue, many of the key 
concerns raised by both students 
and tutors in higher education have 
been considered in devising the new 
A Level specifications. It is clear that 
A Level students must have a greater 
awareness of current economic news 
for example. Quantitative easing is 
a topic in its own right, requiring 
students to understand in more 
detail the mechanics of central and 
commercial banks. Nor can the 
new specifications be criticised for 
providing too narrow a perspective 
with their inclusion of perspectives 
such as Smith, Hayek, Marx, Classical 
and Keynesian.

Some comfort as you settle down 
to planning new schemes and lessons 
this summer.  

If you have a view about the 
relevance of the A level or GCSE 
curriculum to the real economy, 
Teaching Business and Economics 
would like to hear it. Please send 
any correspondence or articles to the 
Editor at office@ebea.org.uk.

The stimulus for this article 
was the BBC Radio 4 programme 
‘Teaching Economics After the Crash’. 
If you’d like to extend your reading 
beyond the mainstream, economists 
who contributed to the programme 
recommended the following:

Dr Ha-Joon Chang

• Herbert Simon: Reasons in 
Human Affairs (Stanford 
University Press 1983) 

• Phyllis Deane: The State and 
the Economic System: An 
Introduction to the History of 
Political Economy (Opus 1989)

 

Rob Johnson

• Frank Knight: Risk Uncertainty 
and Profit (1921) ; On the History 
and Methods of Economics 
(1956)

• John Maynard Keynes: General 
Theory (1936); A Treatise on 
Probability (1921) 

• Rajani Kanth: Breaking with the 
Enlightenment (NJ Humanities 
Press 1997) 

• Stuart Ewen: PR!:  The Social 
History of Spin (Basic Books 
1998) 

Professor Steve Keen

• Hyman Minsky: Can “It” Happen 
Again? (Routledge 1982) 

• John Blatt: Dynamic Economic 
Systems (Routledge 1983) 

• Karl Marx: Grundrisse (1939) 

Professor Diane Coyle

• John McMillan: Reinventing the 
Bazaar - A Natural History of 
Markets (Norton 2003)

• Thomas Schelling: Micromotives 
and Macrobehaviour (Norton 
1978)

Dr Victoria Bateman

• John Maynard Keynes: The 
General Theory of Employment, 
Interest and  Money (chapter 12)

• Avner Offer: The Challenge of 
Affluence (OUP 2006)

• Mariana Mazzucato: The 
Entrepreneurial State: Debunking 
Public vs  Private Sector Myths 
(Anthem Press  2013)

Professor Wendy Carlin

• David Soskice and Peter Hall 
(ed): Varieties of Capitalism (OUP 
2001) 

• Paul Seabright: The Company of 
Strangers: a Natural History of 
Economic Life (PUP 2004)

Professor Philip Mirowski

nakedcapitalism.com or larspsyll.
wordpress.com

 

Lord Robert Skidelsky

• Josh Ryan-Collins, Tony 
Greenham, Richard Werner 
and Andrew Jackson: Where 
Does Money Come From? A 
Guide to the UK Monetary and 
Banking System (New Economics 
Foundation 2014) 

• Anat Admati and Martin Hellwig: 
The Bankers’ New Clothes: 
What’s Wrong  with Banking and 
What to Do About It (Princeton 
University Press 2013) 

• Erik Brynjolfsson and Andrew 
McAfee: The Second Machine 
Age: Work Progress, and 
Prosperity in a Time of Brilliant 
Technologies (WW Norton 2014)

Dr Devrim Yilmaz

• Karl Polanyi: The Great 
Transformation (1944)

Professor Danny Quah

• Edward Tufte: The Visual Display 
of Quantitative Information 
(Graphics Press 2001)

• Paul Kennedy: The Rise and Fall 
of the Great Powers: Economic 
Change and Military Conflict 
from 1500 to 2000 (Random 
House 1989)

• Jared Diamond: Guns, Germs, 
and Steel: A Short History of 
Everybody for the Last 13,000 
Years (Vintage 1998)

Yuan Yang, Rethinking 
Economics

• Tony Lawson: Economics and 
Reality (Routledge 1997)

Joe Earle, Post-Crash 
Economics Society

• George Packer: The Unwinding 
(Faber 2014)

• Rod Hill and Tony Myatt: The 
Economics Anti-Textbook: 
A Critical Thinker’s Guide to 
Economics (Zed 2010)

Gareth Taylor. Gareth teaches 
economics at the Keele 
International Study Centre based 
at Keele University
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Edexcel’s Economics B

The changes to A Level courses 
that will come into force in 
September have been based 
on new requirements and close 
scrutiny by OFQUAL. The A 
level Economics and Business 
Studies course which was set up 
in 2008 has been discontinued 
(although it may still be available 
to overseas centres). Mr. Gove’s 
stipulation, that there would be 
no joint subject courses, made 
this inevitable. However, Edexcel 
were keen to develop a course 
which would follow the new 
requirements while retaining 
some of the distinctive ideas 
that underpinned the old joint 
Economics and Business course. 
The result is A level Economics B.

Across the board, the new 
specifications have benefited from the 
involvement of many people in the 
development process. (Many more 
people played a part in the process in 
2014 than in 2008.) Teamwork has 
been crucially important and there is 

a strong possibility that teachers will 
find the new specifications generally 
more user friendly than the 2008 
vintage. 

The new course

Edexcel’s new course, Economics B, is 
an Economics course. But the criteria 
for each subject set out specific 
content amounting to 60% of the 
course. That has made it possible to 
abide by the Economics criteria in 
full while allowing the development 
team to include many useful business 
concepts and case studies in the 
remaining 40%. Time will tell but 
it may be that the new format has 
allowed the team to integrate the 
two subjects more effectively than 
before.

Economics B does have 
additional economics content, some 
aspects of the subject that did not 
previously appear in the joint subject 
specifications. Perhaps the most 
prominent is coverage of the financial 
crisis of 2008. A considerable effort 

is being made both within Edexcel 
and in forthcoming publications to 
ensure that straightforward ways of 
explaining this are accessible to all. 
The subsequent impact of the crisis is 
simply too great to be ignored.

The quantitative skills required are 
of course the same for Economics 
A and B. But in fact, many of the 
skills required have been taught for 
some time as part of the forerunner 
courses.  While the mark schemes 
on the question papers will give 
qualitative skills more emphasis, the 
actual work involved will not be very 
different from that associated with 
the old specifications. There has 
always been considerable emphasis 
on data interpretation skills and this 
has not changed.

Comparisons with Edexcel  A 
Level Economics and Business 
Studies (2008-2015)

The strong emphasis on case studies 
and the application of economic 

Te
amwork

Teamwork has been crucially important
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ideas in a real world context has not 
changed at all. In fact most teachers 
will find the questions in the Sample 
Assessment Material very similar 
in style to those of the old joint 
course. Business contexts are used 
extensively and students will get good 
opportunities to solve problems and 
tackle decision-taking processes in 
an educated way. This approach was 
clearly helpful to Edexcel in meeting 
the requirements of the OFQUAL 
consultants.

The new specifications have less 
explanatory detail than the old. But 
Edexcel’s teacher support systems 
are strengthening as time goes by 
and overall, teachers should feel that 
they are getting good guidance on 
exactly what to teach, together with 
some help concerning how to teach. 
Students too should feel supported 
as they embark on the new course. 
If you do not feel like this, further 
research on the Edexcel web site 
may be called for. (If you encounter 
problems, please tell us).

The new course retains the sharp 
focus on international economic 
and business issues. Theme 3, which 
will be taught in the second year, 
is entitled ‘The global economy’. 
Students will study trade and trade 
negotiations, economic growth, 
multinationals and the ethical issues 

that surround them, global labour 
markets, inequality and redistribution. 
This part of the course uses the 
international context to create 
opportunities to learn to apply 
economic theory while studying 
business-related  issues, as well as the 
situations of the many people who 
have not yet derived great benefits 
from economic growth.

Courses that deal with current 
issues need to be revised regularly, so 
the recent reform of the qualifications 
system has created an opportunity 
to develop teaching about trends, 
problems and decision making 
processes. The course should be 
engaging and inspiring for students, 
giving them every encouragement to 
think for themselves in a logical way, 
using the available evidence to draw 
well-founded conclusions.
 
The assessment process

The question papers are made up 
entirely of data response questions 
and extended open response 
questions. All questions are set in 
context. Paper 3, the synoptic paper, 
will focus on a broad context, to be 
set within a pre-release document 
on the website in the previous 
November. Students will be expected 
to investigate the broad context they 
have been given, but will not be 

able to take information they have 
obtained during their investigations 
into the exam room. The stimulus 
material, the data that is contained 
in the question papers, will help to 
define the direction of their thinking 
during the exam.

 
Choosing

Teachers will find that a good deal of 
research is needed in order to decide 
on the courses they will follow from 
next September. Ultimately they will 
be looking for a good fit between 
their own interests and background, 
the course and their students’ 
preferences and capabilities. I would 
advise studying the support that is 
available from each awarding body 
too. If you can find good resources 
on the web sites, you will probably 
very much enjoy being able to update 
your approach and branching out 
here and there where new content is 
going to be taught.

Nancy Wall is experienced in 
curriculum development and 
writing classroom resources 
for Students of Economics and 
Business Studies.
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Performance tables: What is an  
‘Applied General’ qualification
As part of the reform of 
vocational qualifications, 
Level 3 (approximately A 
Level equivalent) vocational 
qualifications were able 
to be considered against 
technical requirements for two 
categories that contribute to the 
performance tables:

• Technical Level qualifications

• Applied General 
qualifications.

In December last year the list 
of Applied General qualifications 
approved to count in the 2017 
performance tables was released 
one week after the list of Technical 
Level qualifications and with less 
publicity and reporting, which 
has caused some confusion and 
concern for schools. There are 20 
qualifications recognised as Applied 
General qualifications for Business, 
Finance and Enterprise subjects and 
you can check here to see if the 
course you want to deliver is in the 
list: https://www.gov.uk/government/
publications/technical-and-vocational-
qualifications-for-14-to-19-year-olds

What is the difference 
between the two categories?

Technical Level qualifications are 
more focused towards employer 
requirements within a range of 
vocational roles.

Applied General qualifications are 
more broadly based, introducing the 
industry area primarily for progression 
to further study as part of the entry 
criteria for Higher Education courses. 
They have written support from 
higher education institutions.

Which type is better for my 
students?

This will depend on what you and 
your students are trying to achieve. 
Each Technical Level or Applied 
General qualification is required to 

have a ‘purpose statement’ and these 
describe what is in the qualification 
and what it is designed to do. The 
statements can be found on awarding 
organisation websites, qualification 
specifications and through a link 
from the Department of Education 
list. From this you and your students 
will be able to see whether there is 
a match between the content and 
purpose of a qualification and their 
learning goals and aspirations (eg 
whether it is designed to support 
progression to an undergraduate 
course in Finance or Business).

Will qualifications be 
changing?

Some qualifications are being 
redeveloped to meet the technical 
requirements for Applied General 
qualifications. For these, there is a 
grace period in which they must meet 
interim requirements and they will 
then need to meet full requirements 
ready for the 2018 performance 
tables. 

The changes affect different 
vocational qualifications in different 
ways. 

For example, the ifs University 
College Level 3 Certificate and 

Diploma in Financial Studies 
already meet full requirements for 
performance tables due to their 
existing assessment methods and 
standing with Higher Education 
Institutions. This means that teachers 
do not need to prepare for further 
changes. 

Some other qualifications from 
other awarding organisations may 
need to increase external assessment 
or make other changes. 

It is therefore important to know 
what will be happening to the 
specific qualifications that you use 

through awarding organisations’ 
newsletters, extranet messages, 
websites, and regular staff contacts. 
All awarding organisations 
represented in the performance 
tables have been working hard to 
adapt to the reforms and, like the ifs 
University College team, are ready 
to explain qualification features 
and how these fit with the range of 
changes relating to both academic 
and vocational choices for students.

Dr Nicola Mellor  -  Course 
Director, Specialist Professional 
Qualifications & Financial 
Capability,  ifs University College
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The government is reforming 
GCSE, starting with English 
and mathematics which will be 
introduced for first teaching in 
September 2015. Current plans 
are to introduce a new course for 
business studies in September 
2017. If there is to be a new GCSE 
economics course (and this is by 
no means certain) it will also be 
introduced in September 2017.  
Although this may sound a long 
way off, course specifications and 
supporting materials will need to 
be made available by September 
2016. The awarding bodies who 
have an interest in offering a 
GCSE business studies course will 
work together to draw up core 
specifications which will then be 
presented to Ofqual for approval. 
Once the core specifications have 
been agreed, individual awarding 
bodies will develop their own 
syllabuses, assessments and 
supporting materials. Because 
this process can be protracted, 
work will be starting imminently.  
The EBEA has agreed to be 
involved in working with the 
awarding bodies in developing 
the core specifications and 
will possibly be involved with 
individual awarding bodies in 
drawing up courses.  

Ofqual has produced a set of 
guidelines for the new GCSEs. There 
will be a new grading scale of 9 to 
1 (with 9 being the highest grade). 
This presumably means that, until 
all the new GCSEs are in place, the 
A*-E grading will co-exist with the 
new 9-1 scale.  Assessment will be 
at the end of the course and will 
be predominantly by examinations, 
other types of assessment will only 
be used where they are needed to 
test essential skills. The content will 

be made more demanding than 
existing courses. There will be no 
November re-sits other than in maths 
and English. 

It would be helpful to get 
members’ views to help shape the 
new GCSE business studies course.  
Here are some trigger questions you 
might like to consider but any views 
would be gratefully received.

• What is the purpose of 
GCSE business studies? (for 
example, is it to prepare 
students for A level, develop 
their interest in business, 
develop enterprise and 
employability skills?)

• How should the content be 
made more demanding?

• How can we make GCSE 
business studies more 
interesting and engaging?   

• Should there be a strong 
emphasis on enterprise and 
entrepreneurship?

• To what extent should 
the course reflect modern 
business practice, for example 
in relation to accounting 
procedures, HR, use of IT etc? 

• It is highly unlikely that 
Ofqual will allow any other 
form of assessment than 
examinations but should 
there be some element of 
investigation, research, pre-
release case studies etc which 
students have to answer 
questions on in the exam?   

Please email any thoughts/
suggestions to David Butler (EBEA 
Advocacy Group Chair) at  
david.butler@ebea.org.uk by 31st 
March.

David Butler is Chair of the EBEA 
Advocacy group 

GCSE Reforms
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Contents

Keynes – Useful Economics for the 
World Today  
Reviewed by Chris Rodda

Debts, Deficits and Dilemmas: A 
crash course on the financial crisis 
and its aftermath, 
Reviewed by Caroline Loewenstein

The views expressed in reviews 
are those of the reviewers and are 
not necessarily endorsed or shared 
by the EBEA. The EBEA welcomes 
comments on any reviews or 
articles in TBE. Please send your 
comments to office@ebea.org.uk

Keynes – Useful Economics  
for the World Today,  
Peter Temins and David Vines,  
The MIT Press. £17.95

In this very slim volume, Peter 
Temin and David Vines (professors 
at MIT and, Oxford respectively) 
attempt the impossible. They try 
to explain economic thought as it 
was before the era of the Great 
Depression, and the transition 
in Keynes’s thought as he tried 
to find new ways of explaining 
the phenomenon of persistent 
unemployment - something that 
Marshalian economics and the 
quantity theory of money refused 
to countenance, fixated as it was 
on a belief in output as a constant 
and unemployment regulated 
away by movements in prices and 
wages, all in 106 pages.

Furthermore, Temin and Vines 
have sought to explain more than 
Keynes’s work on a closed economy, 
but to highlight his contribution to 
international theory and practice. 
Again the old order of thinking, 
specifically Hume’s ‘price-specie 

flow model’ of international trade 
is outlined and then Keynes’s three 
decade odyssey groping his way 
towards a better explanation, first 
his nascent beliefs in the foolishness 
and perfidy of Clemanceau and Lloyd 
George at Versailles, the problems 
with gold in the 1930s and then of 
balance of payment and currency 
adjustment problems during and after 
the Second World War.

Explaining the three pillars of 
Keynes’ General Theory - how 
investment and savings are 
harmonised, the marginal efficiency 
of capital and liquidity preference in 
just one chapter means taking short 
cuts, which may well challenge the 
general reader and even stretch the 
able Oxbridge candidate. But anyone 
in their first year of an economics 
degree should cope and the rusty 
economics teacher who hasn’t had 
to think about ISLM curves for a 
while will find much in Temin and 
Vines lively and fast-paced account. 
Having ploughed my way through all 
three volumes of Skidelskys’ masterly 
biography of Keynes it was refreshing 
to read a much shorter account that 
helped to draw stands of Keynesian 
theory together and sort out some of 
the paradoxes - for example why at 
certain moments Keynes suggested 
import controls at the same time 
as trying to encourage world trade, 
forcing savings in the war and 
advising against American lending to 
Europe after the first war but being 
himself responsible for negotiating 
the American loans after the second.

In a volume this thin, of necessity, 
as many babies as there is bathwater 
are thrown out. Nearly all pre-
depression economics is summed 
up as Marshalian - nothing is said 
of say, the Marginalists or Austrians 
for example. The Victorian age is 
summed up in a few sentences and 
portrayed as a world of universal 

free trade with everyone on the 
gold standard - nothing of imperial 
preference or actual facts about 
which countries joined the Gold 
Standard and when. Yet a number of 
pages are spared for anecdotes and 
Keynes’ theories were formulated 
in a cosy Cambridge world - and 
in particular the contribution of his 
acolytes. For instance I didn’t know 
that the term ‘Liquidity Trap’ was first 
coined by Dennis Robertson in a 1940 
book review of the General Theory. 
As an economics teacher who began 
his career explaining macroeconomics 
with consumption functions and 
Keynesian cross diagrams, who then 
had to come to terms with the AS/
AD diagrams in the mid 1980s, it was 
interesting to be reminded that these 
latter models originated with Robert 
Solow a decade after Keynes died, 
and which took another 30 odd years 
to turn up in high school texts.

Temin and Vines purpose is 
also to draw parallels between the 
situations in 1919, 1929, 1945 and 
with the world economic crises post 
2008. Central to Keynes’s thought 
from start to finish was a belief that 
world economic health depended 
on developed countries high levels 
of production, income and savings, 
which provide the surplus capital that 
developing countries need. Whether 
it be the problems of German 
reparations in 1919, the failure of 
Gold in the 30s, or international 
indebtedness in 2014 - the 
importance and need for government 
intervention to maintain and manage 
levels of output in the USA, Germany 
and Britain is Keynes’s prescription. 
No truck is held by Keynes, or Temin 
and Vines, with believers in models 
based on theories of flexible wages. 
Sticky prices rule, austerity is useless 
and QE is little better - this is what 
central bankers do because it’s all 
that’s left when interest rates are on 
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the carpet and government refuses 
to use fiscal policy. If you are of an 
Austrian frame of mind this book will 
give you indigestion at best and a 
coronary at worst.

Chris Rodda 
Ampleforth College 

Note from the reviews editor: could 
this book meet the needs of the 
students who recently complained 
that they had had little or no 
exposure to the history of economic 
thought, and therefore had difficulty 
in interpreting the underlying causes 
of the recent financial crisis?

Debts, Deficits and Dilemmas: A 
crash course on the financial crisis 
and its aftermath, introduced by 
Zanny Minton Beddoes,  
Profile Books, RRP £6.99,  
ISBN 978-1-78125-378-6.

This very short book (68 pages 
excluding the index) consists of 
five articles that were previously 
published in the Economist 
as double page briefs from 
September 7th  to October 5th 
2013. The aim of the book is to 
fill a gap in the information easily 
available to teachers and students 
caused by the failure of standard 
textbooks to keep up to date 
with the debates surrounding the 
causes and consequences of the 
2007-8 financial crisis. 

The publication of this book has 
come at a most appropriate time for 
teachers of Economics. For many 
years now, the financial sector has 
not been a major topic in A Level 
Economics specifications largely 
because it was viewed as a difficult 
area for sixteen to eighteen year 
olds to grasp but also because it 
frequently failed to engage many 
students. All that has now had to 

change. Studying the financial sector 
has  become key to trying to make 
sense of what has happened to the 
world economy in the last seven or 
eight years and it  now, once again, 
appears as a major topic in the new 
Economics’ specifications that will be 
taught from September of this year.  
Many teachers are, therefore, in the 
position of  having to teach this area 
in some detail for the first time while 
those who do remember the days 
of teaching credit creation and the 
functions of the Bank of England will 
find little that has stayed the same.

After the introduction this book 
looks at the many contributing causes 
of the financial crisis including the 
role of regulators and central bankers. 
It then examines in some detail  
the role of debt and deleveraging 
before considering the methods that 
central banks have used to stimulate 
growth. The next chapter covers a 
controversial area that students will 
find more familiar – the stimulus 
versus austerity debate. The last 
chapter explains the vital role that 
banks play in the economy and the 
arguments surrounding the various 
approaches to regulating the banking 
sector. All of the debates are covered 
with a truly international perspective 
with the USA, Eurozone and Japan 
each being given at least, if not more, 
consideration as the UK.

Most of the issues in the book are 
explained clearly but while reading 
it, it was difficult to see at whom 
it is aimed. While some terms and 
concepts such as the ‘OECD’ and 
the ‘multiplier’ were explained as 
though the reader had no previous 
experience of the subject, other 
concepts, such as ‘leverage’ and 
‘deleverage’, were hardly explained 
at all. Since the terms ‘leverage’ and 
deleverage’ are used many times 
throughout the book, the failure to 
fully explain them at the beginning 

is bizarre. Generally speaking, the 
language used and the inconsistent 
approach to explaining terms and 
concepts make it inaccessible to all 
but the most gifted and well-read A 
level Economics students. 

The book also fails to look in 
any detail at the impact of the crisis 
and the various policy approaches 
since on workers and households – it 
reads as though the issues are almost 
entirely technical and that the effects 
on human beings are not of any 
great relevance.  The treatment of 
stimulus versus austerity in chapter 
4 makes only passing references 
to unemployment and inequality.  
It seems as though the impact of 
austerity measures on people  should 
not be part of the discussion. Apart 
from the fact that this is an important 
omission, it also contributes to 
making the book a fairly dry read.

Although  probably not a useful 
resource for direct use by students, 
this book should prove of some value 
to teachers preparing for the new 
specifications. The biggest challenge 
for teachers, however, is likely to 
be how to make the study of the 
financial sector comprehensible and 
exciting to students. Some help in this 
direction is available on the members 
only part of the EBEA website in the 
form of a workbook to accompany 
“Debts, Deficits and Dilemmas” 
(described in an article in the 
Autumn 2014 edition of “Teaching 
Business and Economics”). As well 
as providing explanations for many 
of the more difficult to understand 
parts of the book, this workbook 
also has questions that should help 
teachers come up with ideas on how 
to engage students with the subject 
area.

Caroline Loewenstein, formerly 
Head of Economics at Strode’s 
College, Egham.



EBEA Community

SPRING 2015 25

Who’s who at the EBEA
Trustees Officers

Guy Durden - Chair 
guy.durden@ebea.org.uk

Nancy Wall
enwall@aol.com

Paul Widdowson – Secretary
secretary@ebea.org.uk

Helen Beardmore
helen.beardmore@gmail.com

Duncan Cullimore – Treasurer
duncan@varndean.fsnet.co.uk

Gareth Taylor –  
Journal Editor
taylorg@ntlworld.com

Claire Johnson – 
Operations Manager
office@ebea.org.uk
Tel: 01273 467542

 
Vice Presidents

Professor Colin Bamford
Professor John Kay
Professor Patrick Minford
Professor David Myddelton
Jenny Wales
Ian Marcousé

Please visit our website at www.ebea.org.uk

Active members 
interested in becoming  
a trustee.

For an informal discussion 
or for further details, 
please get in touch with 
Claire at the office.
01273 467542
office@ebea.org.uk

WANTED

Keep up-to-date

@ebea

We aim to keep you 
updated more efficiently 
with e-newsletters, key 

information and invoicing, 
mainly by email.

 
To ensure that you are kept 

up to date, please make sure 
that we have your preferred 

email address and that 
you have added us to your 
address book. Our email is  

office@ebea.org.uk
 

Your journal will still be 
posted.



The Reality of Financial Education
A free half-day conference for teachers and educational practitioners 

          Friday 27 March 2015  14:00 - 18:00  British Museum, London

Speakers include:
Adrian Lyons, Her Majesty’s Inspector 
National Lead for Economics, Business 
and Enterprise, Ofsted

David Cruickshank, Chairman, Deloitte 
UK and co-chair of the Education and 
Employers Taskforce Trustees

Mieka Harris, Education Manager for the 
Citi Money Gallery, British Museum

Steve Stillwell, Education Director, pfeg

Iona Bain, Young Money Blog

James Lovell, Sixth Form Network Lead, 
Ark

Nick Seaward, Head of Social Sciences, 
Kemnal Technology College

Matt Bolton, Teaching and Learning 
Specialist, CISI

Book now:
 educationdevelopment@cisi.org +44 20 7645 0714 cisi.org/schoolsandcolleges

Financial education has been embedded within 
the Mathematics and Citizenship Programmes of 

Study since September.
Are there best practice examples of financial 

education delivery?
Where next for financial education?

The conference will explore how you can contextualise financial education 
for your students and how schools can work with external organisations to 

make financial concepts more practical and real. 

Attendees will receive free teaching and learning resources including a copy 
of #yourmoney and resources for Mathematics & Citizenship developed by 

pfeg in conjunction with NatWest and the CISI. 
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The Reality of Financial Education
A free half-day conference for teachers and educational practitioners 

          Friday 27 March 2015  14:00 - 18:00  British Museum, London

Speakers include:
Adrian Lyons, Her Majesty’s Inspector 
National Lead for Economics, Business 
and Enterprise, Ofsted

David Cruickshank, Chairman, Deloitte 
UK and co-chair of the Education and 
Employers Taskforce Trustees

Mieka Harris, Education Manager for the 
Citi Money Gallery, British Museum

Steve Stillwell, Education Director, pfeg

Iona Bain, Young Money Blog

James Lovell, Sixth Form Network Lead, 
Ark

Nick Seaward, Head of Social Sciences, 
Kemnal Technology College

Matt Bolton, Teaching and Learning 
Specialist, CISI

Book now:
 educationdevelopment@cisi.org +44 20 7645 0714 cisi.org/schoolsandcolleges

Financial education has been embedded within 
the Mathematics and Citizenship Programmes of 

Study since September.
Are there best practice examples of financial 

education delivery?
Where next for financial education?

The conference will explore how you can contextualise financial education 
for your students and how schools can work with external organisations to 

make financial concepts more practical and real. 

Attendees will receive free teaching and learning resources including a copy 
of #yourmoney and resources for Mathematics & Citizenship developed by 

pfeg in conjunction with NatWest and the CISI. 

National Enterprising Business 
Studies Conference 

Liverpool John Moores University – 28 April 2015

Conference Fees: Members £35, Non Members £100 which includes membership for 
the remainder of this academic year

This day will be an opportunity to meet schools and organisations with an interest in 
developing business and enterprise education.  Whilst informal, the day will be full and we will 

keep you on the move, with lots of workshops from a variety of presenters.

You can decide on the day which workshops you would like to attend.   
If we can’t accommodate everyone, there will be opportunities to catch up with people 

outside the sessions.   The full programme and booking is available on the website  
under Events and Networking.

.                                     

Bank of England Conference
20 Moorgate, London – 11 June 2015

Conference Fees: Members £35, Non Members £100 which includes membership for 
the next academic year, commencing in September 2015

There will be talks from the Bank of England’s Ian McCafferty and Lyndon Nelson on the 
Current Monetary Policy and Financial Systems and the Bank’s role in Financial Regulation. 

Professor Iain Begg from London School of Economics will also talk on What next for the €uro: 
Crisis over or still bubbling? A fourth speaker is still to be confirmed.

This is a day not to be missed by Economists.

Our programme and booking is available on the website under Events and 
Networking. The programme will be updated when the fourth speaker is confirmed.

Redmonds Building,  
Liverpool John Moores  
University

Bank of England,  
Moorgate, London




