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Message from the Editor

Welcome to the Spring issue of 
Teaching Business and Economics. 

Was there ever a time when the 
outside world provided this much 
help in making your business and 
economics classroom so stimulating? 
Brexit, new Prime Minister and 
economic policy, a stream of 
globalization side effects in the news 
and now, pause for effect – Donald 
Trump. More gripping context for 
students to test their analytical and 
evaluative skills on than you will ever 
need.  If only there were no ‘real 
world’ implications.

In this issue Ian Marcousé looks 
forensically at the new US President’s 
chances of restoring America’s 
economic greatness. Ian looks in 
particular at the drivers of economic 
growth and uses key data to argue 
that the scale of the task is beyond 
even Mr Trump.

With the competitive landscape 
shifting following the recent 
devaluation of the pound Paul Rapley 
considers ‘Where next for Next?’ 
Already faced with brand image and 
other competitive pressures Next 
must decide how to respond to the 
increasing cost of imported garments. 

Message from the Editor Gareth Taylor

Deadline for Contributions to Summer 17 Journal - May 1st 2017

All magazine contributors please note that submissions and materials for 
review should be sent, via e-mail, to the EBEA offi ce, offi ce@ebea.org.uk. 
Please supply fi les including any relevant charts, images, suggestions for 
images, graphs etc. Images should be hi-res where possible. 

 

Teaching Business & Economics
General Editor: Gareth Taylor, Email: taylorg@ntlworld.com 

Materials for review should be sent to Nancy Wall (enwall@aol.com)
or email: offi ce@ebea.org.uk

Front Cover Photograph

See ‘Trumponomics: What’s the 
plan and will it work?” on 
page 16.

A useful guide to topics raised in the 
case study is also provided as well as a 
list of potential questions for students.  

In a previous issue we looked at 
the value of refl ective practice in 
both learning and teaching. Conor 
Johnstone continues this theme by 
providing both background theory 
and useful advice about how to use 
a learning journal in economics to 
help motivate students and overcome 
barriers to their learning.

If you teach GCSE business you will 
be aware that new courses are to 
commence in September 2017.  The 
EBEAs Chair of Advocacy David Butler 
provides an overview of the AQA, 
OCR, Pearson and WJEC qualifi cations 
and some thoughts about factors 
to consider when deciding which 
board would suit your centre best. 
We would love to hear from you if 
you have thoughts to share about the 
new GCSEs. You can contact David on 
davidbutler5@btinternet.com.

In November 2016 Ofsted published 
its much awaited survey report on 
how enterprise and employability 
education can be improved on and 
current barriers overcome. As with 
previous Ofsted reports of vital 
interest to our subject area, Adrian 
has kindly provided a succinct 
summary to aid refl ection of the 
potential role subject departments 
and staff can play in enhancing 
provision.

I’m always on the lookout for real-

world projects that really get students 
engaged and engender deep learning. 
Frannie Miller’s Charter Cities project 
idea is a great example you might 
like to try. Students are charged with 
proposing the development of a new 
city in a region in need of economic 
development and hopefully en route 
thinking carefully about different 
sources of economic growth.

Every year students and parents 
try to decide on whether to take 
the academic or vocational route 
in business. Beverley Lockett who 
has recent experience of teaching 
both, shares her thoughts about the 
different pathways and provides some 
invaluable advice for teachers new to 
vocational business.

And fi nally, do you often wonder 
about the thought processes other 
teachers use when planning learning 
activities? Jade Slater explains her 
constructivist approach to teaching 
students about demand. Is this how 
you do it?

You’ll fi nd a raft of excellent 
resource reviews in this issue 
including a review of the thought 
provoking ‘Econocracy’, a move by 
undergraduate students to debunk 
current economics! A must read.

Gareth

Gareth can be contacted at 
taylorg@ntlworld.com 
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Case Study: Where Next for Next?

Paul Rapley looks at the strategic 
options facing Next and the initial 
impact of Brexit on the retailer’s 
competitive position. You will 
also fi nd �u seful guidance at the 
end on using the case study in 
your classroom.

It’s been a wobbly couple of years 
for retail, with consumers, businesses 
and analysts all uncertain about the 
future direction of the economy.  The 
impact of Brexit, political change 
and market turmoil all added fuel to 
the considerable angst which was 
driving fi nancial markets. The good 
news, however, is that consumers 
have put aside these worries and 
are still spending. In supermarkets 
Morrisons reported their strongest 
Christmas sales for 7 years and even 
Sainsburys, which has struggled in 
the face of increasing competition, 
reported a 0.1% increase in sales 
against analysts prediction of a 0.8% 
fall. In clothing  and homeware 
even troubled Marks and Spencer 
reported increases in sales in clothing 
and homeware of 2.3% while John 
Lewis, Debenhams, and Ted Baker 
also reported sales growth. Primark, 
JD Sports and Supergroup (which 
owns Superdry) saw like-for-like sales 
up by over 15% over the Christmas 
period. 

Against what was a fairly positive 
picture high street giant Next stood 
out as one of the biggest losers 
of the Christmas period. On 4th 
January shares dived 9% as the 
retailer reported falling sales and 
warned the coming year would be 
challenging. Sales of non-discounted 
items fell by 0.4% in the period to 
24th December, and annual profi ts 
only just fell within the range of 
expectations at £792m against a 
forecast range of £785m to £825m). 

With so many big name high street 
companies and supermarkets 
reporting healthy sales, what went 
wrong at Next? This article looks at 
the internal constraints and external 

pressures which contributed the 
problems and asks whether a change 
of strategic focus is necessary or even 
possible. Basically, what’s next for 
Next?

Company History

IN 1864 J. Hepworth & Son was 
established in Leeds as a gentleman’s 
tailor and continued without major 
change until 1981 when they bought 
Kendalls rainwear shops to develop 
a womenswear group of stores 
called Next. By July 1982 there were 
70 womenswear stores in the UK, 
followed by 52 menswear stores 
the following year. The fi rst mixed 
department store opened in 1984 
and over the next few years the 
product range expanded to home-
wear and children’s wear. 

The most signifi cant strategic change 
was the launch of the iconic ‘Next 
Directory’ in 1988 under a brand 
strategy of ‘One Brand: Two Ways 
of Shopping’. The strategy quickly 
became ‘One Brand: Three Ways of 
Shopping’ as the company embraced 
the internet as a retail channel. By 
2015 the company (now 35 years 
old) had 546 stores and traded online 
and in store in over 70 countries 
worldwide. 

We can apply Ansoff’s Matrix to the 
development of Next Plc. Using this 
model, it is possible to see they have 

Figure 1 High street Christmas sales have looked healthy this year. Has Next 
lost out?
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developed strategies in each area, 
except perhaps the riskiest option, 
diversifi cation. By developing and 
expanding ranges within each of 
their core markets and regularly 
changing product lines they are 
concentrating on their traditional 
market (market penetration). By 
expanding both physically and online 
they are introducing their products 
to new users (market development) 
and by expanding their portfolio 
but selling to existing customers 
as a whole ‘lifestyle’ package they 
are following a strategy of product 
development. 

The Product Mix

Essentially, the product portfolio at 
Next can be divided into clothing 
and household. However within 
these broad categories are more sub 
groups, as shown in the table below. 

As you can see, this is a large range 
of product areas which can be 
further divided into sub-groups. 
Having such a large product range 
benefi ts Next because it gives them 
the largest possible target market 
from which to attract customers, but 
at the same time presents multiple 
challenges. Whilst ‘Girls 0m to 2yr’ 
is a fairly precise group where the 

customer is clearly not the end user, 
‘Menswear’ has to cover all ages and 
tastes from 16 onwards. The physical 
location of Next in high profi le, high 
price retail units means maintaining 
a large volume of sales is crucial, 
but they then face the dilemma of 
how much fl oor space to dedicate 
to each group. It is clearly a diffi cult 
balancing act. Add to that the fact 

that a large proportion of their stock 
is made up of seasonal fashion which 
needs completely replenishing several 
times a year, and you can see the 
operational and logistical conundrum 
the company continually faces. If 
Next fails to keep up with the times, 
they will suffer a downturn which is 
hard to bounce back from. 

One interesting strategy Next Plc 

follow is the mix of high profi le 
fashion brands and own label items. 
From Abercrombie and Fitch to 
UGG boots their website features a 
huge number of brands alongside 
their own products. Clearly this is a 
strategic decision where customers 
have the widest possible choice 
and Next portray themselves as a 
‘one stop fashion shop’, but there 
needs to be a signifi cant reason why 
someone would buy, for example, a 
Ted Baker shirt from Next rather than 
a Ted Baker shirt from Ted Baker. 
Very few of these branded products, 
however, are sold in the physical 
stores. Not only does Next have 
a fi nite amount of fl oor space to 
display products, but you can assume 
the profi t margins on own label 
products are considerably higher than 
branded products and if Next stocked 
too many ‘labels’ then their own 
brand would not have the strength 
to maintain their sales level. 

Against a backdrop of competitive 
pressure and economic uncertainty 

Next Plc needs a clear strategy to 
weather the storm, but the precise 
strategy is diffi cult to identify. Using 
the ‘Generic Strategies’ model put 
forward by Michael Porter we can 
suggest that Next do not aim to 
be the most competitively priced 
retailer, but neither do they have the 
exclusivity to be high priced. Perhaps 
the multiple channel approach is 

Homeware Furniture Menswear Womenswear

Girls 0m-2yr Boys 0m-2yr Girls 3m-6yr Boys 3m-6yr

Girls 3yr-16yr Boys 3yr-16yr Flowers Footwear

Figure 3 Porter’s Generic Strategies

Figure 2 Ansoff’s Matrix Products
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a differentiation strategy, as is the 
multi-channel method of achieving 
sales. Overall it seems that Next Plc 
maintain faith in their brand strength, 
developed over many years which 
promotes Next as a ‘lifestyle’ rather 
than as a ‘product’ but to some 
extent I fi nd myself asking ‘Who is 
their customer?’ and ‘Why should 
they shop there?’ This is supported 
by Neil Wilson of ETX Capital who 
said “The brand is struggling for 
relevancy and risks going the way of 
Marks and Spencer on the clothing 
front, appealing to an ever-narrower 
customer base.”

The Brexit Question, PeD and 
Strategic Choice

The company said “The year ahead 
looks set to be another challenging 
year; therefore we are preparing 
the company for tougher times.” 
It added that the price of clothing 
could rise by ‘no more than 5%’ 
following the fall in the value of the 
pound last year and that this would 
depress sales revenue by around 
0.5%. By looking at this estimate 
and applying the Price Elasticity of 
Demand formula we can learn a lot 
about how they view their brand. 

The PED for a product is given by the 
formula  

% change in quantity demanded

% change in price

In this case the formula would be 
0.5% / 5% = 0.1. This suggests they 
view the product as extremely price 
inelastic and think brand strength 
and customer loyalty are strong 
enough to accept price rises. Unlike 
a lot of retailers, Next did not have 
a sales promotion before Christmas. 
Kirsty McGregor of Drapers magazine 
said “Next took a gamble on keeping 
their sales full price in the run-up to 
Christmas, it’s what they usually do, 
and they try to use the sales to get 
people into the shops afterwards.” It 
was a strategy that did not pay off. 

Using the fall in the value of the 
pound as a potential reason for 
poor performance carries weight, 
but just because costs are rising it 
does not automatically follow that 
prices will rise, but it does indicate 
the company’s approach to satisfying 
shareholders. If we assume that the 
pound depreciates, causing the cost 
of imports to rise, the fi rm has a 
number of options:-

1. Raise the prices in line with the 

increase in costs. This maintains 
the profi t margin per unit 
and should lead to little or no 
change in profi ts, thus keeping 
shareholders happy. This is only 
achievable if demand for the 
product is not sensitive to price 
changes.

2. Keep the price the same which 
means accepting less profi t per 
unit. This is a more competitive 
strategy which could lead to 
more sales, especially if rival 
companies are raising their 
prices. However this could 
potentially lead to lower short 
term profi ts, which might 
unsettle investors and put 
downward pressure on the share 
price. 

Sensitivity Analysis and the 
Importance of Shareholders

The announcement of a diffi cult 
trading period clearly caused concern 
amongst shareholders, with the 
share value falling by £4.35 a share 
to £43.35 by mid morning on the 
day of the press statement. This 
is shown in fi gure 4. As the stock 
market opened and Next Plc release 
their fi gures you can see a distinct 
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fall in the share value. This is a 
problem all public limited companies 
face and highlights the problem of 
short-termism amongst shareholders. 
Looking at the data investors clearly 
reacted to the news of falling profi ts 
and sold their shares as soon as 
possible. As other shareholders see 
the value of their investment falling 
they too sell their shares which 
causes further downward pressure. 
This surge in selling happens very 
quickly as you can see until investors 
start to see upside potential (shortly 
after 8am) and start buying again, 
thereby pushing prices back up. 
If you look at the majority of 
companies whose shares are traded 
on the stock exchange you will see 
this pattern repeated, where there 
is an early reaction to an event 
followed by eventual stabilisation. 
This happens almost irrespective 
of the company in question and 
is simply the process of investors 
spotting opportunities or reacting 
to threats. Next Plc will have known 
this and factored in the potential 
impact on the value of the company 
as a result of their press release. In 
fact, when predicting a further fall 
in profi ts for next year of between 

£680m and £780m they still said 
they were “well placed to weather 
a downturn in consumer demand” 
thereby placing some of the blame, 
at least, on external conditions. 

To try and mitigate against these 
pressures, rather than giving a 
precise measurement of their future 
expectations, Next Plc forecasts 
a range of possibilities. By using 
sensitivity analysis they are able 
to look at a range of outcomes 
depending on whether conditions are 
better, worse, or as expected. Next 
Plc said that it was budgeting for 
full-price sales growth for the next 
year to be between a fall of 4.5% 
and a rise of 1.5%. Even if sales were 
exactly in the middle of this range it 
would point to a fall of 1.5%.

Overall

Next Plc faces some diffi cult decisions 
in the near future. Is the multi 
channel approach of high street, 
out of town, internet and directory 
sustainable in the face of competition 
from both internet companies and 
physical stores? Is the brand strong 
enough to survive both economic 
uncertainty and an increasingly brand 
conscious market place? What effect 

would a major change in strategy 
have on shareholder confi dence? 
Are they, in fact, limited in their 
actions by the fear of a falling share 
price? How important is economic 
uncertainty, or are their deeper rooter 
problems?

Neil Wilson, senior market analyst at 
ETX Capital said “The simple problem 
is that Next is underperforming the 
market. UK retail sales have held up 
in the months following the Brexit 
vote but Next has suffered. It’s been 
suffering for a while and needs a 
turnaround plan.”

With a global presence and 
diverse product range it’s almost 
unimaginable that Next will 
disappear from our high streets, but 
what is the way forward? Should the 
company batten down the hatches 
and retrench until the market is 
more certain? Should they adopt a 
narrower focus or follow a high risk 
growth strategy? Only time will tell. 
What does seem to be certain is that 
doing nothing is no longer an option. 

Figure 4 Next share trading on the day of the press release



Business

TEACHING BUSINESS & ECONOMICS8

Where Next For Next? - Classroom Focus

Focus on….AO1 – Knowledge Focus on…AO2 - Application

• Price Elasticity of demand

• Porter’s Generic Strategies

• Ansoff’s Matrix

• Branding

• Stock Control and Product Life Cycles

• Exchange rates

• Boston Matrix (portfolio analysis)

• Sensitivity analysis. 

• Response to new technology

• Strategy in light of increasing competition

• Knowledge of target market and changes in 
demographic

• Organic versus inorganic growth as a strategy 
for Next Plc

• Look at Next in relation to their competitors. 
Who is their competition and how do they 
compete?

Focus on…AO3 – Analysis Focus on…AO4 - Evaluation

• Change of pricing in relation to increasing 
costs

• By introducing overseas stores Next Plc has 
reduced exposure to economic problems in 
one country

• What effect does reliance on widely publicised 
sales have on the cash fl ow?

• How has the company been affected by 
introducing multiple sales channels?

• To what extent is the strategy infl uenced by 
the need to satisfy shareholder wants?

• Does the company have a clear brand strategy?

• Why has Next Plc done less well that their 
other high profi le high street retailers?

• To what extent has the strategy been driven 
by internal strengths rather than external 
opportunities?

• What should next do? Is a single strategy 
enough? Should they diversify, retrench, 
rebrand, or even exit the market?

 Further work

• Look at the history of Next Plc. Explain the steps the company has taken to widen their target market 
as the company has grown. 

• Look at the fi nancial results for the company over the last three years. Comment on profi tability, 
liquidity and effi ciency. Should Next Plc be worried?

• Visit your local town centre and research the retail market. Find examples of price and non-price 
competition and explain how and why the different strategies you see are linked to the type of 
business and competitiveness of the market. 
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New GCSE courses in business are 
to be introduced in England from 
September 2017, with the fi rst 
assessments taking place in 2019. 
Specifi cations from AQA, OCR , 
Pearson and WJEC (Eduqas) have 
all been approved by Ofqual and 
are available on their websites, 
together with a range of support 
material, including sample 
examination papers. The GCSEs 
will be assessed using the new 
1-9 grading system.  In Wales, 
the WJEC has also produced draft 
specifi cations for the new Welsh 
business  GCSE, which is intended 
be taught from September 2017.  

So, assuming you want to 
teach a GCSE business course 
in your school or college, how 
do you go about choosing the 
qualifi cation that best suits 
your students?

• The content of each GCSE is 
very similar as it has to meet the 
criteria laid down by the DfE. 
There are minor variation in 
the details of the specifi cations 
and in the way the content is 
organised. There is variation 
too in the focus of the different 
specifi cations, for example on 
their emphasis on enterprise or 
decision making. However, these 
differences are less apparent 
in the sample examination 
questions provided. While the 
awarding bodies have needed 
to include new content in their 
specifi cations, all emphasise 
that the structure and approach 
of the new courses follow the 
current GCSEs as closely as 
possible to facilitate continuity.   

• The main additions to the 
content (depending on which 
awarding body you are 
currently using) are in the use 
of digital media and technology,  
fi nancial calculations and 
interdependence both within and 
between businesses, including 

globalisation. Some economics 
content has been removed 
to avoid overlap with GCSE 
economics. 

•  The DfE and Ofqual have laid 
down tight guidelines for the 
assessment of the new GCSEs. 
All specifi cations must include 
the opportunity for extended 
writing and have a minimum of 
10% of the marks allocated to 
numeracy. The weighting of the 
assessment objectives has also 
been laid down by Ofqual. 

• All of this means there is little 
scope for variation between 
the specifi cations. All are 
assessed through two written 
examinations, although the total 
examination time varies from 
three hours (OCR and Pearson) 
to three and a half hours (AQA 
and WJEC). All, apart from 
WJEC, use multiple choice 
questions and all include a range 
of short answer, data response 
questions and questions 
requiring longer answers. 
Candidates are not given any 
choice of questions.  A quick 
scan of the sample examination 
papers reveals a great deal of 
similarity in the nature of the 
questions used by the different 
awarding bodies. 

• All the awarding bodies were 
required to produce sample 
examination papers and mark 

schemes in order to obtain 
approval and these are available 
on their websites. They are also 
promising a range of additional 
support materials, training 
courses and different forms of 
on-line support. Because the 
specifi cations were only given 
fi nal approval by Ofqual in 
the summer of 2016, it is still 
early days for all of this support 
to be in place and it is worth 
regularly checking the awarding 
body websites for updates. 
The similarities between the 
new courses and the existing 
specifi cations means that authors 
are likely to update current 
textbooks to encompass the 
additional content, rather than 
producing completely new ones. 

• Given the similarity between the 
specifi cations produced by the 
awarding bodies and their desire 
to provide as much continuity 
as possible with the current 
qualifi cations, there seems little 
incentive for schools and colleges 
to switch courses, provided they 
are happy with their course and 
the associated level of support. 
However, the introduction of 
these new courses does provide 
the opportunity for teachers 
to take a fresh look at the 
different alternatives, even if 
the differences are only ones of 
subtle variation.

Choosing A New GCSE Business Course
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Awarding
Body Focus Content structure Assessment

AQA Practical application of 
business concepts.

1. Business in the real world

2. Infl uences on business

3. Business operations

4. HR

5. Marketing

6. Finance

Paper 1 topics 1-4
1.45hrs.

Paper 2 topics 1, 2, 5 & 6  
1.45 hrs

Both papers have 3 sections. 
Combination of multiple choice, 
short answer, extended writing, case 
studies, data response 

OCR Emphasis on developing 
the business and 
entrepreneurial skills to 
explore decision making 
in business using real 
examples.

7. Business activity

8. Marketing

9. People

10. Operations

11. Finance

12. Infl uences on business

13. Interdependent nature of 
business

Paper 1 topics 1-3 
1.30 hrs.

Paper 2 topics 5-7
1.30 hrs.

Both papers use multiple choice, 
questions requiring short, medium 
and extended answers. Use of 
stimulus material drawing on real 
world examples. 

Pearson Development of 
commercially minded and 
enterprising students. 
Emphasis on decision-
making  in the real world

Investigating small businesses: 
enterprise & entrepreneurship; 
spotting a business opportunity; 
putting a business idea into 
practice; making the business 
effective; understanding 
external infl uences.

Building a business:  growing 
the business; marketing 
decisions; operation decisions; 
fi nancial decisions; HR decisions 

Paper 1 Investigating small businesses
1.30 hrs  

Paper 2 Building a business
1.30 hrs 

Both papers use a combination 
of multiple choice, calculations, 
extended writing.

WJEC 
(Eduqas)

Development of 
commercially minded, 
enterprising and 
critically aware students. 
Investigation and analysis of 
real business opportunities 
and issues

• Business activity

• Infl uences on business

• Business operations

• Finance

• Marketing

• HR

Paper 1 Business dynamics 
2 hrs (62.5% of marks). Short answer 
& structured questions based on 
stimulus material covering all subject 
content.

Paper 2 Business considerations. 
1.30 hrs (37.5% of marks). Data 
response covering all subject content.  

Summary of GCSE qualifi cations offered by AQA, OCR, Pearson and WJEC

What are your views?

The EBEA’s Advocacy Group is keen 
to get members reacti ons to the 
new GCSEs in business. If you have 
already selected a course, it would 
be helpful to know why you chose 
that parti cular awarding body. It 

would also be useful to know if you 
have decided to introduce GCSE 
business for the fi rst ti me or have 
perhaps decided not to conti nue 
with it and the reasons for these 
decisions. Finally, it would be 
helpful to know if there are any 
areas in which you feel the EBEA 

might support you in running the 
new course.  All comments will 
be gratefully received and should 
be sent to David Butler, Chair of 
Advocacy davidbutler5@btinternet.
com.  

David Butler
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Schools should be doing more 
to prepare young people for 
the world of work

Adrian Lyons, Ofsted’s National 
Lead for Economics, Business 
and Enterprise provides a 
summary of Ofsted’s survey 
report: Getting Ready for Work.

Sir Michael Wilshall said that ‘the 
question of how successfully our 
school system is preparing young 
people for the world of work has 
never been more important. The 
future success and prosperity of 
the UK in a post-Brexit world will 
increasingly depend on our ability 
to harness home-grown talent 
and encourage young people’s 
creativity and innovation. That 
means ensuring that pupils from all 
backgrounds are provided with an 
education that prepares them well 
for the next stage of their lives, be 
that higher or further education, 
entering employment or setting up 
their own business.’ 

It is against this backdrop that 
Ofsted’s survey report, Getting 
ready for work, published in 
November 2016, provides important 
insight into how enterprise 
education in schools can be 
improved and the barriers to be 
overcome. 

The report examines how secondary 
schools are preparing young 
people for the world of work 
through enterprise education and 
work-related learning. It looks at 
how schools engage with local 
businesses and how they promote 
apprenticeship programmes.

Is enterprise education a 
priority?

Previous Ofsted reports have 
identifi ed good, age-appropriate 
enterprise education in primary 
schools.  However, only four of 
the 40 secondary schools visited 
for last year’s survey were found 

to have developed an effective 
way of delivering this aspect 
of the curriculum, despite the 
government’s commitment to take 
forward the recommendations 
made in Lord Young’s 2014 report.

Leaders and governors in these 
four schools had made a strategic 
decision to offer enterprise 
education that meets the needs 
of both their pupils and the local 
economy. A common thread 
among these schools was their 
ability to evaluate and monitor 
pupils’ achievement, assessing 
and refl ecting on their progress in 
developing employability skills over 
time. This was especially useful 
for identifying pupils who were 
falling short on specifi c areas of 
knowledge or expertise, allowing 
leaders to intervene and help them 
catch up. For example, one of the 
four schools used information from 
its pupils’ records of achievement to 
match them to upcoming enterprise 
events that would be useful for 
them to attend, based on their 
individual needs.

These schools used accredited 
award schemes to verify and 
evaluate pupils’ achievement. 
Checks on the ability of teachers 
to effectively deliver the curriculum 
were also considered a priority 
by senior leaders. In one school, 
the embedding of enterprise and 
employability skills was integral 
to staff members’ continuing 
professional development.

The biggest weakness across the 
schools visited for Ofsted’s survey 
was a lack of coherence in planning 
enterprise education and a failure 
to identify what pupils should learn 
and be able to do as a result of 
the teaching. Pupils frequently said 
that their experience of enterprise 
and the world of work tended to 
be a series of one-off events that 
lacked any sense of progression. 
Leaders were also unclear 

about the knowledge, skills and 
understanding they expected pupils 
to gain from these events. In 32 of 
the 40 schools visited, there was 
no monitoring to check whether 
opportunities to gain enterprise 
knowledge or employability skills 
were taken up by different groups 
of pupils.

In the schools where there was 
little focus on enterprise learning, 
school leaders were mainly 
concerned about exam outcomes. 
The development of enterprise was 
often seen as potentially distracting 
from delivering improvements in 
attainment. Schools also frequently 
cited pressures on fi nance and 
curriculum time as reasons for not 
prioritising enterprise education.

Where schools showed a real 
commitment to delivering enterprise 
education, pupils were able to gain 
business and fi nancial knowledge, 
understand basic management 
information techniques and develop 
leadership skills. All of which will 
stand them in good stead for the 
world of work. However, in many of 
the other schools visited, enterprise 
education had not been established, 
or was in its infancy. 

The importance of work 
experience for all pupils

National and local employers have 
suggested that a lack of work-
related learning is a major barrier to 
young people gaining employment.

Ofsted’s survey collected evidence 
from 109 secondary school 
inspection reports to gauge 
whether schools are providing 
appropriate work experience for 
pupils. Among these reports, 63 
schools were noted as having made 
work experience as an expectation 
for all pupils at key stage 4. In 
these schools, work experience 
was regarded as important to 
developing pupils’ personal skills, 
building their confi dence and 

Enterprise and Employability Education
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Pupils who have access to quality work experience benefi t from exposure to 
real life careers

self-esteem and broadening their 
horizons.

In schools that did not offer work 
experience at key stage 4, leaders 
typically indicated that high costs 
and a lack of resources were the 
main barriers, particularly in rural 
and isolated areas where fi nding 
appropriate placements for pupils 
was diffi cult.

Several school leaders said they 
were reluctant to give up teaching 
time to allow all key stage 4 pupils 
to undertake work experience. This 
was linked to the perceived limited 
value these schools attached to 
work experience, and the notion 
that time spent on enterprise 
activities rather than examined 
subjects was wasteful.

Some schools offered work 
experience to just a small group 
of pupils, often selected on the 
basis that they did not achieve 
well in academic subjects. Where 
this was the case, school leaders 
frequently suggested that arranging 
work experience for all pupils 
was too time-consuming and 
impractical to administer on a large 
scale. For example, completing 
health and safety checks on each 
potential employer had become a 
particular barrier for a few schools. 
Other schools prioritised their 
resources to enable this to happen, 
sometimes contracting the work 
out to specialists. However, it was 
frequently raised in the survey 
that this work used to be centrally 
organised, but is now a separate 
task and cost for the school, among 
other competing fi nancial pressures 
and priorities.

In some schools, pupils were 
required to fi nd their own work 
placements. In one such school, it 
was argued that this encouraged 
‘independence and resilience’. 
However, while this may be true to 
a certain extent, it also reinforces 
advantages for those pupils whose 
parents have good connections in 
industry or business. For example, 
some pupils enjoyed such exciting 

opportunities as spending time in 
a district attorney’s offi ce in the 
United States, or working in a major 
fi nancial business in the City of 
London, arranged through family 
contacts. 

Pupils who have access to quality 
work experience benefi t from 
exposure to real life careers. 
Their next steps in education and 
their future career choices are 
often shaped by these practical 
experiences. In some cases, not 
enjoying a particular experience was 
just as important in guiding a pupil’s 
career choices as enjoying it. 

Employer engagement

A survey by the British Chamber of 
Commerce (BCC) found that while 
more than three quarters of fi rms 
believe a lack of work experience is 
the main reason young people are 
unprepared for employment, over 
half of businesses say they do not 
work with schools to offer work-
experience placements. The reasons 
given included cost and time, too 
much school administration and a 
lack of information.

The BCC report also found 
employers were critical of schools 
that approached them without a 
clear agenda or objectives. When 
schools lacked clarity about the 

time commitment they needed 
from businesses, employers were 
less likely to agree to work with 
them. Employers reported that any 
approach was more likely to be 
successful if the school asked them 
to agree a specifi c time-limited 
involvement.

As part of Ofsted’s survey, 
inspectors conducted focus groups 
with employers who were keen 
to work with schools. For some 
businesses that were working with 
the schools visited by inspectors, it 
was about helping to secure their 
own future workforce. Others had 
altruistic motives or were keen 
to meet their corporate social 
responsibility objectives. 

From the focus groups, it was 
concluded that schools and 
employers work together most 
successfully when it was a key 
strategic priority for leaders and 
governors, where a non-teaching 
member of staff had time to make 
the contacts, and when there was 
an obvious mutual benefi t.

The Nelson Thomlinson School 
in Cumbria is one school that 
has built a mutually benefi cial 
relationship with a local business. 
The school works with Innovia Films 
Ltd – a global company producing 
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cellophane and other packaging. 
It is a major employer in the local 
area, with other production sites in 
the UK, as well as the USA, Belgium 
and Australia. The human resources 
manager of its Cumbrian plant at 
Wigton views the relationship with 
Nelson Thomlinson as essential 
to the survival of the local plant, 
not just a ‘nice to have’ corporate 
responsibility scheme. As a globally 
successful company, Innovia Films 
has to recruit the fi nest people at 
every level in the business to remain 
competitive. Based in this relatively 
isolated part of the UK, it must 
employ people who are committed 
to the community as well as to 
the company. So it endeavours 
to recruit locally, and in order to 
do so successfully, it nurtures and 
values its relationship with the 
school. Having Nelson Thomlinson’s 
leadership on board is crucial to 
the success of this relationship. 
Meetings between the company’s 
human resources manager and 
the school’s deputy headteacher 
take place every half term. This 
enables the relationship to adapt 
and develop. The company provides 
work experience for approximately 
40 students every year, offering 
placements in electrical and 
mechanical engineering, research 
and development, IT/IS, and 
overseas sales and administration. 

However, Ofsted’s report found 
that good relationships with local 
businesses tended to depend on 
the personal contacts of teachers 
and leaders in individual schools. 
One school located in an area of 
economic disadvantage identifi ed 
that the lack of contacts available 
to them directly was a major 
barrier. However, the school was 
able to overcome this problem by 
developing an effective partnership 
with a local independent school 
to share their contacts. But not all 
schools will have this option.

A school’s location can be a barrier 
for engaging with local employers. 
In schools that are geographically 
isolated, with a relatively narrow 

local employment base, providing 
work experience is generally a 
challenge. 

Promotion of apprenticeships

The government is looking 
increasingly at apprenticeships 
to provide a trusted and reliable 
route into work. Over half of the 
40 schools visited by Ofsted were 
good or outstanding in terms 
of promoting apprenticeships. 
However, how they did this varied 
from school to school. Some 
encouraged all pupils to consider 
vocational and technical courses, 
while others only steered lower-
ability or lower-attaining pupils 
towards these routes.

Ofsted’s report found that despite 
schools reporting an increased 
interest in apprenticeships among 
18-year-olds, most pupils wanted to 
go to university. 

Many pupils leaving Year 11, in the 
schools visited, showed little interest 
in apprenticeships, irrespective of 
how well they were promoted by 
the school. While there are clear 
economic incentives to pursue an 
apprenticeship at age 18, this is 
not the case at 16. Indeed, in three 
of the schools visited by Ofsted, 
leaders provided examples of 
pupils who had successfully been 
recruited to an apprenticeship 
position but who found they were 
unable to take it up due to family 
pressure. Head teachers in a few 
of these schools said that parents 
had a clear preference for academic 
study, regardless of their child’s 
abilities or interests, and considered 
technical and vocational courses 
and apprenticeships to be the poor 
relation of A-levels and university.  

The perception of apprenticeships 

as a more appropriate route for 
less-able pupils was also a common 
view among pupils themselves. 
One school informed inspectors 
that the majority of its pupils 
said an apprenticeship would be 
unacceptable to them. And pupils 
in four schools said their parents 
would have a negative view of them 
enrolling in such a programme. 

For some pupils fi nancial concerns 
also prevented them from taking 
up an apprenticeship. One pupil 
surveyed referred to apprenticeships 
as ‘cheap labour’. Often, 
disadvantaged pupils believed they 
would lose their family benefi ts if 
they took up an apprenticeship. For 
these pupils, their part-time job paid 
more than an apprenticeship could 
offer. And for many pupils living in 
rural areas, an apprenticeship would 
not pay them enough to cover the 
cost of transport.

Bridging the skills gap 

One of the ways to bridge the 
country’s skills gap and narrow the 
social divide is to ensure all young 
people have equal access to the 
work-related knowledge that will 
guide and prepare them for the 
next stage of their lives.

The importance of schools helping 
young people gain this practical 
work experience that can support 
them in making informed career 
choices cannot be overstated. It is 
vital that schools work effectively 
with local businesses to offer pupils 
the opportunity to understand and 
learn from a working environment. 
This will help harness home-grown 
talent and boost young people’s 
employability, thus creating a 
skilled and knowledgeable future 
workforce that will ensure the UK 
economy can compete globally. 

Adrian Lyons is Ofsted’s National 
Lead for Economics, Business 
and Enterprise.
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Every year students and parents 
try to decide on whether to take 
the academic or vocational route 
in business. Beverley Lockett who 
has recent experience of teaching 
both, shares her thoughts about 
the different pathways and 
provides some invaluable advice 
for teachers new to vocational 
business.

One important factor in deciding 
which option to choose is motivation. 
With A Levels, students need a 
maturity of motivation. They have to 
have an intrinsic motivation which 
allows them to keep their eyes on the 
long term - normally university. They 
need be able to delay gratifi cation 
as they have to wait two years for 
the fi nal result. Successful A Level 
students have a tenacity to keep 
going, gathering more knowledge 
and being able to develop their 
analytical style as they go along, 
building up each layer of new 
knowledge.

The typical vocational student lacks 
this maturity at the stage of choosing 
which qualifi cation to do, but it can 
be developed over the two year 

program. Vocational students have 
a more extrinsic motivation - they 
need constant small goals or ticks 
off towards their ultimate goal. They 
frequently can not comprehend 
going to University at 16 and need 
some outside markers to prove they 
are capable. They have more short-
term goals and achieving grades 
throughout the two years they begin 
to get a picture of their ability and 
ultimate ambitions.

All of this discussion should only 
confi rm that the vocational route is 
by no means the ‘easy’ one - it takes 
some doing to produce good quality 
work (sometimes within weeks of 
starting the course) consistently for 
two years. An A level student can 
take two years to build up to the 
high grade standard, a vocational 
student has to do it almost from 
the out-set! Many of my students 
over the years have come to the 
vocational route after not doing very 
well at AS levels, they have told me 
time again how hard the vocational 
route is - much harder than they 
initially imagined.

A levels are designed to build 

knowledge up and to keep using 
the knowledge so that it is truly 
embedded and then tested. 
Vocational is slightly different in 
that students learn something, 
then complete an assignment on 
it. How can teachers ensure that 
once learnt the knowledge can still 
be recalled and used? The key is 
designing the course with the right 
combination of units in it. Many of 
the specialist units are designed to 
be completed after the core units. 
Deliver the core units, then choose 
specialist units which can use that 
information for the second year. As 
an example, I teach marketing (on 
the 2010 BTEC specifi cation) and 
Unit 3 Understanding Marketing 
compliments Unit 9 Creative Product 
Promotion, which also compliments 
Unit 29 Understanding Retail 
which compliments Unit 10 Market 
Research and Unit 12 Internet 
Marketing. All draw on similar 
information which students are using 
throughout the two year course.

Once you get your students onto 
the correct course for them, how 
can you ensure that the vocational 
route is challenging and appropriate? 

A Level or Vocational Business?

???????????????????????????????????????????????????????????????
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Choose the right units, have as 
broad a spread of units as your 
department will allow - there are 
units on economics, law, accounts, 
management, marketing etc. This 
means that if you are offering the 
extended diploma (equivalent to 
3 A Levels) the students will still 
develop a broad knowledge base so 
that when they progress they will 
probably be better informed than A 
level students!

Your assignments are key to 
delivering a good quality course, 
they need to be vocational in their 
scenarios - think creatively here, 
avoid the temptation to revert 
to reports for assessment all the 
time! Try not to use the standard 
businesses all the time - students 
get very bored of investigating 
supermarkets, Coca Cola or Pizza Hut 
all the time! Think about the type of 
businesses that are in your area and 
try to engage with them. A good 
guest speaker or visit is invaluable in 
setting the scenes.

Just like an A level student, 
vocational ones need to know what 
‘success looks like’. You would teach 
A level students about de-coding 
questions and realising what needs 
to be produced for the examiner for 
the different grades. Do the same 
with the vocational students - this is 
particularly important for fi rst years 
who are learning how to ‘read’ the 

assignment briefs. I share exemplars 
with my students. Although i do 
safe guard the information by 
photocopying past students work 
onto coloured paper and numbering 
each copy. That way i can keep track 
of a class full and no body can slip 
one into the bag to copy! We also 
change the businesses or products 
most years so that work is different 
from year to year. I give out the 
coloured exemplars with ‘top trump 
assessment cards’ I have created and 
the students have to grade the work 
out of ten for spelling, punctuation, 
knowledge and fi nally decide a 
grade. I then get them to do it again 
with another piece of work - usually 
the bad one fi rst and then the good 
one. They then compare and say 
what grades they would give them 
and ultimately why the second one 
is better. This normally gives them 
an idea of how to approach a piece 
of work and enables my students to 
be producing distinction grade work 
within weeks of starting the course 
- remember an A level student can 
take two years to get to this point!

When writing your assignments it 
is best if you integrate the higher 
grades so that a separate piece of 
work is not needed. This improves 
your students writing techniques 
early on in the course as they realise 
that merits are passes with more 
depth, more discussions etc and 
distinctions are conclusions which 

are well thought out and argued 

with justifi cations included. I get 

students to write merits in bold 

and distinctions in italics - that way 

they are also demonstrating that 

they know the difference between 

analysing and evaluating.

Overall I have three Golden Rules for 

my vocational students - they are on 

posters throughout the department 

so that they are reminded of them. 

The rules are:

1. Attend all lessons - you never 

know what you might miss

2. Hit all deadlines - this is good for 

the teachers, but also teaches 

student valuable employability 

skills!

3. Put in effort - it takes just a small 

amount of extra effort to get 

higher grades, in the long run 

this gives you greater choice.

I hope this has helped, remember 

vocational programmes are not easier 

- particularly for the advanced level 

- in many ways they are harder as 

it requires a consistent approach to 

studying.

Beverley Lockett is the HN 
Business Co-ordinator at 
Halesowen College.

Golden Rules for vocational students
• Attend All Lessons
• Hit All Deadlines
• Put In Effort
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Trumponomics: 
What’s the plan and will it work?
Ian Marcousé looks at the scale of 
the economic task facing the new 
US P resident in ‘Making America 
Great Again.’

Donald Trump is a man on a mission. 
And it’s simple: ‘make America 
great again’. This aim leads to two 
sets of objectives: economic ones, 
notably the goal of creating 25 
million U.S. jobs in 8 years (and 
boosting economic growth to 4% 
a year) and also internationalist 
ones rooted in the idea of America 
as the supreme global power. So 
Trump seems to hate the European 
Union, which is the world’s biggest 
economic grouping: force a break-
up and America will return to being 
the world’s richest entity. And Trump 
fears immigration from the Latino 
and Muslim communities, which 
he sees as infi ltrators rather than 
potential fellow-Americans. There 
are many aspects of Trumpism – and 
many parallels with Mussolini in 
particular – but this article will focus 
solely on Trumponomics.  

For the past 30 years the US 
economy has pottered along at an 
average of 2.2% a year, which falls 
to 1.57% a year when population 
growth is taken into account. For 
most of that time China has grown 
at about 4 times the pace. Today, 
the slowdown in China from 10% 
annual growth to 6-ish % seems 
well-established. With America 
currently growing at no more than 
2%, China might expect to grow at 
3 times the US pace in the medium-

term future. Figure 1 provides the 
relevant historic data.

In its latest (2017) edition of 
its Factbook, America’s Central 
Intelligence Agency (CIA) gives the 
following values for total GDP at 
purchasing power parity for 2016. 
They show that China already has the 
biggest economy in the world. And 
what if it was to continue growing 
at 6% a year while the US grows at 
2%? What would be China v the 
US at the end of Donald Trump’s 
maximum of 8 years in offi ce? And 
what about the next 20 years?

The data on China show that 
Trump’s concern about American 
greatness is well-based. America 
has been doing poorly for decades 
(long before Obama) and faces the 
serious prospect of seeing China 
reach an unassailable positi on. As 
the calculati ons show: if America 

grows at 2% a year China’s economy 
will be more than 50% bigger in 
8 years, and pushing towards 3 
ti mes bigger in 20 years. Growth of 
4% would moderate that positi on 
considerably.

Getting to 4% growth

With the recent trend at below 2% 
annual growth, a target of 4% is 
bold indeed. Economic growth is 
largely a function of three things: 
labour productivity growth, labour 
force growth and capital productivity 
growth. Between 2007 and 2016 
the average rate of improvement in 

U.S. labour productivity was 1.1% 
a year (down from 2.6% growth 
between 2000 and 2007). The 
number employed grew by nearly 16 
million between 2010 and 2017, but 
it is more common for the US rate of 
employment to grow by 0.5% a year. 
Together, these factors account for 

Source* 2016 GDP at PPP In 8 Yrs’ time In 20 Yrs’ time

China (growth est 6%) $21.27 trillion $34.33 trillion $70.41 trillion

USA (growth est 2%) $18.56 trillion $21.78 trillion $27.68 trillion

USA (growth of 4%) $18.56 trillion $25.55 trillion $41.25 trillion

UK (growth est 2%) $2.79 trillion $3.27 trillion $4.16 trillion

*CIA Factbook plus hypothetical extrapolation based on compound growth
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GDP per capita annual % growth in US $s

UK USA China
1986 2.92 2.56 8.94
1987 5.14 2.54 11.69
1988 5.55 3.26 11.23
1989 2.32 2.71 4.19
1990 0.42 0.78 3.91
1991 -1.42 -1.4 9.29
1992 0.09 2.13 14.22
1993 2.26 1.4 13.97
1994 3.62 2.77 13.05
1995 2.24 1.5 10.95
1996 2.29 2.59 9.93
1997 2.86 3.24 9.23
1998 2.89 3.24 7.84
1999 2.94 3.49 7.67
2000 3.38 2.94 8.49
2001 2.33 -0.02 8.34
2002 1.97 0.85 9.13
2003 2.99 1.93 10.04
2004 1.95 2.83 10.11
2005 2.27 2.4 11.39
2006 1.75 1.68 12.72
2007 1.76 0.82 14.23
2008 -1.41 -1.23 9.65
2009 -5.05 -3.63 9.4
2010 1.12 1.68 10.64 Annual average %
2011 0.72 0.83 9.54 UK 1.77
2012 0.61 1.45 7.86 USA 1.57
2013 1.23 0.93 7.76 China 9.55
2014 2.3 1.57 7.29
2015 1.4 1.8 6.91
2016 1.4 1.1 6.4

54.84 48.74 296.01
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Figure 1. GDP per capita growth 1986-2016: UK, USA & China
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most of America’s actual growth rate. 
In other words capital productivity 
gains have had relatively little impact 
on the fi gures.

So how might Trump’s economic 
policies affect things? There are three 
relevant aspects of his economic 
policy:

1. Deregulation, notably fi nancial 
deregulation, including neutering 
the Dodd-Franks rules governing 
banks’ actions and minimum 
levels of reserves. Without 
Dodd-Franks, Trump believes that 
banks will start lending again. 
There are also the wider benefi ts 
claimed for deregulation. Those 
who assert the importance of 
‘supply-side’ policies argue 
that they provide scope for 
boosting labour productivity.  It 
is notable, though, that nothing 
has yet been mentioned about 
addressing America’s famously 
weak education system – one of 
the most important aspects of 
the supply side.

2. Tax reform. For many years 
America’s offi cial corporation tax 
rate of 35% has been subverted 
by multinationals leaving their 
profi ts overseas. This has meant 
the profi ts cannot be taxed 
in the U.S. So giants such as 
Apple, with $billions in the bank, 
borrow money in the USA while 
holding over $200bn in cash 
overseas. This crazy situation 
is due to be fi xed when Trump 
allows the corporation tax rate to 
be cut to 15% - with incentives 
provided to get companies 
to bring their profi ts home. 
In theory the combination of 
repatriation of capital and lower 
corporation tax should lead to 
a wave of investment spending 
– boosting capital productivity. 
But in the UK there’s no evidence 
that George Osborne’s slashing 
of big company corporation tax 
rates achieved anything other 
than a rise in dividends and the 
price of shares.

3. Infrastructure spending. This 
is a vast need in the U.S. Even 
the roads of New York are 
dangerously rutted. In mid-
2016 McKinsey estimated that 
the US needs to spend $125 
billion more on infrastructure 
every year, simply to stop it 
deteriorating. More is needed 
to improve its current state. To 
boost productivity within the 
economy, perhaps $200 billion 
a year needs to be spent (about 
1% of GDP). This is improbable, 
and will take quite a while to 
kick in. If Trump really addresses 
this, he will deserve great credit; 
but it probably won’t make much 
difference to American GDP 
growth within this 8-year period. 
(8 years, you may say? Surely it’ll 
only be 4! But US Presidents are 
almost always given the benefi t 
of the doubt for their second 
term. Trump’s supporters will 
not be budged easily from their 
enthusiasms.)

So how can GDP growth be 
doubled? Trump would feel that a 
huge part of this achievement will be 
because of the repatriation of jobs to 
the US. This might happen as bosses 
get wary of troublesome tweets 
(doubtful) or because they want to 

sit behind tariff walls rather than in 
front of them. Some companies will 
ignore these threats – for instance 
Toyota and BMW, both capable of 
thinking more than 8 years ahead. 
But others may crumble quickly, 
partly because their outsourcing to 
China or India never quite yielded the 
intended benefi ts. But will this add 
up to much? Surely not.

Even if Trump manages to stoke a 
rise in demand to make a 4% growth 
rate conceivable, there’s no reason to 
suppose that American business can 
provide the supply. So infl ation will 
be a serious issue. Expect a serious 
run-in between the Federal Reserve 
and the President when interest rate 
rises are in the offi ng. It seems quite 
possible that infl ationary pressures 
will be met by a soft response from 
the Fed as the bankers acquiesce to 
White house pressure. Then there 
may be a resurgence of serious 
infl ation.

25 million jobs

If a growth rate of 4% seems highly 
unlikely, what of Trump’s promise of 
25 million more jobs? At fi rst glance, 
this seems more possible. After all, 
it nearly happened when Bill Clinton 
was President between 1993 and 
2001 (23 million more jobs), as 
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shown in Figure 2. But in those days 
it was possible to suck in migrant 
labour to supplement indigenous 
supply. In the Trump era the plan is 
to clamp down in migration – and 
even perhaps repatriate 2-3 million 
Latinos. So it’s all down to the 
internal labour market.

The US Bureau of Labour Statistics 
estimated in late 2016 that about 
6 million Americans are looking for 
work. They’d like a job but can’t fi nd 
one they want. On this measure, 
Trump’s goal of 25 million more jobs 
looks a fantasy. But there are 205 
million people in America aged 15-
64, and the workforce participation 
rate has slipped by 3.5 percentage 

points since 2007 (See Figure 3), so 
that could provide another 7 million 
workers. So approximately half 
Trump’s target of 25 million more 
jobs could be supplied from within 
the country. Is there scope for more 
people to come to fi nd jobs? Not 
from immigration, perhaps, but the 
US workforce has always shown its 
willingness to take on extra – with 
two jobs quite commonplace in New 
York. So the Trump dream should not 
be ruled out. 

Make America Great

But the Trump test has to be whether 
he can make America great again – 
and on that count he will surely fail. 
Bold though a 4% growth rate is, it 

will still leave America falling further 
behind China. And China will be 
very happy to make this clear. But 
that 4% rate seems impossible in 
a country with poor infrastructure, 
faltering productivity, a weak 
education system and a decision to 
close down immigration. In 4 years’ 
time the inability to meet the mission 
will not yet be clear (and there will 
lots of people to blame). So Trump 
will push on to the 8 year mark – and 
still fail.

Ian Marcousé, Lecturer at the 
Institute of Education, London, 
and Director of A-Z Business 
Training Ltd 
(www.a-zbusinesstraining.com)
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But the Trump test has to be whether he can make America great again – and on that count he will 
surely fail. Bold though a 4% growth rate is, it will still leave America falling further behind China. 
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Refl ective Practice
 Thinking about thinking’ 
Conor Johnstone explains how 
Learning Journals can help 
attainment in Economics

Too often I hear pupils complain 
about their own inability to 
comprehend more challenging 
Economic content despite 
numerous iterative attempts 
at trying to engage with the 
material. In some instances, 
their diffi culty leads to despair 
of mastering, what is to them, 
an arduous topic. This results in 
the deterioration of motivation. 
This loss of motivation can 
be particularly pronounced if 
the content poses no obvious 
problem to their peers. 

The demotivation and demoralisation 
of the student feeds ‘attribution’ 
(Wellington, 2006) - a theory which 
underpins the concept of the ‘self-
fulfi lling prophecy’. This is the idea 
that students have a view of certain 
characteristics of themselves and 
their abilities.  Their perception or 
projections of themselves as having 
no ability often resultsfrom their lack 
of attainment and poor results. In 
other words, the student’s negative 
expectations, arising from the 
consistent failure of past attempts, 
inherently affects their behaviour in a 
negative manner which causes those 
expectations to become fulfi lled.

It may be apocryphal but it is said 
Albert Einstein once claimed that 
“the defi nition of insanity is doing 
the same thing over and over again, 
but expecting different results”. 
Iteratively trying to smash down the 
door of understanding with the same 
battering ram methodology that has 
not worked previously will merely 
frustrate and demoralise the student. 
Only by becoming mindful of one’s 
own learning and using refl ection to 
alter the performance and process 
can we hope to achieve the desired 
outcome. 

I believe that through the use of 

learning journals we can alter 

students’ perception of themselves, 

challenge them to re-evaluate their 

methods for learning and thus raise 

attainment within the education of 

Economics. 

In this article, I will discuss the 

benefi ts I have observed from 

embedding the use of learning 

journals as a means to engage and 

motivate the learner in the subject of 

Economics.

Why should we use learning 
Journals?

The use of learning journals as a 
method for students to improve 
upon and evaluate their studies is 
well documented. Much like their 
use in the psychology of sport, their 
primary aim is to enable the pupil to 
improve their attainment through 

Albert Einstein once claimed that “the defi nition of insanity is doing the same 
thing over and over again, but expecting different results”
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self-refl ection, contextualising their 
abilities and focusing on methods to 
achieve their goals. In effect this puts 
the student in the driver’s seat of 
their own education. 

Some literature (O’Connell & 
Dyment, 2010) recognises that the 
use of Learning Journals often results 
in higher levels of metacognition 
or self-awareness which can affect 
and benefi t the pupils across the 
spectrum of subjects. It for this 
reason that many schools (including 
my own) have begun mindfulness 
learning in Key Stage 3 in order to 
facilitate this metacognitive process 
so that it will be fully matured by 
the time they reach their GCSE’s/A 
Level’s.

This is a welcome initiative as in 
recent years there has been a greater 
emphasis to encourage students to 
take responsibility and charge of 
their own learning. With an ever-
burgeoning exam syllabus and the 
necessity for continuous learning 
that is now a fundamental part of 
our ever changing and progressing 
society, the need for students to take 
charge of their own learning is now 
more important than ever.

So how do these learning 
journals work?

According to Thorpe, Learning 
Journals can be defi ned 
as “written documents 
that students create as 
they think about the 
various concepts, events 
and interactions over a 
period of time for the 
purposes of gaining 
insight into self-awareness 
and learning” (Thorpe, 
2004, P238). The Journal 
effectively works as a 
diary. A place to record 
thoughts and feelings 
without judgement 
and refl ect on personal 
opinions and hopes 
and fears during an 
educational experience.  
By having the student 

engage in ‘thinking about thinking’ 
they can understand their pitfalls, 
mistakes and just as important, their 
wins, all of which when realised, 
will form a heightened state of 
motivation. Through the act of 
metacognition, regular journal entries 
provide the opportunities for pupils 
to refl ect on ‘how’ they learn as well 
as ‘what’ they learn. This in turn will 
help them in identifying strategies 
in overcoming obstacles and thus 
becoming more effective learners. 
For instance, after a particularly 
challenging lesson on comparative 
advantage, the pupils might refl ect 
on the following series of questions:

1. How well did I organise my 
learning for this lesson?

2. What obstacles did I encounter 
when learning this content?

3. How can I overcome these 
obstacles in the future to learn 
more successfully?

4. What opportunities are there to 
develop my understanding of 
comparative advantage?

5. How might comparative 
advantage link in with the fi nal 
summer assessment?

Over time, by engaging with the 
process as oppose to focusing solely 
on the outcome, this practice will 

instil an interest in learning, create 
a positive image of themselves and 
thus indirectly get the pupils to 
achieve better results because they 
want to. In order for this exercise to 
be successful however, it is important 
to make the distinction that these 
journals be refl ective about the 
process rather than the content 
covered. The entries should not be 
a substitute for class notes but a 
refl ection of the learning process. 
Only then will students alter their 
learning habits to form a more 
effective learning strategy.

The importance of setting 
goals.

Integral to the use of learning 
Journals is the setting of appropriate 
goals. Regardless of time spent by 
students on journal entries, their 
efforts will be far less effective unless 
they have appropriate targets to 
work towards. 

Roberts & Treasure (2012) advocate 
that individuals who set goals are 
more likely to achieve better results 
than those who merely do their best. 
They further reason that the setting 
of goals requires the individuals 
to focus on their task and thus 
enhances their performance by 
raising levels of motivation.  

Students are well versed in the 
importance of goals but 
this can sometimes be a 
box ticking exercise for 
the student. Periodically 
throughout the year 
at parent meetings, 
intervention classes or 
even inset days, a pupil 
will be told their predicted 
grades or some overarching 
goal or target will be 
emphasised. For some 
students that is the sum 
of their exposure to goal 
setting and the milestones 
and intermediate goals are 
not considered, refl ected 
on and consequently 
remain unachieved. 

Thinking about thinking
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Learning journals facilitate the 
students in reaching their predicted 
target grade and provide them 
with the tools to do so. Too often, 
students feel overwhelmed with 
the expectation of achievement. 
By periodically refl ecting on one’s 
learning allied with the achievement 
of milestones and sub goals, the 
overarching goal becomes less 
daunting and more achievable 
through constant re-evaluation. 

Learning Journals prompt a dialogue 
between the student and staff to 
facilitate further learning to occur. It 
not only highlights gaps for students, 
but also for the teachers so that they 
may effectively target intervention 
for the students. By using the 
regular journal entries to refl ect and 
record progress, the journal can 
then be used to observe and track 
performance goals and enhance the 
pupil’s ability to self-regulate their 
targets. 

I specifi cally like to use Gould’s 
Learning Staircase (Figure 1) to 
achieve this. By designing sets of 
short-term goals, students can build 
on these to ultimately achieve their 
long-term objectives. Given the 
nature of the linear economic exams, 
I ask my students to consider both 
long term and short term staircases 

for the entire two-year academic 
cycle.

 In the case of Figure 1, this student 
intends to achieve an A* in their 
fi nal Economics assessment. Each 
step of the Long-term Goal staircase 
represents a crucial milestone in their 
studies over the two-year period. 
The fi rst four steps represent whole-
school mock exams which culminates 
with their fi nal A level summer exam. 

The student is working towards their 
target grade with each step. Steps 
on the long-term staircase are in 
turn broken down into interim class 
assessments on a number of Short-
Term Goal staircases. By using these 
staircases, the students can and 
should be monitoring their progress 
and assessing their successes/failures 
within their own diary entries. 

In summary, from my experience 
the appropriate use of Learning 
Journals can result in an increase in 
metacognitive awareness and self-
regulation which in turn translates to 
better levels of motivation.  Focusing 
on process and performance goals 
rather than just outcome goals help 
the students in identifying their own 
needs which in turn will help them 
achieve their ambitions. 

The specifi c use of Gould’s learning 

staircase allowed the pupils to keep 
track of their progress and facilitated 
the refl ection process. However, 
while the benefi ts are apparent, the 
implementation of such techniques 
can be diffi cult. The extent to which 
attainment rises is still of much 
debate as some literature conveys, 
not surprisingly, that the results very 
much depend on the individual and 
their interaction with their coach/
teacher. Furthermore, getting the 
students to ‘buy in’ to the concept 
can be diffi cult. The process of 
journal entry may appear foreign and 
the technique of self-refl ection can 
take considerable time to master. 
Even the more academic of pupils 
have diffi culty shifting their mindset 
and perspective to record their 
thoughts appropriately. However, 
once the process is established 
as routine, the benefi ts become 
evident. My own observation to 
date is that the attainment is directly 
proportional to the effort the student 
places on the journal and goal 
setting combined- those who take it 
seriously reap the reward.

Conor Johnston is Head of 
Economics at Streatham and 
Clapham High School.

Figure 1: Gould’s Learning Staircase
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If you like using group projects in 
your teaching this activity could 
be for you. It was sent to us by 
a US economics teacher Frannie 
Miller whose experience using 
it to help students understand 
economic growth has been 
overwhelmingly positive. It may 
be useful as an induction activity 
or a motivator after AS or year 
one mock exams. 

The Charter Cities Economic 
Growth Project

Lesson Idea

This lesson makes educational use 
of Romer and Fuller’s charter city 
concept to require students to 
develop a charter city in a location 
of their choice.  Charter cities are 
proposed as a new approach to 
achieving economic growth in 
impoverished areas.  The concept 
is based on the example of 
Pennsylvania, where rules ensuring 
freedom of religion attracted 
potential citizens.  Hong Kong is 
another example, where imported 
rules allowed much higher growth 
rates than those of mainland China.  
For this assignment, students must 
identify a location where current 

rules and political structures make 
economic growth diffi cult.  As a 
group, they will design a charter 
city and develop a presentation, or 
pitch, they would make to a group 
of philanthropic investors.  The group 
will consider the types of industry 
that would be well suited for their 
city, how to attract that industry, and 
how they will attract immigration 
and how they will develop human 
capital in their population.  

Frequently, economic concepts are 
taught in a way that is primarily 
focused on explaining economic 
phenomenon.  This includes most 
introductory chapters on economic 
growth.  As preparation for the 
project more advanced students 
could be introduced to the Solow 
Model as a means of modeling 
what happens to output when 
physical capital is increased, or 
when technology shifts the curve.  
After introducing the concept of 
convergence, the teacher or text 
usually then introduces the caveats 
about property rights, political 
stability, culture, and corruption 
that limit the reality of economic 
convergence.  Alternatively a simpler 
discussion of factors both helping 

and hindering growth in a region 
could be used to help students 
identify policy options for their 
scenario. 

This project moves students beyond 
passive learning to active, problem 
based learning.  Here, the student 
groups are charged with developing 
policy to create economic growth, 
rather than considering rules and 
policy as an afterthought or caveat.  
Although the charter city concept 
has, to date, had dubious merit as 
an actual economic policy, it provides 
an excellent classroom project.  
Successful projects require creative 
problem solving, research, and 
presentation skills.  

Activities

Optional parts of the assignment 
are noted with an asterisk after the 
bullet.

• *The Paul Romer Ted Talk is 
shown in class to introduce the 
concept of a charter city.

• *Students are each assigned 
their own country, with an 
equal number of countries from 
each continent.  Consider how 
the assignment will be graded 
and select countries that are 
developing.  For large classes, 
countries can be assigned to 
more than one student.  The 
students are required to write 
a memorandum to an investor, 
explaining whether or not the 
macroeconomic conditions in 
their assigned country make it 
suitable for foreign investment.  
If this optional portion is 
assigned, country assignments 
are used to group students by 
continent.

• Students are grouped, with each 
group assigned a continent. 

• Groups must fi rst identify a 
location for their city, anywhere 
within the assigned continent.  
Students are told to assume 
that the investors interested in 

Economics Project Ideas: Charter Cities

Hong Kong, where imported rules allowed much highter growth rates than 
those of mainland China
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investing are philanthropically 
minded and interested in 
investing in a country that 
has some economic need, 
but also want the investment 
to be profi table so that the 
investments can continue.

• After deciding on the location, 
student groups design a charter 
city.  

• Students are able to imagine, 
adopt, and design any rules 
and policies for their city. 

• While the future is open to 
creativity, group proposals 
must be fact-based.  
Students should consider 
actual impediments to 
growth in the region.  
Research on current culture, 
policy, and economic 
conditions is required.

• They can assume the 
investors have deep enough 
pockets to fi nance the 
entire city, but are reminded 
that profi tability is a goal, 
so investments should 

be justifi ed by potential 
returns.   

• Student groups are given 
an allotted time to present 
their proposed city to the 
rest of the class.  Other than 
the time limit, no rules were 
given for the presentation.  

• At the end of presentations, 
students were asked to vote 
for the top two proposals. 

Resource List

• A Ted talk is available 
summarizing Romer’s idea for 
Charter cities.  http://www.ted.
com/talks/paul_romer The talk is 
just over 18 minutes long.

• Paul Romer site on Charter 
Cities:  https://paulromer.net/tag/
charter-cities/ 

• CIA World Factbook https://
www.cia.gov/library/publications/
the-world-factbook/ 

• Ease of doing business rankings 
http://www.doingbusiness.org/
rankings 

It may be useful for students to 
investigate the fi rst charter city, 
partially implemented in Honduras.  
There is another 9-minute Ted-talk by 
Romer from March 2011, discussing 
this as a possibility.  Internet 
searches of “charter cities” will yield 
considerable information about the 
diffi culties of actually implementing 
this as a method for achieving 
economic growth.

Frannie Miller is an Assistant 
Professor of Economics at Texas 
A&M University 
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Innovative Approaches: 
The Theory of Demand

The theory of demand is one 
of the crucial building blocks 
of Microeconomics and for 
knowing how markets work, so 
understanding it clearly is crucial 
to all pupils on any Economics or 
Business Studies course. 

This aim of this article is to 
explain how I approach this topic 
with my students, and why I 
deliver it in this way. 

The approach taken is to use the 
students’ existing knowledge as 
a basis and to allow students to 
develop and construct their own 
understanding. This approach is 
based on the constructivist theory of 
learning which states that learners 
construct new understandings using 
their current knowledge, and through 
their own experiences. This is in 
contrast to the traditional approach 
of the teacher explaining the ‘theory’ 
of a topic and pupils then applying 

this newly transmitted knowledge 
to specifi c examples, questions 
or problems. This is an approach 
which I have found to be much 
more effective in developing pupils’ 
understanding and can be used in 
the teaching of many topics across 
Business Studies and Economics 
courses. 

The article will now summarise the 
main parts of the lesson, each of 
which is followed by an explanation 
of why this approach has been taken.   

The Introduction:

How? I introduce pupils to this topic 
through the use of lots of examples, 
using the above news headlines and 
images on an A3 laminated sheet. I 
ask them to discuss the headlines in 
pairs or small groups, giving them the 
following prompts to consider: 

1. What is the meaning of demand:

2. What impact does a change in 
price have on demand? Why? 

3. What other factors impact the 
demand for a product? How?

After around 10 minutes I draw the 
discussions to a close and then talk 
over each question as a class. 

Why? Economics is a ‘real’ subject 
and so where possible I use examples 
or real-life events to ‘draw out’ the 
theory. This aids understanding as 
it is more concrete (much better 
than a list of factors that determine 
demand)! As stated above it uses the 
pupils’ current knowledge and gives 
them an opportunity to develop this 
further themselves. I use products 
and businesses that pupils are likely 
to have heard of so that they can use 
their current knowledge as a basis. 
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The specifi c examples that I have 
used also link closely to the theory 
that I want to demonstrate. This 
ensures that pupils do not go too far 
off topic. The prompts also focuses 
their thoughts and discussions. A 
laminated sheet means that pupils 
can write on the sheet, saving time as 
they do not have to write out lengthy 
notes. This can also be referred back 
to throughout the lesson and wiped 
clean to use again. I ask pupils to do 
this activity in pairs so that they can 
develop each other’s understanding. 
This also gives me an opportunity to 
give extra support where it may be 
needed and to use questioning to 
help pupils develop their views, and 
helps to ensure that pupils feel more 
confi dent in giving their views during 
the class discussion. Throughout the 
whole-class discussion examples are 
referred to as evidence. 

Cementing this knowledge:

How? I then display a list of the 
determinants of demand. This can 

be written down from the previous 
discussion or a new list, for example 
on a presentation. I discuss each in 
turn asking what impact each factor 
has on demand and why this is the 
case. 

A number of activities to review this 
knowledge are then completed by 
pupils. This fi rstly includes working in 
pairs to sort a number of cards which 
describe changes in the determinants 
of demand, into those that would 
increase demand and those that 
would reduce it (see examples). 

Secondly, pupils complete the 
following table stating for each 
determinant whether demand will 
increase or decrease. 

I may also use the sort cards above 
as fl ash slides or cards – displaying 
each one on the board at a time 
and asking pupils to write on a mini 
white-board the impact on demand. 

Finally pupils have to explain what 

impact each change will have on 
demand and why this is the case. 

Why? Discussing each determinant 
in turn ensures that all have been 
covered, despite the outcome of 
the previous discussion. It also gives 
an opportunity to add detail, for 
example, the difference between 
normal and inferior goods. Review 
activities are needed here due to 
the amount of new knowledge that 
pupils need to grasp. It also helps 
to ensure that pupils can remember 
the determinants and so can refer 
back to them in later topics such as 
price determination. The order in 
which the activities are completed in 
is also important – they progressively 
become more challenging. Sort cards 
can be said to be the most accessible 
as they give pupils the answers and 
pupils can see them all at the same 
time, allowing them to compare 
opposite changes. This is also done 
in pairs to again allow pupils to help 
one another and gain confi dence 
in their understanding. The table 
is completed individually and so 
pupils have use rely on their own 
knowledge, but it gives pupils more 
time to consider their answers. Flash 
slides do not give pupils as much 
time to think about their answer 
and so are more challenging. Using 
mini-white boards also allow you to 
assess the whole class at the same 
time. Finally, pupils have to explain 
the impact on demand to ensure that 
they understand why the changes 
take place. This is also crucial in 
examination questions. 

Application and evaluation:

Pupils should now be confi dent with 
the basic knowledge of the topic. 
This can now be extended, fi rstly by 
ensuring that pupils can apply their 
knowledge to a range of products. 
Here, pupils are given two or three 
products, for example, Standard Life 
health insurance for over 60s, EasyJet 
air travel and Pizza Hut pizza. I ask 
pupils to write anything that would 
increase demand on a green sticky 
note and anything that would reduce 

DECREASED PRICE OF 
COMPLEMENTARY 

GOOD

INCREASED PRICE OF
SUBSTITUTE GOOD
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demand on a yellow sticky note. I 
then ask pupils to order these into 
those that would have the largest 
impact on demand, to the smallest. 

Finally, I use the table below to help 
pupils to evaluate the impact of the 
determinants of demand. Pupils work 
individually or in pairs to state what 
the impact on demand depends on. 

Why? Considering different products 
increases the sophistication of pupils’ 
knowledge and allows them to 
develop the skill (especially crucial 
in Business Studies) of application. 
Writing on sticky notes again gives 
pace as this can be done quickly. It 
also allows pupils to move the notes 
around in the second ordering task. 
Requiring pupils to consider the size 
of the impact of what it depends on 
ensures that they are able to evaluate 
the theory and access the top marks 
in an examination mark scheme. 
Completing the fi rst example in the 
table helps to scaffold the task. 

Jade Slater is an Assistant Head 
Teacher at Walton High School. 

What impact does a change in price have on demand?
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Whereas the choice of textbooks is 
now rather more limited than it used 
to be, the choice of revision aids, 
study guides and workbooks has shot 
up and comes mainly from Hodder. 
Economics publications arrived in 
time for this edition. Some Hodder 
Business revision aids are only just 
arriving and will have to wait for the 
summer edition for their reviews. 
We may be able to put some review 
information out in a newsletter.  

While revision guides are very good 
for students who need to work hard 
to get a CDE grade outcome, those 
aspiring to do better still need to do 
much more independent work with 
textbooks and websites, long answer 
development and detailed case study 
analysis and evaluation.

Hodder’s revision aids come in the 
following formats:

• My revision notes – a book.

• Workbooks – with short 
passages of text and lined boxes 
in which students can write their 
answers. Answers are available 
online.

• Student Guides – 40 pages of 
content guidance; the other half 
contains exam questions of all 
kinds, with answers, one worth 
high or full marks and one worth 
a pass mark.

• It appears that Hodder are 
producing all these formats 
for all AQA, OCR and  Edexcel 
courses, so if the one you need 
is not reviewed, you can be fairly 
sure that they all have similar 
features, especially if the same 

author has written for more than 
one awarding body.

• The CGP Business Revision Guide 
for AQA comes fi rst because it 
scored so well on content and 
user-friendliness. 

BUSINESS BOOKS

A-Level Year 2 Business Exam 
Board: AQA Complete Revision 
& Practice, CGP Books, 2015, 96 
pages, £10.99, ISBN: 978-1-78294-
353-2

This revision guide is targeted at year 
2 of the AQA Business A-Level. The 
book is clearly set out into sections:

1. Mission, Corporate Objectives 
and Strategy

2. Internal Analysis
3. Analysing the External 

Environment
4. Investment Appraisal
5. Choosing Strategic Direction
6. Strategic Methods
7. Managing Change
8. Implementing Strategy
9. Maths Skills
10. Do well in you exams

Each section includes comprehensive 
revision notes that are well set 
out and easily accessible. CGPs 
revision guide format is user 
friendly, highlighting key words and 
calculations; they also inject some 
humour into their revision guides 
with amusing (yet slightly cheesy) 
jokes to keep learners engaged. 
In each section there is an exam 
question which is useful for practice 
so students can test their knowledge. 
However they do not provide 
answers for each of these essay style 
questions. In place of a mark scheme 
they have included a section on exam 
technique, which is very informative. 
Each section is well written, covering 
the key concepts, using text and 
graphics to support learners. It packs 
in a great deal of information which 
has been summarised down to the 
key points. 

The support section on maths skills 
is very good, reminding students of 
calculations they can use to support 
their line of argument in their essay 
writing. It also reminds students 
how to read and interpret data 
from sources; this is undoubtedly 
an essential skill to access those 
higher level marks. The section on 
exam technique is very useful, it talks 
students through the format of the 
exam papers and includes a rough 
guide on what skills students need to 
access higher marks. To illustrate this 
they include a worked answer which 
is clearly annotated so students can 
see where marks were awarded. 
Finally there is a useful glossary at the 
end of the book to remind students 
of key terminology.

This is a super revision guide which 
is packed full of information and 
guidance. It must be noted that 
if students did have gaps in their 
knowledge they would need to 
use other sources to support their 
revision. In terms of a revision guide 
this book is fi t for purpose and acts 
as an ideal guide to support students 
while refreshing their knowledge. 
It is suitable for students to dip into 
as their exams approach and would 
support any Business students’ 
revision program. It is well worth the 
investment. 

Claire Wilkin-Mead is Deputy 
Director of Sixth Form and 
Business Studies Teacher,
South Bromsgrove High School  

AQA Business Workbook for 
Topics 1.9-1.10, Helen Coupland 
Smith, Hodder, 2016, 46 pages, 
£5.99, ISBN 978-1-4718-5794-2

The usual format for this book starts 
with a short passage, sometimes 
with a diagram, followed by several 
short answer questions with mark 
schemes. The commonest command 
words are  ‘What is meant by …?’ 
and ‘Explain’. These are interspersed 
with a few exam-style questions, with 
page-long writing space and high 
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tariff marks. Other command words 
are added by degrees; ‘distinguish 
between’, or ‘to what extent will’ are 
phrases used to get the student used 
to a more subtle approach. Some 
case studies are introduced. Answers 
can be found online.

Few teachers will buy a class set of 
this workbook. But faced with a 
student who turns up to lessons but 
has diffi culty in engaging with subject 
content, it could be very useful in 
teaching the basics (especially if the 
student will pay for it). This in turn 
might instill a bit of confi dence and 
suggest that a pass may be within 
reach. At that point the student 
might graduate to one of Hodder’s 
more challenging revision aids. We 
have all come across people who 
start Year 2 in an inert daze, coming 
gradually to life and fi nally bursting 
into activity with a chance of a pass 
grade. It would make sense to start 
with the workbook and as confi dence 
increases move on to the student 
guide and from there to ‘my revision 
notes’.  I would defi nitely suggest 
this workbook to help an individual 
student to get started, but you do 
have to know who is going to pay 
for it (unless you have a student with 
special needs).

Students will have to be able to use 
other information sources to answer 
the questions properly. And of course 
they can study the online answers.

The Editor.

ECONOMICS BOOKS

My revision notes, Edexcel A level 
Economics A, Quintin Brewer, 
Hodder, 2015, 224 pages. £16.99, 
ISBN 978-1-4718-4213-9

This revision guide is a welcome 
addition for students studying the 
new Edexcel A level Economics A 
specifi cation. It is more expensive 
than previous revision guides at 
£16.99 but in my opinion offers good 
value for money given the range 
of features and activities included. 
Its colour format is appealing to 
students. The combination of book-
based revision questions and tasks 
supported with online quizzes and 

answers offers additional exam 
practice and support. However, I 
would point out that the link to the 
online questions and quizzes is not 
precise enough and you may fi nd 
it takes a while to locate the actual 
resources. In addition, it would 
appear that the quizzes are not 
yet available to students, which is 
disappointing.

The book begins with a useful 
colour coded ‘revision planner’ 
checklist enabling students to track 
progress from initial revision to being 
‘exam ready’. It also offers a useful 
‘countdown to my exams’ section 
offering guidance as to the structure 
of revision required in the fi nal weeks. 
The book offers good coverage of 
the specifi cation and diagrammatic 
analysis and each section is peppered 
with handy features such as 
defi nitions and key words, examiners 
tips and typical mistakes. 

Student feedback from the book has 
been very positive. The colour format 
resonates particularly well with visual 
learners, whilst the online activities 
offer some kinaesthetic appeal. They 
like the organisation and layout of 
the book which is presented in clear 
chunks with the opportunity to test 
themselves and tick off completed 
sections on each page. Students also 
like the fact that answers to practice 
questions are easy to locate at the 
end of the book.

The book appears to be suitable 
for learners of all abilities although 
additional stretch activities might 
have been benefi cial. Whilst the book 
is particularly useful for revision and 
testing knowledge and application, 
I feel it lacks opportunities to build 
analysis and evaluation skills using 
real world case studies. That said, 
this would have made the book 
lengthier and it would be fair to say 
that these skills should be developed 
and practiced in the classroom 
anyway. It may be an idea for future 
revision guides to include these types 
of resources on the accompanying 
online platform.  As the quizzes are 
not yet available, I cannot comment 
on the level of stimulation and 
consolidation these may offer. 

Overall, I would recommend this 
book to students as a valuable 

resource to support their A Level 
economics revision. 

Karen Wilson teaches at Kent 
College, Pembury, Kent.

Hodder say: we do print a web 
address/URL in the book. It’s not 
direct (occasionally our web site may 
change slightly) but it requires just 
three clicks to get the answers. It is 
clearly sign-posted on the website.

Edexcel Student Guide for 
Economics A, Theme 3  Business 
behaviour and the labour market, 
Marwan Mikdadi, Philip Allan for 
Hodder, 2016, 96 pages, £9.99 (also 
available as a download), ISBN 978-1-
4718-56853

This book is part of a series published 
to support students following the 
new specifi cations for Edexcel A-level 
economics, each written by an 
experienced principal examiner.  

The book consists of two broad 
sections.  The fi rst half, entitled 
“Content Guidance”, provides an 
overview of the content of Theme 
3.  This is divided into six topics, each 
addressing a part of the theoretical 
content. Brief notes on the main 
points of each topic are accompanied 
by Knowledge Checks – questions 
with which students can test their 
understanding (with answers 
provided at the back of the book), 
and Exam Tips – giving advice to 
students on how best to learn and 
recall the content and to improve 
their exam technique.  Each topic is 
accompanied by graphs and tables to 
support the student’s understanding, 
and each concludes with a summary 
of the main points.

The second half of the book, 
“Questions and Answers”, begins 
with an explanation of the exam 
format and advice on how to use 
the data and extracts in the data 
response questions.  This includes 
some useful advice on analysing data.  
Evaluation is covered in some detail, 
refl ecting the mark weighting for this 
skill.

There follows a section looking 
specifi cally at Paper 1, multiple–
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choice and short answer questions. 
The introduction explains the 
breakdown of marks for multiple-
choice questions (always 1 mark) 
and short answer questions (2 or 4 
marks, depending on the key word in 
the question).  A series of 8 sample 
questions is given, each accompanied 
by tips on how to answer the 
question in order to maximize marks. 
Answers are provided at the end of 
the section. 

The data-response questions in Paper 
1 and Paper 3 are covered in the next 
section.  Again, explanations of the 
exam format and mark allocations 
are given, followed by exemplar 
questions.  The answers to these 
questions include sample student 
answers with commentary on where 
marks have been gained or lost.

The fi nal section of the book looks 
at the open-extended questions of 
Papers 1 and 3.  These are the 25 
mark questions and one sample 
question is given, followed by two 
student answers with different 
outcomes.  The marks awarded to 
each question are broken down 
by the KAA and Evaluation levels 
and the grade awarded. There is 
commentary on the strengths and 
weaknesses of each answer.  The 
section ends with a look at the 
synoptic questions of Paper 3

This is a very readable book, 
which will prove invaluable to 
most candidates on this course.  
The format is logical and takes 
the student through all stages 
of the revision process and the 
examination itself.  Many students 
fi nd the content of this Theme quite 
challenging, but their concerns may 
be reduced with a copy of this little 
book beside them during the run-up 
to the summer exam. Mr Mikdadi has 
a reassuring, not to say inspirational 
style – “Exams are a combat of the 
pen: engage your weapons with 
sure strokes, a clear strategy and 
a fully thought-out response to 
counter-argument.”  Aux armes, mes 
enfants!

Geoff Moran teaches at 
Bosworth Independent College, 
Northampton.

OCR A level Economics Workbook 
– Macroeconomics 2, Terry Cook, 
Hodder, 2016, £5.99, ISBN 978-1-
4718-47370

 This workbook, written specifi cally 
for the OCR Economics A-Level, 
focusses on the macroeconomics 
needed for the entire A-Level.  It 
briefl y covers the theory and then 
asks the students to write answers 
to knowledge-based questions in the 
spaces provided.

What I like about this workbook is 
that it forces a student to read, take 
in the theory and write what could 
become a decent set of notes.  The 
questions lead students through 
the theory and culminate in some 
nice essay type questions which will 
challenge their understanding.  The 
marks given and the assessment 
objectives shown are spot on for 
the course and will direct students 
to write an appropriate amount for 
each question.

However, I do wonder if it is worth 
the £5.99 price tag.  Most teachers 
could run up something like this, 
combining their notes and some 
questions, which really are nothing 
more than specifi cation bullet points 
worded to gain a response.  So 
the reason to buy it becomes to 
save a teacher’s time.  If this was 
photocopiable for about £30 I would 
probably buy it, but the thought of 
buying for a class of 20, one each at 
£5.99 is frightening, especially when 
it would require a new set each 
year. Because it has obvious spaces 
to write responses in it would be 
diffi cult to have one on the shelf in 
the classroom for reference and to 
be honest it loses any USP if it is not 
used as a workbook.

The workbook is very user friendly 
and if I had students targeting D or 
E grades this would be a nice way to 
make sure they know the basics.  

I think there has been a missed 
opportunity to focus on the new 
areas of the specifi cation, in 
particular the fi nancial sector.  Of 
the 48 pages only 8 are given over 
to this topic, most of which is blank 
space for student responses.  I would 
have thought this is an area where 

teachers and students need more 
support and it could have been a 
reason for buying the workbook.

Overall I do not dislike this 
workbook, nor am I persuaded to 
buy a whole class set.  However, if I 
had a handful of students who did 
not get the basics (or were too lazy 
to bother) then this is a nice way of 
making them read and understand 
the content.  

Simon Dyer teaches at the 
Peterborough School in 
Peterborough

AQA Economics Workbook, 
section 4: The national and 
international economy by Steve 
Stoddard and David Horner, 
Hodder, 2016, £5.99, ISBN 978-1-
4718-44621.

This is a well written, comprehensive 
workbook covering all of the key 
topics of the macroeconomics section 
of the AQA A-level specifi cation. 

The content is very closely aligned 
to the AQA specifi cation and covers 
the topics in the same order as the 
specifi cation. Each topic is clearly 
titled and includes a useful summary 
of the key themes covered. The 
introduction to the workbook also 
gives guidance as to how to use the 
booklet and the limitations, stressing 
that students will still need to use 
textbooks, revision guides etc. There 
is also a reminder for students about 
the nature and timing of the fi nal 
exam for this unit. All questions have 
marks allocated so students can 
gauge the level of detail required in 
their answers. The exam style data 
and essay questions also include 
suggested timings which students 
will fi nd useful. 

Each topic includes a brief review 
of the key content followed by 
some short answer questions which 
review student understanding of this 
content – key terms, calculations 
etc. There are then some exam style 
questions – both data response and 
essay style questions which provide 
excellent preparation for students for 
the exam. The data questions have 
up to date material – very similar in 
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style to the ‘real’ exam materials and 
providing realistic practice questions 
for students. Each topic also includes 
a number of calculation questions 
which are fl agged and provide really 
useful practice for students. 

The layout and structure of the 
workbook are clear and easy to 
follow with appropriate use of 
background shading to signify 
different types of question. Diagrams 
are included and adequate spacing 
provided for student answers. This 
should be a workbook that students 
fi nd easy and interesting to use. 

Answers to the workbook questions 
are available on the Hodder 
website which is a real bonus – and 
encourages independent learning for 
students.

I do feel that the answers provided 
are quite limited and simplistic 
in places and do not often give 
alternative answers which are 
also correct. Similarly some of the 
calculation questions do not provide 
details of the calculation but just 
the fi nal answer. So it is diffi cult for 
students to work out how to actually 
arrive at the correct answer. Some of 
the answers to questions requiring a 
diagram do not show the expected 
diagram, just a comment as to 
what would be appropriate. These 
limitations would mean that students 
using the resource independently 
would need to seek additional 
support from teachers. 

There is also some confusion as 
to the time allocated to some 
of the Data response questions. 
Some of the 40 mark questions 
have a recommended answer 
time of 50 minutes and others 
60 minutes. Although the nature 
of the questions differ I think it 
would be more consistent and less 
confusing for students to stick to 
the 60 minutes response time for 40 
mark data questions as per the fi nal 
examination. 

Overall while I feel there is scope to 
further develop the level of detail 
given in the answer booklet I think 
the workbook is an excellent resource 
offering students relevant and 
realistic revision questions covering 

the macro unit very comprehensively. 
I would thoroughly recommend it 
for all students following the AQA 
course.

Tim Jones is semi-retired , an ex-
AST in Economics and Business 
Studies and head of faculty.

Econocracy: The perils of leaving 
economics to the experts, Joe 
Earle, Cahal Moran and Zach 
Ward–Perkins, Manchester 
University Press, 2017, 212 pages,  
paperback £9.99, ISBN 978-1-5261-
1013-8  

This book challenges those of us 
who are teaching A-level economics 
courses to review what we teach. 
It will also make us refl ect upon 
our role as teachers of a subject 
which has a signifi cant infl uence 
in contemporary society.  It will 
provide information with which 
to advise students preparing their 
UCAS applications for courses in 
economics, politics and business 
studies. 

Written by three recent graduates, 
the book is a critique of both 
economics courses in higher 
education (and by implication, 
schools and colleges) and the 
position of economics in our 
contemporary society and politics. 
It stems from the student dissident 
movements, the Post-Crash 
Economics Society at the University 
of Manchester and Rethinking 
Economics. The main thesis is that an 
‘econocracy’ has emerged which they 
defi ne as: 

“A society in which political goals are 
defi ned in terms of their effects on 
the economy, which is believed to be 
a distinct system with its own logic 
that requires experts to manage it” 
(page 7). 

They question the type of economics 
that has produced this econocracy 
and how the discipline operates and 
is maintained by highly exclusive and 
exclusionary experts. 

With a forward from Andy Haldane, 
the chief economist at the Bank of 
England, it is clear that this is not, 
as some have dismissed “students 
simply moaning” but rather a 
carefully crafted critique with 
detailed footnotes and references. 
There is also some original research: 
a YouGov poll of a sample of 1,696 
respondents and a curriculum review 
of 174 modules of economics 
as taught in seven Russell group 
universities. There are also six 
pages at the start of the book with 
endorsements from eighteen notable 
economic commentators. 

In its Foreword and Introduction 
sections, Econocracy traces the 
development of the movement, 
Rethinking Economics.  Chapter 1 
asks, ‘what kind of experts do we 
really want in our society?’  Chapter 
2, ‘Economics as indoctrination’ gives 
an extended critique of neoclassical 
economics as the monopoly 
perspective in economics courses. 
The authors argue that its three 
prongs - Individualism, Optimisation 
and Equilibrium - reproduce an 
econocracy, that is to say an 
economy where ‘economic discussion 
and decision making has become a 
technocratic rather than a political or 
social process’. Exam questions place 
too much emphasis on operating a 
technical abstract model (one with a 
limited link to the real world), rather 
than evaluating the model itself. They 
go on to present statistics from their 
curriculum review of 174 economics 
modules in seven Russell group 
universities. This shows that 76 % 
of exam questions “entailed no form 
of critical or independent thinking 
whatsoever” (page 51).

Chapter 3, ‘Beyond neoclassical 
economics’, stresses the case 
for pluralism in economics. They 
reproduce Ha-Joon Chang’s table of 
nine economic perspectives from his 
book “Economics: A User’s Guide.” 
They outline the limits of neoclassical 
economics by giving illustrations 
from three areas:  macroeconomic 
models that failed to predict the 
fi nancial crisis; the relative neglect 
of the environment, and the poor 
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conceptualisation of income and 
wealth inequalities.  

Having argued against the 
dominance of the neoclassical 
perspective they then place this in 
context in Chapter 4: ‘The struggle 
for the soul of economics.’  They 
outline previous student challenges 
to orthodoxy and the development of 
their own movement in Manchester 
(2012), which refl ected student 
dissatisfaction with the way current 
courses shed very little light on 
the fi nancial crisis. From this came 
the Curriculum Online Resources 
in Economics (CORE), set up at 
University College London by 
Wendy Carlin and trialled at several 
universities including Bristol, the 
University of Sydney, Sciences Po 
(Paris), the University of Chile, 
UMASS Boston and Columbia 
University.  

Unfortunately, the authors fi nd this 
approach lacking. They argue that 
it is too narrow and insuffi ciently 
pluralist. As a result it retains 
a pedagogy of handing down 

knowledge without debate from one 
generation to the next. 

In the penultimate Chapter 5: 
‘Rediscovering liberal education’ 
there is some very frank criticism 
of ‘higher education as a sausage 
factory’. They lament the passing of 
the concept of liberal education as 
defi ned by John Stuart Mill, William 
Beveridge and John Dewey.  They 
criticise the alleged benefi ts currently 
derived from an economics degree; 
the impact of student fees; the 
‘commotion’ of the National Student 
Survey (NSS), and the stranglehold of 
certain textbooks. Their suggestions 
to improve teaching and learning 
range from concentrating on an 
inductive real–world empirical 
approach, to promoting peer-to-peer 
learning and problem based learning 

In the fi nal Chapter 6: ‘Economics is 
for everyone’ the authors propose 
some ways forward. Three proposals 
outlined are (i) the creation of a 
generation of Citizen’s Economists, 
people who have a reasonable 
understanding of economics and 

engage with economic issues; (ii) the 
creation of Public Interest Economists 
who would try to hold the powerful 
to account; (iii) that economics 
should be taught in schools “to 
start breaking down the trepidation 
that many feel when talking about 
economics,” (page 167), as evidence 
from their YouGov poll indicated.  

This is just the beginning of a 
movement to widen the range of 
economics education. A recent 
article in the Economist (Free 
exchange, 14.1.2017) deplored the 
way ‘economists seem to feel that 
political questions are outside their 
area of concern.’ Watch this space – 
this debate has enormous relevance 
for GCSE and A level economics 
education. 

Sean Vertigan is a freelance 
economics educator.
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