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Editor’s
comment
focus of the content. The web site
(www.ebea.org.uk) will provide a
huge resource bank and it is also
likely that journal items will appear
on it. So far as the Journal content
is concerned we shall be trying
some new ideas in the next few
editions although the main sections
will remain the same. If you have
comments about this edition or
ideas for the future or pieces for the
journal please E Mail me
(duncan@varndean.fsnet.co.uk).

Welcome to this edition of Teaching
Business and Economics. I have
taken over the editorial baton from
Robert Wilson and I am not sure if
my face is the one to launch a
thousand EBEA Journals but I am
happy to try a few. My first task
was to attend an EBEA planning
meeting in June where a small team
of us spent 36 hours discussing the
shape of Journals to come. There
are issues relating to its relationship
to the EBEA web site as well as the

This edition and the next few are
likely to see a focus on the
implementation of Curriculum
2000 although the two 'update'
pieces will tend to be independent
of this and will continue to feature
interesting economics or business
subject content. This edition has an
Economics update on the Euro and
a Business update on Russia. It also
features a new section titled
'economics and business monitor'
which provides a synopsis of
business news issues since
the last edition.

Congratulations
Sir Ian Byatt
Congratulations to our President, Ian Byatt, on his knighthood.
Sir Ian, who has been our President for the last two
years, retired at the end of July from the post of
Director General of Ofwat. I would like to wish him
well in his retirement and thank him for his
continuing contribution to the EBEA
2

Jenny Wales, EBEA Chair

Duncan
Cullimore

As well as the normal selection of
resource reviews the next edition
will include a major evaluation of
teaching materials for the new
syllabuses. Citizenship is going to
be an important new part of the
Economics and Business
curriculum over the next few years
and we shall have pieces on this.
We start with some guidance for
Heads of Department on planning
for the new curriculum area.
We are very aware of the difficulties
teachers have finding the time to
write for the Journal. It is
important that our core
membership is represented fully
and as an incentive we will be
offering a £40 gift token to teachers
who write pieces in the main
section. All writers will also receive
an extra copy of the journal.
Duncan Cullimore
Editor

Jenny
Wales

Alan Jones
and
Grahame Fallon

Will Putin’s new broom
be good for business
in Russia?
INTRODUCTION

economic and financial crises of
August 1998 has, however,
witnessed a limited recovery in
the Russian economy, during
which industrial and economic
growth have begun to pick up,
inflation has been brought
under control, more taxes have
been collected and Russia's

provided that good luck is
enjoyed, and appropriate, proreform, political leadership is
provided by the new Russian
president (Economist, 2000).

Vladimir Putin's recent
accession to power, as postcommunist Russia's second
democratically elected president,
This paper explores the
has once again focused the
current health of the Russian
attention of Western economists
economy, and the attractiveness
and business analysts on the
of Russian market involvement
state of the Russian economy,
to western businesses.
and on the country's
Russia's apparent
attractiveness to Western
N E G AT I V E C O M M E N T S A B O U T
economic recovery and
businesses. Negative
continuing structural
comments about the state
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problems are examined,
of Russia today are still the
followed by the obstacles
norm, reflecting the widely
ARE STILL THE NORM,
to economic reform
held western view that
created by the country's
Russia is engulfed in a
R E F L E C T I N G T H E W I D E LY
distinctive history and
'transitional malaise',
politics. Putin's likely
characterised by
H E L D W E S T E R N V I E W T H AT
ability and willingness to
continuing economic
turn Russia around
difficulties, crime,
RUSSIA IS ENGULFED IN A
economically are next
corruption and popular
TRANSITIONAL MALAISE...
considered, and the paper
alienation from the ruling
concludes by assessing the
political and
likely progress of the
economic elite.
Russian economy in the short to
De Waal (2000) for
public finances have improved
medium term future, together
example, suggests
(OECD, 1999). This unexpected
with the implications for
that the most fitting
improvement can be attributed
domestic and foreign businesses
image for postnot only to the decline in the
which trade in Russia.
communist Russia is
rouble, but also to the
that of 'a swamp', or
beginnings of industrial
'boloto', into which big
restructuring in Russia, which
projects, good and
THE FALL AND RISE OF
may at last be creating the
bad, sink
THE RUSSIAN ECONOMY
foundations for sustained
without
The transition and
industrial and economic
trace.'
transformation of the Russian
improvement (Bush, 2000).
The
economy has been in progress
Although Russia may not yet
period
for almost a decade, following
have arrived at a new economic
since
the collapse of communism in
dawn, these signs suggest that
the
1991. However, Russia's
conditions more conducive to
economic modernisation has
western business involvement
been less rapid and more
and commercial success could
3
piecemeal in character
soon be created in Russia,
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Table 1: Comparative macroeconomic performance
than that of its Central and
Eastern European neighbours.
The country's macroeconomic
performance has, as a result
been disappointing, compared
with that of Poland, Hungary
and the Czech Republic (see
Table 1). A range of structural
economic weaknesses also
remain a problem in Russia,
creating difficulties for the
management of its economy
and for businesses which serve
the Russian market.

4

The collapse of Soviet
Communism in the early 1990s
was followed by a drive
towards western-style, liberal
capitalism in Russia, based
initially on a 'big bang' or
'shock-therapy' approach to
transition led by President
Yeltsin's first prime minister,
Yegor Gaidar (Stuart and
Gregory, 1995, p.75; Simon
1998, p73). Three main tasks
were undertaken domestically
as a means to this end,
including privatisation, price
liberalisation and
macroeconomic stabilisation
(Stuart and Gregory, 1995,
pp.75-84). Substantial progress
was made in carrying out
Russia's shock therapy
programme, but at the cost of a
serious deterioration in Russia's
economic performance
(Aslund, 1995, p.,292). Largescale privatisation was
introduced, transferring many
formerly state-owned
enterprises into private hands.
However, privatisation also led
to negative results, by enriching
a small group of enterprise
managers and economic
'oligarchs' rather than the
population at large. Prices were

also freed from January 1992,
creating an upward shift in
producer and consumer goods
prices and a concomitant
decline in real per capita
income. Attempts at
macroeconomic stabilisation
led to a shrinkage of budget
revenues greatly exceeding the
fall in demands on those
revenues. The result was to
create a serious budget gap, a
rapid expansion of the money
supply to finance the deficit,
and a continuing decline in the
dollar value of the rouble.
Popular support was essential
for the success of economic
transition. However, the
deterioration in Russia's
economic performance, linked
to the growth of social
inequality, the shrinkage of the
welfare safety net and popular
outrage at the rise of the
oligarchs created growing
disillusionment with shock
therapy and with the new

democratic political process.
Continued opposition from
politically powerful interest
groups, including state-owned
enterprise managers, the Duma
and Russia's military/industrial
complex further undermined
the continuation of shock
therapy.
The Russian parliamentary
elections of December 1993
provided a vote of noconfidence in the reform
process, leading to the
resignation of Yeltsin's key proreform ministers and their
replacement by more
conservative figures. The
departure of Gaidar in 1994
led to the abandonment of
shock therapy and its
replacement by a more
gradualist approach to
economic transition (Stuart
and Gregory, 1995, p115-117).
The collapse of communism
triggered eight years of decline
in Russia's GDP and industrial
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output, accompanied by falling
levels of investment, rising
unemployment and persistently
high levels of inflation (Aslund,
1995, p.293.) Signs of economic
recovery became increasingly
apparent during late 1997 and
early 1998 (EBRD 1998, p31;
OECD, 1998). However, the
recovery proved to be shortlived, foundering due to the
economic and financial crises
which hit Russia in August 1998
(OECD, 1999; World Bank,
1999). The Moscow stock
market collapsed, leading to
massive capital flight from
Russia, sustained pressure on
the rouble and a depletion of the
country's foreign currency
reserves. Interest rates were
raised in an attempt to stem the
crisis, but the country's leading
reformers then became
embroiled in a series of political
scandals, jeopardising the
credibility and future success
prospects of Russia's economic
transition project. On 17 August
1998, the crisis reached its
height, centring around the
collapse of the rouble and the
declaration of a 90-day
moratorium on foreign debt
repayments (Hedlund, 1999,
p.9.).
Between late 1998 and the
time of writing, Russia's
economy has started to show
signs of recovery. This has been
aided by the sharp devaluation
of the rouble in August 1998,
which has boosted domestic
manufacturing industry enabling
it to become more competitive
thereby promoting import
substitution and export-led
growth. The recovery has also
been facilitated by the rise in the

B U S I N E S S
U P D A T E

price of oil, Russia's biggest
export and tax revenue earner,
to $34 a barrel (OECD, 1999).
Leading macroeconomic
indicators now point to the
possibility of a sustained
improvement in Russia's
economy, if not yet to the long
hoped-for 'new economic dawn'
(Bush, 2000). Industrial output
grew by over 11 per cent in
1999, leading to real GDP
growth of almost 2 per cent,

substantial current account
surplus of $US 14.6 billion in
1999. Tax collection and public
finances are at last improving,
fuelled by the $US 5.5 billion
raised by the government in
1999 from the energy sector
alone. Foreign currency reserves
are also rising by a current rate
of approximately $1 billion a
month (Economist, 2000, p.19).
Corporate stagnation in Russia
may also be nearing its end, as

Table 2: Russia’s macroeconomic performance, 1998-1999

following a decline of nearly 5
per cent in 1998. Inflation also
slowed to approximately 37 per
cent in 1999, after reaching 84
per cent during the previous
year (EBRD, 1999; OECD,
1999; Business Central Europe
2000, p.61). (See Table 2). The
high price of oil and other raw
material exports led to a

companies begin a long-delayed
process of investment and
restructuring. Growing profit
levels have been accompanied by
the announcement of ambitious
investment plans by leading
companies, especially in the
energy and telecommunications
sectors (Bush, 2000, p.15).
General investment levels 5
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Table 3: Russian Foreign Direct Investment Inflows

Table 4: Comparative Foreign Direct Investment Inflows, 1999

character of Russia's
privatisation process, the
growth of crime and
corruption in Russian society,
and the continuation of
regional problems still suggest
further difficulties. Their
persistence has damaged the
business and investment
climate in Russia for domestic
and foreign businesses alike,
contributing greatly to Russia's
failure to attract inbound FDI
in larger quantities.
Russia's 'Barter Economy,'
Indebtedness and Tax
Arrears

are rising for the first time
since transition began, albeit
by a mere 2 per cent in 1999,
following a 75 per cent slump
over the past ten years (Bush,
2000, p.14). Large, medium
sized and smaller companies
are also taking opportunities to
raise market shares and profits
by offering better quality
products to the domestic and
export markets at competitive
prices (Economist, 2000,
p.20).

6

New opportunities are also
being created for Western
involvement in the running of
Russian companies, at the
managerial level and as joint
venture partners, especially in
the energy and
telecommunications sectors
(Bush, 2000, p.15). Foreign
direct investment rose by 37
per cent during 1999
(see Table 3), although even this
improved performance

compares unfavourably with
the greater volumes of inbound
FDI which continue to be
attracted by Poland, Hungary
and the Czech Republic (see
Table 4).

UNDERLYING
STRUCTURAL
PROBLEMS
Russia's future economic
prospects will depend largely
on the ability and willingness
of the new Putin government
to 'jump start' the process of
reforming the structure of the
Russian economy (OECD,
1999). Underlying, structural
problems still remain,
including the growth of barter
and indebtedness among
Russia's largest enterprises, tax
and legal problems and the
growth of tax arrears. In
addition, the rise of the
economic oligarchy, the flawed

Many of Russia's businesses
operate today on the basis of
barter and inter-enterprise
indebtedness which together
constitute a "virtual economy
(Gaddy and Ickes, 1998a and
1998b). Barter and
indebtedness sprang up quickly
during the shock therapy years
in the early 1990s in response
to a lack of money in the
Russian economy. This
together with the Soviet-era
practice of pricing production
on a cost-plus basis, regardless
of the presence or absence of
cash buyers has impacted on
firm performance.
Unprofitable firms have every
incentive to maintain the
system, since losses can be
concealed through virtual
accounting, while bankruptcy
can be avoided indefinitely. Tax
arrears also help to sustain
loss-making companies in
modern Russia, reflecting a
continuation of Soviet-era
practice (Yakovlev, 1998;
Gaddy and Ickes, 1998b).
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Russia's industry can be
segmented into three main
parts. Firstly, large scale Sovietera producers still exist, despite
their technical bankruptcy,
surviving as debtors and
barterers who pay no taxes and
contribute little or nothing to
Russia's real economy. Secondly,
a number of large companies
have undergone restructuring,
and now operate profitably
along more conventional
capitalist lines, trading
predominantly in primary
products, such as oil and gas.
Thirdly, an increasing number
of small, market-led businesses
are emerging, often with good
growth and survival prospects,
and with good potential
for future profitability
BA
and employment
generation (Bush,
AP
2000, p17-18).
The scale of Russia's
R
virtual economy is now
shrinking, due largely
S
to the effects of the
post-1998 rouble
F
devaluation, which has
enabled more and more
F
businesses to make
real, rather than virtual
profits. Recent estimates (Bush,
2000, p.16) suggest that barter
in 1999 made up approximately
70 per cent of Russian
industry's sales turnover, down
from the even higher figure of
90 per cent in 1996. President
Putin and his new government
could help to reduce the size of
Russia's virtual economy
further, by taking effective
action to improve Russia's
business and investment
climate.

Russia's distorted tax and
legal system
Successful economic
transition in Russia requires the
creation of a taxation and legal
framework in which domestic
and foreign businesses can
flourish. However, progress
towards creating such a
framework has been slow, due to
the relatively short period which
has elapsed since the fall of
communism, the traditional
preoccupation of the Russian
state with its own affairs rather
than with business promotion,
and the failure to agree a deal
with the Duma over tax and
legal reforms.

R
P

US
AL
RO

many taxes at both the federal
and local levels; and the
confusion caused by presidential
decrees modifying existing laws
or append taxes to them
(Chmelyev, 1998).

Despite the apparent
ruthlessness of Russia's tax
police, the collection of tax
revenues remains difficult due
to the covert acceptance of
continuing tax arrears on the
part of many larger companies.
Many of these enterprises also
receive government forgiveness
for their accumulated debts.
Foreign companies and joint
ventures tend to have more
transparent financial accounts
and to be more obliging
in paying taxes, and
they are therefore an
TER IN 1999 MADE UP
attractive target for the
Russian tax authorities.
R O X I M AT E LY 7 0 % O F
The effective rate of
taxation levied on
SIAN INDUSTRY’S
foreign companies
operating in Russia is, in
ES TURNOVER, DOWN
fact, extremely high
(Thornhill, 1996; Jego,
M THE EVEN HIGHER
1997).

IGURE

OF

90%

IN

1996

Parliamentary opposition to
changes in tax law has delayed
the implementation of tax
reforms since 1992, with the
result that Russia's taxation
system continues to present a
variety of obstacles to
businesses. These include:
frequent changes to the tax
system; stiff penalties for
underpayments of tax, the
tendency of corrupt tax
inspectors to manipulate these
penalties; the levying of too

Difficulties are also
created for businesses
by Russian commercial
and property law, and in
particular, by the operation of
laws establishing ownership,
joint venture and trading rights
(Boulton, 1994;
Thornhill,1997). Few legal
mechanisms exist for the
protection of businesses and the
enforcement of their rights, and
further problems are created for
domestic and foreign businesses
by the persistence of ìcrony
relationsî from communist times
that enable powerful
97
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Russian companies and
individuals to circumvent the
legal system entirely. Legal
sanctions against bankrupt
companies are also lacking,
with the result that it remains
difficult to enforce the
liquidation of organisations
that are burdened with debt.
This failure supports the
maintenance of Russia's barterbased "virtual economy," while
slowing the pace of important
economic restructuring.

Growth of the Economic
Oligarchy
Russia's leading tycoons, or
economic 'oligarchs,' represent
a further obstacle to successful
economic transition in Russia.
The oligarchs help to sustain
government revenues by their
tax payments and their corrupt
payments sustain leading
politicians and bureaucrats in
office and in retirement. In
return, they demand protection
for their economic and
business interests, based on he
exclusion of foreign and
domestic competitors and on
the maintenance of tax
loopholes (Economist, 2000,
p.22).

8

The oligarchs' relationship to
the state, as well as their power
over Russia's economy and
media, places them in a
powerful position to influence
the direction and limit the
extent of economic reforms.
They also play a leading role in
capital flight from Russia,
which is currently taking place
at an estimated value of $US
2.5 billion per month, typically
involving offshore tax havens
such as Cyprus (De Waal,
2000, p.40).

Some oligarchs fell from
power due to the damage
suffered after August 1998.
Others, such as Boris
Berezovsky, retain their
positions as Kremlin insiders.
One of Putin's main challenges
will be to reduce the power of
the remaining oligarchs,
although their elimination from
government looks highly
improbable, at least in the
short run (Economist, 2000,
p.22).

ownership, leading typically to
control by managers and
employees, rather than by
outside shareholders. Under
these circumstances, precompetitive conditions persist
in many industries, while the
pursuit of profit is subject to
the pursuit of other objectives,
such as survival based on
barter and the building up
arrears (McFaul, 1996).

Crime and corruption
Russia's flawed privatisation
process
The nature of privatisation in
Russia has created further
persistent structural weaknesses
in Russia's economy, by helping
to preserve pre-competitive
forms of management and
operation. The privatisation
process has been, effectively,
appropriated by the new
oligarchy, leading to the
exclusion of outside
shareholders from many
investment opportunities
(Kuznetzov and Kuznetzova,
1996).
Insider dominance has led to
a pattern of enterprise

Criminality and lawlessness
have become endemic in
modern Russia. Crime
syndicates control an estimated
55 per cent of Russia's national
capital and are largely
responsible for the illegal flight
of capital from the economy. As
much as 80 per cent of shares
in Russian companies are held
by criminal clans. 400 banks
are claimed to have mafia like
structures controlling them and
41,000 companies and 80% of
joint ventures are claimed to
have criminal connections (De
Waal, 2000, p.40; Finansovye
Izvestiya, 1997 cited in Frisby,
1998).
Corruption is also
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ubiquitous, and involves
individuals at the highest levels
of Russian politics and society.
Public authority is often coopted to private use, manifesting
itself in corruption and crime at
all levels, but also in the concept
of 'krysha' or 'roof.' At one end
of the spectrum, krysha
manifests itself in the
'protection' afforded to street
vendors and booth owners by
criminals, or by the police in
exchange for payment. At the
other, it refers to 'sponsorship,'
meaning the power or favours
available to those employed by
the state or in political power
that derives from the authority
of their office (Shlapentokh,
1996).

CRIME

AND

CREATE

S U B S TA N T I A L

OPERATING
PRIVATE

CORRUPTION

RISKS

FOR

ENTERPRISE

IN

RUSSIA

Crime and corruption create
substantial operating risks for
private enterprises in Russia,
whether they are domestically or
foreign-owned. Size and
competitive success can lead to
unwelcome attention from
criminals and corrupt
bureaucrats, necessitating the
use of political protection,
despite its attendant costs.
(De Waal, 2000, p.37;
Economist, 2000, p.20).

B U S I N E S S
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Regional problems
Russia's powerful regional
leaders constitute yet a further
obstacle to economic transition,
due to their surviving
independence and their
tendency to run their territories
as corrupt private domains, in
conjunction with regionallybased oligarchies. The
threatened withdrawal of federal
subsidies could, in theory, be
used as a lever to bring Russia's
regions to heel. In practice,
however, Putin may struggle to
subdue the more powerful
regional leaders, unless army
and police intervention are
employed, together with threats
of prosecution for corruption
and removal from office
(Economist, 2000, p22).
Chechnya provides an extreme
example of the problems which
can arise for the federal
government. Allowed to develop
as a black market enclave in the
early 1990s, outside Russian
law, it developed unhindered as
a useful base for Russian
organised crime and its corrupt
bureaucracy with the
connivance of its local leaders.
The subjugation of Chechnya
has involved large scale military
action, major human rights
abuses and diplomatic problems
for the Russian state, illustrating
the difficulties which can be
involved in reasserting federal
power over Russia's renegade
regions (De Waal, 2000, p.3839).

through structural reforms, but
also on his ability and
willingness to deal with the
historical legacy from Russia's
tsarist and communist periods
(Lucas, 2000).
The 'burden of history' lies
heavily upon post-communist
Russia, and has created major
obstacles to economic transition
during the past decade
(Hedlund, 1999, p.34).
Transition and transformation
have been hindered by Russia's
twentieth century history as the
fountainhead of communism
that led to an isolationist
tradition. Moreover, there is a
sense of national uniqueness,
which developed under tsarism.
Resistance to change, coupled
with a sense of hostility to
western views of the world,
especially western capitalism,
has created continuing problems
for Russia's economic reformers
since 1991 (Simon, 1998).
Russian society and many of
its political leaders also have
proved reluctant to accept that
communism has failed, rejecting
also the Western view that the
country's economic difficulties
are a necessary price to be paid
for economic modernisation,
and the introduction of a
market-based economy
(Segbers, 1998). Communist
values still persist today within
Russia's political and economic
structures, making it difficult for
Russia's political leaders to drive
through economic
modernisation, notwithstanding
its potential advantages for
businesses.

CONTRIBUTORY
HISTORICAL PROBLEMS
Successful economic
transition will depend, not only
on Putin's capacity to drive

POLITICAL LEADERSHIP
PROBLEMS
Building a popular,
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pro-transition consensus has
involved a far greater challenge
for Russia's political leaders
than for their counterparts in
other transition economies,
such as Poland, Hungary and
the Czech Republic.
Difficulties have also been
encountered in meeting this
challenge, due to the absence
of 'strong and stable political
leadership' in support of
economic transition (Aslund,
1995, p.293).

THE ACCESSION OF
VLADIMIR PUTIN CREATES
THE POTENTIAL FOR
HEIGHTENED FUTURE
LEADERSHIP IN FAVOUR OF
ECONOMIC TRANSITION

10

Unequivocal support for
transition was provided during
the early Yeltsin years, during
the period of Prime Minister
Gaidar's shock therapy
programme. The subsequent
adoption of gradualism
symbolised a change of
direction, reflecting popular
discontent, the continuing
strength of Russia's anti-reform
lobbies, and Yeltsin's gradual
political decline (Aslund 1995,
p.315).Yeltsin's support for the
transition process became
increasingly erratic during the
later 1990s, due to the
instability of his governments
and the need to balance
conflicting domestic political
forces. However, some, proreform impetus was
maintained, due to the need to
secure continuing grants and
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loans from international
financial organisations and
from foreign commercial banks
(NUPI, 2000).

CAN PUTIN
ACCELERATE RUSSIA'S
ECONOMIC
TRANSITION?
The accession of Vladimir
Putin, first as Yeltsin's prime
minister in 1999 and, more
recently, as Russia's president
creates the potential for
heightened future leadership in
favour of economic transition
(Lucas, 2000; NUPI, 2000).
Whether this potential will be
realised, however, still remains
to be seen at the time of
writing.
Putin's declared ambition on
taking up the Russian
presidency was to 'reconstitute
a strong Russian state,' an
intention which he reinforced
by the determined and ruthless
actions which he took to quash
the Chechen rebellion in late
1999 and early 2000. Rejecting
the 'European, deregulated'
economic model as
'inappropriate for Russia,' Putin
argued that Russian history
and politics demanded the
adoption of a 'strong central
state apparatus.' (De Waal,
2000, p.39). This statist vision
could, if followed to its logical
conclusion, lead to the
assertion of more state control
over the management of the
Russian economy,
accompanied by the renationalisation of some of the
assets privatised during the
Yeltsin era. Such a policy could
conceivably threaten the end of
Russia's post-1998 economic
recovery, if it leads to a
dampening effect on economic

and industrial restructuring
and transition (De Waal, 2000,
p.40).
Putin spent much of his
earlier career with the KGB
and FSB security
establishment, leading some
commentators (such as De
Waal, 2000, p.40) to argue that
he is likely to re-consolidate the
state in an anti-market fashion.
His former association with the
oligarch Berezovsky suggests
that he may hesitate to move
against the new Russian
kleptocracy,
while his
conclusion of
a 'strategic
alliance' with
Duma
communists
in January
1999, could
be taken to
imply an
unwillingness
to implement much needed tax
and legal reforms facilitating
private enterprise (De Waal,
2000, p.40).
Alternatively, however,
Putin's KGB / FSB associations
and political background can
be viewed in a more positive
light. Some commentators
(such as NUPI, 2000) regard
Russia's security establishment
as a 'politically sensitive
grouping', which is concerned
for the future of Russia but
also extremely pragmatic and
politically astute. Ex- KGB and
FSB figures are likely to
maintain their recent
substantial presence in
government under Putin,
creating a critical mass of
potential support for a
pragmatic and, an essentially
anti-communist economic
transition programme. Putin's
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election as president in March
2000 could, therefore, lead to a
renewed impetus in favour of
further economic
modernisation, if pragmatic
considerations are deemed to
justify such a course of action.
(NUPI, 2000)
CONCLUSIONS
The likely implications of
Putin's election as president for
Russia's economic transition
process still remain uncertain.
Putin may decide against
increasing the pace of economic
transition, due to his alleged
statist instincts and because of
his strategic alliance with the
Duma communists. His
association with the security
establishment could,
alternatively, lead to the
promotion of a pragmatically
based, economic modernisation
programme, based on the
pursuit of Russia's national
interests. Such a policy could
include a renewed drive towards
structural reforms, which would
make Russian market
involvement considerably more
attractive to private sector
businesses.
A policy of limited movement
in the direction of further
market-led reforms may well be
in Russia's best interests at this
stage, as well as in the interests
of businesses. Gaidar's early,
shock-therapy based economic
reforms were abandoned after
being compromised by the
social, economic and political
difficulties involved in their
implementation (Simon 1998,
p70). The years of gradualism
which followed also caused
economic pain for many
Russian households and firms,
leading to increasing resentment
on the part of its citizens against

B U S I N E S S
U P D A T E

the social and economic costs
which they involved
(Solzhenitsyn, 2000). Putin will,
arguably, maximise his
prospects of success as an
economic reformer, if he
pursues a modernisation
programme based on Russia's
history and modern political
realities, rather than seeking to
impose western economic
solutions in the unsuitable
Russian setting. By so doing, he
can promote economic
transition and transformation in
Russia, so maximising the
benefits attainable from
participation in Russian markets
by domestic and foreign
businesses alike.

Activities and Enterprise Behaviour in
Transition', William Davidson Institute
Working Papers No.134, February, p.4.

Alan Jones and Grahame Fallon,
Faculty of Management and
Business, University College
Northampton, United Kingdom.

OECD (1998), 'Russian Federation'.
Economic survey. Paris: CCET
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Curriculum 2000:
Implementation of the
New GNVQ
INTRODUCTION
Schools and colleges have
now started teaching the
first units or modules of the
AS or AVCE programmes.
Hopefully the planned
'induction' produced
positive results and
everyone is adjusting to the
demands of the new courses.
In this first year careful note
needs to be taken of what is
working and what isn't.
This paper focuses on the
main issues for teachers at
this stage in the
implementation process.

DUE TO THE CHANGES NEW
M AT E R I A L S A R E B E I N G P R O D U C E D
A L M O S T D A I LY, B O T H I N P R I N T E D
AND ELECTRONIC FORM

12

The development of the new
specifications for the Advanced
Vocational Certificates of
Education has been time
consuming and stressful for
many teachers. Fears
abounded over the extent of the
changes; the syllabus content,
the timing of teaching and the
assessment process. Particular
challenges were identified as a
result of the removal of the
'elements' and the requirements
for larger pieces of portfolio
evidence. It is suggested that
the following issues need to be
considered:-

NEW SUBJECT
KNOWLEDGE AND
LEARNING MATERIALS
Departments had to take
many decisions about
implementation during the
academic year 1999/2000 and
the challenge now is to ensure
that results are evaluated and
issues not addressed during the
planning stage are covered. It
is particularly important not to
forget that in this new
framework, fears about delivery
and timing must not outweigh
our efforts to update our own
knowledge and apply this to our
work in the classroom. In a
Utopian world this might seem
straight forward and easy but,
after twelve to eighteen months
of planning timetables,
recruiting the correct levels of
staff, planning when external
tests should take place and
attending the relevant exam
board meetings, little in the way
of updating subject knowledge
has happened in the
corresponding period.
The re-vamped Core Units
(1-6), and the new optional
units offered by the exam
boards allow for further
specialisation in areas
such as: customer
service, market
research, ICT in
business and
management and
enterprise. It is
perhaps easy to shy
away from
offering any
modules that
may
mean
the

Billie-Jean
Sandiford

creation of completely new
materials, but it is in essence,
the ability to specialise that will
make sure that the 'vocational'
element of the course is
differentiated from the AS/A2.
In order to update subject
knowledge teachers could use
specialist texts or reference
books for particular subject
areas, e.g., management,
personnel, retail. To provide
up-to-date, relevant and topical
case studies for students,
publications such as
Management Today, The
Grocer, Draper's Weekly and
Campaign will prove
exceedingly useful.
Due to the changes new
materials are being produced
almost daily, both in printed
and electronic form. Teachers
should carry out their own
critical reviews of these
resources, bearing in mind their
criteria for actually buying the
materials. Many publishers will
welcome constructive
comments from teachers as to
how new editions could be
improved, or which topics are
not being covered in enough
depth.
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REVIEW OF THE PLACE
OF VOCATIONAL
EDUCATION IN OWN
INSTITUTION
The imposed changes should
give us time to think about the
direction vocational education
Post-16 is taking in general, and
more specifically within our own
institutions. Little thought has
been given to the extended
coverage of the new
specifications and how that will
impact on the long term future
of vocational education.

BUSINESS LINKS
Good practice must not be
allowed to fall by the wayside. It
is at this stage; the laying of new
foundations, that links with local
and national businesses need to
be maintained or created. Many
core and optional units show
opportunities for greater
amalgamation of topics and
interesting forms of delivery,
these again are points that show
not be overlooked. Now that
portfolio evidence is not needed
for those units which will be
externally assessed teachers
should be able to 'realise' the
vocational elements of these
units whilst still providing
students with the underlying
knowledge to pass the required
tests.
Some examples of good
business links could include:
● Industrial Visits: A visit to a
Direct Call telephone centre
would easily cover topics such
as Health and Safety,
Customer Services, Business
Location, Business Structure
and Decisions, Communication and ICT in Business.
● Industrial Debates:
Simulations of management

BUSINESS IN
THE CLASSROOM

debates involving local
business people could cover
Industrial Relations,
Marketing and Production
issues.
● Simulations: These could be
designed to simulate many of
the practical aspects of the
course, Customer Service,
Recruitment, Production,
Public Relations
GUEST SPEAKERS
Creation of links with a local
firms: students could work on
assignments designed around
'real-life' problems faced by the
firm.
KEY SKILLS
The Advanced Vocational
Business course still remains a
an extremely good conduit for
the delivery of the three main
Key Skills: Communication
(presentations, reports,
discussions, portfolio evidence),
Application Of Number
(collection and collation of data
from various sources, identifying
their significance to particular
aspects of business activity) and
Information Technology
(presentation of reports,
portfolio evidence, use of
spreadsheets, databases, desktop-publishing, the emergence of
e-business).
The Key Skills are sign-posted
in all specifications, but good
practice of the past should
ensure that teachers will already
have a range of skills and
materials that they can use to
deliver these Skills to not only
the vocational but also AS
business courses.
When planning delivery of
courses, staff need not go out of
their way to work the Key Skills

into their courses, but simply
apply the practical skills to the
theory already taught. At
present most schools and
colleges are concentrating on the
three main skills, but as Key
Skill coverage expands, most
business teachers will find that
AS and Vocational Business will
easily allow staff to cover the
other Key Skills; Working With
Others, Problem Solving and
Time Management.

CONCLUSION
There is still a place for both
AS and Advanced Vocational
Business in the curriculum.
This writer does not agree with
the argument that the increase in
testing and the changes in the
assessment process will make
vocational courses less popular.
GNVQ Business has allowed a
wide range of students to work
at varying levels, but overall
produce some very creditable
results. In 1999/2000 UCAS
announced that more GNVQ
students than ever had applied
to and been offered places on
Higher Education courses.
Post-Dearing and Capey, all
Advanced courses have now
reached a level of parity. Grading
now has some transparency and
the awarding of UCAS points
will allow students to be clearer
about the usefulness of their
qualifications.
The future looks bright for
vocational business courses.
Over the next few years all
vocational courses need to aim
to provide subject content and
allow students to experience
work-place issues within the
classroom. This has training
implications for teachers as well
as the students.

Billie-Jean Sandiford
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The Euro at
20 months: what
have we learned?

Nigel
Healey

INTRODUCTION
Rarely has a single economic
development taken so many
forecasters and commentators
by surprise. Despite the
gloomy predictions of the socalled 'Eurosceptics', a cadre
largely confined to Britain's
shores, the consensus view in
Europe's financial markets and
political capitals was that the
euro would be born with
strong, deutschmark-like
characteristics. In its 1999
New Year issue, Time magazine
robustly declared to its
worldwide readership that 'the
financial DNA of the euro
indicates that it will begin life
as a stable, rock-hard currency'.
Uncompromising rules of
entry, which required member

20 MONTHS AFTER THE LAUNCH
OF EUROPE’S

G R A N D M O N E TA R Y

P R O J E C T, T H E E U R O H A S
SLUMPED BY ALMOST 20% OF
I T S J A N U A RY 1 9 9 9 VA L U E
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states to prove their antiinflationary credentials prior to
accession, a European central
bank which is effectively a
clone of the legendary German
Bundesbank and a hawkish
first governor in the person of
Wim Duisenberg all pointed to
a good start for the euro in
January 1999. Pundits

Figure 1: The early months of the euro ($/E rate)
confidently speculated on the
likely scale of the euro's
appreciation as central banks
and multinational corporations
switched their portfolios out of
the US dollar and into its new
rival for global monetary
hegemony.
20 months after the launch of
Europe's grand monetary
project, the euro has slumped
by almost 20% of its January
1999 value, recording a low of
$0.90/E in May 2000 (see
Figure 1). The slide initially
caught analysts unaware: for
much of 1999, all the forwardlooking indicators suggested
that, despite the euro's
increasing weakness, the
market was anticipating an
early recovery of its value. As
the new millennium dawned
and the euro fell below the

psychologically important
parity with the US dollar, the
post-mortems on the euro's
troubled infancy began in
earnest. The Eurosceptics
claimed vindication: the euro's
travails, they claimed,
confirmed their worst fears
about the shaky design of the
project. Europhiles looked for
an alternative explanation
couched in terms of, for
example, unexpected
divergences in macroeconomic
policy between the two sides of
the Atlantic. This article
considers the evidence to date
and considers the implications
of the euro's depreciation for
British industry generally and,
more specifically, for a Labour
Government lacking the
political courage to commit
Britain to membership of the
single currency bloc.
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THE EURO IN LONGERTERM PERSPECTIVE
Before reflecting on the euro's
early life, it is instructive to look
back over the performance of its
predecessors, particularly in the
light of the media's near-hysteria
at the news that the value of the
euro had fallen below US$1.00.
At midnight on December 31,
1998, the euro was created with
a value exactly equal to the then
market value of the European
Currency Unit (ECU), an
artificial currency 'basket'
established in 1978 with the
birth of the European Exchange
Rate Mechanism. The ECU, in
turn, replaced the European
Unit of Account (EUA), which
was constructed in the early
1970s to provide a politically
neutral 'numeraire' for setting,
inter alia, farm prices.
Ironically, when the EUA was
conceived, for administrative
simplicity, its initial value was
set at US$1.00, the same value

E C O N O M I C S
U P D A T E

which so exercised the press
when its successor, the euro,
returned to parity a quarter of a
century later.
Figure 2 shows the value of
the EUA/ECU/euro against the
US dollar over the period since
the mid-1970s. It shows that,
while the euro (and its earlier
equivalents) have typically
traded above parity in recent
years, its value fell well below
US$1.00 in the mid-1980s.
Significantly, this relative
depreciation reflected the
extraordinary strength of the
dollar, stemming from high US
interest rates as the Federal
Reserve Bank struggled to
contain the inflationary effects
of the Reagan administration's
tax cuts, rather than any
inherent weakness in the
European economy. One
currently popular interpretation
of the euro's recent slide
similarly attributes the cause to
developments on the other side
of the Atlantic.

Figure 2: The euro in long-term perspective ($/E rate)

THE VIEW FROM THE
MARKETS
Despite early confused
reactions to the euro's
depreciation against the dollar
and the yen, the increasingly
widespread view amongst
financial analysts is that its fall
has been triggered by the
unexpected strength of these
economies relative to Europe's.
At the end of 1998, the
consensus growth forecasts for
the United States, EU and
Japan in 1999 were respectively
2.7%, 2.2% and -1.1%. In the
event, preliminary estimates for
actual growth in 1999 are 4.0%,
2.2% and 0.7%. Rather than
overheating and slowing down,
the US economy has
reaccelerated, with the
productivity gains from
internet-related developments
keeping inflationary pressure
subdued; at the same time, the
Japanese economy (along with
most other Asian economies)
has bounced back from the
financial crises of 1997 much
faster than predicted. Only the
EU economy has turned in
growth in line with original
estimates.
The result of these external
developments has been a
portfolio readjustment by
international equity fund
managers away from Europe
and into the United States and,
to an even greater extent, Japan
and the rest of Asia. The
wholesale capital flight from
Asia triggered by the currency
crises of 1997-98 is being
unwound and the effects of
these large capital movements is
a sharp appreciation in the
dollar, and particularly the yen
(up 50% between mid-1998 and
the end of 1999) against
15
the euro.
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More sober reflection by
market analysts has also led to
a downgrading of the likely
impact of a switch of official
reserves from dollars into
euros. Between 1990 and
1998, the share of the dollar in
official reserves rose from
approximately 30% to 45%,
almost exclusively at the
expenses of euro zone
currencies, whose share fell
from 30% to 15%. While the
successful launch of the euro
may encourage central banks to
readjust their official reserves
in favour of the euro, it is
working against a significantly
adverse medium-term trend.

Figure 3: Growth and inflation in the euro zone
'BENIGN NEGLECT' À
L'EUROPE?
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There is also a view in the
financial markets that they may
be witnessing the emergence of
a new European version of
'benign neglect'. This term was
coined in the mid-1970s, to
describe the Federal Reserve
Bank's apparent indifference to
movements in the external
value of the dollar following the
final collapse of the Bretton
Woods fixed exchange rate
regime in 1973. In the 1970s,
the United States was
effectively a 'closed' (ie,
autarkic) economy, importing
the equivalent of only 5% of
GDP. Changes in the
exchange rate therefore had
relatively little impact on
domestic economic activity and
the Federal Reserve Bank
accordingly set interest rates
with almost exclusive reference
to internal macroeconomic
conditions, leaving the
exchange rate to find its own
level. As business has become
increasingly globalised in the
ensuing 25 years, so the US

economy has become
increasingly open, making
benign neglect less attractive as
a policy strategy.
At a stroke, the creation of
the euro in January 1999
effectively wound the
globalisation clock back for the
bankers of the ECB. While the
national economies of the
EU11 member states are very
open to trade, the bulk of this
trade is intra-EU (ie, with other
EU states) rather than extraEU. For example, while
German imports amount to
21% of Germany's GDP,
imports from the rest of the
world to the EU11 are
equivalent to only 13% of the
member states' combined
GDP. The ECB has, moreover,
a clear statutory mandate to
pursue internal monetary (ie,
price) stability, rather than
external monetary (ie,
exchange rate) stability. Faced
with dormant inflation and
sluggish economic growth in
the EU11 at the start of 1999
on the one hand (see Figure 3),

and a stepwise reduction in the
importance of the exchange
rate for the domestic economy
on the other, the temptation for
the ECB to pay relatively less
attention to exchange rate
developments than its
predecessors (eg, the
Bundesbank, the Banque de
France) is clear.
Any such perceived
indifference of policymakers to
the fate of the currency
unsettles financial markets.
The economic history of the
UK is littered with examples of
exchange rate crises triggered
by a suspicion that the
government was unconcerned
about growing pressures on the
pound. The famous exchange
rate debacle of 1976, when the
last Labour administration had
to borrow from the
International Monetary Fund
to extricate itself from a serious
collapse of confidence,
originated with a period of
inept foreign exchange
intervention by the Bank of
England (selling sterling to
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rebuild the foreign exchange
reserves) at a time when Nigeria
was dumping its sterling
reserves to signal diplomatic
irritation at the UK. More
recently, sterling's free fall in
1985 to reach almost parity
with the dollar was sparked off
by an unwise press briefing by
the Prime Minister's press
officer, who appeared to suggest
that the Government had no
interest in the value of the
currency. The Government was
swiftly reminded that publicly
expressing sentiments along the
lines of 'you can't buck the
market' paradoxically had a very
profound effect on the markets
indeed.

T O T H E U N I N I T I AT E D , T H E
C O E X I S T E N C E O F R E A S O N A B LY
S TA B L E E X C H A N G E R AT E S A N D
SIGNIFICANT DIFFERENCES IN
I N T E R E S T R AT E S A P P E A R S A
CONTRADICTION IN TERMS

In reality, while the ECB can
undoubtedly pay less attention
to the exchange rate than the
national central banks of the
member states which preceded
it, there is little evidence that it
has adopted a policy of USstyle, 1970s' benign neglect.
Interest rate rises by the ECB in
2000, for example, appear to
have been at least partly
motivated by a desire to see the
external value of the euro
stabilise against other major
trading currencies.

E C O N O M I C S
U P D A T E

Nevertheless, as the British
experience highlights, the
perception that central bank is
indifferent to exchange rate
movements can, of itself, cause
market volatility and early policy
decisions by the ECB appear to
have created precisely such an
impression in the financial
markets.

THE ECONOMICS OF
EXCHANGE RATES
In order to delve further into
the reasons for the euro's errant
behaviour over the first months
of its life, it is instructive to
revisit the basic theory of
exchange rates. To the
uninitiated, the coexistence of
reasonably stable exchange rates
and significant differences in
interest rates appears a
contradiction in terms. If the
rate of interest on 12 month
sterling bank deposits is, say,
6%, but only 3% on euro
deposits, what rational
economic agent would
knowingly sacrifice a 3% return
on their assets by investing in
euros rather than sterling?
Pursuing this logic, anyone
holding euro deposits would try
to switch into sterling and noone holding sterling would want
to switch in the opposite
direction. And surely the
combination of increasing
demand for, and dwindling
supply of, sterling on the foreign
exchange markets would lead to
a continuous appreciation in
sterling vis-à-vis the euro as
long as this interest rate
differential is maintained? No:
sterling would appreciate by just
3%, thereby creating the
expectation of a depreciation
back to its trend value over the
next twelve months and

restoring the balance between
the demand for, and supply of,
sterling.
Equilibrium is restored when
the extra interest gain from
holding sterling deposits is
exactly offset by the expected
capital loss, so that the overall
returns from holding both
sterling and euro assets is 3%
over the next year. Common
sense confirms that this
relationship must hold,
otherwise rational investors
would switch all their portfolios
into transition and developing
countries where nominal (ie,
inflation unadjusted) interest
rates are in double or even
treble digits. The equilibrium
relationship between today's
exchange rate (S) and the
expected exchange rate at some
point in the future (Se) relative
to the domestic interest rate (r)
and the foreign interest rate (r*)
is given by the 'uncovered
interest parity' (UIP) equation:
S/Se = (1+r)/(1+r*)
The UIP equation predicts
that, ceteris paribus, the exchange
rate (S) will depreciate if one of
three things happen: 1) the
domestic interest rate is
reduced; 2) the foreign interest
rate is increased; and/or 3) the
market's view of the future value
of the exchange rate (Se) is
revised downwards in the light
of new economic information.
Figure 4 shows the movements
in the US and euro zone three
month interbank rate over the
first 20 months of the euro. In
the first nine months, domestic
(ie, euro zone) interest rates fell,
while US rates edged inexorably
upwards with the interest rate
differential widening from
1.85% in January to a peak
17
of 2.84% in September.
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the recovery has gathered pace
and inflation has started to
edge up, so the ECB has
engineered a series of modest
interest rate increases from the
third quarter of 1999 onwards
to keep inflation within its
target bands.

Figure 4: Euro and US interest rates
1999, before easing to 2.15%
by July 2000. Clearly, the
story of interest rate
movements in 1999 is one of
diverging monetary policy
stances in the United States
and the euro zone,
contributing to the weakening
of the euro vis-à-vis the dollar.
But is this the whole story?
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THE EUROPHILE VIEW
A strongly Europhile
interpretation of the euro's
early months makes a virtue of
the fledging currency's
unexpected weakness. Freed
by the currency union ( which
has effectively made the EU11
economy more 'closed' than
the economy of its individual
members the ECB has been
able to pay more attention to
internal macroeconomic
conditions and less to the
external value of its currency
than its main predecessor, the
Deutsche Bundesbank. With
inflation docile and growth
sluggish at the start of 1999,
the appropriate monetary
stance was one of cautious
expansion, hence the series of

interest rate reductions in the
first half of 1999. Since this
relaxation of monetary policy
has coincided with a tightening
of policy on the other side of
the Atlantic, the resulting
depreciation of the euro/dollar
exchange rate has been an
entirely predictable by-product
of pragmatic demand
management.
One conclusion from this
line of reasoning is that,
despite fears that the political
independence of the ECB
would lead to a hawkish,
narrowly-focused
preoccupation with price
stability at the expense of
greater volatility in growth and
unemployment, Europe's new
central bankers have shown
themselves both able and
willing to use monetary policy
in an activist way to stabilise
the real economy. Throughout
1999 and the first half of
2000, boosted by low interest
rates and a depreciating
currency, the EU11 economies
have recovered strongly,
posting an annualised real
growth rate of 3.5% in the
second quarter of 2000. As

Moreover, to the extent that
the ECB has managed to bring
about a recovery in the real
economy without
compromising its overriding
commitment to low inflation,
modern macroeconomic theory
suggests that its ability to
stabilise growth may actually
be greater than for other, less
independent central banks.
This is because, if there is no
unequivocal, credible
commitment to price stability,
a central bank's attempts to
stimulate demand may be
interpreted as evidence of an
unduly relaxed attitude to
controlling inflation, causing
wage bargainers to revise
upwards their inflationary
expectations (and so their
wage demands), thereby
dissipating much or all of
the expansion in aggregate
demand in higher
inflation, rather
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than faster growth. In contrast,
if the private sector is convinced
of the central bank's inflationfighting credentials, the same
expansionary monetary stance
may have no impact on longerterm inflationary expectations,
so that most or all of the
increased aggregate demand
feeds through into faster
growth.

E C O N O M I C S
U P D A T E

classes and paving the way for
the rise of National Socialism,
has etched a deep fear of
inflation into ordinary
Germans; the inflationary and
monetary chaos of Germany in
the immediate post-WWII era,
brought under control only by
the introduction of the
deutschmark, further reinforced
this attitude in the next
generation.

southern Mediterranean states
(Italy, Spain, Portugal) have
been prepared to tolerate
modest inflation in the interests
of faster growth and more rapid
economic development.

There must be a danger,
argue those opposed to EMU,
that transferring monetary
policy to a group of central
bankers with very different
views on inflation, which are in
The Bundesbank's legitimacy
turn underpinned by different
THE EUROSCEPTIC VIEW
as a defender of the value of the
national experiences of inflation,
deutschmark, it is concluded,
growth and economic
Unsurprisingly, an
resides at least as much in the
development, will lead to the
uncompromisingly Eurosceptic
population's dread of inflation
policy stance converging not on
view results in a very different
as it does in its legal statutes.
a Bundesbank-like, counterinterpretation of the same basic
inflationary toughness,
economic facts.
but on some 'average'
Those opposed to
view which takes a
EMU have been
U N S U R P R I S I N G LY A N
much softer line on
unconvinced about
inflation. Eurosceptics
the constitutional and
U N C O M P R O M I S I N G LY E U R O S C E P T I C
may, not unreasonably,
institutional design of
feel that the first 20
the ECB ever since
V I E W R E S U LT S I N A V E R Y
months of the euro
the proposed
D I F F E R E N T I N T E R P E R AT I O N O F T H E
vindicate this fear, since
blueprint was first
the ECB has clearly
unveiled at the end of
SAME BASIC ECONOMICS FACTS
used interest rate policy
the 1980s. One
to stimulate growth,
obvious criticism is
with little regard for the
that simply cloning
effect on the exchange rate and,
the structure of the
When its executive met to
possibly by extension, for the
Bundesbank and even
consider the outlook for
effect on future inflation.
strengthening its
monetary growth and inflation,
statutory
One way that a progressive
its deliberations reflected the
obligation to price
loss of confidence in the ECB's
anti-inflation prejudices of the
stability does not,
anti-inflationary commitment
bankers' countrymen at least as
of itself, guarantee
may manifest itself would be
much as the Bundesbank's
that the ECB will
through the financial market's
legislative obligations. Within
be a worthy
view of the longer-term strength
the ECB's structure, its
successor to its
of the euro (Se in the UIP
governing council brings
German predecessor.
equation above). Ceteris paribus,
The German aversion together not like-minded
new information about the
policymakers from Germany's
to inflation, it is
future policy stance of the
pointed out, runs deep länder, but governors from the
central bank, as revealed by its
central banks of the eleven
in the national psyche:
present responses to
member states, each of which
the hyper-inflation of
macroeconomic development,
may have a very different view
the Weimar Republic in
will lead the markets to reassess
of the relative costs of lower
the early 1920s when
the currency's longer-term
inflation vis-à-vis slower growth
annual inflation peaked
value. For example, in the
and higher unemployment.
at a surreal 1023%,
1960s and 1970s, an election
Certainly, recent economic
wiping out the monetary
victory by the Labour
history suggests that the
savings of the middle
Party (or, more precisely, 19

E C O N O M I C S
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the expectation of a Labour
victory) frequently triggered
wholesale selling of sterling, as
investors anticipated the future
government adopting a more
expansionary macroeconomic
policy (and so a probable
decline in the value of the
currency). By selling a
currency expected to
depreciate in future, the
present exchange rate is driven
down by speculative selling
until the UIP condition is
restored.
Using the same mechanical
link between the present and
accepted exchange rate and
interest rate differentials, the
Eurosceptics can offer a
different interpretation of the
euro's early depreciation.
Rather than simply reflecting
relative macroeconomic
conditions in the EU11 and
other major trading blocs (and
so movements in key interest
rate differentials), the ECB's
early preoccupation with
stimulating growth, rather than
focusing on controlling
inflation, has undermined
confidence in the longer-term
strength of the euro, leading to
a depreciation in its present
value.
AND THE WINNER IS...?
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There is clearly some merit
in both the Europhile and the
Eurosceptic perspectives on the
euro's early performance. It is
undeniably the case that, in the
course of 1999, monetary
policy in the euro zone
diverged significantly from that
in the United States (and
Britain). This divergence
reflected the different
economic growth paths of the
EU11 and the 'Anglo-Saxon'
economies and clearly provides

THE JOURNAL OF THE ECONOMICS &
B U S I N E S S E D U C AT I O N A S S O C I AT I O N

a partial explanation for the
euro's depreciation. At the
same time, the scale of the
depreciation is hard to
reconcile with the relatively
modest widening of the interest
differential between the euro
and, say, the dollar, suggesting
that the financial markets have
revised downwards their
estimates of the euro's longer
term value.
While the Eurosceptic
interpretation that the euro's
depreciation reflects structural
weaknesses in the design of
EMU may be overly harsh, this
episode does highlight the
difficulties faced by the ECB in
inheriting the Bundesbank's
mantle. The Bundesbank built
up its tough, anti-inflation
'reputation' over several
decades. Contrary to the
expectations of many
commentators at the outset of
EMU, establishing a similar
reputation takes more than
legislative provisions and the
appointment of a hawkish
governor. Moreover, the
economic conditions into
which the ECB was born were,
arguably, the least conducive
possible to carving out a fierce,
inflation-fighting image. Had
1999 been a time of
intensifying inflationary
pressures and escalating asset
prices in the euro zone, the
ECB could have won respect in
the financial markets by raising
interest rates and deflating the
EU11 economy. Faced with a
stagnant economy and
dormant inflation, the optimal
monetary strategy, namely
easing interest rates and
allowing the euro to depreciate,
risked sending conflicting
signals to the markets about its
true anti-inflation zeal; and so
it has proved. Now that

economic recovery is underway
and the appropriate response is
to raise interest rates, the ECB
has a chance to re-establish its
credentials.

DOES THE EURO'S
WEAKNESS MATTER FOR
BRITAIN?
The early performance of the
euro creates two problems for
Britain. The first is obvious
and highlights the danger of
being outside the euro zone:
the depreciation of the euro has
severely undermined the
competitiveness of British
exporters to the EU11
economies. Exports to the rest
of the EU account for
approximately 50% of total
British exports; exports are
dominated by manufactures, as
opposed to services, and
manufacturing is
disproportionately based in the
north of Britain.
Unsurprisingly, the economic
impact of the euro's
depreciation has been felt
hardest in the North-West and
the West Midlands. BMW's
sale of Rover and Ford's
partial
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disengagement from Britain
provide recent examples of the
difficulties faced by British
manufacturers. To the extent
that 'benign neglect' is genuinely
emerging as a policy choice for
the ECB, the costs of voluntary
exclusion of the euro zone may
prove even higher for Britain
that many commentators feared.
If the euro's first 20 months
suggest a tilt in the net balance
of economic benefits and costs
in favour of British entry to the
euro currency bloc,
paradoxically its weakness has
hardened public opinion against
membership. 75 years of
recurrent sterling crises have
embedded in the British psyche
an association between
exchange rate weakness and
political mismanagement. The
withdrawal (and subsequent
depreciation) of sterling from
the Gold Standard in 1931 was
widely seen as a national
tragedy and contributed to the
demise of Ramsey MacDonald's
administration (Winston
Churchill's earlier, disastrous
decision to rejoin the
Gold Standard in
1925 at the pre-WWI
parity having
been long
forgotten by
voters).
Devaluations of
sterling within
the post-WWII
'Bretton Woods'
regime in 1949
and 1967 fatally
damaged the
electoral prospects
of the incumbent
Labour
Governments, as did
the sterling crisis of
1976. Sterling's
withdrawal from the
European exchange

E C O N O M I C S
U P D A T E

rate mechanism in September
1992 was similarly seen as an
indictment of the John Major's
Conservative Government,
despite the fact that, as in these
earlier episodes,
devaluation/depreciation paved
the way for export-led growth.
While it is undoubtedly true
that continuously depreciating
exchange rates are prima facie
evidence of internal
macroeconomic imbalance and
inflation, Britain's imperial past
appears to have fostered an
unhealthy and unfounded
preoccupation with the strength
of the currency as a national
'virility symbol'. The balance of
public support for British
membership of EMU, while it
has generally remained strong
amongst members of the
Confederation of British
Industry (which is dominated
by the manufacturing
companies so damaged by the
euro's depreciation), has moved
from broadly in favour to
strongly against with each
downward movement in the
value of the euro/£ exchange
rate. Should the present
Labour Government decide that
membership of EMU is in the
national interest, the euro's early
depreciation is likely to make it
much harder to win round an
increasingly sceptical public.

CONCLUSIONS
Few economic developments
have caught commentators
more unaware than the euro's
depreciation in its first 20
months. While Europhiles may
take comfort in the fact that this
depreciation reflects sensible
demand management on the
part of the ECB, there is great
force in the Eurosceptic view

that the euro's behaviour is
undermining the anti-inflation
credibility of the ECB. In
retrospect, it is certainly true
that, by inheriting a
macroeconomic outlook that
called for lower, rather than
higher, interest rates, the ECB is
finding it harder than expected
to assert its monetary authority.
Whatever the cause of the
euro's recent weakness, the start
of EMU has graphically
highlighted the risks to British
exporters (and British
companies competing with
imported goods) of nonmembership. Paradoxically,
however, while this experience
may have tilted the economic
balance in favour of British
entry, the euro's perceived
travails on the foreign exchanges
may have made accession
politically much harder for the
Labour Government.

Nigel M Healey
the Manchester Metropolitan
University
FURTHER READING
de Grauwe, P (1997), The economics of
monetary integration: 3rd edition, Oxford
University Press
Emerson, M (1992), One market, one
money: an evaluation of the potential
benefits and costs of forming an
economic and monetary union, Oxford
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European Commission (1990), 'One
market, one money,' European
Economy, 44
Healey, N (1996), 'What price central
bank independence?', The Review of
Policy Issues, 2 (2), 3-14
Healey, N (1999), 'Sterling in the cold:
the economics of life outside European
monetary union', Teaching Business and
Economics, 3 (1), 11-17
Note: r and r* are expressed as decimals
in this version of the UIP equation.
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Curriculum 2000:
Teaching ‘A’ level
Economics

Nancy
Wall

WHERE ARE THE
is being discontinued. Nuffield
The amount of change
which teachers of 'A' level
CHANGES?
Economics and Business, the
Economics are facing this
joint subject course, is the only
Overall, Economics 'A' level
year will be very variable. If
Nuffield offering in this subject
courses
look increasingly
you taught the old
area. QCA rules for
differentiated. In one sense
Cambridge linear
Curriculum 2000 made it
there is a clear gain here.
Economics, you will have
impossible to offer the single
Teachers have a real choice
moved from a very
subject options, which anyway
and can look at the courses on
conventional syllabus and
had a smaller number of
offer with the needs of their
will be facing major
candidates.
differences. If however you
own students in mind. On the
taught the AQA 'A'
other hand, it is
level and have
difficult to offer a
decided to stay
one-size-fits-all
with it, your
text book. Careful
TEACHERS HAVE A REAL CHOICE
content and
attention to
assessment
selecting
A N D C A N L O O K AT T H E C O U R S E S
changes will be
appropriate
significant but
reading is now
probably not
ON OFFER WITH THE NEEDS OF
required.
particularly
daunting.
THEIR OWN STUDENTS IN MIND
The awarding
bodies for Wales and
Northern Ireland WJEC and CCEA respectively
- would appear to have made
the fewest substantive changes.
Their content and assessment
structures look fairly familiar.
Perhaps the only major
changes lie in the impact of.
modularisation. For CCEA,
synoptic assessment is spread
over the three A2 papers. This
means that all three papers will
have to be taken at the end of
the course. Perhaps the
approaches of both awarding
bodies were to some degree
rooted in the location-specific
nature of their candidate base.
22

Nuffield Economics,
previously offered by Edexcel,

OCR
The teachers facing the
biggest changes are those
whose courses have been
completely discontinued:
Oxford, O & C, Cambridge
linear Economics and NEAB.
Most are likely to be working
within the English system.
They have to get used to a new
course style as well as a
modular approach.
As before, only AQA offers a
coursework option. Public
opinion among Economics
teachers seems to be polarised
on this issue, with a significant
number being very much
against.

OCR Economics
presents many
familiar aspects to those who
knew Cambridge modular.
The most obvious change is
the loss of two options:
Financial Economics and
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Industrialisation and
Deindustrialisation in Britain.
Option choice is further
constricted because the
Economics of Europe is now
Economics in a European
Context and has become the
compulsory synoptic module.
Also, option choice is
constrained to either Economics
of Work and Leisure or
Transport Economics and either
Economics of Development or
The UK Economy, where
before there was an open
choice.

the modules are assessed.
Modules 1, 2, 5 and 6 contain
the theoretical content. Module
3 provides three optional areas
entitled Markets at Work.
Students (or teachers) choose
from Housing, The Environment and the Economics of
Sport and Leisure. Students are
not expected to have specialist
knowledge in these areas but to
apply what they learnt in
Modules 1 and 2. At the same
time, application of theory will
be expected in all of the exams,
not just Units 3 and 4.

EDEXCEL
Edexcel's offering is equally
closely related to its own
previous style. The alternative
modules, the Labour Market
and Economic Development,
have been retained. The
synoptic module is entitled The
UK in the global economy.
The Labour market option is
somewhat different from the old
Product and Labour Markets
option. Most of the material on
product markets is now to be
found in Unit 4, Industrial
economics. Some
aspects of
inequality have
been added to the
new Labour
Market option.

Teachers may feel
mollified by the
provision of
Economics for AS,
F O R T H E M O S T P A R T, T H E
edited by Colin
Bamford, the chief
AWA R D I N G B O D I E S H AV E C H O S E N
The Teachers'
examiner, bearing the
TO ADOPT SIMILAR ASSESSMENT
Guide is an
OCR endorsement,
essential
and including the
STYLES TO THOSE OF THE PAST
complement to the
European module.
specifications. The
The contributing
latter come in two
authors are all
columns - content,
experienced OCR
Module
4,
Working
as
an
and
added
detail
on what
examiners. Though described as
Economist,
again
provides
an
students should be able to do.
an AS text, the book covers all
opportunity to use course
In the Teachers' Guide there is
the compulsory modules. It is
content
to
analyse
and
evaluate
further detail in the 'Additional
reviewed in this issue of the
important
issues.
For
three
Guidance' column. The schemes
Journal (see page 41).
years, the topic will be the
of work give further support.
There is now more theory in
European Union. It is designed
the A2 modules than would
to make use of the macro and
CHANGES OVERALL
have been the case in the past.
micro principles learnt in
However, this may well have
For the most part, the
Modules 5 and 6. There is an
little impact on the overall
awarding bodies have chosen to
important issue here. Although
outcome, since students
adopt similar assessment styles
the exam for Module 4 will be
were expected to employ
to those of the past. AQA uses
available in January 2002, it
theory in their exam
may not be in the student's best objective questions for the first
answers anyway.
two units of assessment, as does
interest to take it then because
WJEC for its first unit. Edexcel
quite a lot of the Module 5 and
uses supported choice questions
6 content will not at that stage
AQA
for Units 1 and 4. Essay
have been covered. AQA
questions are least in evidence
addresses this issue in its
AQA has retained its
now with Edexcel. Data
Teachers' Guide but does not
familiar content, but
give
a
recommendation.
response and case study
branched out in the way that
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questions seem to have gained
a little in popularity with all
awarding bodies.
On the whole, the theoretical
content changes seem to be
quite minor. OCR requires
some understanding of
monopolistic competition in
the A2. AQA and Edexcel do
not mention it, although
Edexcel refers to imperfect
competition. It seems unlikely
that many will now teach the
diagram. Income distribution
now figures a little larger in
AQA and Edexcel. These kinds
of differences are really similar
to those of the past.
The underlying ethos of each
course has stayed remarkably
constant, probably reflecting
the approach of the chief
examiners. OCR has elevated
the importance of the EU as a
context for application in its
final module. AQA has selected
the EU as the case study topic
for Module 4 as the topic for
the next three years. Perhaps
this could be a significant shift
of emphasis.

WHERE'S THE HELP?
OCR, AQA and Edexcel have
all produced Teacher Guides
for 'A' level Economics. It is
quite clear that these provide
absolutely essential support for
the new specifications. In some
areas, they have provided
responses to the many
questions which teachers have
asked since the specs were
published.
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One new book has been
written with the specific
intention of meeting the needs

of all the new courses. This is
Economics in Context, by Sue
Grant and Chris Vidler,
published by Heinemann. This
will be dealt with fully in a
review article in the next issue
of this journal, along with the
competing titles. It covers AS
material in the first half and A2
material in the second. It is not
yet clear how this will work
where there are differences
between the awarding bodies.
At the time of writing it
appears that the established
texts have stayed substantially
the same as before. Teachers
will have to adopt a selective
approach in their reading
recommendations to students.
Alain Anderton's textbook,
Economics, published by
Causeway Press, has a Teacher
Guide and an AS version. The
latter will prove useful to
teachers who have large
numbers of students likely not
to proceed beyond the AS
exams. (These books will also
be included in the forthcoming
review article).
The Causeway Teacher
Guide consists mainly of
answers to the questions in the
textbook. It also provides a
summary of the specifications
of each awarding body,
alongside the relevant unit
numbers in the book. There
are key skills links relating to
the questions in the textbook
and a list of web sites
relevant to particular
units. Even if you are
using another text in the
classroom, it would be
worth having a single copy
of both text and Guide to
provide clues for your own use.

THE REQUIREMENTS OF
THE SYNOPTIC PAPERS
Whichever course you have
chosen, synoptic papers must
be taken at the end of the
course for obvious reasons.
How you deal with synoptic
assessment depends rather
heavily on your approach to the
subject in the past. Many
teachers have always chosen to
structure their teaching as a
sequence of discrete topics.
Others have taken the view that
Economics has many strong
interrelationships between
topics and that students should
always be required to build
bridges between the topics as
they learn.
Teachers in the latter group
may feel they need to do very
little. On the other hand, many
students have tried to ignore
the interrelationships within
the subject. Curriculum 2000
opens up the possibility of
emphasising the need for a
synoptic approach much
more strongly than
before. Students can
be encouraged to
revise regularly,
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rather than in the run up to an
exam. They can be given lists of
concepts learnt earlier which
they must revise before studying
a new topic or module. No
doubt they will all learn the
meaning of the word synoptic.
Maybe they could learn about
synthesising too.
WHAT SHOULD YOU DO?

detailed reading list to suit your
own course and students is
becoming increasingly apparent.
Not only do students need more
varied sources. They need more
guidance in the form of page
numbers linked to particular
topics, concepts and required
knowledge.You can also give
guidance on the level of
difficulty which will be
encountered, so that students
can select reading to suit their
confidence, prior knowledge
and ability. I know students
don't read, but everything
possible must be done to
encourage them. The reading
lists in the specifications are far
too general to be of real use to
students.

not know whether certain
concepts should be taught or
not. Though the specifications
are on the whole clearer than
they used to be, there are still
uncertainties. Teacher queries
are part of the feedback that
leads to the evolution of clear
expectations all round.

satisfaction in teaching and
learning.

Nancy Wall,
Nuffield Economics
and Business Project

The awarding bodies are all
running training sessions in
various parts of the country.
These will provide good value
INSET in the coming months.
Usually the number of people
attending will be small enough
to permit ample opportunity to
ask questions.

When teaching any modular
course, it is important to have a
clear idea of how the
component parts of the subject
have been fitted together. There
may be times when you want to
adjust your scheme of work to
Some people are making good
ease the acquisition of
use of their colleagues.
understanding,
A message to the
rather than to stick
newsgroup, econslavishly to the
business educators,
prescribed module
PROCEED WITH OPTIMISM.
appealing for
content.You need
information relevant to
to know how to
T H E R E I S N O D O U B T T H AT S O M E
a particular course,
handle situations in
may produce contacts
which topics which
INTERESTING OPPORTUNITIES
with teachers who have
you used to teach
common interests.You
together are now
H AV E B E E N C R E AT E D
send an email asking to
separated by
subscribe, to this
module boundaries.
address: econ-businessSo an important
recommendation is that you
Really, all 'A' level teachers are educators@mailbase.ac.uk.
study the content of all modules
being forced to do some
People tend to participate in
early on in the course, getting a
curriculum development this
spasms, so there can be quiet
feel for what happens later while year. Though this is hard work,
periods. Overall, the usefulness
you are teaching the early
the payoffs can be huge.
of this facility is not in doubt.
modules. This has the important Everyone benefits from the fresh
My last point is just to say
side-benefit that over a long
thinking involved. Though some
good
luck to everyone. Proceed
period you will spot useful
will regard the changes as
with
optimism.
There is no
materials for delivering later
negative in their impact, most
doubt that some interesting
modules before the job of
will see positive possibilities that
opportunities have been created.
preparation becomes too
can be exploited to give greater
stressful.
With the courses gradually
acquiring differentiated
approaches and areas for
application, the need for a

If in doubt, consult the
subject officer for the awarding
body.You may find that you do
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Business and Economics
Education and Citizenship

Steve
Williams

A GUIDE FOR HEADS OF DEPARTMENTS

PLANS FOR CITIZENSHIP
IN THE NATIONAL
CURRICULUM
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From September 2002,
citizenship will be a statutory
part of the National Curriculum.

WHAT IS CITIZENSHIP?
According to the final report
of the Advisory Group on
Citizenship, there now exists an
opportunity for a 'highly educated
'citizen democracy'', building on
European political traditions.

At key stages 1 and 2, there is
non-statutory framework for
personal, social and health
education and citizenship
(PSHE). Amongst other things,
this requires pupils to learn
about 'the wider world and the
interdependence of communities
within it':

T.H. Marshall in his book
'Citizenship' (1950), saw three
elements: the civil, the political
and the social. This was taken as
the starting point for the report
of the Commission on
Citizenship , appointed by the
then Speaker of the House of
Commons, Encouraging
Citizenship' (1990).

arena of public life. It introduces
pupils to society and its constituent
elements, and shows how they, as
individuals, relate to the whole.
Besides understanding, citizenship
education should foster respect for
law, justice, democracy and nurture
common good at the same time as
encouraging independence of
thought. It should develop skills of
reflection, enquiry and debate.'
Citizenship Foundation,
Submission in response to the
White Paper: Excellence in
Schools

The British Youth Council
provided a comprehensive
resume of its view of
'They develop further
citizenship education
their sense of social and
in its submission to
moral responsibility and
the Advisory Group
T
H
E
Y
D
E
V
E
L
O
P
F
U
R
T
H
E
R
S
E
N
S
E
begin to understand the
on Citizenship under
effects of their own
the Chairmanship of
O
F
S
O
C
I
A
L
A
N
D
M
O
R
A
L
choices and behaviour
Professor Bernard
in relation to some of
Crick. This was
RESPONSIBILITY AND BEGIN TO
the main local, national
quoted in full in the
or global issues and the
final report of the
U N D E R S TA N D T H E E F F E C T S O F
political and social
Advisory Group on
institutions that affect
Citizenship. It
THEIR OWN CHOICES AND
their lives. They learn
opened with the
how to participate more
statement that: 'The
fully in school and
BEHAVIOUR...
curriculum should
community activities.'
address issues such as
(The Review of the
democracy, community,
National Curriculum
society and citizenship' and
in England: The Secretary of
'Active citizens are as political as
included reference to
State's proposals)
they are moral; moral sensibility
understanding representative
derives in part from political
democracy, the rights and
At key stages 3 and 4, there is a
understanding; political apathy
responsibilities of citizens, and
non-statutory framework for
spawns moral apathy.'
awareness of community and
PSHE, but a programme of study
Prof David Hargreaves, The
cultural diversity and social
and an attainment target for
Mosaic of Learning (DEMOS)
exclusion. It argued that: 'The
citizenship. Citizenship is
curriculum should enable children
'We believe that citizenship has a
described as a 'new foundation
and young people to explore and
subject' and it has been accorded clear conceptual core which relates
understand key questions, moral
to the induction of young people
a notional 5% of curriculum
problems and issues that concern
into the legal, moral and political
time at key stages 3 and 4.
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society.' It proposed that:
'The Curriculum should also
cover practical skills that enable
young people to participate
effectively in public life and prepare
them to be full citizens. It should
enable children and young people to
develop discussion, communication
and teamwork skills. It should help
them learn to argue cogently and
effectively, negotiate successfully
and co-operate with others. It
should also enable them to think for
themselves, solve problems and
make decisions effectively.'
British Youth Council,
Submission to the Advisory
Group on Citizenship: quoted in
the final report of the Advisory
Group 'Education for citizenship
and the teaching of democracy
in schools' (Sept
1998)

It is now widely
accepted that there
are three strands of
citizenship:
● social and moral
responsibility
● community
involvement

E D U C AT I O N
PERSPECTIVES

framework in combination
with personal, social and
health education at key
stages 1 and 2

knowledge of citizenship and civic
society; it also implies developing
values, skills and understanding.'
There is therefore a clear
importance attached to the way
in which young people learn
'citizenship', which is separate
and distinct from the content or
body of knowledge which
comprises the subject.
The programme of citizenship
education should also be
'coherent and sequential', should
link with personal and social
and health education and
contribute to the social, moral
spiritual and cultural
development of children and
young people.

● is defined as a separate
foundation subject at key
stages 3 and 4
● is expected to result in
learning outcomes defined
by end of key stage
statements at key stages 3
and 4
● has a programme of study
consisting of skills,
knowledge and
understanding and an
attainment target at key
stages 3 and 4
● should not need to take up
more than 5% of
curriculum time
across the key stages

THERE IS THEREFORE A CLEAR

I M P O R TA N C E AT TA C H E D T O T H E
WAY I N

WHICH YOUNG PEOPLE

LEARN CITIZENSHIP WHICH IS
S E PA R AT E A N D D I S T I N C T F R O M

● political literacy.

THE CONTENT OR BODY OF
WHAT KIND OF A
SUBJECT IS
CITIZENSHIP?

KNOWLEDGE WHICH COMPRISES
THE SUBJECT

The final report of
the Advisory Group
on Citizenship recognised that
citizenship education can be
enhanced by and can make
significant contributions to - as
well as draw upon - other
subjects and aspects of the
curriculum. But:
'We stress, however, that
citizenship education is education
for citizenship, behaving and acting
as a citizen, therefore it is not just

CURRENT SITUATION
We can sum up the present
situation regarding citizenship
education as follows.
Citizenship:
● is statutory from September
2002 for all key stages
● is part of a non-statutory

BUSINESS AND
ECONOMICS
EDUCATION AND
CITIZENSHIP:
SKILLS, VALUES
AND ATTITUDES
We saw that the final
report of the Advisory
Group on Citizenship
stressed that:

'Citizenship education
is education for
citizenship, behaving
and acting as a citizen,
therefore it is not just knowledge of
citizenship and civic society; it also
implies developing values, skills and
understanding.'
For the specialist in business
and economics education, this
could be expressed in another
way: Citizenship education must
seek to develop those skills,
values and attitudes which are
developed in good
27
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business and economics
education. Those of us who
are experienced in the active
learning of modern day
business and economics
education know that these
skills, values and attitudes are
developed through appropriate
styles of teaching and learning
and drawing on 'real world'
issues.
There is a strong tradition in
business and economics
education to develop learning
activities, which in the words of
the BYC submission to the
Advisory group on Citizenship:
● enable children and young
people to develop
discussion,
communication and
teamwork skills
● help them learn to argue
cogently and effectively,
negotiate successfully and
co-operate with others
● enable them to think for
themselves, solve problems
and make decisions
effectively.
This can provide us with a
context for looking more
specifically at the links between
the National Curriculum in
citizenship and business and
economics education.
BUSINESS AND
ECONOMICS
EDUCATION AND
CITIZENSHIP: THE LINKS

28

If we scrutinise the
Programmes of Study both for
Key Stage 3 and Key Stage 4,
we will no doubt recognise that
business and economics
specialists have subject and
pedagogic expertise which can
contribute to citizenship
education.
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Before we look at the
knowledge and understanding
about becoming informed
citizens, we may care to look at
sections 2 and 3 of the
programmes of study at each
key stage, namely:
● developing skills of enquiry
and communication
● developing skills of
participation and
responsible action.
Reflecting on good practice
in business and economics
education, we may note that:
● the skills of enquiry and
communication at both Key
Stage 3 and Key Stage 4
(3.2.a/ 3.2.b/ 3.2.c and
4.2.a/ 4.2.b/ 4.2.c) are often
employed in good business
and economics education;
● the skills of participation
and responsible action at
both Key Stage 3 and Key
Stage 4 (3.3.a/ 3.3.b/ 3.3.c
and 4.3.a/ 4.3.b/ 4.3.c) are
often employed in good
business and economics
education.
In terms of knowledge and
understanding about becoming
informed citizens, business and
economics specialists may be
able to contribute to the
following areas:

Knowledge and
understanding about
becoming informed citizens
(Key Stage 3)
3.1.c central and local
government, the public services
they offer and how they are
financed, and the opportunities to
contribute
3.1.g the importance of resolving
conflict fairly

3.1.i the world as a global
community, the political,
economic, environmental and
social implications of this, and the
role of the European Union, the
Commonwealth and the United
Nations

Knowledge and
understanding about
becoming informed citizens
(Key Stage 4)
4.1.e how the economy functions,
including the role of business and
the financial services
4.1.h the rights and
responsibilities of consumers,
employers and employees
4.1.j the wider issues and
challenges of global
interdependence and responsibility,
including sustainable development
and Local Agenda 21.
Given the nature of
citizenship education, many
schools are now adopting the
approach of giving
responsibility for particular
aspects of citizenship education
to particular departments. In
this model, heads of business
and economics education are
likely to be given responsibility
for the areas outlined above, as
the areas of knowledge and
understanding which are most
clearly related to the subject
area. In the absence of such a
model, heads of business and
economics education may wish
to raise the question of how
these important areas of
citizenship education are to be
delivered when citizenship
education becomes part of the
National Curriculum in
September 2002.

Steve Williams
Adviser, Kent LEA

Glynis
Frater

ICT on line
Delivering IT Key skills alongside
the new AS/A2 qualification
IT contributes a third of the
assessed Key Skills qualification
that is all but compulsory for
students who embarked on a
post 16 programme of study in
September. The Key Skills
qualification has UCAS points
attached to it and is therefore
valuable currency for those in
the pursuit of a place in some
Higher Education institutions.
Business Studies and
Economics teachers may be
better equipped to teach Key
Skills than some other subject
teachers but it requires a great
deal of thought and planning to
make a success of it. This paper
investigates the issues involved
in implementing an IT Key
Skills programme and suggests
some ways forward.

and it is within the new suite of
advanced level programmes of
study that the key skills focus is
most sharply concentrated at
present. Advanced level study
should allow students to achieve
a key skills qualification at level
3 in the majority of cases and
the new qualifications fall into
two broad tracks.

KEY SKILLS AND
CURRICULUM 2000 - A
BRIEF OVERVIEW
The key skills for those
involved in educating students
between 14 and 19 are likely to
be between levels one and three.
There are two further levels and
some high-flying students may
well be comfortable with
attainment at level four.

The shape of GNVQ has also
changed. The specifications
have been rewritten to reflect
the review of the previous
regime and the recognition that
there needs to be opportunities
for students to learn and
develop knowledge prior to the
generation of meaningful
evidence. The GNVQ
Advanced has be renamed
Advanced Vocational Certificate
of Education (AVCE). The
AVCE can be delivered through

The main focus of the
changes are at advanced level

The A Level route has now
been divided into a 6 module
programme of study. The
student will work towards an
Advanced Subsidiary
qualification that can be
achieved either as a stand-alone
qualification at the end of year
12 or form the first part of a full
A level (A2) achieved in Year 13.
There are new specifications for
both the Advanced Subsidiary)
AS and the A2.

three different pathways. The
12 unit double award remains in
place. There is a new 6 unit
single award AVCE that will be
the equivalent of one A Level.
There is also a 3-unit award,
which will form the equivalent
in terms of delivery time and
UCAS points as an Advanced
Subsidiary. The change in the
structure of the vocational
strand of qualifications is to
attempt to give greater parity of
esteem between the academic
route and the vocational route.
IMPLEMENTING IT KEY
SKILLS
QCA have indicated a
preference that key skills is
taught and achieved within the
main body of study across the
broader subject base any
student might embark upon. It
is therefore incumbent upon all
subject leaders and deliverers to
consider how they can
incorporate a key skills
component in the planning of
their courses. To achieve both
Application of Number and IT
key skills at level 3 students are
required to produce at least a
‘substantial’ piece of evidence
that meets the criteria for all the
evidence requirements stated
within the specification.
29
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Activity for a six-week induction programme introducing the Business Environment
A cross
fertilisation of
evidence
generated through
the study of a
greater number of
subjects is a
laudable aim
providing
students are given
an opportunity to
use key skills as a
means of
developing an in
depth
understanding of
specific subject
knowledge.
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It is difficult to
imagine many
scenarios that
would allow
students to
develop a suitable
substantial piece
of evidence that
crossed subject divides unless
key skills were taught
discreetly. Such co-operation
and planning between
departments is difficult to
envisage. Finding a suitable
model could become hugely
contrived and provide little in
terms of a benefit to the
academic or vocational subject
being studied. It is doubtful
that those involved in such
planning would see it as a
meaningful exercise. The
present constraints and stresses
that require high levels of
assessment, performance,
monitoring and results make
most of us close ranks and
fight doggedly in our own
corners.
Many of the issues to do
with the delivery and coordination of key skills have
still to be resolved for many
educational establishments.

Key skills as a stand alone
subject is, for some, a new
innovation and a focus for its
implementation has yet to be
set in place. For those
teachers who have delivered
GNVQ in the past the key
skills issue will be familiar. It
is those who have worked
mainly with A levels and have
no real knowledge of the
concept of Key Skills that will
require help and guidance in
offering their students
meaningful pathways towards
the generation of key skills
evidence.
All of the new advanced
qualifications have a section
which signposts or indicates
where key skills evidence might
be generated or where they
might be practised in order to
equip students with the skills
or knowledge they will need to
generate evidence in the
future. The sign posting needs

careful investigation and
lessons and exercises need to
be planned into schemes of
work so that delivery can
become a positive aspect of
subject specific progress.
I would like to concentrate
on looking carefully at how the
Business Studies AS level
module for Edexcel Unit 1
Business Structures, objectives
and external influences or
OCR module 2871 Businesses,
Their Objectives and
Environment might provide
opportunities for the
generation of key skills
evidence. I will aim to show
how a key skills framework can
be a powerful tool in providing
students with the acquisition of
knowledge and the
organisation and presentation
of well-structured subject
specific material.
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Integration of Key Skills and a Business Studies Activity
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I have tried to demonstrate in
the above plan the possible use
of IT as a tool for investigation,
analysis and presentation and
how it can aid students with
their understanding as well as
providing a framework for
sound planning and
organisation.
The new key skills
qualification is broken down
into two main sections ‘What
you need to know' and ‘What
you must do'. The above plan
assumes that students and the
teacher have some knowledge
of the use of a computer and
the manipulation of certain
types of software such as word
processor, database and
spreadsheet. The knowledge
that is required is clearly stated
in the ‘What you need to know'
section of the Key Skills
specification. It is this learning
curve that may well bring some
uncertainty and some resistance
where teachers and students
have little or no knowledge of
computers and their software.
It is therefore important that
teachers and their students are
given the opportunity to
practice and develop the skills
to be able to enhance their
subject specific work.
I have tried to consider how
Key Skills IT might integrate
into a planned programme of
work in order to aid learning
and understanding. It is
important that this is seen as a
part of a much broader and
centrally co-ordinated and
managed programme. The
generation of key skills evidence
is possible within this plan.
Once evidence has been
generated a great deal of coordination is required to create
a well structured portfolio that
has enough evidence to satisfy

ICT
ICT

all the criteria that is required
by the standard effectively all of
the requirements of Part B of
the specification ‘What you
must do'.
IT 3.1 Plan, and use different
sources to search for, and
select, information required for
two different purposes.
IT 3.2 Explore, develop, and
exchange information and
derive new information to meet
two different purposes.
IT 3.3 Present information
from different sources for two
different purposes and
audiences.
Your work must include at least
one example of text, one
example of images and one
example of number.
(abstracted from Key Skills
specification)
The opportunity is there to
use different sources to find
information through using the
Internet, finding local and
national statistics, downloading
company reports or newspaper
cuttings. Students can shape
the information in order to
explore, develop and derive new
information by analysing data
and manipulating it through the
use of the various pieces of
software. There are certainly
opportunities to find
information for two different
purposes. Presentation is
undoubtedly improved with the
use of IT and students can
satisfy the criteria for the need
to include text through effective
report writing, the use of
graphics by the introduction of
graphs, scanning in maps or
pictures and diagrams. The use
of number in presentation can
be derived from the use of
spreadsheet data to analyse

ON
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LINE

figures and to use formula to
alter data to consider ‘what if'
scenarios. Students are
provided with an opportunity to
offer the same data for two
different audiences.
However there are many
issues unresolved that will need
clear planning
● how does the evidence you
have generated through the
Business Studies AS level
specification also become
evidence to put into a key
skills portfolio?
● who is qualified to say
whether it has satisfied the
key skills criteria at level
three?
● who formally assesses the
work?
● where is it stored when it is
assessed and verified?
● who is responsible for filling
in the gaps that may exist in
the evidence?
There is another important
consideration when examining
key skills evidence and how it
equates to the work that has
been undertaken to achieve a
level of understanding of the
business studies specification.
The key skills qualification
requires students to
demonstrate that they can use
‘automated routines'; choose
appropriate sources and
techniques; make selections
based on judgements of
relevance and quality and
demonstrate appropriateness
of purpose and audience. In
other words students have to
explain why they have chosen
certain techniques or styles of
presentation and sources of
information. The evidence
generated through
particular techniques will 33
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The role of the Key Skills Co-ordinator
not be sufficient in itself to
constitute evidence for a Key
Skills portfolio. Evidence of
planning, witness testimony,
screen prints, explanations of
procedures, copies of file
managers may all become
useful key skills evidence for
IT.
A third issue that is of great
significance in helping students
towards the achievement of a
Key Skills qualification is the
imposition of an external
assessment. Each of the main
key skills at each level has an
external component. It is
essential that students pass all
three of the assessments at the
appropriate level represented
by their portfolio if they are to
achieve a Key Skills
qualification. This poses
further far-reaching questions
for teachers delivering
Advanced level subjects where
they might include the
opportunity for students to
generate key skills evidence.
The IT external assessment is
a practical test based upon Part
B of the specification. All
students will need access to a
computer in order to sit the
assessment and this once again
poses a number of questions,

am attempting to flag up some
of the issues that will require
considerable consideration and
co-ordination. I believe that
as business studies specialists
we provide students with
opportunities to develop all of
the key skills intrinsically. It is
simply the formalising of a
framework for recognising that
students do practice these skills
and do need to be adept in
their use for both higher
education and in the world of
work.

Cross-curricular models have
been very successfully
implemented in pilot studies
through the guidance and
direction of a good Key Skills
Co-ordinator.
I have concentrated on
looking specifically at the IT
key skill. It is arguably the
most difficult to deliver
especially for those who still do
not have highly tuned technical
skills and where there is
piecemeal access to machinery.
It does however provide a
platform from where the other
two main key skills can to
some degree be practised. It
can be useful in providing
visual material for presentation
where it is a requirement of the
communication Key Skill. It
would be a good opportunity
for students to develop
evidence for communication
through a presentation
outlining all the issues that
have come out of the
investigations into a local area.
The production of well

ICT online
● who co-ordinates the
hardware and file
management issues?

● will students be given time
for revision?
● who co-ordinates the
submitting of students for
testing?
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● what about those students
who have to resit tests?
I recognise that I may be
accused of putting up barriers
to its implementation but it is
not my intention to do this. I

I am also aware that key
skills are an important plank in
the structure of a life long
learning strategy and therefore
they are here to stay. The best
way forward is to find a well
co-ordinated formula for their
delivery using subject specific
specialists, key skills specialists
and the broader focus and
commitment of management.

The recognition that there
needs to be a central person
who co-ordinates the whole
process seems to be irrefutable.
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structured reports which are
illustrated with relevant
pictures, graphs and diagrams
will also provide key skills
evidence. There are also
opportunities to demonstrate
the Application of number key
skill although the need to
generate a further substantial
piece of evidence may well be
too time consuming in the light
of the need to concentrate on a
business studies focus. It may
be that there would be
opportunities at a later stage
when students were looking
more closely at the financial
aspects of a business or

ICT
ICT

analysing primary and
secondary marketing data.
CONCLUSION
Key skills evidence can be
generated through the delivery
of specific subjects. It has to be
the best way otherwise students
may well be duplicating work
and missing opportunities to
use examples of good work.
The use of key skills also
provides a benchmark for good
practice and can lead to higher
quality work. The fact that
students may be following a
broader curriculum with the
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new changes means that there is
effectively less time for each
subject, which further fuels the
argument for an integrated
delivery model. It is however
essential that good coordination of the programme is
defined and implemented. It is
also important for all those
involved to recognise that
alongside specific subject
delivery there is a need for
discrete lessons for the
development of knowledge and
for revision.

G Frater
Business Education Consultant

EBEA web update
Richard

www.ebea.org.uk

Young
The Summer has seen
some major upgrades of
major economics and
business education web
sites:
● Geoff Riley's Tutor2u
economics site is undergoing
a major overhaul in
preparation for the new AS &
A2 courses, including a
redesign. Given this is now
the major site for A level
economics this promises to
be a much used resource.
● Andy Beharrell has joined the
University of Bristol and is
now heading up the Biz/ed
project on a full time basis.
Funding has been secured for
a major extension of the
Virtual Sites. For now
Centrica / British Gas
Company Facts and new

PowerPoint presentations
from Pearson Education have
been added.
● The UK government has
brought together all its online
data onto one web site:
National Statistics. This site
is likely to prove a
blockbuster hit with data
hungry staff and students.
National Statistics went live in
June 2000 and offers students
and staff a systematic
framework for finding out
figures. For example, the site is
organised around themes to
help classify official statistics
and deals with area of national
life: agriculture, the economy,
health and labour markets.
There are also sections on:
● latest figures Latest headline

information on official data
as soon as it's released
● UK in figures A sample cross
section of data showing
● StatBase National Statisitcs
'online encyclopaedia of
official statistics'
For links to all these sites and
the latest information on other
internet events, visit the ebea’s
own web site at

'www.ebea.org.uk/news'.
And finally please do contact
me if you know of any resources
that the journal should cover in
future issues.

Richard Young teaches at Wood
Green School, Witney and is the
ebea's web co-ordinator. Email:
richard.young@ntlworld.com
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Goodbye, Hello!
An end of term report
This new section provides a
synopsis of key economic and
business issues over the
period with a view to
focussing on contexts which
might be useful in the
classroom.Taking a
retrospective view for our
first report there were many
developments in business
landscape and some
interesting publications.
Here are a few brief
summaries:

THE UK ECONOMY
Growth in the UK economy
was 0.9% in the second quarter
compared to 0.5% in the first
quarter. Annual growth
increased to 3.1%. The increase
was attributed to growth in the
energy, service and
manufacturing sectors.
Independent forecasts suggest a
GDP growth of 2.6% in 2001.
Domestic demand slowed to
an increase of 0.8% in the
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second quarter, giving an annual
growth of 3.7% (from 4% in
Q1). Business investment is
growing very slowly with an
annual growth rate of 0.8% in
Q2 (compared to 17% in Q1 of
1998). Although unemployment
continues to fall earnings growth
continued to slow and in June
was 4.1%. Inflation is also very
low and the RPIX was 2.2% in
July. Independent forecasts
suggest an inflation rate of 2.5%
in 2001. Broad money growth
was 6.8% in July. International
trade continues its erratic course
and the current account is
forecast to be in deficit by
£17.7bn in 2000 and £18.9 bn
in 2001.
Source: Economic Trends September 2000

BUSINESS ISSUES
In April Microsoft was found
to have abused its monopoly
position to stifle competition. It
now faces sanctions including its

Billie-Jean
Sandiford

possible break-up. Microsoft
violated the nineteenth century
Sherman Anti-Trust Act by
allegedly abusing its dominant
position and unlawfully tying its
web browser to its operating
system. It was also accused of
maintaining its monopoly power
by anti-competitive means and
trying to monopolise the web
browser market.
Article: 'How the Internet is
playing the lead role in the
death of a salesman" (Times,
7/4/2000) This would make an
excellent case study. BASF sold
several tonnes of methanol over
an Internet auction site, the
largest e-business transaction for
the chemical industry to date.
Thousands of industrial
companies are now busy trying
to build systems needed for trade
online. The Internet will soon be
causing the "death of the
salesman'. It is allowing
businesses to decide how, when
and where business is being
transacted across the globe.
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Managers have greater
opportunities to control costs,
shed staff and intimidate
suppliers.

ECONOMICS & BUSINESS
M O N I T O R

video clips, games and mobile
phone entertainment. TIW
(Canadian mobile operator) bid
£4.38bn to win the largest
licence. Vodafone Airtouch,
BTCellnet, One 2 One (now
owned by Deustshe Telekom),
and Orange all bid approximately
£4 billion.

management defections and was
forced to cut staff. It was placed
in liquidation with the possible
loss of 220 out of 250 jobs.
Bright Station bought Boo. Com's
assets for £250,000, although the
name is still for sale. Most
investors see little hope of
recovering their money.

The continuing decline of the
UK car industry. In April there
was the threat that 19,000 jobs
could be lost at Longbridge and
3000 at Dagenham.
Rover had become the
subject of take-over
bids by the Phoenix
THIS NEW SECTION PROVIDES A
Consortium and
Alchemy Partners, a
SYNOPSIS OF KEY ECONOMIC
small private equity
firm. Both firms
AND BUSINESS ISSUES OVER THE
planned to save at least
9,000 jobs at the plant.
PERIOD WITH A VIEW TO

Throughout the
middle and late
summer came the two
issues of "oil prices'
and "The Dome'.
Articles on both can
support the learning
of business and
economics. For
example The Sunday
There were several
FOCUSSING ON THE CONTEXTS
Times, September
good articles written
27th offered articles
speculating what would
WHICH MIGHT BE USEFUL IN THE
headed "The Scandal
happen to the £22
billion raised from the
of the Dome', "Tax
CLASSROOM
mobile phone
and menaces' and
auction. The £22
"Car Makers are still
billion raised was four
miles away from a
In May there was a sudden loss
times Treasury estimates, but the
clean, green alternative'.
of confidence in e-business.
windfall will not be used to boost
Billie Jean Sandiford, Vocational
An example was Boo, founded
public spending, instead it will go
Business Co-ordinator, Palmers
eighteen months previously, that
towards paying off the £333.5
Sixth Form College.
went on to raise $120 million. It
billion National Debt. Successful
had planned to sell fashionable
bidders now have the right to
sports and clubwear but was
offer everything from fast Internet
plagued by technical difficulties,
access and mobile e-commerce to
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Association of
European Economics
Education
N e w s l e t t e r

4

A SUCCESSFUL CONFERENCE
The recent conference in Milan, at the end of August, showed that the AEEE
is a live forum for the sharing and exchange of ideas and information.
Eighty delegates from all over Europe participated in lively sessions and a
heart-warming ësocial pathway'.

Milano, 2000 What the
AEEE can do
T
for you

he 13th AEEE Conference took place at the
Universita Commerciale L. Bocconi in
Milan. The theme of the conference was
‘Uncertainty and Risk’. Presentations explored the
relevant theory and ways of teaching the topic.
There were also a number of presentations on
new classroom technologies, citizenship,
international projects and teaching strategies.
The ‘social pathway’ was rich and varied. We
visited the Town Hall and were given a warm
welcome by the deputy mayor. A magnificent
buffet was spread there before us and we were
taken on a tour of the city's historical sights. We
went to the Arena in Verona to see Verdi's
Nabucco. There were many other less formal
events and meetings. We had frequent
opportunities to get to know and learn from our
colleagues in other countries. International
communication has never been better.
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We owe to our Italian colleagues a great debt of
thanks for the very hard work that they did to
make the conference a success. Elide Sorrenti,
Doris Valente and Riccarda Dell'Oro deserve
special thanks.

A

re you looking for good ways to teach about
the EU economy and institutions? Do you
want to keep in touch with the development of
new ideas in other European countries? Are you
looking for ways for yourself and your students to
exchange information? Do you want to join in
collaborative projects with schools in other
countries?
The AEEE can help with all these things. The
conference is a biennial event. The newsletter is
distributed through national teachers'
organisations. The web site is being developed to
provide information for all teachers of economics
and business.
More information overleaf.
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A new chair
W

e say thank you to Jean Claude
Havé who has been our chair for
four years, and welcome to our new
chair: Susanne Vogelius. She teaches in
Denmark and has been active in the AEEE
for many years.

A new honorary
member
n recognition of his long service to the AEEE
as general secretary for twelve years, Steve
Hurd is to be an honorary member. We hope
this will encourage him to continue as an active
member.

I

The AEEE

website
The AEEE website has changed its address.
It is at:

http://www.aeee.dk.

If you are still going to the old address you
may be finding a rather old web site.
On the web site you will find the AEEE's
new General Statement. This sets out
clearly the objectives of the association for
the coming years.
The Webmaster is Orla Duedahl. His email
address is orla@duedahl.dk. The website
is undergoing further development. As well
as information about the AEEE, it will have
copies of recent conference papers, teaching
materials and a conference link.
If you would like to contribute teaching
materials on any economic or business issue
which is likely to be of interest in two or
more countries, please contact the
newsletter editor.
The conference link will enable teachers to
post information and to form discussion
groups. It will become an essential means of
communication for all who want to share
and exchange information about teaching
opportunities. If you would like to get
involved, email Orla on the address above.

The officers of the AEEE are
Chair: Susanne Vogelius
Hovedgaden 379
2640 Hedehusene
Copenhagen Denmark
Email: svogelius@hotmail.com
General Secretary: Ernst Bizer
Gerhart-Hauptmann-Str.1
D-41516 Grevenbroich
Germany
email: bbz.bizer@t-online.de
Treasurer: Dominic McQuillan
Holmpatrick
Skerries Co. Dublin
Ireland
email: mcquildg@gofree.indigo.ie

We would like to be able to report on
national events and trends. Please would
all members of the AEEE send news
to the newsletter editor:
Nancy Wall
101, Allington Road
Newick
East Sussex, BN8 4NH, UK
email: enwall@aol.com
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Resource

reviews

All the reviews published in
'Teaching Business and
Economics' are now
available on the TES
BookFind CD ROM,
published termly by Book
Data Ltd., Northumberland
House, 2, King street,
Twickenham,TW1 2RZ, in
association with The Times
educational supplement.
Reviews are linked to book
titles on the CD.

A NOTE FROM THE
EDITOR
A number of major texts for A
level Business Studies and
Economics arrived in mid-to late
August. By then it was quite
impossible to get reviews done in
time for this issue. However, the
next issue will have review articles
for both subjects which will
examine and compare the features
of all the major texts.The last
review section, 'Other resources
received', contains a brief
statement about each new book or
edition with a mention of some
important distinguishing features.
Teachers will be disappointed that
reviews are not available before
they have to make purchasing
decisions but the fact is that many
publishers delivered at the last
minute for the start of teaching.
The ones which have been fully
reviewed are those that were
received by mid-June or earlier
40

A LEVEL BUSINESS STUDIES
An Integrated Approach to
Business Studies, 4th edn.,
Bruce Jewell, Longman,
2000, paperback, 400 pages,
£17.50, ISBN 0582 40542 4,
Tel.0800 579 579.
This is an updated edition of a
useful text. The book is
divided into sections that
enable students to build an allround understanding of
business concepts. A great deal
of relevant theory is explained
in an accessible and concise
format. The key functions of a
business are illustrated. The
implications for decision
makers and the consequences
of certain decisions with regard
to the functions are discussed.
The 'bullet point' format
ensures that attention is drawn
to key facts; this makes the text
useful for a quick introduction
or for the revision of concepts.
The new material in this
edition relates to the
developments and changes in
the post-16 curriculum at level
three. Key Skills activity
suggestions, although not
directly linked (signposted!) to
the actual QCA Key Skill
Specifications, are of some use.
They are located at the end of
the sections that facilitate key
skills study particularly well,
such as the coverage of some
communication criteria

Nancy
Wall

following People in
Organisations (Part 6).
Part 8, the Study Skills section,
covers a wide range of relevant
techniques. Teachers using this
section with students will need
to highlight specific criteria for
students depending upon their
own course specification. In
other words, they will need to
guide students toward the
relevant advice. The study
skills comments are of value
but the 'cover all' nature of the
text needs to be recognised.
Due to the fact that the text
has been published prior to
final ratification by QCA of all
new courses, the reference to
'GNVQ single award' is
incorrect. GNVQ courses at
level three are now known as
Advanced Vocational
Certificate of Education
(AVCE).
The activities set throughout
the text appear to be fairly
accessible. Answers are
provided in the Lecturer's
Guide (see page 46). The
essay suggestions at the end of
each chapter are also relevant
and should clearly test a
student's understanding. A
particular strength of this text
is the clear referencing to
related studies and the
suggested further reading
throughout. This will
encourage students to explore
other texts when carrying out
research activities or
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investigating particular
concepts. The provision of
URLs at relevant points in the
text could help reduce wasted
Internet research time.
Overall, this book is a useful
companion for all new business
courses. Definitely one for the
resource shelf if new to the text;
at £17.50 it is a good resource
for teachers and students.
However, if a full class set of
edition three is already in
departments, a careful check
will enable teachers to decide
for themselves as to the value of
a whole new class set.
Kate Rosser, Ashlyn's
School, Berkhamstead.

A LEVEL ECONOMICS
Economics for AS, Editor,
Colin Bamford, Cambridge
University Press, 2000, 264
pages, £14.95, ISBN 0-52177728-3, tel. 01223 358 331.
The publication of this book
marks a new development in
economics textbook publishing.
While curriculum development
projects such as Nuffield have
produced their own support
materials, here we have an
examining board 'endorsing' a
text edited by the current chief
examiner. The targeting of the
text at students following OCR
economics is further refined by
pitching the content squarely at
students taking the new AS
examination.
Teachers used to 800 page
tomes may find 264 pages
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slender by comparison but AS
Economics punches above its
weight. I was struck by how
condensed and direct the text is.
The wood and the trees are
clearly distinguishable. Points
are made with clarity and
precision but clearly the authors
are working to a strict world
limit per chapter. The book is
well laid out and makes good
use of two colours. The
introduction's coverage of the
economist's 'tool kit' - an
enduring legacy of the EBEA's
16-19 Project philosophy together with data skills and
forecasting, is excellent. Each
chapter sets our clear learning
objectives and the text is
supported by a series of case
studies and self assessment tasks
with clear graphs and diagrams.
The brief summary and list of
key words, all of which are
defined in the glossary, help
students to focus on AS
essentials. Certainly students
following the text will be well
aware of the central elements of
a topic, leaving teachers to
identify appropriate additional
reading to broaden perspectives.
Many teachers delivering the
new AS are naturally less than
certain as to the standard
expected of students. This book
offers a welcome insight. For
example, Chapter 3, Firms and
how the operate, defines and
describes cost curves but does
not derive curves from cost
tables. Students are asked to
calculate costs and revenues
given fixed costs, variable costs
and a fixed price, but are not

expected to plot their findings,
graphically.
An otherwise outstanding text is
marred by some errors and
omissions. In the rush to be out
by Summer 2000 some minor
misprints have crept in. For
example, the incomplete
equation for calculating real
GDP on page 120 will confuse
less able students. And the
partial coverage of A2 raises an
eyebrow. Some 30 pages are
given over to a treatment of the
Economics in a European context the OCR synoptic A2 module.
While a real boon to second
year students, why stop there?
Four additional chapters on
transport, development, work &
leisure and the UK economy
would have turned the text into
a fully fledged A level book and
saved students the expense of
buying additional booklets such
as those published in the
Heinemann Studies in the UK
Economy series.
In the final analysis, Economics
for AS is likely to be the text of
choice for students following
OCR courses. Wood Green
School has ordered a class set.
Students sitting other boards
and looking for a concise text
which covers the essentials with
clarity and precision, will find
the book affords a solid
foundation for building their
economic understanding. A buy
for every library.
Richard Young, Wood Green
School, Witney.
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Economics Explained,
revised 3rd edition, Peter
Maunder, Danny Myers,
Nancy Wall, Roger LeRoy
Miller, HarperCollins, 2000,
598 pages, paperback, £24.99,
ISBN 0-00-327758-5, tel 0870
0100 442
www.CollinsEducation.com
Economics Explained was first
published in 1987 and has to
date run to three editions.
This latest version is an update
of the Third Edition, published
five years ago, and designed to
take into account the new
requirements of the AS and A2
examinations, as well as taking
on board new developments in
Economics which have
occurred in the intervening
period.
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For those teachers, lecturers
and students who are familiar
with the previous edition, it
appears at first sight to be little
changed. It remains divided
into five broad areas, covering
Markets and models; Market
failure and governments; The
national economy;

THE JOURNAL OF THE ECONOMICS &
B U S I N E S S E D U C AT I O N A S S O C I AT I O N

Microeconomic theory; and
Economic issues and policies.
Within each section, the
separate chapters begin with a
set of 'Key points to review'
and a list of topics to be
covered (now renamed
'Learning outcomes'). Exercises
of various sorts are
interspersed in the text with
data tables and diagrams. At
the end of each section is a list
of 'Key points', summarising
the points covered in that
section. At the end of each
chapter is a Case Study and a
selection of related multiple
choice questions and essay
titles taken from past
examination papers from a
range of exam boards. There is
also a comprehensive glossary
of economic terms, and a
section providing answers for
some of the exercises.
So, what has changed in the
revised edition? The cover has
been re-designed and the
colouring within the book is
brighter and bolder, giving it a
more attractive appearance.
Many of the exercises and
examples have been updated
using more recent articles from
sources such as the Financial
Times and The Economist, so
that they are more obviously
relevant for today's students.
An innovation is the page
devoted to related websites at
the start of each of the five
content areas. This is a very
welcome addition, the more so
since it not only gives useful
web addresses, but provides a
brief overview of each site and
its relevance to the material in
the following chapters.

Another welcome change is the
consecutive numbering of
questions throughout each
chapter, in place of discrete
numbering within each
exercise. This makes
navigating the questions (and
more particularly, the answers!)
a much easier undertaking. In
addition, those questions which
have answers provided are now
flagged as such in the text, thus
avoiding the problem of
searching for non-existent
answers.
The section on inflation has
been considerably updated and
includes a reference to
deflation that was not included
previously. This is
supplemented by a question on
the topic, reflecting, perhaps,
current concerns about the
effects which this phenomenon
may have on economic
systems.
The Glossary has been
expanded, and the answer grid
for the multiple-choice
questions has been improved,
making it easier to use.
Should the hard-pressed
department budget be
stretched to purchasing this
book? If you have been using
the Third Edition for some
time, and the copies are now
reaching the end of their useful
life, then almost certainly, yes.
There is sufficient that is new
and improved to justify the
cost. If you haven't used the
book before, and are looking
for a new textbook for use on
the AS / A2 courses, then it is
well worth getting hold of an
inspection copy. Even if you
are not in the market for a
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new class set of textbooks, or
you are happy that your existing
text meets the requirements of
the new specifications, then you
might want to consider a copy
or two of this text for your
department library. It will
provide a useful addition.
Geoff Moran, Roade School,
Northampton.

A LEVEL ECONOMICS & BUSINESS
Nuffield Economics &
Business Student's Book,
2nd edition, Longman, 2000,
636 pages, £23.75, ISBN 0 582
40545 9, Tel 0800 579 579.
Curriculum 2000 has
necessitated a substantial
rewrite of this text, which is
designed primarily to deliver
the content for Edexcel's A/S
and A Level specifications in
Economics & Business Studies
(Nuffield) (8128 & 9128).
These courses differ in "form,
philosophy and content," they
are "distinctive and unique" in
their field and are
"characterised by the principles
of progression, integration and
investigation."_ To be of value, a
student's book, which is
endorsed by the exam board
through its inclusion in the
resource list, must convey
something of these
characteristics.
The book is clearly structured
around the course specification,
so that a student would
experience no difficulty in
relating the section in the book
to the specification. The first
part of the book is divided into
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modules which match the
specifications. Each module is
subdivided into two as in the
specification, then to make the
material more manageable, it is
further subdivided into
enquiries. This approach is very
familiar to those used to the
Nuffield approach. The Options
are also contained within the
book, (a change from the first
edition) and each is subdivided
into enquiries.
A Teachers' Resource Pack is
also available.
The book gives the student a
clear picture of the
underpinning philosophy of the
course and contains topical and
accessible information. This will
be of greatest value to student
and teacher in the immediate
future as the very need for
topicality will quickly date some
of the content. Students will
like the clearly set out
"Essentials", which allows them
to focus quickly on what they
need to know. The sophisticated
student might expect more from
a text book in terms of
attractive presentation, but this
would have been available only
at a cost. As many schools and
colleges will be concerned
about cost, this is a reasonable
economy and does not detract
from the content. A student
using this throughout the two
years, will find a similarity in
approach throughout; for some
this will give a comforting
familiarity. For others it will
generate a demand for variety.
Teachers will have help in this
from the Teacher's Resource
Pack and the IT investigations.
Teachers will ask further

questions about the Students'
Book. Two possibilities are, does
it allow self study and does it
allow for differentiation?
The value of the book for self
study opportunities is clear.
There are focused tasks in every
enquiry under the heading
'Your agenda.' These serve to
check student's understanding,
make connections and attempt
to take the student forward.
These can be used routinely as
well as when work has to be set.
Answers will require class
discussion for the student to
maximise their potential.
Opportunities for students to
achieve higher levels arise
through the sections called
'Work in progress.' These
contain a variety of activities
including open ended questions
which can stretch the students.
The best students will be able
to track down additional
support materials to help them
in these tasks but many
students will require direction
to other books and resources at
this point. No bibliography is
offered by the text book,
although there are plenty of
clues for the discerning student
from the types of source
materials used in the book.
Differentiation will also occur
as the course develops.
Progression in understanding
throughout the course is part of
the underpinning philosophy
and is clearly reflected in the
development of the text.
This text is clearly focused on
the Nuffield niche market, with
its distinctive philosophy and
43
approach but it is worth
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considering whether some of
the ideas in the book would be
of value if used with other,
more traditional, courses.
To anyone unfamiliar with the
philosophy of progression the
early chapters will seem thin
and lacking in depth.Yet this
has value as it may be
appropriate for the new AS
student. The structure of the
book limits its value, but it can
provide a useful source of ideas
and approaches. It will also
have particular relevance to
those students studying
Economics and Business
Studies as separate A Levels
offering insights and solutions
from both subjects to a single
problem.
Were any opportunities missed?
One omission is the failure to
make more of key skills . The
Nuffield approach offers
outstanding, naturally
occurring opportunities for key
skills evidence collection. These
are signposted in the
specification in outline, but not
greatly developed, although
often implicit in the book. Here
was an opportunity to give key
skills status in the eyes of the
student and to explicitly
signpost key skills
opportunities. Perhaps the
resource pack will remedy this.
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In conclusion, I would regard
this book as an essential for the
Nuffield specification as it
offers student and teacher clear
support and guidance. Some of
the text will diminish in value
as time passes, but the book's
real benefit is in the detailed
guidance to the philosophy and
principles on which this course
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is founded. Teachers will be
able to develop materials to
retain the topicality of
approach as new issues arise.
The structure of the book gives
a clear focus for planning this
course.
Gillian Marshall, Park
College, Eastbourne.

GNVQ BUSINESS

With this in mind I used the
book to help me plan the
forthcoming changes I need to
make to the Intermediate
provision at my establishment.

Course Coverage
The book covers the three
compulsory units and provides
a study text for 'Individuals and
the Organisation'. The breadth
of the course is covered but
depth is lacking in some
chapters.

Style, Format and Student
Appeal

Intermediate Business,
Michael Fardon, Glynis
Frater and John Prokopiw,
Osborne Books, 2000,
£14.95, ISBN, 1-872962-09-2,
tel. 01905 748071.

The units are still broken down
into individual chapters, with
tasks, case studies , activities
and portfolio activities placed
periodically at the end of subsections. The chapters are easy
to read, informative and with
interesting graphics but few
photographs. Diagrams are
clear and helpful. The end of
each chapter contains a chapter
summary, key terms and
multiple choice questions. In
the body of some chapters,
Internet addresses are listed
where relevant

Choosing a text can be hard at
any time. At this time when
specifications are changing it is
important that textbooks:

Special Features

● match the new
specifications,

● The teaching notes are
especially useful - guidance
is given on the initial
running order of Units 1
and 2 (which order,
consecutively or
concurrently.)

● act as a link between the old
and new course, and
● act as a hinge in the
planning process.

The introduction to the book is
one of the most helpful I have
ever read!
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● Student notes are equally
useful and act as a brief but
comprehensive introduction
to the course. It also
provides a list of Internet
sites.
● Unit assessment guides
clearly lay out what the
student has to do in order to
gain a Pass, Merit or
Distinction.
There is no direct link with Key
Skills but some activities could
be adapted. Perhaps the only
real drawback I can see with
this book is that after having
'deconstructed' the units into
chapters there is no periodic
'reconstruction' of them at any
point
To conclude, I have found the
book very user- friendly. It is
written for the 'average' student
and would provide a sound
basis and grounding for
students. Teachers would need
to use a variety of sources to
give detailed information on
some aspects of the course but
I feel that this is a book that can
be used in the classroom and
one which students will refer to
at home.
Would I recommend teachers to
buy this book? Well, I'll be
buying it to act as the student
text for the course. This is
definitely the best book I have
seen so far. It will make an
excellent student text but I
would suggest that teachers use
perhaps a book with greater
depth as a class or reference
text.
Billie-Jean Sandiford, GNVQ
Business Course Leader,
Palmer's College, Essex.
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SOFTWARE
In The Air, On The Ground:
Issues In Aviation and the
Environment, Ken Webster,
published by a World Wildlife
Fund-UK Education/Business
partnership with Aviation
Environment Federation, BAA,
British Airways, pack of two
floppy disks and three booklets,
This pack is the result of
collaboration between the World
Wildlife Fund and British
Airways. With its multi-media
format it targets the burgeoning
post-16 market for
environment, ethics, and key
skills. It is designed to 'explore
the complex issues involved in
sustainable development
decision-making in the aviation
industry'. Whilst this statement
begs a few questions (especially
if you live near Heathrow) and
immediately suggests Corporate
PR à la 'Times 100', it is of some
use, particularly for offering Key
Skills opportunities or bits of
the new specification courses in
Business and Economics.
Containing a collection of
original source materials
representing a range of
environmental perspectives, the
Data Bulletin software and
supporting teachers notes link
to Economics, Business,
Geography (including Tourism),
General Studies and Key Skills.
The data is platformed to allow
copy/paste, text and graph tools,
but is dated in comparison with,
for example, the Times 100

CD-Rom package, which
incorporates video clips.
Appropriate audiences would be
Advanced GCEs' (A levels) and
Advanced Vocational
Certificates (GNVQs) including
Leisure and Tourism.
The Economics/Business
pack includes material on
Externalities, Market Failure,
Policy Tools (a simulation
exercise), Aircraft Emissions
(data interpretation), and a role
play which addresses ethical
considerations arising out of
differing stakeholder interests.
AS cohorts will benefit from the
'go-and-find-out approach',
encouraging good research
techniques (including those of
the teacher, as there are no
model answers). The A2
economics/business cohort can
benefit from the all singing, all
dancing mix of case studies,
data interpretation, web links
and simulations which might
spice up the numerous revisits
which A2 courses seem to
threaten.
As for Key Skills, the pack
pre-dates the final QCAapproved model, though it
could be used to contribute to
all six with a bit of planning.
In brief, this is a useful though
not indispensable resource
which requires plenty of teacher
involvement and a lively interest
in aeroplanes. Try it first.
Simon Uttley, St. John the
Baptist School, Woking.
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OTHER RESOURCES RECEIVED

All these titles will be reviewed
properly in the next issue - Ed.
Business Studies Teachers'
Guide, ed. Ian Chambers
and Dave Gray, Causeway
Press, 2000, paperback, 254
pages, £45, ISBN 1 873929 89
7, tel 01695 576048.
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are provided, with lists of
relevant units. At the end there
are twenty pages of case study
type questions with answers
and mark schemes. All of the
content is photocopiable.
Why have we now got three
major texts entitled Business
Studies? All you publishers, its
time you came up with
something more imaginative.

Business Studies AS level,
ed. Ian Chambers and Dave
Gray, Causeway Press, 2000,
paperback, 476 pages, £12.95,
ISBN 1 873929 99 4, tel.
01695 576048.

Business Studies, M.
Barratt and A. Mottershead,
Longman, 2000, paperback,
746 pages, £17.99, ISBN 0
582 40547 5, tel. 0800 579
579.

The second edition of the well
known text which goes with
these titles was reviewed in the
last issue. Its main
development is a big increase
in the provision of case studies.

Here we have another business
blockbuster. The authors have
clearly made a determined
attempt to provide really
copious student tasks,
including plenty of case
studies. They are good on
gurus too. Ramsbotham's
Brewery appears as a synoptic
case study at the end. If you
haven't come across this (it
appeared in the now defunct
Catalyst some years ago), you'll
appreciate it.

The AS version of the book
will be welcomed by teachers
who have students unlikely to
proceed beyond AS.
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As before, the main body of the
Teachers' Guide consists of
answers to questions in the
textbook. However it also
includes a page showing where
to find the linked chapters in
the AS and A level texts. This
will help teachers who have
students on both courses.
There is a key skills section
which shows how particular
activities can be used to
generate evidence of key skills
development. There is a list of
web sites, related to individual
textbook units. The exam specs

Stanlake's Introductory
Economics, 7th edition,
S.J.Grant, Longman, 2000,
paperback, 646 pages, £13.99,
ISBN 0 582 40548 3, tel. 0800
579 579.
This is not really Stanlake as
we remember it, it is, wait for
it, another blockbuster. Still, I
recognise some of the diagrams
and the characteristic Stanlake

style simplicity of approach.
The blurb says it covers all the
A/AS level specifications. This
is true up to a point but
coverage of the optional
elements is very rudimentary.
Data response and case study
questions are included. Its in
black and white. It retains its
usefulness for students who are
not happy with other texts. Its
price speaks for itself.
Economics in Context,
S.Grant and C.Vidler,
Heinemann, 2000, paperback,
373 pages, £19.99, ISBN 0435
33111 6, tel. 01865 888080.
A brand new text for A level
Economics, no less, this is a
book you might conceivably
carry around. There are lots of
activities and data response
questions. A user friendly
feature is the way it has been
properly split into two halves,
AS and A2. It is impossible to
say whether the division works
equally well for all the exam
boards. The number of case
studies tails off in the second
half.
An integrated approach to
Business Studies, Lecturer's
Guide, B.Jewell, Longman,
2000, paperback, 215 pages,
£21.99, ISBN 0 582 40542 4,
tel. 0800 579 579.
Another useful guide with help
in matching teaching to
Curriculum 2000, together
with answers to the data
questions in the text which it
accompanies. If you always
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have a copy of this book to
hand, but do not actually issue
it to the class, you will
probably still want this guide.
The chapter on exam
preparation looks particularly
useful, bearing in mind that
the author is an experienced
examiner.

GNVQ book with second
colour and a clear, spacey
design. There are some case
studies but the emphasis is
upon delivering course
content. Students will like the
assignment advice at the end
of each unit.

Foundation and
Intermediate GNVQ
Business, R.G.Bywaters,
J.E. Evans-Pritchard,
A.J.Glaser, E.Z.Mayer,
Longman, 2000, paperback,
348 pages, £17.99, ISBN 0
582 40633 1, tel. 0800 579
579.

Nuffield-BP Business for
Intermediate Part 1, Collins
Educational, 2000, paperback,
238 pages, £14.99, ISBN 0 00
329098 0, tel. 0870 0100 442.

Here we have a post-16

In order to keep
your copy of the
Journal intact,
please photocopy
this form and
then return your
copy to the
Hassocks Office
(address on
back cover)

£12.99market ISBN 0 00
329099 9, tel. 0870 0100 442.
As a co-editor of these books, I
shall stick to the facts. The
review copies have arrived.
They are in full colour with
lots of pictures. They are part
of a package which includes a
Teachers' Resource Pack with
photocopiable activities,
guidance on teaching and
innovative software.
Irresistable, honest.

Nuffield-BP Business for
Foundation Part 1, Collins
Educational, 2000,
paperback, 198 pages,

2001 SUBSCRIPTION RATES FOR NEW EBEA MEMBERS
Full member by Direct Debit
Full member by chq/credit cd
NQT member by DD
NQT member by chq/credit cd
Student member by DD
Student member by chq/credit cd
Retired member by DD

£42.00
£44.00
£18.00
£21.00
£10.00
£21.00
£18.00

Retired member by chq/credit cd
Educational Institute
(no DD discount: 2 copies of mailings
to a named contact at work address.
Any member of staff at the same
address qualifies for membership
benefits)

£21.00
£75.00

I wish to apply for membership for 2001 as a full/NQT/student/retired/educational institute member
(includes Journal subscription).
Direct Debit Yes ❏ No ❏
● I enclose a cheque for £ .............................. made payable to EBEA
● Please debit my credit card (tick box) with the amount of £ .........................................................

❑

❑

❑

● Card No ...................................................................... Expiry Date ............................................
If a Direct Debit form is required please call 01273 846033
● Please invoice me/my school/college/local authority:
Name & address (BLOCK CAPITALS) ..........................................................................................
.....................................................................................................................................................
.....................................................................................................................................................
N.B. Work Address must be given for educational institute members:
Order No: ............................................................
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The Economics and Business
Education Association
O F F I C E R S • S T A F F • C O N T A C T S
President Ian Byatt
Vice Presidents
Alan George, Unilever
Chris Huhne, IBCA Ltd
Professor John Kay,
London Economics
R.F.R. Phillips OBE
Wendy Sterling
NATIONAL OFFICERS
Chair
Jenny Wales
9 The Avenue, Kew, Richmond,
Surrey, TW9 2AL
Tel. 0208 940 9909
Vice Chair (Education)
Paul Clarke
Harboro’, Park Lane, Hallow,
Worcester, WR2 6PQ
Tel. 01905 640581
Vice Chair (Policy)
Steve Williams
26 Old Orchard, Singleton, Ashford
TN23 4PY 01233 611337
Vice Chair (Marketing)
Celia Flynn
The Vicarage, Garrison Lane
Chessington KT9 2LB
Tel. 0208 397 3016
Hon Treasurer
Clive Riches
8 Copperfield, Durham City,
DH1 3QT Tel. 0191 384 9180
Company Secretary
Robert Wilson
98 Cornhill Road, Aberdeen,
AB25 2EH Tel. 01224 485432

AFFILIATED ORGANISATIONS &
REGIONAL CONTACTS
WEBS (Welsh Economics and Business
Society)
Hon. Secretary:
Ian Etherington
01554 778706
Coventry & Warwickshire Economics and
Business Education Association
Hon. Secretary:
Ian Abbott
01203 524431
LSTEB (The London Society for
Teachers in Economics & Business)
Contact:
Sean Vertigan
0208 342 8107
SBEA (Scottish Business Education
Association)
Chair:
Wendy Sutherland
01506 852596
ENGLAND
Bath and Wiltshire
Barry Heywood
Birmingham
Tim Mason
Chatham
Flora Green
Durham
Clive Riches
East Sussex
Stephen Wood
Merseyside
John Farrell
Suffolk
Ian Rowbory
Worcester
Paul Clarke
SCOTLAND
Aberdeen
Robert Wilson
Edinburgh
Steve Kelly

01225 765354
0121 472 1672
01634 862045
0191 3849180
01323 644144
0151 722 3879
01502 722038
01905 640581

01224 485432
0131 554 1721

Glasgow
Barry Finlayson
0141 950 3280
AFFILIATED ORGANISATIONS &
REGIONAL CONTACTS (continued)
WALES
North Wales
Llifon Jones

01745 814677

NORTHERN IRELAND
Pat McNally
01232 325631

If you are an EBEA
member who is willing to
be a point of contact with
others in your area,
please advise the office
and we will add your
name to this list.
HONORARY MEMBERS
Vivian Anthony
Raymond Lines
Peter Maunder
Professor J Parry Lewis
Keith Robinson
Grace Waring
Administrator
Sandra Halsey
Administrative Assistant
Jill Davies
EBEA 1a Keymer Road
Hassocks, West Sussex
BN6 8AD.
Tel. 01273 846033
Fax: 01273 844646
e-mail: ebeah@pavilion.co.uk
website: www.ebea.org.uk

HAVE YOU CHANGED ADDRESS?
Help us to help you - if you have recently moved home or are intending to soon, please photocopy and complete the
form below and return to us. PLEASE ALLOW AT LEAST 4 WEEKS FOR PROCESSING
Your OLD address:

Your NEW address:

NAME: .........................................................................

ADDRESS: ...................................................................

ADDRESS: ...................................................................

.....................................................................................

.....................................................................................

.....................................................................................

........................................ POST CODE: .....................

.....................................................................................

Membership Number: ..................................................

........................................ POST CODE: .....................

SCHOOL/COLLEGE ...................................................
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.....................................................................................

Send to the Administrative Assistant at the Hassocks Office

‘Viglen’ - WINNER
ICT Infrastructure
Award

Are you juggling
too many
responsibilities?
Do you manage your school’s network, as well as having to
learn new IT skills, integrate ICT into the curriculum,
accommodate the latest Government initiatives, act as
telephone support and database administrator and attend to
all the IT related problems - in addition to all your teaching
responsibilities?

NGfL Managed
Services Certified
Supplier: 2001.
ClassLink™ is
an integral
part of Viglen’s

This is the reality of today’s demanding job as ICT
co-ordinator, and the fact that you have such
responsibility, without necessarily having IT
experience and expertise, adds to the pressures of
time and over-stretched resources.

To find out how the award-winning ClassLink™ can
help you take control, contact our dedicated schools
team on:

Now, save yourself time and your school money!

Tel:

ClassLink™, the network management and training
software solution, has been developed in conjunction
with schools to relieve the burden of network
administration and drive down the cost of ownership
of an ICT system over its lifetime. What’s more,
ClassLink™ enables you to seamlessly integrate ICT
into the curriculum allowing you and your colleagues
to spend less time being IT experts and more time
teaching!

client-server NGfL
Managed Service

Most importantly, you'll benefit from our industrywide reputation for excellence in ICT,
demonstrated by the success of both Viglen and
ClassLink at the BETT 2000 Awards!

0990 733 733

Fax: 020

8758 7417

Email:

juggle@viglen.co.uk

Web:

www.viglen.co.uk

Viglen Limited
Viglen House, Alperton Lane, Alperton,
Middlesex HA0 1DX

classroom networks just got simpler
C O M P U T E R S

◆

N E T W O R K S

◆

S O L U T I O N S

Specification may be subject to change without notice. Viglen is a registered trademark and ClassLink is a trademark of Viglen Ltd. All other trademarks are acknowledged.

EBEA09.00

‘ClassLink’ - WINNER
ICT Management
Award

