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Message from the editor
We tend to put “current developments” towards
the back of Teaching Business &Economics. This
may be a mistake. Don’t overlook the very
important article, Is business studies a soft
subject?, on page 24. The debate with the very
competitive universities about the value of A level
Business Studies has been rumbling for many years
now, and it is generating a lot more heat than
light. Here at last we have an article that explores
the evidence. It is essential reading for anyone
who is involved even peripherally in helping
students with subject choices as they move on
from GCSEs.
Political uncertainty is beginning to affect
education significantly. Once more we see tension
developing between those who want to steer

students towards traditional academic subjects
and those who favour innovative courses that
offer wide-ranging opportunities for progression.
Are we trying to ensure that an elite group gets a
good traditional education or are we enthusiasts
for courses that enable us to cater for all learning
styles and meet the widest possible range of
individual needs? The news about BTEC and
Diploma courses (pages 15 and 19) suggests that
innovative courses have a big part to play in
educating our young people. Read all about the
progress to date, and ponder how to avoid setting
the clock back.
Please feed back your views so that we can
encourage debate within TBE and beyond.
Nancy Wall

Front cover photograph
All Journal contributors please note that articles for the
Spring 2010 edition should be with the general editor
by 28 February 2010.
Please supply files (via e-mail if possible). Try to include
relevant charts, graphs and/or hi-res photos to aid visual
presentation (hard copy, JPG, PDF or MS Word).

BA’s business is coming under increasing pressure.
Marwan Mikdadi examines the prospects for the
major flag carrier airlines (see page 6).
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EBEA Conference Presentations

ANDREW REEVE & NANCY WALL

Using the Summer Conference DVDs
Three DVDs were distributed with the Autumn issue
of Teaching Business & Economics, along with a full
list of contents and running times for each clip (on
pages 4 and 5 of that issue). Here are some ideas as
to how the clips might be used. The list is not
exhaustive – these are just a few of the possibilities.
If you encounter problems when running the disks on
a computer, try a DVD player.

PowerPoint presentations
Some of the conference presentations provide teaching
ideas and resources, but they will be best adapted by
teachers to suit their own students and colleagues. Access
to the PowerPoint presentations is easy – go to
www.ebea.org.uk, select “Events and Networking” and
look for “2009 conference”. Scroll down through the
speaker list.

Uses in teaching
Ian Marcousé – The historical context of the
recession (disk 1)
This presentation took a really long view, based on very
interesting data. The data itself doesn’t show up as clearly
as it might on screen, so these clips aren’t recommended for
use in the classroom. But watch it yourself and then use
Ian’s slides. This way you can construct a good lesson with
little effort.

Spencer Dale – A view from the Bank of England
(disk 1)
The second clip from Spencer Dale’s presentation, The Rise
and Fall of the Great Stability, could be watched by A level
classes. It has good data, clear enough on the DVD version.
Think about using it together with the Bank of England’s
booklet on quantitative easing (QE). (See page 10 for the
article about teaching QE using this booklet.) You can
always hit the pause button and stop to clarify specific
points or focus on the data. Students could be asked to jot
down the points that strike them as being the most
important, and understanding could be bolstered by
discussing these points afterwards. Subsequent clips go
beyond the scope of A level. They are good for teachers
though.

Vince Cable: A political perspective (disk 1)
This would be difficult for most students, but it could be
watched by those who need some stretch and challenge.
Skip the introduction, which gets a laugh but has recorded
very badly (or was the chair at fault?). Students could be
asked to summarise the main points. There are no
PowerPoint slides, so teachers may wish to listen to Vince
Cable’s contribution like a radio programme while cooking
or cleaning their shoes. It is particularly useful for the
summary of the main issues with which he concludes his
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talk, though you will need to have listened to all of it to
make sense of this. You can get more detail on Vince
Cable’s take on the economy from his recent book, The
Storm (reviewed in this issue page 33).

Colin Bamford – Should we really be flying? (disk 3)
There is good data on the PowerPoint slides, especially on
the early Supply and Demand clip. The Recommended
Action clip has data on Air Passenger Duty. Listen to the
story and select material for your students. There is good
case study content covering external costs and government
policy, and many opportunities to make the information
resonate for students.

Useful for CPD or initial teacher training
Ian Marcousé – Teaching enterprise (disk 2)
This presentation would make a good introduction for
anyone who is new to teaching enterprise, or wants to
refresh their approach. You might choose to start after the
initial introduction, but even if you use all of it, it’s just 24
minutes long. The focus is on enterprise for the 14–16 age
group.

Gary Forrest, David Butler and Jenny Wales –
Economic wellbeing (disk 2).
If you have had little to do with economic wellbeing (EWB)
up to now, but want to get clued up, this presentation
gives you the flavour of current thinking. Gary Forrest gives
a light-touch survey of how QCDA expects EWB to be
implemented across the curriculum. David Butler covers the
Ofsted angle. This clip lasts 15 minutes; if you need to
shorten it, start when the first PowerPoint slide appears,
but be sure to go right to the end to get the evaluation
comments. Jenny Wales provides very practical advice on
teaching EWB, but stop when she gets to the consultation
issue, because the consultation phase of this initiative has
now concluded.

Further resources
There is further material from the 2009 conference on the
EBEA website. Go to the “Events & Networking” section of
the website, click on the events archive 2009, then select
“2009 EBEA annual conference presentations”.
For an illustration relating to Ian Marcousé and the
historical context, select Ian Marcousé, 1929 and all that,
download the PowerPoint presentation, and choose slide 10.
For an illustration for Colin Bamford’s contribution, select
Bamford, slide 5.

Andrew Reeve is head of sixth form at the Grange
School, Northwich, Cheshire, and Nancy Wall is
editor of Teaching Business & Economics.
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Case Study

MARWAN MIKDADI

What is the future for BA and the
other major flag carriers in Europe?
In the year ended 31 March 2009, the “world’s
favourite airline”, British Airways, reported a
loss of £401 million. BA chief executive Willie
Walsh described the current struggle as a “fight
for survival”.1 The international air transport
association (IATA) forecast losses for the global
airline industry in 2009 at £6.9 billion. Why is
this happening, how have the airlines reacted so
far, and how are they expected to react?

Why are the airlines losing so much
money?
The global airline industry is expected to continue to
make losses throughout 2009 and well into 2010 as a
combination of a decline in sales of seats in business
class (down 17 per cent) and cargo traffic (down 23
per cent) takes hold. Unfortunately for the airlines, a
combination of factors has played a part in their
eventual losses: the global economic downturn, the
strengthening of the US dollar from its lows in 2008,
and an increase in fuel bills caused by the rising price
of oil.
According to Giovanni Bisignani, director general of
IATA: “The state of the airline industry is grim.
Demand has deteriorated much more rapidly with the
economic slowdown than could have been anticipated
even a few months ago. The industry is in intensive
care.” 2 Airlines are facing one of the biggest falls in
revenue with a drop of 12 per cent or $62 billion to
$467 billion, which is even larger than the 7 per cent
loss in revenue experienced in the aftermath of the
9/11 attacks.
British Airways’ pre-tax loss of £401 million has been
attributed to a combination of a weak pound and
rising fuel bills. BA’s fuel bill alone has risen by 44.5
per cent in the last year. Oil prices have fallen since
their peak of July 2008 (although at the time of
writing oil prices are on the rise again). The airlines
still pay for their fuel in dollars, and as the exchange
rate deteriorates BA and other British airlines have
had to spend more to get their hands on the fuel
needed to fly their planes.
6

The recession has taken its toll on BA passenger
numbers, with a 13 per cent reduction in the number
turning left and flying in the premium business seats.3
These business class passengers have in the past
accounted for about 65 per cent of BA’s profits. Many
of them have been willing to pay £4,000 for a
business class fare to New York, for example. What is
worse, easyJet and other low-cost airlines are
successfully wooing the business executives away from
the full service airlines by appealing to their ever
tighter expense budgets. In response, BA has
embarked on an aggressive price-cutting campaign,
which has resulted in a fall in revenue from business
and first class passengers of more than 20 per cent.4
This may in turn result in a price war as similarly
structured airlines respond by also cutting their prices,
thus doing harm to their profitability in the long term
and causing some of the more fragile airlines to fold.

The end of an era?
All the airlines fear that the structure of the global
aviation industry has changed permanently as new
technology has reduced the need for face-to-face
meetings. In July 2009 BA launched a contest offering
to fly 1,000 businesspeople from New York, Chicago
and Los Angeles to London for free in an attempt to
kick-start cross-Atlantic trade once the economy is out
of the recession. Predictions regarding the demise of
the business flight have been around for years, but
the slowdown in business flights in 2009 may actually
herald the end of of face-to-face meetings. The
Economist reported in July 2009 that the Cisco
Telepresence had significantly improved the quality of
the video-conferencing experience.5 Cisco claims that
the system is so cost-effective that an average firm
can recover the costs of installing a system in
six months.
Procter & Gamble is reported to have 70 such systems,
and the company estimates that it has managed to
make savings equivalent to 25 per cent of its travel
budget, saving about 10,000 domestic and
international flights. Fear of the permanent loss of
business class passengers has resulted in
Teaching Business & Economics
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BA talking up the need for face-to-face contact in
business as opposed to “faceless conference calls”.

Staff costs
BA’s problems are even more grievous than those of
many of its rivals, with labour regulations and
conditions which put it at a major cost disadvantage.
When BA recently launched its all-business-class
service from London City Airport to New York, the
passengers would not have been aware that on
landing at Shannon to take on fuel they would also
be taking on a new captain and co-pilot. BA’s complex
rules on the number of hours a pilot can fly
necessitated this change. Both BA and its partner in
the One World Alliance, Aer Lingus, are under
pressure to act to cut staff costs. Aer Lingus is burning
through its cash balance as it recovers from a
€120 million loss in 2008.
On average a BA pilot is paid £107,600 compared to
£89,500 at Virgin Atlantic and £71,400 at easyJet.6 It is
not just the pilots who are well rewarded at BA. The
cabin crew at BA are paid an average of £29,900, with
some senior cabin service directors (CSDs) receiving as
much as £60,000, compared to an average at easyJet
of £20,200 and £14,400 at Virgin Atlantic.
Aer Lingus operates with a set of archaic rules,
imposed in the 1950s, that it has struggled to reform.
Pilots receive between €175,000 and €200,000 and
contribute 9 per cent of their salaries to their pensions
in comparison to the 21 per cent the airline
contributes. At present the employees, who own
12.6 per cent of the airline through the Employee
Teaching Business & Economics

Share Ownership Trust, have refused to renegotiate
these terms and allow the airline to restructure.
However, the problem doesn’t end with the actual
amounts pilots and cabin crew are paid. Looking at
Figure 1 it is clear that both Aer Lingus and British
Airways face a number of related issues. For example,
staff costs at BA and Aer Lingus are not too dissimilar
at 27 per cent and 25 per cent of total revenue. For
Aer Lingus this spells disaster, as it is mainly focused
on short-haul flights competing with easyJet and
Ryanair, where the cost of labour as a percentage of
revenue is closer to 14 per cent and 12 per cent
respectively.
In BA’s defence it does compare favourably with the
other major full service flag carriers in Europe, whose
labour costs remain stubbornly higher than BA’s.
However, BA is still under pressure from its
shareholders to get costs under control. This can be
done by cutting services and staff – although this may
impact on the all-important business class passenger –
or by increasing passenger load.
BA operates at 80.6 per cent of capacity (see Figure 1)
as compared to Ryanair on 82 per cent and easyJet’s
85.5 per cent. It is also true that when compared to
the low-cost operators BA is overstaffed, employing
one member of staff for approximately every 800
passengers, compared to easyJet’s one employee for
6,500 passengers and Ryanair, which manages to
operate with one employee for every 10,500
passengers carried. However, this has perhaps
contributed to Ryanair’s reputation as one of the most
hated airlines in Europe and one that has managed to
squeeze out the best financial deals from its
suppliers.7
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Figure 1: How the airlines compare
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What can the airlines do?
No one, least of all the trade unions, is suggesting
that BA must cut its staffing levels to the same levels
as Ryanair and easyJet, but equally, continuing losses
of the magnitude experienced by BA and other flag
carriers are unsustainable.
BA, and for that matter the other major flag carriers,
has tried a number of solutions to reduce its losses.
BA’s major competitors have managed to merge with
smaller partners: Air France and KLM have come
together, and Lufthansa has taken over a number of
airlines including Swiss International Airlines, BMI,
Brussels Airline and Austrian Air.
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BA has agreed a merger with Iberia, the Spanish
flag carrier, with the intention of tapping into the
ever-expanding South American market. The deal
depends on finding a solution to the problem of BA’s
massive pension liabilities. Both brands will keep their
separate identity. Cost savings of €400 million are
expected from rationalising IT, fleet maintenance and
back office functions.

easyJet
easyJet
AerAer
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BA BA
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Source: Company reports

Fuel costs
In addition to rising fuel costs and the strengthening
dollar, some of the airlines have been caught out by
hedging their fuel purchases, and they have therefore
not been able to benefit from the lower fuel costs
experienced in the early part of 2009. Singapore
Airlines expects to lose $200 million due to fuel
hedging, while United Airlines estimates that it will be
$230 million out of pocket as a result of its efforts to
hedge its fuel bills.
Many airlines are suffering in this way. Lufthansa
reported in July 2009 that without aggressive costcutting measures it would fail to make an operating
profit. With fuel prices on the rise again, IATA reports
that the worst may be yet to come. Brian Pearce, its
chief economist, has indicated that each extra dollar
added to the price of a barrel of oil will result in the
addition of $1.6 billion to the operating costs of the
world’s airlines.8
8

From a strategic point of view, both BA and Iberia
need to grow to be able to compete with Air
France/KLM and the ever-expanding Lufthansa group,
which relegated BA to third place in the European
airline market. Iberia has lost market share in its home
territory to the low-cost operators, while BA needs
the merger as it looks for opportunities to expand,
particularly with the protracted delays in growth
opportunities at Heathrow as a result of the rows
surrounding a possible third runway. With Iberia, BA
will have access to the four-runway Madrid Barajas
airport and to the prized Latin American routes.
Other savings may be made from the economies of
scale associated with the joint purchase of aircraft,
fuel and ground services. However, the joint purchase
of aircraft, which has the potential to be the biggest
source of savings, may take time. Air France/KLM still
announce their orders for new planes separately, even
four years after their merger. Importantly, though, on
the revenue side the merger will mean that BA/Iberia
will reduce competition on routes where they both
operate, allowing them to raise prices and avoid
duplication. It is still too early to tell whether the
BA/Iberia merger will be enough to stop the two
airlines haemorrhaging cash (or even whether it will
receive the blessing of Europe’s competition
authorities). Maybe BA still needs to explore further
the potential for an eventual full merger with its
Teaching Business & Economics
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partner American Airlines, assuming the competition
authorities would allow this move.

BA has reduced the provision of food on its short-haul
flights.

People management

However, it is not all bad news in the airline industry,
with Ryanair and easyJet continuing to see growth in
the number of passengers that fly on their planes. In
October 2009 easyJet said it carried 4.4 million
passengers in September, up 5.3 per cent on the
previous year, while increasing the occupancy rate to
88.1 per cent.10 Ryanair announced even more
buoyant figures, with its passenger numbers up 17 per
cent compared with September 2008 on the back of
competitive price-cutting. But this spells trouble for
the flag carriers as business class demand declines and
leisure travellers swap long-haul flights for cheaper
short-haul travel with the low-cost airlines.

In a more immediate move, BA has embarked on
discussions with pilots, cabin crew and baggage
handlers about changes in pay and work practices. BA
has also tried to cut costs through a reduction of
1,700 in its workforce and has announced a two-year
pay freeze for cabin crew. In addition, new staff will
now be recruited on different terms and conditions.
The unions fear that BA will in the longer term wish
to adjust the contracts of cabin crew by reducing pay
and bringing existing contracts into line with those
offered to new recruits on rock-bottom salaries. Their
fear is that these changes will irreparably damage
customer service.
BA has traditionally rewarded its cabin crew very well,
compared to industry norms, and offered clear
opportunities for promotion. However, the trade
union, Unite, believes the future for its members is
bleak, with new recruits being poorly paid, and in a
position only to afford to rent accommodation near
the airport. Many may work for just five years or so,
as promotion opportunities will be strictly limited.
Unite argue that BA is “not a low-cost airline and
cannot compete in the market. We do not employ
cheap labour on short-term contracts with little future
for the business. We are a premier airline, a standardsetter. Instead of being an employer proud of how it
treats its employees, it will become one with the bare
legal minimum of protections in place.” 9
This action follows on from the voluntary pay
“holidays” that thousands contributed to in the
summer months. However, major changes to working
practices are going to face significant obstacles in the
form of the trade unions and further industrial unrest.
On 26 October 2009 members of the Unite union at
BA were balloted about industrial action in response
to the job cuts that BA announced earlier in the year
and the airline’s decision to reduce by one the number
of senior cabin crew on its flights. In a battle on all
fronts, Unite also announced on 30 October 2009 that
it was taking legal action against BA to stop it from
imposing changes to work practices.
In addition, BA is examining all of its routes to see
which can be cut. During the winter of 2008 it cut
capacity by 3.1 per cent and the airline plans to cut
this by a further 4 per cent in the winter of 2009.
Also, in an attempt to cut costs further,
Teaching Business & Economics

There may be some light at the end of the tunnel for
the big flag carriers. China and the Asian tigers have
started to grow at impressive rates once again, even
though Western economies remain sluggish. As the
poles of economic power shift to the East, Western
businesses will have to adapt to new cultural norms.
Perhaps they will only be able to do so face-to-face. If
so, the era of the business flight is far from over. By
cutting costs and consolidating, the major flag carriers
are buying time until they can restructure, the
economy comes out of recession and we – that is
consumers and businesses – start spending again on
the full service airlines.
Marwan Mikdadi teaches at St Paul’s School in
west London and is an experienced author.
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Teaching and Learning

RICHARD WATTS

Making cash flow fun
Business finance is a topic that seems to strike
fear into the hearts of most students. Yet as a
teacher I find it one of the most enjoyable topics
to teach. The marking (much like the theory) is
very clear-cut. Nevertheless, some students see
the numbers and instantly switch off, and it’s our
job (as teachers) to break down this barrier. This
activity has been designed to do just that,
getting the concept of cash flow forecasting
across to learners, almost without their even
realising it.
This activity requires little planning. You need to make
sure that you have enough dice for at least one
between each pair of learners. Students need no prior
knowledge of cash flow, and in fact this is preferable,
as the activity works best when introduced as a game.

Helpful hints
 It’s a good idea to do a quick demo for the first
two months, so that everyone can see the process.
 I found it works well when done as a competition:
whoever has the most money left over after the
six months wins!
 If students work in pairs, then you can match up
less able students with stronger ones.
 If you are teaching a single-sex class, you can
adapt the outcomes to suit the students better.

The aim of the game is for students to manage their
cash flow over a six-month period (January to June)
using the tables on pages 11 and 12.

Once your students have completed their first game,
you can play the game again with the business
outcomes sheet (which contains business terms).
Alternatively, you can begin to introduce the theory,
then use the business outcomes for a fun plenary.
Either way you can reassure students that they have
already successfully constructed a cash flow forecast.

1 Each student (or group) starts with an opening
balance of £50 in January.

Richard Watts is head of business studies at
Aldworth Science College, Basingstoke.

2 Students roll the die and then match the
number (on the die) to the corresponding
number on the personal outcomes sheet
opposite. There are six different outcomes
for each month. Some tell students that they
have received money, while others tell them
that they have spent money. Students
should have two rolls of the die per month.
3 Students should then record the results of
the outcomes indicated by the roll of the die
on a standard style cash flow chart, as
Money in or Money out. Sometimes money
comes in, sometimes out, or in some months
students may have income and outgoings.
4 After the two rolls for January, students
must total up their money coming in and
money going out and then calculate their
net cash flow and closing balance.
5 Students then bring this balance forward to
the next month and continue with the
game.
10
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Personal outcomes

January
February
1
2
3
4
5
6

Grandma gives you £40 because you got
a good report from school
You lose £5 when a £5 note drops out
of your pocket without you noticing
You sell your DVD player for £15
Someone steals £10 from your purse
Mum gives you £5 for doing your
homework
You get paid £30 for delivering
newspapers

1
2
3
4
5
6

You win £30 on a scratch card
You buy a new pair of shoes for £15
You buy your brother’s bike off him
for £10
Mum gives you £50 pocket money
You earn £20 for cutting Grandma’s
lawn
You spend £30 on a new ring

March
1
2
3
4

5
6

You mum gives you this month’s child
allowance, £80
Great-aunt Mabel dies and leaves
you £100
You win the £35 first prize at a hotdog
eating competition
You go on a date and the boy forgets
his wallet and leaves you with the
£55 bill
You break your friend’s iPod and have
to replace it – it is priced at £60
You buy two cinema tickets for
Spiderman 4, for a total price of £10

April
1
2
3
4
5
6

You lose £20 on the Grand National
You win £5 on the Grand National
You buy a new mobile phone for £60
You win £20 in a competition
You went out with someone you don’t
really like for £5
Your parents give you £10 because you
got a good grade for your business
studies project

May
June
1
2
3
4
5

6

Your football team make it to the playoff final – you spend £100 on the day
You put £100 towards your prom outfit
You get £50 worth of euros for your
holiday from Uncle Tim
You buy a new Jane Norman bag
for £15
You have to pay £50 towards your
mobile phone as you have gone over
your contract
You buy your boyfriend some Joop
aftershave for £25
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1
2
3
4

5
6

You sell your iPod on eBay for £30
It’s your birthday and you get £150 cash
Your mum’s friend pays you £5 for
doing her hair
You get a Saturday job as a result of
work experience which pays £20 a week
(20 x 4)
You wash your dad’s car for £10
You win £10 in the local paper’s sudoku
competition
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Business outcomes

February
January
1
1
2
3
4
5
6

A New Year sales promotion increases
sales by £300
New machinery costs you £600
You sell some old stock for £275
You pay your electricity bill £200
You break the Equal Opportunities Act
and are fined £600
You sell £300 worth of shares in your
company

2
3
4
5

6

A week-long newspaper advert in a
national paper costs you £350
You pay wages of £175
You buy £500 of new stock
You have a refund of £200 from a
supplier
A decrease in exchanges rates reduces
international competition – you make
extra sales of £275
You collect a dividend of £250 from an
investment

April
March
1
2
3
4
5

6

You pay your gas bill of £175
You buy £500 of shares in a friend’s
company
A creditor demands payment of £350
You pay a refund to a customer of £80
An employee slips on a wet floor and
sues your business – you have to pay
£250 in compensation
You pay wages of £300

May
1
2
3
4
5
6
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You forget to pay a creditor and are
forced to pay a penalty of £100
A debtor pays you £200 for goods
Staff wages cost you £500
An old delivery van is sold for £150
A factory machine breaks down and costs
£75 to repair
A competitor becomes insolvent, leading
to an increase in your sales of £400

1
2
3
4
5

6

It’s the end of the financial year and you
have to pay £800 in tax
You receive a grant from the government
for £500
Interest rates rise and you have to pay an
extra £50 interest on your loan
An increase in advertising costs you £300
You find a new supplier for some raw
materials but you have to buy in bulk, so
pay an extra £80
You launch a new product and take £500
in extra revenue

June
1
2
3
4
5
6

The hot weather increases sales – the
extra revenue is £300
The new van breaks down, repairs
cost £150
You take out a loan for £1000
A competitor goes bankrupt – your sales
increase by £250
You sue a debtor for £400 and win
You sell a current asset for £200
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HARRIET THOMPSON

Teaching quantitative easing
My school was recently lucky enough to have
Stephen Nickel as a guest speaker, a former
member of the Bank of England’s Monetary
Policy Committee (MPC). Stephen spoke on the
history of monetary policy in the UK. His talk
naturally focused on his time at the MPC and
how successful it had been at setting the bank
rate over those six years. At one point he
remarked: “You see, the MPC only has one policy
instrument...[he paused]...well, not any more it
doesn’t.”
Times have indeed changed, and our students are (we
hope) aware of this, but given that the A level
Economics specifications don’t yet reflect this change,
how much of our teaching time should we be
devoting to the Bank of England’s recent adventure
with quantitative easing (QE) and what should we be
covering?

As part of its educational resources package, the Bank
has published a 15-page booklet entitled Quantitative
easing explained, which I put through its paces during
one-hour lessons with sets of AS and A2 economists.
First reactions were good: it’s not too long or so
densely worded as to be intimidating to students, and
features large, clear illustrations and muted
colourings. There is a concise and straightforward
summary of the workings and role of the MPC, which
was good revision for all. To get the most out of the
resource, I gave the students a set of questions for
discussion.
 Why might changes in the bank rate take up to
two years to have their full impact on inflation
(page 1)?
 Why can’t interest rates fall below zero (page 4)?

Figure 1: Supplying more money:
how it works
Source: Bank of England
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As well as checking for reading accuracy, these
questions aimed to make explicit some of the
reasoning or knowledge that the booklet assumes.
My students, particularly those in the AS group,
needed a little more guidance through the main
section of the booklet which deals with QE itself. So I
talked through the process first and then showed the
excellent BBC resources Q&A: Quantitative Easing and
Quantitative Easing Explained, a series of slides and a
short video respectively.
The economic language used in the Bank’s booklet
doesn’t mesh too well with the A level specification,
and terms such as yields, gilts and corporate credit
markets go undefined (a glossary would have been a
nice addition to the booklet), while there is a whole
paragraph describing the resultant positive wealth
effect without using that term. Again, there were a
few statements which I felt needed explanations (or
alternatively, which could have been omitted). For
example:
 making the majority of purchases in gilts allows
the Bank to increase the quantity of money in the
economy rapidly (page 8)
 higher asset prices mean lower yields, which
brings down the cost of borrowing for businesses
and households (page 9).
The flow diagram illustrating the process (see
Figure 1) is excellent, however, and it really aided the
students’ understanding.
The final section of the booklet looks at how the Bank
monitors the inflation situation, and how it will assess
when to stop injecting money into the economy.
Given that knowledge of the indicators that the MPC
uses is part of the A level specification, some more
specific examples of what the Bank would be looking
for in relevant information sources would have been
useful. However, given that the current Inflation
Report includes much more detail on this matter,
I used the two publications side by side. It is
instructive to focus on the various graphs within the
Inflation Report to try to trace the effects of
quantitative easing.
The advantage of this approach is that the Inflation
Report also gives information on the amounts of
money injected and the dates when this was done.
This level of detail is absent from Quantitative easing
explained. Admittedly, this means that the booklet
will not become out of date if the MPC decides to
purchase more assets, but it would be nice if it did
include at least some idea of the size of injections
involved.
14

Overall though, Quantitative easing explained is a
useful resource for teachers to use as part of a lesson,
but is not targeted at quite the right audience to be a
stand-alone solution.
Harriet Thompson teaches at Merchant Taylors’
School, Northwood, Middlesex.

Note
Quantitative easing explained: Putting more money
into our economy to boost spending (ISBN 1 85730
114 5) can be downloaded free of charge from the
Bank of England website (www.bankofengland.co.uk).
From the home page, click on “Monetary policy” and
then the links to “Quantitative easing explained”.

Other resources
The BBC resources mentioned in the article can be
accessed from the BBC news website (URLs correct as
at 4 January 2010):
 Quantitative easing explained video, running time
2 minutes 32 seconds
news.bbc.co.uk/1/hi/business/7926450.stm
 Q&A: Quantitative easing, slides plus
supporting text
news.bbc.co.uk/1/hi/business/7924506.stm
Copies of the Inflation Report (current and back
issues) can be downloaded free of charge from the
Bank of England’s website by following the links
through to publications from the home page.
There is also some useful data contained in Spencer
Dale’s presentation to the EBEA day at the Bank of
England in July 2009. This is included on the DVDs
that were distributed with the Autumn 2009 issue of
Teaching Business & Economics (see page 5).
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KEVIN ABBOTT

Is it time to turn to BTEC? A review
of the changes to BTEC for 2010
In light of the decision by the Department for
Children, Schools and Families (DCSF) to
introduce the Qualifications and Credit
Framework (QCF), the popular BTEC suite of
qualifications is due to face a significant
overhaul. This article looks ahead to the
teaching of BTECs from 2010 and discusses the
pros and cons of introducing BTEC Level 2 and
Level 3 qualifications alongside the more
traditional equivalent. A fuller version of this
article is available in the “Publications” section
of the EBEA website.
The revisions to BTEC are part of the 14–19 reforms
and are a much broader change to all courses and
qualifications. The DCSF and the qualifications
regulator Ofqual is currently in the process of
reorganising the National Qualifications Framework
(NQF), the present system of setting out the levels
against which qualifications are recognised in
England, Wales and Northern Ireland. The NQF was
designed to allow learners to make informed
decisions about different qualifications and to identify
possible progression routes. It is gradually being
replaced by the Qualifications and Credit Framework
(QCF), a new way of recognising achievement through
awarding credits for units and qualifications. The
target date for the completion of this process is
September 2010. The aim of introducing the QCF is to
provide:
 a consistent approach to vocational qualifications
 accessible routes to achieving qualifications
 qualifications that can be studied in smaller steps
to support career-based learning.

The 2010 BTEC changes
The BTEC Firsts and Nationals have now been
approved for inclusion on the QCF, ready for first
teaching in September 2010. The changes have been
driven by two underlying principles: the first being
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that the QCF is seeking to use similar titles for similar
sized qualifications, the second being that the new
qualifications must be broken into “credits” so that
learners can gain recognition for achieving units and
qualifications and can progress at their own pace
along flexible routes.
According to the QCF, one credit can be equated to 10
hours of “learning time”. This is not the same as the
term “guided learning hours” (GLH) with which many
educators will already be familiar. Instead, learning
time is defined as “the amount of time a learner at
the level of the unit is expected to take, on average,
to complete the learning outcomes of the unit to the
standard defined by the assessment criteria”. This will
include all the time needed to achieve a unit,
including directed study, follow-up work and
assessment time as well as contact time. In this sense,
the learning time for a QCF qualification will be
significantly longer than the GLH on the current NQF.
Somewhat confusingly, the QCF uses the term
“diploma” for any qualification consisting of over 370
hours of learning time. As this includes all pre-2010
BTEC Nationals, nonsensically they have all had to be
called the BTEC Level 3 Diploma! To attempt to
differentiate the three levels (formerly the Award,
Certificate and Diploma) we are now faced with a
Subsidiary Diploma, a Diploma and an Extended
Diploma. The decision to retitle the BTEC
qualifications appears to have been imposed upon
Edexcel by Ofqual and the QCF guidelines, and it is
sure to lead to much confusion. Edexcel has admitted
that it “will market them as BTEC Level 2 Firsts and
BTEC Level 3 Nationals”.
Tables 1 and 2 illustrate how the new (QCF) BTEC
Firsts and Nationals compare to the current (NQF)
versions. The tables also contain the equivalent
qualifications in terms of the traditional academic
alternatives.
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Table 1: BTEC Level 2 Firsts
Current NQF versions
Qualification
title

Number
of units

QCF
GLH

Qualification
title from
September 2010

Number
of units

Credits

GLH

Equivalent to

Level 2
BTEC First
Diploma

6

360

BTEC Level 2
Diploma

12

60

360

4 GCSEs (A*–C)

Level 2
BTEC First
Certificate

3

180

BTEC Level 2
Extended
Certificate

6

30

180

2 GCSEs (A*–C)

BTEC Level 2
Certificate

3

15

90

1 GCSE (A*–C)

Credits

GLH

Table 2: BTEC Level 3 Nationals
Current NQF versions
Qualification
title
Level 3
BTEC National
Diploma

Number
of units

QCF
GLH

18

1080

Level 3
BTEC National
Certificate

12

720

Level 3
BTEC National
Award

6

360

Qualification
title from
September 2010

Number
of units

BTEC Level 3
Extended Diploma

18

180

1080

3 GCE A levels

BTEC Level 3
Diploma

12

120

720

2 GCE A levels

BTEC Level 3
Extended
Certificate

6

60

360

1 GCE A levels

BTEC Level 3
Certificate

3

30

180

1 GCE A levels

The first thing to note from Tables 1 and 2 is the
renaming of all qualifications to make them conform
with QCF titling conventions.

For the BTEC Level 3 Nationals:

For the BTEC Level 2 Firsts:

 a new (smaller) qualification has been added (the
BTEC Level 3 Certificate), which is gained when a
learner achieves three of the new units.

 extra units have added to the existing BTEC First
Diploma and Certificate to move towards the new
credit-based qualification model with additional
but smaller units
 a new (smaller) qualification has been added (the
BTEC Level 2 Certificate), which is gained when a
learner achieves three of the new units.
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Equivalent to

 unit sizes remain unchanged and the content is
very similar to the current BTEC National units

The new BTEC Level 3 Certificate removes an existing
problem with the BTEC National – the lack of a
midway point (AS equivalent) for post-16 students
studying a BTEC National Award over two years.
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Why choose BTEC Business
qualifications?
There are three clear reasons to introduce BTEC.
 Students see BTECs as relevant and engaging
qualifications. In particular BTECs can appeal to
those learners who are looking to enter vocational
careers and wish to personalise their own learning.
Furthermore, the lack of external examinations
and the opportunity to improve their portfolio
work (and grades) as they progress means that
students who may otherwise become disengaged
are more likely to persevere with BTEC courses.
 BTECs develop transferable skills and are
liked and understood by employers and the
general public. BTECs are nationally recognised
qualifications, and business leaders have spoken
favourably of the manner in which the learning on
BTEC qualifications is related to the workplace.
They praise the transferable skills that BTEC
students gain from their courses, including skills
relating to research, initiative, team-working and
the ability to analyse a range of information.
 BTECs are credible alternatives to academic
qualifications and offer clear progression
routes. BTECs are benchmarked against GCSEs and
A levels, and BTEC Nationals also carry the
equivalent UCAS points to A2 courses. There are
also clear and achievable progression routes
allowing students to progress from a BTEC First to
a BTEC National, or to move sideways on to
A level courses. This allows students to study BTECs
alongside, or instead of, more traditional academic
qualifications and still progress on to wherever
they want to be (including gaining entry to
university courses).

most suitable pathway for some students.
The vocational nature of BTEC courses makes them
ideal for preparing students for employment or for
studying other vocational courses. However, the
absence of external testing and the associated
skills required to perform well in examinations
mean that students wishing to study academic
courses at A level or university may be best advised
to take more academic options. There is some
empirical evidence which suggests that the leading
Russell Group universities take a somewhat elitist
view of qualifications and prefer students who
present a traditional set of A levels rather than a
BTEC National Diploma.
 BTEC courses can lead to an overly narrow
focus on one particular area. The amount of
guided learning hours (GLH) required to complete
some BTEC courses is considerably greater than
those required for many GCSE or A level
qualifications. As a result the BTEC courses have to
be offered across several option blocks at key
stage 4 or post-16. This obviously reduces the
number of courses that a learner can follow. If the
student is absolutely certain about studying BTEC
Business, then this is not necessarily a concern.
However, the commitment to one subject may
deter many learners from choosing the BTEC
pathway.

The 2013 qualifications review
It may be necessary to end on a point of uncertainty
for the BTEC qualification. The DCSF 14–19 strategy
has promised a review of existing qualifications in
2012–13. The 14–19 strategy has outlined four main
curriculum frameworks:
 GCSE and A level
 diplomas

There are however some potential drawbacks to
BTEC courses.

 apprenticeships

 The emphasis on portfolio work will not suit
all learners. Many students enjoy the opportunity
to make slow and steady progress with a portfolio
assignment, but other students excel in
examinations and do not perform well with
extended coursework. There is a risk that this type
of student will become bored with the type of
independent learning that is the cornerstone of a
BTEC course.

In addition, the strategy refers to “free-standing
qualifications outside of these four frameworks”. At
present BTEC does not sit altogether comfortably with
this model. In many ways BTEC courses can be taken
in combination with these four frameworks. For
example, from 2010 post-16 students may take a BTEC
Level 3 Subsidiary Diploma alongside two other
traditional A levels.

 BTEC courses develop a different skill set
from GCSE and A levels and may not be the

However, BTECs can currently be taken as stand-alone
qualifications and will also exist in this form after
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 foundation learning tier.
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2010. The government has expressed an “intention to
reduce the number of qualifications taken as stand
alones including the BTEC” in a ministerial response to
a parliamentary question on the future of BTECs.
The current government has invested many millions in
the launch of the new diplomas, including the Diploma
in Business, Administration and Finance (BAF). The new
BTEC Level 3 Extended Diploma will in effect be a
direct competitor to the BAF Diploma, and the 2013
qualifications review may decide that the two
qualifications cannot be allowed to exist side by side.
When asked directly about the future of BTEC, the
government-appointed Joint Advisory Committee for
Qualifications Approval (JACQA) said: “[We are] firmly
committed to keeping the best of what currently exists
in the system.”
Edexcel has responded to the possible threat to the
future of BTEC courses: “We have been reassured that
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the government will not damage the critically
important vocational learning provision at 14–19 by
withdrawing support for BTEC before an alternative
provision is in place and proven to work. Over the last
two years, there have been 1.7 million BTEC
registrations, contributing to thousands of university
places and providing the most respected employer
qualifications in the UK and overseas. BTECs are
recognised by an overwhelming number of teachers as
an essential alternative to traditional GCSEs. The 2013
review is still a long way off, and a clear commitment
is in place to provide a role for stand alone
qualifications. Schools and colleges can continue to
invest with confidence in the success of BTECs for the
foreseeable future.”
Kevin Abbott is the head of the business faculty
at Ken Stimpson Community School in
Peterborough, a specialist business and
enterprise school.
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DIANE LLOYD, DAREN FAIRHURST & NICOLA WALKER

Learning for the twenty-first century:
perspectives on the Diploma in
Business, Administration and Finance
Three contributors tell us about the nature of
the course, their approaches to teaching and
their own personal experience with the course.

THE OVERVIEW
The diploma fulfils many needs of the twenty-first
century learner. It is a composite qualification that
enables students to build up a profile of all their skills,
knowledge and abilities. These include knowledge in
the principal learning area, functional skills in maths,
English and IT, and personal, learning and thinking
skills (PLTS), the soft skills that employers value. In
addition, the project develops the independent
research abilities needed for success at university. The
additional or specialist option is chosen from a wide
range of qualifications and awarding bodies.
The diploma is the first qualification to contain
content that has been determined by business people.
The Diploma Development Partnerships include
employers who have identified the skills that a young
person requires on entering a profession. For example
the Business, Administration and Finance (BAF)
Diploma includes an understanding of corporate
social responsibility and personal finance.
Learning on the diploma courses has an applied focus.
Learners have access to employers and to transferable
skills that they can apply to all areas of their learning.
This makes learning relevant and engaging, and it
enhances motivation. From foundation learning to
Level 3 there are clear progression routes for all
learners. The flexibility of the qualification means that
learners can move between diploma lines or into
general qualifications, apprenticeships or university.
The Diploma Aggregation Service means that as soon
as the learner has built up enough composite
qualifications the diploma can be awarded at any
time of the young person’s life. The additional
specialist learning means that “anytime, anywhere”
learning could contribute to the qualification.
Teaching Business & Economics

At age 14 there is a wide choice. Young people have
access to all 17 diplomas, general qualifications and
apprenticeships, providing access to work-based
learning and colleges as well as learning in school.
Diplomas are delivered by consortia of schools,
colleges and work-based learning providers. Staff in
schools and colleges are sharing their resources and
knowledge for the benefit of all young people in
their local area.
Diane Lloyd is senior lecturer in applied learning
at John Moores University.

TEACHING THE BAF DIPLOMA
IN CHESHIRE
In the Wirral in Cheshire, there are many small and
medium-sized organisations and very few large
national employers. Although there are large
employers nearby in the Liverpool area, we wanted
our learning environment to reflect the immediate
working environment in which many of our learners
would eventually be employed. Initially we looked to
involve large employers within the diploma model,
and we recruited Scottish Power and General Motors.
But quite quickly we decided that we should be
recruiting employers from among the local SMEs. The
issues we faced included how to engage employers,
how to create an engaging learning environment and
how to structure the content in an interesting and
appealing fashion.

Engaging with employers
We needed a strategy to inform local employers
about how they could provide learning opportunities
for potential students. We held an employer launch
event where Roy Jones from Scottish Power Learning
talked to the employers about effective relationships
with education establishments and outlined some of
the possible pitfalls. With local authority
representatives, I outlined the BAF Diploma, and we
provided a sit-down meal to allow for networking
opportunities. This was successful but it didn’t get the
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numbers we required. So we set up an “inside the
workplace” event, and links were made with the local
chambers of commerce, which enhanced the
willingness of local businesses to become involved.

the expertise of the CLC adds an extra dimension to
the work they can undertake. The CLC has written
programs to enhance the ways our students use IT and
to help them to produce professional business work.

In these ways we have been able to create a directory
of local employers who we can call upon to provide
the activities we use to deliver the applied learning.
These include work experience, talking with students,
running workshops, mentoring students, providing
extended project opportunities, assessing assignment
work, and any other relevant input that is
appropriate.

Initially we considered a unit-based structure, but this
required us to decide on a starting point. Business
enterprise is thematic across all units. No single unit
made a good introduction to the course. We had been
encouraged to be innovative in the design of the
course, and a unitised approach did not fit that remit.
We therefore decided that a holistic model would
allow us to structure the principal
learning according to the learning
objectives. We rewrote the course,
basing it on a natural progression of
activities that would be followed by
anyone setting up and running their
own business.

The learning objectives from the
Edexcel specification were pulled apart
and reassembled to form the structure
of the two-year course. This allowed us
to schedule almost to the week what
Bringing learning to life
involvement we would require from
local businesses. We could approach
businesses in advance and be specific
about the times they would be needed,
D FINANCE the required content to be delivered
N
A
N
IO
T
A
TR
S, ADMINIS
and any case material required. It
IN BUSINES
facilitated the development of a
working partnership to provide the
best learning experience possible for
our students. This was essential to the
successful engagement of employers and it also made
life easier, in the sense that everything was carefully
The learning experience
planned in advance.
We decided that ten hours a week would be allocated
to principal learning, of which five hours would be
The theme of business enterprise runs throughout the
blocked into a single day. This allowed for off-site
scheme of work and assignments. The showpiece is a
Dragons’ Den activity at the end of the year, where all
learning, where the applied nature of the content
students use the materials developed over the year to
could be investigated fully. The Discovery CLC
pitch for actual finance to support their business
(www.discoveryclc.co.uk) worked closely with us to
ideas. The idea is that this is more than a standard
devise a package of support and facilities which our
exercise of pitching a business idea; it needs to be a
students could use on these days. It also helped to
high-profile event with the outcome matching the
create a business environment where local
expectations of the students as businesspeople. It
businesspeople could work with our students directly,
serves as a platform for year 2, with the focus on the
when learners themselves could not go to the
operational side of the business enterprise. Earlier
workplace.
content and assignments, such as career planning,
recruitment and selection, market research and
Students can go to the centre to use the up-to-date
development of a marketing campaign, marketing
computers and office equipment, which is being
online and teamwork, would all be used to further
designed to resemble a modern office environment.
inform students for this real business challenge.
Students appreciate this, and being able to draw on
20
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Close monitoring of business links is essential to
ensure quality of provision for students and a
worthwhile outcome for the employer. There are also
issues regarding the collation of the evidence from
the learning objectives back into the unitised format
required by Edexcel. This could potentially be timeconsuming, although all assignments are given out
and submitted electronically via the school’s learning
platform, which facilitates the creation of e-portfolio
evidence to submit to Edexcel.

They had to be convinced that any involvement was
valued, from an hour’s talk to a half- day visit. A wide
variety of employer engagement provides students
with the opportunity to encounter experience and
knowledge from a range of business sectors. This
means that each individual employer’s contributions
are very manageable. The key factor is getting
employers involved during the planning process and
making sure that they understand that any time
offered is valuable to students.

It has been an interesting exercise, which has
developed my skills and knowledge across a wide
range of areas. A strong element of sustainability has
been built into the model so that it will be
straightforward to keep the delivery interesting, fresh
and up to date for many years to come.

During the first half of the first term we found
student attitudes changing – they were
communicating with a range of different people,
promoting a mature approach to the course and their
studies. After sessions, students reflect on their tasks
and assess the strategies they have used to further
their investigations. Groups change so that students
experience working with different people all the time,
helping to develop both people and functional skills.

Personally, I am enjoying the challenge of making
learning applied and relevant. It is good to have a
wider range of resources and people to call upon to
make the delivery interesting. It has been hard work,
and this will continue over the coming months as I
look to plan year 2 of the course. In the longer run,
planning should be easier.
Daren Fairhurst teaches at Pensby School for
Girls, Wirral.

THE INITIAL EXPERIENCE: THE BAF IN
MERSEYSIDE
The BAF Diploma is suitable for all students who like a
mixture of learning styles. It is an applied vocational
course that integrates the world of work with
classroom experience.
Our students come from a range of schools within the
borough. It’s daunting for young people of this age
range to study with students from different centres
and also to study outside their home school. We felt it
was important to provide an opportunity for students
to collaborate. We started out with an induction day,
which was good for team-building and establishing
relationships. The group split into teams, with each
group having to allocate tasks and roles. The
approach mirrored that of the course as a whole –
students experienced working together on their own,
but with support and guidance available as required.
We have excellent collaboration with employers,
which has taken time to develop and establish.
Initially employers thought that involvement with the
diploma would require a lot of time and energy.
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Feedback and support from parents is fantastic. They
see that the students are engaged and enthusiastic.
The group collaborates well, helping each other and
developing skills they did not know they had. The
pace is intense; however, students know that help is
always available from teachers as well as fellow
students.
A negative attitude from the media has been a hurdle
we’ve had to overcome. Through positive promotion
and proof that when working collaboratively, student
skills develop faster, interest in the diploma is
increasing. As with any new course, people want to
see results before backing it, therefore it will take
time for confidence to grow and for the course to
become established and fully embedded in curriculum
programmes.
Time involved in planning and developing the
diploma has been extensive, requiring a large number
of meetings. Help is available from North West
Diploma Support. Many practitioners think that some
senior management teams probably have not realised
how much time is involved with planning and
developing the diploma. Results so far are impressive
and rewarding.
Nicola Walker teaches at St Cuthbert’s Catholic
Community College in St Helens, Merseyside.
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AQA

The AQA approach to controlled
assessment in business subjects
In the previous specifications for GCSE business
subjects, coursework allowed candidates to
demonstrate both what they knew and what
they could do. It was most effective when it was
investigative in nature, and where what was
produced was concisely written. AQA’s approach
to controlled assessment builds on these
principles by seeking to promote effective
investigation and problem-solving by
candidates.
Each GCSE controlled assessment in Business Studies,
Applied Business, and Business and Communication
Systems, has four features.
 Task setting – AQA sets the tasks to be
completed, helping to ensure that all candidates
tackle the same investigations. These, however,
can be adapted by centres to fit in with their local
circumstances.
 Task taking – candidates plan for and carry out
the research needed to complete the tasks that
encourage an investigative approach.
 Final presentation – candidates write up their
answers to the set tasks, using key findings from
their research.
 Task marking – centres assess each candidate’s
work, using a levels-of-response marking grid
common to all of AQA’s GCSE business subjects

Task setting
The controlled assessments for GCSE Applied Business
do not change from year to year, and they are
described in the specification. Candidates are required
to complete two of the three units which are assessed
through the use of controlled assessments:
 Unit 4 – People in Business
 Unit 5 – Marketing and Customer Needs
 Unit 6 – Enterprise
Each of these units has its own controlled assessment,
detailed in the subject specification, and each adopts
an investigative approach, which requires candidates
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to gather, select and analyse information in order to
make reasoned judgements.
For GCSEs in Business Studies and in Business and
Communication Systems, controlled assessment tasks
are issued in January of the year before they are due
to be submitted. Consider the example where
candidates are taking their GCSE over two years,
starting in September 2010 and finishing in June 2012.
Their controlled assessment would be issued in
January 2011, and this could be completed any time
between issue and the submission date in May 2012.
A new controlled assessment task would be issued in
January 2012, but this will be for the cohort starting
in August 2011 and would be for submission in
May 2013.
Each controlled assessment for Business Studies and
for Business and Communication Systems, contains:
 a scenario which outlines the purpose of the
assessment task
 guidance to candidates on the research and
planning that should be carried out prior to
completing the final presentation
 guidance to candidates on the contents of the
final presentation
 notes to teachers to help them prepare their
candidates.
Teachers should ensure that candidates have covered
the knowledge required for the controlled assessment
before introducing it to them. For GCSE Business
Studies, the required knowledge is contained within
Unit 1 (Setting up a Business). For GCSE Business and
Communication Systems, the required knowledge is
contained within Unit 9 (Using ICT in Business).

Task taking
The task-taking stage is subject to limited controls.
Candidates can work in groups and take work home
with them, and are actively encouraged to adopt an
investigative approach.
The support provided by teachers should be in the
form of helping candidates to understand what is
Teaching Business & Economics
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meant by effective research and analysis. At this stage,
feedback can be given and is encouraged. Feedback
designed to encourage the candidate by commenting
that the candidate has made good progress in
collecting or processing key data does not need to be
recorded.
Task taking is seen by AQA as a crucial stage for
candidates. It is during this period that candidates
begin to get to grips with the tasks they have been
set. Of necessity, this must be a reflective stage where
candidates should be encouraged to discuss what they
know and have found out.
We would suggest that teachers could dedicate a
lesson, or part of a lesson, where each candidate
selects the key pieces of information that they will
need to produce for their final write-up. These might
be in the form of bar charts, tables or summaries of
interviews. Given that limited time is available in the
final presentation stage, it is important that
candidates do not select too many pieces. It is equally
important that they understand the value of the
pieces they select. It is these pieces that will be made
accessible to the candidate during the final
presentation stage, and so they will need to be stored,
either physically or electronically, in a secure area.

Final presentation
This is the highly controlled stage of the controlled
assessment. Candidates are only allowed access to the
pieces of research selected at the end of the tasktaking stage. GCSE Business Studies candidates should
be given approximately three hours to write up their
answers to the tasks set. For GCSE Business and
Communication Systems, up to four hours can be
given, while for GCSE Applied Business, up to seven
hours is available for each controlled assessment.
Candidates can complete the write-up in one sitting
or over a number of sittings. If the latter option is
chosen, then teachers should collect in the candidates’
work at the end of each session and store this in a
secure area.
AQA is keen to ensure that candidates produce
focused evidence. This should be possible, as
candidates will have completed all their research and
selected key information prior to entering the final
presentation stage. For GCSE Business Studies, the
work (excluding the selected research) could be little
more than five or six sides of A4. The exact length is
not stipulated by AQA, but it will be dictated by the
time allocated. It is highly unlikely that numerous
pages could be produced in the three hours available.
Any research that is referred to in the body of a writeup should be included as an appendix.
Teaching Business & Economics

It is hoped that by restricting the time available for
writing up the final presentation of solutions, AQA
will encourage the production of evidence that is
succinct and easy to assess. Once the final
presentation stage is completed, all work, including
the selected pieces of research, must be placed in a
secure area ready for marking. This work must not be
handed back to candidates.

Task marking
Every controlled assessment uses the same level-ofresponse descriptors. Marks are allocated against each
of the three assessment objectives. For each
assessment objective, the assessor will choose from
four mark bands and allocate a mark within the
chosen mark band.
AQA uses a level-of-response marking scheme. This
means that candidates are assessed on the qualities
they demonstrate rather than penalised for what they
have failed to demonstrate. Each GCSE Applied
Business controlled assessment is marked out of 70,
while the other GCSE controlled assessments are
marked out of 40. Quality of written communication
is taken into account when arriving at a mark for
assessment objective three (AO3). The quality of
written communication does not determine the mark
band selected for AO3, but it helps to decide on the
final mark within the selected mark band.

Conclusion
The stages of task setting, task taking, final
presentation and task marking may seem, at first
glance, restrictive and overly directive. It is hoped that
this article will serve to illustrate that AQA has used
these stages to ensure that candidates are rewarded
for what they know and can do. In addition, AQA has
made every effort to ensure that the investigative
spirit of coursework has not been forgotten. On the
contrary, it has been placed at the heart of AQA’s
controlled assessments.

For further information
AQA’s new GCSE specifications and specimen
assessment materials can be downloaded free (or
printed copies requested) from its website:
www.aqa.org.uk. There is also additional support
material available in the Teacher Resource Bank on
the website.
For any other information please contact Rod Short or
Rupert Masters by email (business-studies@aqa.org.uk
or by telephone 01483 477715.
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DUNCAN CULLIMORE

Is A level Business Studies
a soft subject?
Business studies is a hugely popular subject in
universities. Nearly all universities offer the
subject, and the number of courses (and
applicants) seems to grow every year. Yet
business studies has been described as a “soft”
A level. So what is the evidence and what
should we do about it?

What is the statistical evidence for soft
subjects?

A quick search of the UCAS website reveals thousands
of courses with “business” in the title. There is little
sign that A level Business Studies poses any problem
as an entry qualification in the admissions criteria for
these courses. So what exactly is the problem?

The Dearing Review of Qualifications 16–19 in March
1996 contained in Appendix G3 an ALIS analysis
headed “Difficulty of A level subjects using correction
factors”. This showed a correction factor in terms of
grades that you would need to make to bring subjects
up to the same level of difficulty. In this calculation,
art, home economics and design technology are about
one grade easier. Communication studies, English,
classical studies, business studies and computer studies
are about half a grade easier. Music, religious studies
and geography are a little easier and history,
economics, biology, French and German are a little
harder (just above or below half a grade). Maths,
chemistry and, interestingly, general studies are over
one grade harder, and physics is just under one grade
harder.

The problem is one that has been around almost as
long as business studies has existed as a subject. But it
was given a massive boost in 2008 with headlines such
as “Cambridge and LSE in ‘soft’ A levels revolt”. This
can be read atop a story from 7 January 2008 on the
Telegraph website. The article reports that Cambridge
University and the London School of Economics had
drawn up a list of soft subjects, 20 A levels in the case
of Cambridge and 14 in the case of LSE.

What was the soft A levels revolt?
The “revolt” was by a few of the Russell Group of
universities who made it known that they preferred
candidates not to have combinations of certain
subjects. The LSE, for instance, listed 14 subjects which
would “normally only be considered if they were
taken in combination with two traditional academic
subjects”. Cambridge was also avoiding candidates
with a clutch of the newer subjects but not ruling out
a combination of one of these with two traditional
academic ones. The Cambridge website today
identifies a whole range of (non A level) vocational
qualifications, which it suggests are not good
preparation for its courses, and several Russell Group
universities are clearly warning prospective students
to stick to traditional academic subjects.
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The ALIS project has for many years been involved in
providing statistical evidence relating to A levels,
including identifying the difficulty of different
subjects.

I will not repeat the findings for more recent analyses,
but they reach similar conclusions. The ALIS website
features analyses of the results from recent years
based on predictions from average GCSE grades,
regression analysis of performance using the middle
50 per cent of performers in GCSEs, and a relative
ratings analysis. This latter analysis does not use GCSE
attainment but instead compares the performance of
candidates in a target subject at A level to their
performance in the other subjects that they studied.
(There is further information on the research section
of the Centre for Evaluation & Monitoring website
www.cemcentre.org). More informal evidence from
other sources suggests that when A level candidates
are entered for A level Business Studies and A level
Economics, they tend to score higher grades in the
former subject than the latter.
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In all these analyses you can recognise a pattern. Just
what this pattern means, of course, is open to
question. General studies can be interpreted as one of
the hardest subjects in all of the analyses and English
could be said to be one of the easiest. Art appears to
be exceptionally “easy”, and yet how many of us
could pass it, regardless of the number of hours
tuition we had? To some extent, the differences in the
talents of students opting for a particular subject and
the differences in the amount and quality of teaching
must influence performance.
It is also possible to draw evidence of differences
between subjects from the actual grade performance
of candidates. Awarding bodies have a strict code to
ensure that standards at A level are maintained both
within and between subjects. This ought to ensure
there are no soft subjects, and any differences in the
average abilities of candidates in different subjects
should be reflected in the proportion of grades given
at different levels. Table 1 provides evidence for the
performances in mathematics, business studies and
economics. At face value it suggests that students who
take mathematics are more likely to get a high grade
than those who take either economics or business
studies. It also suggests that business studies is not an

easy subject in which to get an A grade. In fact, there
are many interesting arguments that could be started
from this evidence, particularly if it is paired with the
relative performance data reported above.

Whatever the strengths and weaknesses of the
relative performance data for all A levels, it does
demonstrate measurable differences that could be
interpreted to show that a business studies A level is
about half a grade easier than the average. Does this
mean the subject is “soft”? What should we do
about it?

How soft?
I would suggest that neither business studies nor any
of the other subjects in the Russell Group lists are
“soft” at A level. Business studies is as rigorous as any
other subject including English, economics and
mathematics. There are clearly differences between
subjects, candidates and teaching (in, probably, both
quality and quantity), but given the number of
students and the range of subjects this is not
surprising. Nor is it surprising that university course
requirements focus on specific A level subjects, and

Table 1: Comparisons of grade performance in 2009 (and 2008) – cumulative
percentage passes
Mathematics A
Number
sat

% of
total

A

B

C

D

E

U

66,552

8.6

44.8

66.2

81.4

91.5

97.3

100

(59,105)

(7.8)

(43.4)

(65.5)

(80.9)

(91.1)

(97.1)

(100)

Business Studies A
Number
sat

% of
total

A

B

C

D

E

U

31,674

3.7

18.8

46.7

74.7

91.8

98.4

100

(31,025)

(3.7)

(17.9)

(45.6)

(73.9)

(91.9)

(98.4)

(100)

Number
sat

% of
total

A

B

C

D

E

U

20,987

2.5

36.1

63.4

83.1

94.3

98.8

100

(18,540)

(2.2)

(35.1)

(62.3)

(82.4)

(94.2)

(98.7)

(100)

Economics A

Source: Joint Council for Qualifications
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that some are more relevant than others. A levels are
generally accepted by universities, but specific courses
nearly all want particular subjects that will prepare for
those courses. Some of the Russell Group universities
focus on a narrow range of traditional subjects (which
they call academic). It is not therefore surprising or
wrong that they want a subset of A levels that focuses
on these subjects.
This extract from the Oxford University website
probably sums up the position for these institutions:
...given the academic focus of all Oxford
courses, candidates are unlikely to be able to
make a competitive application if they have
not studied academic courses to A level
standard within the last two years, whatever
other qualifications they may already have
completed.
This does not mean that we should simply accept the
status quo however. Subject knowledge and higher
education study has expanded massively in the last
fifty years, but there are perceptions of the value of
studying different subjects which need to be argued.
The academic/vocational argument ignores the fact
that most “academic” universities contain medical and
law schools, and nearly all will have close links with
industry and a range of vocational opportunities for
their students. Nearly all the courses at A level that
are discriminated against in the lists have little in
common with each other than the fact that they are
new. Dance and film studies are no more vocational
than physics. Traditional subjects such as English,
geography and art also appear as “soft” in the ALIS
data but are not discriminated against.
It is probably not entirely irrelevant that some of the
most damning ALIS evidence for relative performance
of the newer subjects comes from research sponsored
by STEM (the Science, Technology, Engineering and
Mathematics project). STEM itself has significant
government backing, because our society is short of
scientists and technologists and because universities
are perceived to be short of students in these
disciplines. There is a lobby to increase take-up in
these areas and reduce it in the newer subjects.

What do we do about it?

they need defending. It may well be that we need a
different curriculum for the 14–25 age group, and we
need to think carefully about how this should be
designed to meet the needs of society as a whole.
For business studies teachers there is a marketing issue
within schools and colleges which I would argue is
best addressed by focusing on the potential added
value for the individual student.
If a prospective student wants to take one of the
many business-related courses at university, then a
Business Studies A level is almost definitely the right
choice.
In general, students who want to study other subjects
at degree level will find that Business Studies A level
will give them a very useful dimension to their
education and will be acceptable as an entry
qualification for all but a few degree courses.
For those students who plan on applying to one of
the 20 Russell Group universities, a Business Studies
A level should be combined with two “traditional”
subjects. These students should seek advice if their
objective is to apply for another subject at Cambridge,
LSE or Oxford, because much will depend on
individual circumstances (such as how many A levels
they are studying in total).
The student’s situation in relation to business studies
is no different from that of anyone making any
A level choices.
Duncan Cullimore is chief executive of the EBEA.

The problem for business studies is sometimes
articulated as being one related to economics. I think
it is much bigger, and it is part of the problem of new
subjects (including their curriculum, teaching methods
and assessment). New subjects are not perfect but
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Did You Know?

ESRC

The most effective teachers are in a
class of their own
You probably think you do know this. But these
research findings confirm just how important
enthusiasm really is in the classroom. They come
from “Effective classroom practice: A mixed
method study of influences and outcomes”, a
research project funded by the Economic and
Social Research Council (ESRC). It was codirected by Professor Christopher Day (principal
investigator), Professor Pam Sammons and Dr
Alison Kington of the University of Nottingham.
Knowledgeable, innovative, skilful, fun-loving, caring,
supportive, task- and pupil-centred – it’s official, the
most effective teachers are in a class of their own.
They stimulate a pupil’s imagination, challenge their
views, encourage them to do great things and
motivate them through tailored teaching practices to
ensure that every pupil feels a sense of achievement
and valued as part of the class community. These are
the latest findings of research in primary and
secondary schools into what makes good teachers
even better.
“More effective teachers create a positive climate for
learning by challenging pupils’ ideas, inspiring them,
being more innovative in their practice and
differentiating amongst pupils according to their
abilities and interests where appropriate,” said
Professor Day. This means that “pupils have more
control over and engagement in their learning and
more opportunities for success”.
The results show the best teachers are not necessarily
those with the most experience. They are the ones
with enthusiasm for their work, high aspirations for
the success of every pupil, positive relations, high
motivation, commitment and resilience. Combining
good knowledge of their subject and teaching
practice and providing support tailored to the
individual needs of each child, these teachers focus on
building self-esteem, engendering trust and
maintaining respect.
The two-year study built on previous studies by the
research team on the work, lives and effectiveness of
300 teachers to investigate the classroom practice of
Teaching Business & Economics

teachers from schools whose pupil exam results were
either typical or better than expected. It involved 81
teachers (45 primary and 36 secondary), 38 head
teachers and 3,000 pupils, and included a series of
teacher and pupil questionnaires, observations of
classroom practice, and post-observation tools to
allow in-depth probing of issues relating to data
strands, such as teacher effectiveness, leadership
issues, teacher identity, professional life phase and
teacher efficacy.
“By including the collection and analysis of different
kinds of observational data it was possible to get
below the surface,” Professor Day explained. “[This]
revealed the interactions between classroom practice,
teacher characteristics, professional life phase, school
contexts and effectiveness, as defined by pupils’
context value-added scores which take account of
prior learning and a range of socioeconomic factors,
together with teacher and pupil perceptions of
effectiveness.”
The main impact relating to teaching practice has
been for training and development purposes. The
research points to the importance of providing
teachers in service with regular structured
opportunities to reflect on their roles and classroom
practices and learn from examples of best practice in
a variety of school and classroom settings. It points to
the value of classroom observation and feedback as
part of this process.
Source: ESRC press release, 8 July 2009
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GCSE BUSINESS STUDIES
Edexcel GCSE Business: Building a Business:
Student Book, Alain Anderton and Andrew
Malcolm, with Andrew Ashwin as consultant editor,
Pearson Education, 144 pages, £14.99, ISBN 978-184690-497-4
This book is designed to cover the Year 11 Building a
Business unit for Edexcel’s Business Studies GCSE. The
book follows on from Introduction to Small Business,
which covers the Year 10 specification.
Content and course coverage 
The content is heavily tied to the specification, and
follows it section by section. You can even use the
Edexcel scheme of work, but do adapt the exemplar
activities. You should also be aware that the exemplar
materials focus on Pearson publications. There is so
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much more out there, including using employers who
are only too willing to help.
Format/style 
I liked the way each topic has a colour-coded tab on
the top edge of each page. This colour is then used
for heading and subheadings. However, the font size
and number of words per page makes this a textheavy book (what one might see in an AS textbook),
which may put off some learners. The reading of the
main text could be a problem for some learners as it is
often spread across three pages. However the various
features are good, with clear learning objectives, wellexplained key terms and many chances to assess
learning and develop exam techniques through the
“test yourself”, “over to you” and “results plus”
features. I really like the exams zone at the end of
each topic.
I think that getting the detailed specification content
right and adding all the exam support features has
been at the expense of using engaging contexts. For
example, the introductory case studies are very brief
and factual. I would prefer that they are stories or
reports used to stimulate learners’ curiosity.
How it might be used 
I would not recommend starting the sub-topics using
the textbook. Instead I would use activities to
introduce each sub-topic, or if I hadn’t an activity I
would start with a real business issue that would
interest learners. For example, for the sub-topic on
quality I would use a scenario where quality in a
business was not up to standard. Learners would need
to identify the consequences, and suggest what could
be done to put it right. Then I think the text would
make more sense to them.
The “test yourself” sections could be used as a useful
assessment for learning tool, especially when
combined with the “over to you” sections. The latter
could work well as paired activities leading to class
discussion. The “results plus” section provides the
crucial link between what has been learnt and what
the examiner wants from learners’ exam scripts.
Finally the “exam zone” pulls together each topic
through a summary of what you should know and
ending in a practice question. All very good stuff. Also
within the exam zone lies a support activity and a
stretch activity, and I would use both as homework
investigations, which would then contribute material
for a class discussion.
Teaching Business & Economics
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Would I recommend teachers to buy it 
I firmly believe a textbook is just one tool among
many that teachers must use for effective teaching.
The publisher claims this book supports learning for
all ability levels and includes engaging features that
will enthuse students, and that learners using the text
will understand how businesses develop beyond the
start-up phase. So to what extent does this book do
what it says on the inside cover?
First, I think the book will work well with average or
above-average committed learners, but it would not
be engaging for all learners. It is very text-heavy for a
GCSE book, and the opening brief case studies are too
neutral for my liking. Also the case studies do not
always relate to young people. I would much prefer
the introductory case studies to use real scenarios
involving problems or choices, decisions and
consequences typical of business operations.
Second, the text does cover the content well and is
well supported by clearly explained key terms. The
“test yourself” feature is a useful assessment for
learning tool. The “results plus” sections certainly
make a positive link between the actual course
content and what the examiners are looking for. I
think that students will like the “exam zone” section.
I would be prepared to recommend this book, but
with the proviso that teachers think carefully how to
get the best out of this book with their classes.
Certainly if you collected in the Year 10 textbook at
the end of the year and hand out this textbook at the
start of Year 11, then the use of two different
textbooks in supporting the course becomes
economic.
Neil Reaich is an employer engagement
consultant, former enterprise adviser and former
school head of business education.

OCR Business Studies for GCSE, Peter Kennerdell,
Alan Williams and Mike Schofield, Hodder
Education, second edition, 288 pages, £16.99, ISBN
978-0-340-98349-2
This second edition of this textbook addresses the
demands of the new OCR Business Studies
specification for first examination in 2010. The first
edition was a well-established textbook in the
classroom for the teaching of business studies. This
revised edition, while specific to OCR, is also aimed at
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providing material that would be suitable for other
specifications. The book is, however, laid out in such a
way as to reflect the new modular structure of the
OCR specification. The book is also supported by an
electronic interactive resource that can be purchased
separately. This resource includes digital lessons with
animated presentations, interactive activities and
video case studies. It is not reviewed here.
The layout of the book is colourful and attractive, and
each chapter is broken down with subheadings into
manageable chunks of information. It is a substantial
resource, and teachers may perhaps need to resist the
temptation to make it their sole resource in the
classroom. The business scenarios used to enhance the
text are relevant, up to date and generally based
around businesses that students should be familiar
with.
Each chapter is structured in a similar way, with
learning outcomes clearly stated at the start of each
chapter, knowledge content interspersed with
activities, evaluation points and then, at the end of
the chapter, a practice examination style question
with tips on what the examiner is looking for. The
chapter is concluded with a summary of key facts and
key terms.
The learning outcomes are clearly linked to the
requirements of the specification and move through
the skills of recalling knowledge, to applying it and to
then analysing and evaluating the evidence. These will
assist the classroom teacher in planning and
formulating the outcomes for their lesson.
There are a significant number of activities within
each chapter that could be successfully used within
the classroom to meet assessment for learning needs.
Many of these activities, while providing excellent
information and structure for an activity, would
benefit from being adapted into interactive resources
by the classroom teacher, rather than being used
directly from the textbook, in order to address
learning styles and the differentiated needs of the
class. These activities do appear on the electronic
resource CD, and it may be that the authors have
addressed this need there.
A key development from the first edition is the
inclusion of evaluation points. These are excellent
pointers to students about how they may start to
address analysing the evidence for an exam question,
and should prove extremely helpful in guiding
students towards accessing the higher marks for
demonstrating skills of analysis and evaluation.
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A welcome retention from the first edition is the
examination question at the end of each chapter, with
tips on what the examiner is looking for and how to
answer the question. This is an excellent and flexible
resource for both teacher and student, providing an
insight into the mind of the examiner. I have often
used the examination questions and tips from the first
edition as useful homework activities. The question
can be used without the tips, with the guidance given
later and used for peer assessment or to help students
develop their action plans for improvement
independently.
The key facts and terms at the end of the chapter
enable students to develop a summary of the essential
points over the course of each module, and they
provide a quick, easy reference point and revision
resource.
Overall the book is extremely well presented and is an
enhancement of the first edition while retaining the
best features. It should prove a valuable resource for
getting to grips with the delivery of the new
specification for OCR, while meeting its aim of
providing excellent quality content that can be used
for the delivery of a business studies curriculum in
general.
Diane Kutar is subject leader in business studies,
at Oakmeeds Community College, Burgess Hill,
West Sussex.

A LEVEL BUSINESS STUDIES
Marketing: A guide to the fundamentals, Patrick
Forsyth, The Economist, Profile Books, 208 pages,
£12.99, ISBN 978-1-84668-193 -6
It is important to note that this is not a textbook. As
the title suggests, it is a guide to the fundamentals of
what, in practice, is a particularly complex functional
area. This is not a book that would be issued to
students. More likely, it would be kept on the
department shelves as another reference source.
Format/style 
The book is written in the style of an A–Z of
marketing, with language that is deliberately
straightforward and aimed at non-marketing
individuals. As a result, the format is more like an
extended PowerPoint presentation, as opposed to
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being conversational. The subject matter is
comprehensively covered, with particularly good
sections on pricing policy and tactics, and market
research. Unfortunately, the reader will arguably find
the book somewhat dull. And, perhaps, the lack of
colour together with the hugely consistent layout
throughout the 208 pages detracts from the interest
factor buried within this publication. Consequently,
some of the better commentary, such as the section
on choosing the channel mix, could be easily missed
by the average reader.
User-friendliness 
An undoubted strength of this book is the
impressively all-encompassing index. There is no doubt
that, used as a quick reference guide, this aspect will
endear itself to the time-starved teacher, let alone the
short-cut-loving student. On occasions, this area tends
to be a weakness of the traditional textbook,
frustrating both teacher and student. This is not the
case with this publication. It also has useful end-ofsection key points.
How it might be used 
If you are looking for a book that will, by the end of
its first year, appear well-thumbed, then this is not for
you. As indicated, this is an occasional reference
source, probably showing little signs of wear for the
three or four weeks of the academic year that it will
be relevant.
Value for money 
As a single-topic publication, this lacks the wideranging content that teachers and students alike will
undoubtedly prefer. It is therefore in competition with
a vast array of books that better cater for the
education market. Indeed, the revision guides
produced by the likes of Letts and CGP would
undoubtedly be preferred by teachers and students,
and they cover the whole specification at prices that
are probably cheaper by 25–50%.
Recommend it? 
Unfortunately, no. While a single book does not
amount to a great cost, the pressure on departmental
budgets means that we have to be more selective in
our choice of additional reading or reference material
sitting on our shelves. This book is more appropriate
for the commercial/corporate library than the business
studies department.
Jon Tuxford is head of social studies at Denstone
College, Uttoxeter.
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A LEVEL ECONOMICS
Macroeconomics for AS Level, Andrew
Threadgould, Anforme, £7.95, ISBN 978-1-905504-30-5
Business Economics: Microeconomics for A2,
Robert Nutter, Anforme, £7.95,
ISBN 978-1-905504-31-2
The Year in Review and Revision Guide
2008–2009, Stephen Romer, Anforme, £6.95,
ISBN 978-1-905504-28-2
Anforme have produced these handy resources for A
level economics students. They are lightweight
paperback texts which students could easily carry
around with them to access both at school and at
home. They are universal resources which could be
used to support any A level economics specification.
Equivalent books for AS level microeconomics and A2
level macroeconomics are also available from Anforme.
These resources are logically laid out covering all the
key content you would expect to find in A level
textbooks. They provide both short summary questions
and more thought-provoking essay-style questions at
the end of each chapter or unit, which are designed to
develop students’ analytical and evaluative skills. The
A2 book also provides a series of relevant case studies
with linked questions which would be very useful in
applying topics to a relevant context, both within class
and for homework. The data used throughout both
textbooks is as recent as early 2009 and the
macroeconomics book includes information about the
current credit crunch.
Both the macroeconomics and microeconomics books
provide a detailed description of the topics covered,
with a good use of diagrams wherever relevant.
However the chapters are quite wordy, and therefore
are not ideal as a quick reference point for students.
This is compounded by the fact that the AS
microeconomics text lacks an index, although,
peculiarly, there is one in the A2 microeconomics book.
I feel that if students had their own copy of these
books they could be used to support individual
learning, to highlight key points and to revise, revisit or
study topics in their own time. I will be recommending
them to my PGCE students as a good guide of what to
cover and the depth required for different topics.
The Year in Review is published annually. It covers the
major aspects of the A level course, yet also delves into
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more specific areas such as industry, energy and
retailing, and applies A level theory to these contexts.
The book provides a good up-to-date review of
economics today. Each chapter reviews the topics in
context and provides a summary, including outcomes to
look for in the coming year, key points and relevant
questions for students. Again these questions are
designed to assess students’ understanding of the
topics, and with higher-order questions provided to
develop analytical and evaluative skills.
This book covers many of the topics students should be
revising ahead of their A2 examinations. However, it is
not a revision guide in the traditional manner you may
expect. It is based on contexts and uses A level theory
to assess the current economic climate. I like the way in
which this book makes relevant all topics studied in A
level economics and offers a good synthesis of topics. It
is good in applying up-to-date data and information to
relevant areas. I would encourage all my A2 students to
purchase and read The Year in Review as it would
support their preparation for their examinations.
All three books contain summary and thoughtprovoking questions. However, there are no exam-style
questions – the questions provided do not indicate the
number of marks assigned to each part, and there are
no accompanying writing frames, suggested answers or
mark schemes. This would concern me if I were
expecting my students to use these resources away
from the classroom without teacher support or
guidance. Anforme may be able to offer these in a
teachers’ book or as an online resource, though I would
expect them to be included within a text which
describes itself as a revision guide.
All these books are reasonably priced (and Anforme
offer a discount of £1 per book if ordering more than
10 of any title). At this price they could be a good
option for students to purchase themselves and to use
as a support to their studies. The topics are covered in
detail, and would suit students who are prepared to
carry out additional reading away from the classroom.
In summary, I would not recommend the two textbooks
as a resource on which to base your teaching; however,
they could be useful for any A level economics student
or PGCE student who wants an overview of A level
topics. They cover all main areas and provide the
diagrams students should have in their economics
toolkit. The Year in Review provides a nice look at our
economy and actually uses the toolkit to good effect in
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analysing different areas in context. I look forward to
seeing the new 2009–2010 version of this book and
will recommend it to my students.
Jamie Staddon teaches at Kingsley College,
Redditch.

AQA Economics A2, Jim Lawrence and Steve
Stoddard, Nelson Thornes, 236 pages, £18.99,
ISBN 978-0-7487-9965-7
For those familiar with the AS textbook by the same
team, this is the A2 version of the AQA-endorsed
textbook for economics. The layout and design are
carried through, and the same advantages and
disadvantages of the earlier text remain.
Let’s start with the good points. Students appreciate
the emphasis on the view of the examiner, with useful
examiner tips throughout the text, key terms
highlighted, helpful suggestions on tackling the more
difficult essay-type questions, and the section at the
end on examination technique. This section includes
an explanation of the levels mark scheme and clearly
demonstrates to students how they might
demonstrate the all-important skill of evaluation in
their answers. Students also appreciate the clear
summaries of the main points of the economic
arguments, such as the section on restrictions on trade
which has a brief discussion of four main arguments
for and against protectionism, six protectionist
techniques and a short case study, all in the space of
three pages. The whole book runs to 236 pages,
making it light enough for students to carry and
consequently more likely to be used.
Teachers who like to develop their own class activities
and prefer to use a textbook as a back-up will
appreciate the freedom a book like this gives. The
specification coverage is comprehensive and the
writing summarises the main points, so that students
can take what they have learned in class, find the
relevant theory simply explained, and use a mixture of
class and text to write assignments. Indeed the writing
is light-touch, incorporating straightforward
explanations of diagrams and moving quickly from
point to point.
Each chapter finishes with a data response question
and an essay question along the lines of the Unit 3
and 4 papers. Not all these questions are adaptations
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of past AQA papers, and it is useful to see how the
authors approach the design of questions. However,
not all of the data questions are set within a
globalisation or European perspective as they will be
in the actual exam. The chapter on competition policy
and contestable markets, for example, does not finish
with a data question, yet there is substantial
information available to construct questions within a
European context in this area. The chapters on labour
market demand, supply and wage determination end
with data questions that are very UK-specific. Again a
broader perspective could have been taken
incorporating some contrast of labour market polices
throughout the world. Perhaps an international
perspective on national minimum wages would not go
amiss.
The limitations of the book are that there are not
enough short-answer questions for students to
develop their skills throughout the course, and
consequently teachers will need to allow for this in
class. For example, it might be useful for teachers to
provide figures so that students can draw the kinked
demand curve or monopoly diagrams themselves to
see how they work, as only a couple of sketched
diagrams are included. Also there is a limited
approach taken to more current and broader issues,
such as the section on current UK monetary policy,
which mainly includes a description of the sections of
the Inflation Report without any discussion of the
relative impact of different factors on inflation. The
discussion of the last ten years of UK economic history
is also something teachers will have to allow for if
they adopt this text.
The text is useful for mixed-ability classes, but
adopting this text will mean that you would have to
provide your own relevant investigative sources and
work for extending all students on the more current
areas of the subject. All students will be able to gain
something from the book and its usefulness lies in
providing good coverage of the basics in a
straightforward style. Strong candidates may find the
text limiting, but then they are likely to be inspired to
follow up topics in other literature, which is no bad
thing. There is also a linked kerboodle site to which
you can get a free 30-day trial evaluation.
Raymond Maher is associate director of teaching
and learning, business, economics and accounts
at Claremont High School, Kenton, Middlesex.
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AS Economics, Harris eLearning Economics
Resources, £150 for a one-year subscription, details
www.harrislearning.com
A2 Economics, Harris eLearning Economics
Resources, £150 for a one-year subscription, details
www.harrislearning.com
Both these resources are divided into microeconomic
and macroeconomic sections. They provide notes on a
large proportion of the relevant theory for AS and A2
economics and contain many interactive diagrams
which most students will enjoy. However, there are
some major gaps. In particular, in some topics there
are several diagrams (such as the interrelationships
between markets) that have no explanations of the
concepts that are illustrated. These diagrams may be
of use to teachers when covering these topics in class,
but are of no use to students as a resource for
independent learning.
Another problem with these resources is that they do
not take full advantage of being computer-based.
There are hardly any interactive questions and there
are no links to relevant websites. In fact, there is very
little application of theory at all. Since they are
purchased through an annual subscription, there is no
virtue (for the consumer) in its not being able to go
out of date, and there is very limited use for a
resource that does not relate economic concepts and
theory to the world in which we live.
In conclusion, my view is that these are a reasonably
comprehensive collection of interactive diagrams that
could help teachers explain some of the theory at AS
and A2 level, but they are probably of very limited use
for students working on their own. Making up your
own mind on the quality of these resources is very
easy. For a 30-day trial just go to the Harris website.
This also give details of discounts that are available
when purchasing both resources and the equivalent
resources for business studies.
Caroline Loewenstein teaches at Strode’s
College, Egham, Surrey.

GENERAL
The Storm: The World Economic Crisis and What
it Means, Vince Cable, Atlantic Books, 157 pages,
£14.99, ISBN 978-1-84887-057-4
The Storm is a well laid out, comprehensive tour of
recent economic events in which Vince Cable pulls no
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punches. Both Labour and the Conservatives come in
for some blame, as well as the USA, the WTO and the
EU. Gordon Brown is proven to be fatally optimistic
with his pronouncement that he had broken the cycle
of boom and bust. Having said that, Vince Cable is
unafraid to give credit where credit is due, as in the
government’s much-copied bailout of the banks in
October 2009.
Vince Cable takes us through the origins of the
current crisis by analysing how the subprime
mortgage-lending market came about in the USA and,
through ever increasingly complicated financial
structures, the risk associated with that lending spread
throughout the world’s financial markets. He
illustrates how Northern Rock’s apparently reckless
pursuit of growth led to overexposure and collapse.
This brings the book to an excellent explanation of
the problem of moral hazard: should excessive risk
taking be rewarded, and how should institutions “too
big to fail” be rescued?
International trade is examined as well as the use of
China and other emerging economies as scapegoats.
The “oil shock” of 2008 as well as “food shocks” are
examined, and the myth of the root problem being
speculators is debunked. “Peak oil” theory is discussed
rationally alongside Cables’s own theory of the impact
caused by the growing number of government-owned
oil companies.
The middle section of the book, which concerns
economic theorists and historical parallels with the
Great Crash and Depression of the 1930s, is deep
economics and can be heavy going. This does,
however, provide a chance for teachers to introduce
Keynes as well as Malthus and John Stuart Mill.
Interestingly, the bibliographical notes provide
valuable additional information on the actual
chapters to which they pertain.
In the chapter discussing what could happen in the
future, Cable shows us three distinct camps. The “New
Interventionists” are shown to want a return to a
more mixed and less free market economy of the type
seen in the 1950s and 1960s. The “Old Liberals” are
for improvement in regulation so as not to repeat the
same crisis, but believe that the good markets
outweigh the bad ones. Cable positions himself with a
foot in either camp: financial markets are ever subject
to booms, bubbles bursting and panics but on the
whole the benefits of markets in goods and services as
well as the benefits to be gained from trade outweigh
the negatives.
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Cable proposes a two-tier banking system to try to
remove the apparently excessive risk taking and rush
for growth seen in the run up to the current crash.
High street banks should return to a state more
similar to that of the 1980s before the building
societies became demutualised and the wider financial
sector became deregulated. The other tier would
consist of riskier investment banks, hedge funds and
shadow banks with no state guarantees.
One small criticism of the book is the use of language
– “countervailing” anyone? It is not light reading, and
would be a challenge for all but the more able pupils
merely on the grounds that so many of the words are
unfamiliar. For teachers though, it would be a
valuable tool both to update their knowledge and
gain insight into the recent crisis.
The other area where I felt the book could be
improved is in respect to the total lack of graphics or
indeed any subheadings. However, this should not put
off economics or indeed business studies departments
from buying what is one of the best books available
on the current crisis.
Theone Miller is an NQT teaching economics and
business studies at Collingwood College,
Camberley.

The long and the short of it, John Kay,
The Erasmus Press, 241pages, £11.99,
ISBN 978-0-95480-932-4
This book is aimed at teachers, interested students or,
as the author puts it, “the intelligent reader and the
concerned citizen”. No knowledge is presumed, but
an interest in knowing how the financial markets
work would be important. An interesting, demanding
and authoritative work on modern finance, this book
is also written for anyone interested in stocks and
shares, and in learning more about how they might
manage their own portfolio of investments.
While the scope of the book is firmly centred on
investment today, the author goes back to other
financial crises both in this century, and to the South
Sea Bubble and the even earlier tulip craze, in search
of parallels and insights into financial
mismanagement. As he says: “In 2007–08, I learned
that such foolishness was ineradicable in modern
financial services markets. Its origins lie...in the
capacity of clever people to fall victim to the power of
conventional thinking.”
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Professor Kay takes the reader through the basics of
investment, from investment options to efficient
markets, from how companies can present their
accounts in a favourable light (creative accountancy),
risk and reward, to how to become an intelligent
investor. The basis here is what he calls “subjective
expected utility”, that is “a theory that individuals
approach risk by maximising the expected value of
pay-offs using subjective (personal) probabilities”.
Intriguingly, the author has provided two concluding
chapters, one addressed to the intelligent investor and
the other to the concerned citizen. The latter should
be on the reading lists of all politicians, EU regulators
and voters. The former is a must for all who intend to
be more adventurous than putting their money in
bank deposits. This is swiftly becoming a necessity as
previously secure pensions disappear.
An extremely useful aspect of the book is its glossary.
While no glossary is ever comprehensive, this does
provide the reader, and indeed anyone who just
wants to know what terms mean, with a very useful
list of terminology which should allow almost
everyone to find their way through the maze of
financial stories whether in specialist books,
magazines or newspapers.
The book can be read on several levels, with only the
enthusiast or the student who wants an in-depth
study of finance and investment attempting all of it,
including its treatment of probability theory in
relation to investment. The person who is interested
in finding out more about controlling investments will
read the first seven chapters and the last five. Others,
who are just generally interested, can get an
understanding of investment policy by reading
chapters 1–3 and the last five chapters.
This book is likely to be seen by most teachers as
peripheral to what they are teaching. With, however,
the growth of financial literacy, the IFS exams in
financial studies aimed at all sixth formers, financial
competitions and the need to ensure that all citizens
are better able to handle their finances in a less
secure world, this book should secure a place in all
school and/or departmental libraries.
Clive Riches is treasurer of the EBEA.
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