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Message from the editor
I have now edited Teaching Business & Economics for
five years. It is time to go! Andrew Ashwin has been
deputy editor for this and the preceding two issues, and
he will take over from July onwards. I shall continue as
reviews editor for the time being. I am ready to stop
editing but I do hope to write more in the future.
In recent years Teaching Business & Economics has
always been an evolving project. I have had excellent
help and support from all the members of the editorial
panel, the designer Jonathan Steed, and the authors.
Many authors have responded again and again to
specific requests. Others have volunteered to contribute
their good ideas and experience. I want to say a big
thank you to all of you – it’s been great working with

All Journal contributors please note that articles for the
Autumn 2010 edition should be with the general editor
by 30 June 2010.
Please supply files (via e-mail if possible). Try to include
relevant charts, graphs and/or hi-res photos to aid visual
presentation (hard copy, JPG, PDF or MS Word).

you. Editing the magazine has been a thoroughly
enjoyable experience and I am hoping that it will
remain so for my successors in the future.
Feedback is essential. EBEA members teach a huge
range of courses, and catering for all of them involves a
difficult balancing act. The editorial team need to hear
readers’ views on what they most need. Positive and
negative comments are all welcome, especially when
backed by concrete proposals covering particular areas
of interest.
Nancy Wall

Front cover photograph
The Bank of England continues to play a key role
in addressing current economic problems (see
page 21).
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SEAN PRESTON

How to improve student
performance in business and
economics at key stages 4 and 5
In business and economics, we know the
importance of information in decision-making. If
we are to improve student performance, we need
some understanding of where students are in their
learning and where we want to get them to.
Monitoring and using data can be a powerful tool
to help improve decision-making and student
performance.
Improving the performance of our students and
departments is something that we all strive to achieve.
Staffing, students and courses all change, but the need
to hit Fischer Family Trust (FFT) and Advanced Level
Performance System (Alps) targets remains, and this is
more important than ever. The FFT runs a project to help
schools make more effective use of data, and Alps is a
system which also helps schools analyse their data to
monitor value added. This article, while not claiming to
have all the answers, provides an account of a journey
for a challenging West Yorkshire 11–18 comprehensive,
moving from a “notice to improve” and an
underachieving sixth form to a school beating its FFT D
targets (which are based on progress made by schools in
the top 25% of value added schools nationally).
Having been appointed head of department, I identified
key issues that would need to be met if the department
was to move towards where I wanted it to be. These
were to:
l improve the quality of assessment

l establish systems to identify underperforming cohorts

l ensure that appropriate intervention was put in place
at each level.

Assessing pupil progress
Perhaps one of the best pieces of advice that I was given
was to assume nothing. I spent time ensuring that my
entire department knew the target grade of each
student that they taught. More importantly, I realised
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that it could not be taken for granted that the team was
able to assess accurately the level of a student’s response
– if we do not know what constitutes an A grade, then
how could we hope to improve student performance?
My approach was to obtain some exemplar materials
from the awarding bodies and to share these with the
team, so that we could see how students could access
the various levels or mark bands on all units of all
courses that we taught. I encouraged the team to
become examiners so that we could increase our
expertise and raise attainment. With an opportunity to
earn some extra money and gain valuable CPD, the team
bought into my vision.
With the confidence that the team was now able
to assess level responses accurately, the next priority was
to review the monitoring system that was in place for
both key stages. Initially, students were monitored once
every half-term against these criteria:
E – Exceeding target
C – Could do better
O – On target
S – Slipping but should recover
M – Major concern
Although providing a snapshot of departmental
progress, this did not enable me or my senior leadership
team to state our actual progress against targets
accurately. For example, if a student was a “major
concern” on a GCSE target grade of B, then was the
subject teacher telling me that this student would drop
to a C or a D? Likewise, was a student exceeding a
target grade of E working at grade D or grade C? At the
margin, this would significantly affect the A*–C
performance of the department. Therefore the decision
was made to replace the system with the following
reporting structure:
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Name

Target grade

SA, SA+, G&T, BEM,
LAC, FSM

Where:
SA = school action
SA+ = school action plus
G&T = gifted and talented
BEM = black and other ethnic minorities
LAC = looked after children
FSM = free school meals.
The codes for these sub-cohort groups are based on
those used by RAISEonline. School action applies to
those students who are on our SEN register, and
school action plus (SA+) identifies students for whom
additional support (for literacy or numeracy, for
example) is needed. RAISEonline provides interactive
analysis of school and pupil performance data. This
replaces the Ofsted Performance and Assessment
(PANDA) reports and DCSF’s Pupil Achievement
Tracker (PAT). It also looks at performance by students
whose average key stage 2 Sats scores are,
respectively, less than level 4, at level 4 and more than
level 4.
With confidence in the team’s ability to grade
work accurately, we were more confident in gauging
progress. All staff were required to “nail their colours
to the mast” and state the grade at which each
student was currently working. If a student was below
target, then the member of staff would simply state
the reason why. This would take place once every half
term and would allow appropriate intervention to be
put into place much earlier. The system was simple yet
effective, and it was transferable across both key
stages. It also allowed an analysis of progress against
targets set for the key cohorts – as outlined above –
thereby satisfying the Every Child Matters agenda.
With this system in place, I now felt I was in a
position of “knowing my department” and able to
empower my team to raise both aspiration and
achievement. Students whose realistic expected grade
(REG) was above target were sent a postcard at home
(usually on a Friday so that it could be celebrated by
the family over the weekend), and a positive text or a
letter from the headteacher was sent to parents and
carers. Student reaction to this initiative was
overwhelmingly positive. It enabled all to have their
achievements acknowledged – a student working at a
D grade when having a target of a E grade was quite
6

Realistic expected
grade

Justification

rightly recognised as much as the B student working
at an A grade.
Any student with a REG below target would
have first wave intervention from the department and
if progress was not seen, then they would be placed
“back-on-track”. This meant taking some non-contact
time off the student to enable them to catch up or
work on areas where they had difficulty. If the student
is behind with work, for example, this gives them the
chance to sort it out themselves in the first instance.
The classroom teacher would complete a
departmental pro forma indicating the number of
pieces of work that were below target and estimating
the number of hours needed to get the work to the
required level. As head of department, I would
contact parents and explain that this was a supportive
framework to help the student, and not a
punishment. Students at key stage 4 would have to
complete the work at lunchtime or after school, while
students at key stage 5 were expected to use some of
their study periods. Clearly, it was important to lead
from the front and avoid putting too many additional
burdens upon the team. Nonetheless, as students
started to complete BTEC modules, pass unit tests and
improve module results, the process of “selling” this
to parents eased significantly.

Student engagement
“Getting to know” my students and team was
probably the most important factor in raising morale
and achievement within the department. The need to
appreciate the individual circumstances of each
student cannot be stressed enough. Not all students
have access to ICT facilities or have effective role
models. It is vital to offer a curriculum that suits the
needs of learners and for the department to
demonstrate a genuine interest in students’
development. To do this, we ensure that appropriate
work is set, marked and returned to students,
highlighting what is required to reach the next target
grade.
One of the more problematic issues I faced as
head of department was ensuring that meaningful
assessment took place. We needed to consider when it
was appropriate to introduce past papers to students.
Should it be an entire paper, or should past papers be
Teaching Business & Economics
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Coca-Cola offers students a guided tour and a business presentation tailored to the group’s needs

broken down into topic areas? Looking at principal
examiner reports was and remains an underused
source of Inset, and it was reading these reports that
highlighted areas where students excelled and where
further teacher support was necessary.
I found that students were fascinated by both these
reports and exemplar materials which highlighted
good technique. Moreover, paired marking by
students of exemplar materials proved to be an
effective method to get the message across –
especially on a wet Friday afternoon!
Despite risk assessments, safeguarding and
“rarely cover”, students continue to respond well to
visits. Not all visits are expensive, and I looked at ways
to get my students out of the classroom to see
businesses in action. Coca-Cola, for example, offers
students a guided tour and a business presentation
tailored to the group’s needs, and there is always
likely to be a local business wanting to demonstrate
social responsibility. I also enlisted the support of
some school governors and the school’s business
manager, who spoke to BTEC and GCSE students
about business documents and accounts. Be mindful
Teaching Business & Economics

of the need to reassure guest speakers – a class of
Year 10 students can be daunting prospect.

Concluding thoughts
Although no two departments are the same, we all
have the same objective – to raise the profile of the
department and to ensure students achieve their
target grades. It is crucial to maintain control – aim to
set the agenda for your department rather than react
to events. Look at the academic profile of Year 7 and
8 students, so you can ensure appropriate pathways
are available when they embark on key stage 4. Don’t
work in a vacuum – aim to create a local consortium
with other business and economics departments so
that resources, ideas and good practice can be shared.
Seek support from the examination boards, and most
importantly, show students your passion for the
subject and that you believe in them. The journey may
be bumpy, but it is well worth the effort.
Sean Preston is assistant headteacher – pupil
progress at Crawshaw School, Leeds.
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NAVRAJ DHAMI

A level Business Studies:
a student’s perspective
Having studied business at both GCSE and AS/A2
level, I have encountered varying teaching styles
and seen how teachers can stimulate the
thought processes in a student’s mind, can help
create a more successful and effective approach
to learning, and can ease the transition phase
from GCSE to A level.
There is no doubt that the opportunity of studying
business at GCSE aids a student’s learning immensely
and helps to provide a solid foundation on which to
build knowledge. The main difference I noticed
between GCSE Business and A level is the precision of
questions posed to provoke evaluative responses.
I felt that these allowed me more scope to express a
deeper understanding and knowledge of each topic,
and they gave me the opportunity to shine.
One of the first things I noticed was the sheer
quantity of work given at A level in comparison to
GCSE. You need to be a highly self-motivated student
in order to complete the amount of homework that is
expected. This is something that must be stressed in
the recruitment process in Year 11. Teachers must
emphasise the demands that A level places on the
learner to ensure that students select the qualification
for the right reasons.
I find the constant diverse and ever-changing
evolution of business particularly appealing. I’m
intrigued by the way investment in research and
development can make such a difference to the
business landscape. New developments can result in
the demise of businesses, but new opportunities arise
simultaneously. I am also interested in how the
internet has revolutionised business, how firms can
diversify to spread risk, and how they carry out
investment analysis to expand and open up a new
frontier of possibilities.

Teaching styles
What students generally despise is straight memorybased learning, and this can make a topic like ratio
analysis very dull. Students often memorise these
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ratios – and this can be a tedious and long-winded
process – but do not necessarily understand what they
mean. Uninterested students will simply not take in
what they need to learn. This highlights the
importance of adopting a teaching style that does not
place the emphasis on rote learning.
Many students will find that their interest in
each topic partly depends on the style of teaching. I
have found that a more interactive teacher who
provides real-world examples will be more successful
in helping me grasp key principles and actually enjoy
learning. A teacher who simply trawls through a
business studies textbook is unlikely to motivate
students to learn. Students feel that any teacher that
does this is not fully engaged and committed, and
they are unresponsive in return.
Real-world examples help to build up analysis
and evaluation skills. These can cover any aspect of
business studies and really do aid learning. They help
to make the connection between theory and the real
world. For example, my teacher used the recent Kraft
takeover of Cadbury to illustrate issues related to
acquisitions. We covered this despite the fact that we
were not due to cover acquisitions at that time in the
scheme of work. But the issue was relevant to our
studies and topical; sometimes it pays to be radical
and not an automaton!

Student support
Teachers who are interactive and communicate often
with students, setting regular and relevant homework
assignments, will help to generate a work ethic. This
will reap rewards in examinations. Students have
different difficulties, and for a teacher to meet the
need’s of each student, setting homework and
providing feedback is a must. This will help students
gain a true understanding of what they are aiming to
learn. Recognising the motives of each student in
following the subject is an important factor in helping
to provide differentiated tasks.

Teaching Business & Economics
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Extended writing forms a big part of
assessment in examinations, so even if students
complain about being set this type of work,
continuous practice using past papers is essential if
you want a high grade. I found that one of the keys
to success lies with one phrase – practice really does
make perfect. I lost count of the questions I answered
from past papers in order to practise and build the
skills required by the assessment objectives.

be a great help. It is important that teachers continue
to remind students of this responsibility and provide
suggestions for reading and further work throughout
the course.

Links to current affairs

Teacher feedback is essential so that students
both know their mistakes and feel a sense of value.
The use of mark schemes as a revision tool is priceless.
These revision aids provide the exact information you
need to gain high marks and to build the evaluation
skills needed to gain an A grade. However, you need
to understand how to utilise mark schemes correctly,
instead of just copying the answers, if they are to be
helpful.
Most students inevitably need some extra
support. Some may not understand a topic, others
may agonise over technical details. Revision or support
lessons should be set up. These can be informal, so
students can drop into a classroom where there is a
relevant teacher on duty and stay for long as they
need to resolve problems. Students can ask for help
on topics they don’t understand. This support is
provided at my college, and it is very valuable. There
is no requirement to attend these sessions, and you
can go whenever you feel the need. This forms part of
students’ responsibility to commit to extra reading
and effort outside of lessons, which I have found to

Teachers need to encourage students to take an active
interest in current affairs and keep up to date with
business issues in the news. This helps to broaden
knowledge and develops understanding. Real-world
examples need to be quoted in examinations, so
making sure that students are confident in examples is
important. I found that regularly watching the news
and keeping up to date with the latest business issues
and the state of the economy does help in
understanding the theory I was learning. Reading a
magazine like The Economist should be encouraged.
Students will want to read this type of high-quality
journalism, as it not only exercises their minds but
hopefully can be applied to their studies. Any relevant
information will help, even if it is only gained by
watching the news for five minutes a day.
The study of the world of business studies
should be a mind-moulding and enjoyable experience.
By the end of the course, if successful, students will
gain invaluable knowledge and have developed a
range of skill sets that can be easily marketed to
higher education institutions or prospective
employers.
Navraj Dhami is a student at Wyggeston and
Queen Elizabeth 1 Sixth Form College, Leicester.
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CORDELIA WYCHE

A level Economics: a student’s
perspective
Talking with other students and having
presented economics at the college open day, it
seems that economics provides the fourth AS
choice. It is often chosen after the subjects or
subject area that students (at that stage) wish
to pursue at degree level. However, in the
course of the first year on an A level economics
course something seems to shift – economics
takes precedence and class sizes barely get any
smaller as students move into their second year.
This may be the case because economics is able to
engage people with very different personalities and
characteristics. People are often typically inclined
either towards maths-based subjects like the sciences,
or essay-based disciplines like politics and history.
Economics seems to attract both types. Certainly in
both my first year and second year I have found the
students in my economics class to be a most diverse
set. However, this probably makes it one of the most
challenging subjects for a teacher.
The majority of the class will never have
studied economics before and probably cannot
define the subject any better than it being a study of
the economy (though this is by no means a criticism).
Not only is it entirely new material, it is also in nature
very different from GCSE subjects. For me, it was the
first time I was really forced to think about a subject,
prior to that everything seemed to have very set
answers or methods. For example, I felt that if you
could memorise the textbooks in secondary school
science, you could pass the exam. Similarly, in English,
as long as you knew what to look for in a piece of
writing, you could learn how to analyse it and
perform well enough to achieve the grades required.
Economics, however, introduced possible outcomes
that depended on possible reactions to possible
circumstances.
I think it was the uncertainty of our
judgements and the need to consider wider
implications of a situation that first really challenged
the class. That passed however, and the class quickly
10

relished being able to draw their own conclusions,
provided that these could be justified. A teacher,
therefore, needs to instil confidence in students that
they can have opinions, that there are not necessarily
“right” answers, and that the teacher is not the fount
of all knowledge on the subject.

Curriculum challenges
Particularly in the first year, no single concept or area
could be picked out as presenting a particular
difficulty; understanding theory came more easily to
some students, and interpreting diagrams more so to
others. In a class all subject to the same teaching
methods, it would seem the only reason for this was
the nature of each student, and whether, for example,
someone is mathematically minded. So far, it appears
that the same may be said of the second year.
However, there is a general consensus that the
transition from AS to A2 is harder than that from
GCSE to AS. Aside from more being required, I could
not personally pinpoint what exactly has made the
second year considerably more challenging.
In the same way that there are not particular
concepts that can be branded as difficult, so no topic
can be classified as interesting or dull. For this reason,
I would suggest there is little point introducing a
topic as “the boring one”, because I think this is
entirely personal and subjective. One of the best
things about studying at A2 is having sufficient
understanding to be able to read more widely around
the subject. For example, I find the Keynesian school
of thought particularly interesting, so I am trying to
read The General Theory.

Teaching styles
Using a variety of teaching methods helps in the
learning of different concepts, with some lending
themselves to particular teaching styles. I prefer a
traditional foundation of note-taking while the
teacher talks, but other methods have certainly suited
other members of the class and enriched my own
understanding. For example, with core concepts in
place, researching real-life examples helps put these
Teaching Business & Economics
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concepts in context. When studying oligopolies rather
than just using the typical case study of supermarkets,
we each researched our own example to see how
aspects like game theory and non-price competition
worked in practice.
Another effective method (despite the usual
reluctance of a class) is teaching peers, by putting our
own presentations together. It requires the presenting
groups to have a full understanding of their subject,
and it often generates a fuller group discussion than a
teacher presentation. This can help bring issues to the
fore that may be less clear. However, in general, I
would not say that there is any teaching style that
isn’t helpful – it is only monotony, in the form of
relentlessly using the same methods or lesson
structures, that is really detrimental to learning.

Mentoring and student support

P E R S P E C T I V E

While this can be coupled with more simple tasks like
research, and though students will inevitably resist, I
think practising past questions is key to achieving
higher grades.
Further reading is an option at AS, but I’m not
sure how accessible more complex texts are, and there
seem to be few that bridge the gap between AS and
A2. Of the textbooks I have looked at, only Powell’s
series (published by Philip Allan) could work with and
extend my AS level of understanding. Also by A2,
“independent study” is no longer the timetabled
chore it was at the beginning of the first year. We
now have a natural interest in the subject, and
magazines as well as textbooks are useful. I know a
number of students who subscribe to magazines like
The Economist to ensure they stay in touch with the
current economic climate.

Outside of lesson time, mentor systems where A2
students support AS students seem to have been very
successful. It ensures that mentors get AS concepts
completely clear in their minds so that they can
provide full support to the people they are tutoring.
The one-on-one interaction, and the fact that there is
only one year age difference between the two
students, can make the mentor more approachable
than a teacher, providing AS students with back-up
support should they need it.

For me, successful study of economics isn’t
about learning the methods behind passing the exam.
It is about building the skills to think like an
economist, and this requires a lot more work than the
four hours of lesson time each week. To consume
every textbook is unnecessary, but I believe pursuing
interests, wider reading and even adopting economic
reasoning in considering day-to-day issues are
fundamental elements to learning and development
as an economist.

Beyond this, the main mechanism which helps a
student prepare and learn the subject is homework.
Here I firmly believe that there is one type of
homework that is by far the most beneficial and
effective – this is working through past exam papers.

Cordelia Wyche is a student at Wyggeston and
Queen Elizabeth 1 Sixth Form College, Leicester.
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ANDREW REDFERN AND KEITH HIRST

A little bit of toast: exploring
waste in a business context
Rather than meeting different learning styles, it
is sometimes too easy in A level teaching to
favour “chalk and talk” or to base learning
around case studies that cover key business
studies concepts. However, as a discipline,
business is a subject area which lends itself to
more active learning approaches. In particular,
the area of operations management is very
amenable to a more hands-on approach. This
lesson was delivered to an A2 business studies
class as part of our work on operational
strategies.
This lesson starts with toast. Making a slice of toast
would normally be something I do during break time
before teaching the third period of the day – but for
this lesson, instead of queuing in the humanities
workroom to use the communal toaster, I simply
unplug it and make my way down to my classroom.
If a few of my A2 business studies class have already
arrived prior to the bell, I can get a few puzzled
looks. One student might ask: “You gonna make us
some toast today sir?” I reply “you’ll see” as I set up
the lesson starter.

Target group
A2 business studies students who have some
knowledge of lean production. This could be adapted
relatively easily to be suitable for GCSE or AS business
classes.

Aim
To explore how waste can arise in the business process
and how this can be reduced by lean production
strategies.

Learning objectives
At the end of the lessons students should know/be
able to:
l identify seven examples of waste that can occur in
a business
l define waste in the context of ‘operations’ in a
business
l apply the concept of waste and lean production to
a real business scenario/
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Note, these objectives should not be displayed at the
start of the lesson, as they serve to take away the
element of surprise.

Lesson preparation
You will need:
l a toaster
l a sliced loaf, butter, jam (or
spread of choice), knife
l case study – Floyd’s Flowers
(see page 14)
l sheet of lean production facts.

Lesson plan
This lesson is an introduction to lean production.
Many of my students are familiar with aspects of this
topic from AS and even GCSE.
1 The first task is for the class to observe the toastmaking activity in the initial five minutes of the
class and note down where they observe waste in
the production process. Make it clear to students
at the outset that this does not only mean wasting
the toast, but includes any example of something
that is carried out but which is not necessary. Set a
target to see who can come up with seven types of
waste.
2 It is important to provide a very clumsy
demonstration of making two slices of toast
topped with jam. For example, you could make
several trips to filing cabinets or desk drawers to
fetch a plate, knives, butter and so on. It is useful
to “damage” the first slices of bread so that they
break up when removed from the packaging. This
means you have to empty part of the bag in order
to get to undamaged slices. Pop the bread into the
toaster, sit back and stare blankly into space.
3 It is likely that some of the class will start to shift
around and cast a few sideways glances between
themselves. Once the toast pops get the butter
and jam ready for spreading. As one slice is
buttered, flick the switch to give the second slice
another grilling. Once all the toast had been
buttered and spread with generous helpings of
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jam, proceed to taste the end product. Take the
second, and (probably) burnt, slice to a colleague
teaching in the room opposite or next to you.
4 Give the class two minutes to discuss in pairs how
the process might have been wasteful. After this
bring the group together to spend 5–10 minutes
discussing how making the toast had demonstrated
at least seven forms of waste that a business can
experience:
l faults and damaged components (some of the
bread is broken)
l unnecessary movement (walking to the filing
cabinet to fetch bread)
l unnecessary transportation (taking the toast to
the colleague)
l excess stock (fumbling through the loaf to the
middle slices)
l waiting (for the toast to grill when you could
have been getting the butter ready)
l over-production (making too many slices of
toast)
l over-processed (grilling the toast for too long).
You may have to ask a few
incisive questions to tease out
all seven, but these should be
identified. (There may be other
forms of waste that students
identify too.) Make it clear that
grilling the toast for too long is
not actually damaging the
product, as it is still fit for
consumption, but note that
customers will not pay a higher
price for over-processing a product or adding value
in this way. Your colleague would have probably
eaten the toast even if it was less well done, just as
a customer may buy a product without getting
excellent customer service, or indeed, good quality.
5 It is then each student’s turn. Give each student
five minutes to choose a random household chore,
such as making a cup of tea or mending a bicycle
tyre, and then coming up with as many
suggestions as they can for reducing waste in the
process.

7 Now that the class is focused on how a business
can reduce waste, take time to recap some of the
management theories associated with lean
production, including just-in-time and total quality
management. Use this and the lesson to set an
independent research task on a joint case study.
This could be Floyd’s Flowers (see page 14). Then
get students to briefly write what they know
about different management techniques
associated with lean production, using a grid such
as the one on page 16 for their responses.
Students should write down simple terms or facts
that they know about each technique. Some
responses at this stage might be minimal, but the
plenary will allow students to make notes as they
listen to each others’ explanations, and they will
therefore show perceptual progress over the
course of the lesson.
8 Divide the class into pairs and give each a
management theory to research and apply to the
Floyd’s Flowers case study (or an alternative case
study of your choice). You can deliberately give
new theories not covered before to the most able
in the class, such as simultaneous engineering and
kaizen. Using textbooks, websites and class notes,
give students 20 minutes to produce a short
explanation of how their techniques could be
applied to Floyd’s Flowers to help achieve the
objective of increasing the profit margin to 100
per cent.
9 As a plenary, ask each student to explain one
method that Floyd could use to reduce waste and
make the production process leaner.
As stated at the start of this article, the pressure of
A level teaching can lead teachers to adopt a very
safe, even didactic approach to covering subject
content. The intention here is to demonstrate that
with a little imagination and creativity, it is not
difficult to develop more active, and hopefully more
stimulating, learning experiences.
Andrew Redfern and Keith Hirst teach at
Wickersley School and Sports College,
Rotherham.

6 A short feedback slot can follow in which you
explain the purpose of lean production, and how
various techniques can be used to reduce waste,
lower costs and improve efficiency. As a class you
might conclude that anything in business which
does not add value to a product or service could
be deemed a waste.
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Case study: Floyd’s Flowers
Floyd runs his own small garden centre. The garden
centre specialises in garden ornaments which Floyd
and his small team of part-time workers mainly
produce in-house. This process is very labourintensive, but these items do sell well.
One of the products in Floyd’s garden
ornament range is the decorative flowerpot man.
These sell for £12 each, and Floyd has calculated that
it costs £7 to make each one. Floyd has a team of
four workers who produce these flowerpot men, and
although his profit margin on this product is
reasonable, he wants to increase the margin to at
least 100% per item.

Task
1 Using the concept of lean production, advise Floyd
how he could streamline the production process.
2 Discuss and provide recommendations for a range
of approaches he could adopt.

Production process
Materials
These are the materials and equipment required to
make a flowerpot man.
l One 20 cm orchid terracotta pot (an orchid pot
because they have drain holes on the sides)
l One 15 cm terracotta pot
l Ten 8 cm terra cotta pots
l Eight 5 cm terra cotta pots
l Flexible framing wire or thin rope
l Scissors or wire cutters
l Spanish or sphagnum moss
l Two washers or brace plates (larger than the drain
holes in the 15 cm and 20 cm pots)
l Four metal nuts (larger than the drain holes on
the 8 cm and 5 cm pots)
l Drill and small bit
l Potting compost and flowering plants
l Plastic tray or container

Production
These are the steps Floyd currently uses to make the flowerpot men.
1 Collect together the materials needed to make one item.

2 Secure wire to one of the bolts and thread wire through base of 20 cm pot then secure with the bolt.

3 Turn the 20 cm pot upside down and thread wire through bottom hole of a 15 cm pot. (This forms the head
of the flowerpot man.)
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4 Thread wire through the drain holes on the 20 cm pot to form the basis for the arms.

5 Take the 5 cm pots (four for each arm) and thread over the wire. Fill each pot with a small amount of moss
and then place the next pot onto this to make the arms. When completed, secure with a bolt.

6 At the bottom of the 20 cm pot, thread a piece of wire through the two drain holes to form the basis
for the legs.

7 Repeat the process outlined in 5 for the legs but use ten 8 cm pots (five for each leg).
8 Fill the “head” with compost and insert a trailing plant of some kind to form the “hair”.

9 The finished product!

Teaching Business & Economics
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Lean production: What do you know?

Lean approach

Fact 1

Fact 2

Fact 3

Fact 4

JIT

TQM

Simultaneous
engineering

Kaizen

Cell production

Time-based
management
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PETER DAVIS

Teaching game theory: using
games in lessons
Game theory is one of the main additions to the
new A2 specifications. It is a welcome addition
to any economics course, leading students
nearer to the frontiers of economic research. The
topic has often been used as extension material
to stretch the most able A level students, but it
must now be covered by those who take
economics on for the second year. This
challenges teachers to address this exciting
topic in an engaging way, while also helping
students understand the theoretical concepts
required for their examination. Two ideas for
introducing game theory follow, along with a
way to use it as a real-life market.

Game 1: Sweets for cheats
When students start learning game theory they are
soon confronted with the prisoners’ dilemma. To
introduce this concept I put the matrix shown below
on the board. After a brief introduction, I challenged
students to play against each other at the front of the
class, to maximise their payoff (sweets, or grapes for
the health-conscious). They were told not to
communicate with each other and stood back to back.
After the pair had decided their strategies, I
got the class to tell them how many sweets they
should each receive. Students were asked why they

opted for their chosen strategy, and many explained
that they were trying to get the “five” payoff by
playing strategy 2. This can lead into an explanation
of why both players playing strategy 2 is the Nash
equilibrium. (This is the outcome where both players
have done the best they can. Total gains will be less
than they could have got by colluding, but both gain
something, basing their choices on reasonable
assumptions about each other’s likely decisions.)
If students explain that they “cheated” and
had worked together to get three sweets, this can
lead to a discussion of the gains of collusion and the
collusive equilibrium. If you have a particularly honest
group, you can have a second round where students
can communicate, and they should hopefully both
choose the collusive outcome (both playing
strategy 1).
This activity can be followed by other games
where the Nash equilibrium can be found, such
as Game 2 (below). Alternatively, students could
attempt an examination-style question such as:
“With reference to game theory,
explain the benefits of
two airlines colluding.”

Player A
Strategy 1

Player A
Strategy 2

Player B
Strategy 1

A=3 B=3

A=5 B=0

Player B
Strategy 2

A=0 B=5

A=1 B=1
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Game 2: Petrol wars
This second example can be used to explain
oligopolistic behaviour in real markets. This is based on
a scenario of competing petrol stations in a town (see
panel).
You run a petrol station. Your task is to compete with
the other petrol stations in your area in order to make
the most profit you can. You do this by making
decisions about your petrol station and the shop on
your petrol station forecourt.
The full cost of sourcing petrol is £1 per litre.
It is known that consumers will generally not pay more
than £1.25 for a litre of petrol, and last week all petrol
stations in the area charged this price (£1.25).
You know that there are different types of customers.
l Some customers like the cheapest petrol price. They
are very price-sensitive, so like price offers on
products in the shop.
l Some will only notice the cheapest petrol price if it
is advertised, and like to buy higher-end products at
the shop if you attract them.
l Finally, some do not care about the petrol price as
long as it is £1.25 or below, and like the option of
buying convenience foods.

An overall winner can be determined by calculating
aggregated profit/loss over the rounds.
The benefit of this game is that students learn
the important concept of interdependence. For
example, the number of petrol customers they attract
depends on the price they set relative to competition –
is it the cheapest in the market? It introduces students
to the ideas of price and non-price competition, such
as using loss-leader petrol pricing to attract customers
to the forecourt store to sample a new product range,
or advertising cheap petrol prices to increase market
share.
Students tend to spark a price war to attract
customers to their petrol station. This outcome can be
used to illustrate the benefits of price stability and the
loss of profit that arises as a result of price wars. It can
also be linked to the theory of kinked demand, and be
used to explain why oligopolies tend to have stable
prices.
The main drawback is that some students can
see the outcomes as “unfair” or “unrealistic” at times.
However, once I explained the method I used for
calculating the outcomes, they understood the logic
and saw what strategies would have worked. Finally, it
can get complicated working out the customers for
each group and so can leave an unsettled class waiting
for the results. A simpler version of the game could
work, with just a discussion of which strategy works
best and omitting the profit calculations, and getting
the groups to then react to each others’ strategy in the
second and third round.

Students had to make four decisions.
1 What petrol price to set in order to attract
customers?
2 Whether to advertise their petrol locally or
nationally?
3 What products to put in their store (from a list of
eight options)?
4 Whether to advertise their store locally or
nationally?

Peter Davis teaches economics and business
studies at Latymer School in Edmonton, London.
If you are interested in trying either of these games in
a lesson and want more details, contact Peter Davis at
DAV@latymer.co.uk

The group was asked to discuss and then write down
their strategies, and I then announced the different
strategies to the class. Based on these strategies, I
would then calculate the number of petrol customers
and shop revenue at each petrol station. Students were
then asked to use this information to calculate and
announce their profit for the week, given the cost of
petrol, advertising, and stocking the shop.
Students played the game over several rounds
(three or more depending on the time available).
Hopefully, students would look at the strategies of the
successful petrol stations and try to adjust their own
strategies to improve their outcomes in the next round.
18

Teaching Business & Economics

Teaching Economics

PETER IMESON

An agricultural market simulation
for AS and GCSE Economics
There is a long tradition of using games,
experiments and simulations when teaching
economics. They can be usefully employed at all
levels, from the first year of GCSE through to
undergraduate level. There is a wealth of
excellent examples to be found on sites such as
Biz/ed and the Economics Network. This article
describes a game I developed early on in my
teaching career and have used with numerous
classes over the years. Its main objective is to
teach students about the various forms of
government intervention in the agricultural
market; however, it also provides a useful recap
of the market mechanism.
The use of simulations (I always think this term sounds
more professional than game) provides learners with
a range of benefits: they are enjoyable and engaging,
they are different from most class teaching and this
makes them memorable, and, most importantly, they
allow students to see complex, abstract concepts in
action and therefore make them far more
understandable. Whenever I have carried out course
evaluation questionnaires with students, this
simulation has always featured highly in responses to
a question on the favourite activities experienced on
the course.

Learning outcomes
The main aim is to teach students about the effects of
different forms of government intervention in the
market, which can then lead to a discussion of
government failure. The issues of external factors
shifting the supply curve, along with an inelastic
supply, can lead to useful discussions of the volatility
of prices in agricultural markets. I have also found
that I frequently refer back to this simulation when
teaching oligopoly, as students can see that the
outcome for their own agricultural business is
dependent on the actions of the other four or five
firms in the market. They can also see how their
teams would have benefited from collusion, and why
all firms would have an incentive to cheat on any
collusion.

Scenario
Split students into five or six teams (it can be fewer if
necessary). Each team runs a farm which grows carrots
(you can choose any other agricultural product). The
Teaching Business & Economics

aim for each team is to make the highest possible
profit from selling their carrots. All teams have ten
fields on their farm, and these have diminishing levels
of productivity. The teams must decide how many
fields they are going to plant, and therefore how
much they are going to supply to the market.

Before the simulation starts
Each team is provided with a demand curve for
carrots. This demand curve is the same for all teams.
The demand curve I give the teams is a graph of the
figures shown in the table below. This demand curve
has worked well when there have been four or five
groups, but may need to be altered if you run the
exercise with more or fewer groups. As with all costs
and prices used in the simulation, the figures in the
graph are completely made up and they are in no way
meant to be realistic.
Price per tonne
£400
£300
£200
£100
£50
£25

Quantity demanded
100
500
900
1,500
2,000
2,750

The costs faced by each team as well as the
productivity of each of the ten fields are projected on
the whiteboard. This information is shown in the
panel below.
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Production
Each farm has 10 fields. In a normal year, the fields
can produce these amount of carrots:
Fields 1 and 2
Fields 3 and 4
Fields 5 and 6
Fields 7 and 8
Fields 9 and 19

50 tonnes each
40 tonnes each
30 tonnes each
20 tonnes each
10 tonnes each

Fixed costs
Rent
Depreciation
Own salary

£4,000
£4,000
£4,000

Variable costs
Seed
Fertiliser
Transport
Labour

£400 per field
£400 per field
£300 per truck – 10 tonnes
per truck
£400 per worker –
3 needed per field

l Seed and fertiliser prices double.
l A good harvest; all fields produce twice their
normal yield (other conditions back to normal).
l The government sets a guaranteed minimum price
of £250 per tonne.
l The government offers to pay farmers a subsidy of
£150 per tonne.
l The government will pay farmers not to use fields
– farmers will receive £3,000 for each field taken
out of production.

Post-simulation discussion
I usually do the debrief in the following lesson. Before
having a class discussion of the issues raised by the
simulation exercise, I get students to answer the
questions shown below individually.
1 Explain (with the aid of the diagram below) why a
combination of price inelastic demand and
external factors causes large price fluctuations in
agricultural markets.

Running the simulation: Round 1
Given this information, teams are asked to decide on
the level of output that they want to produce. They
are told that the price that they receive for their
carrots will be determined by the equilibrium of the
total market supply and the demand shown on their
demand curves. The market supply is a perfectly
inelastic supply curve at the output level of the sum of
all the teams’ output. It can be a useful recap of price
elasticity of supply to discuss with the class why the
supply curve might be perfectly inelastic in an
agricultural market.
Each team writes their output on a piece of
paper. I then add up each team’s output and
announce the total output to the class. Teams plot the
supply curve onto their graph and work out the
market price. They can then calculate their profit
based on this price.

3 What problems occur when the government fixes a
minimum price? Use a diagram to illustrate your
answer and refer to your own experiences in the
simulation.

Subsequent rounds

4 Evaluate the extent to which the policy of set-aside
(paying farmers not to plant crops) would help
tackle the problems you identified in question 3.

Each subsequent round works in the same way.
However, in each subsequent round the conditions in
the market are changed to illustrate the operation of
the market. The most important of these changes are
the ones which involve government intervention.
These allow students to understand the impact of
incentives in markets and how producers react to
these incentives.
This list shows some of the conditions I have
imposed on subsequent rounds, but others could
easily be added.
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2 Explain the difficulties you experienced when
choosing a level of production.

5 How would the effects of a subsidy differ from
those of a minimum price? Use a diagram to
illustrate your answer.
6 Do you think that the government should
intervene in agricultural markets or take a laissezfaire approach? Explain your answer.
Peter Imeson teaches at Farmor’s School,
Gloucestershire.
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JOE GANLEY

Quantitative easing: injecting
money into the economy
The Monetary Policy Committee announced in
March 2009 that it would start to inject money
directly into the economy to boost spending – a
policy often known as quantitative easing (QE).
The Committee continues to set Bank Rate each
month, and the objective of monetary policy is
unchanged – to meet the government’s 2%
inflation target.

considered this to be the practical limit to how far it
could cut nominal interest rates. But the outlook for
demand and inflation in March 2009 suggested the
need for further monetary stimulus. So the MPC
decided to inject additional money directly into the
economy through a programme of financial asset
purchases funded through the creation of central
bank reserves.

What is quantitative easing?

How does QE work?

In March 2009, the Bank of England’s Monetary Policy
Committee (MPC) began purchasing financial assets
funded by the creation of central bank reserves. These
reserves are new money that the Bank creates
electronically in the accounts held with it by
commercial banks. Often known as quantitative
easing (QE), the Bank’s asset purchases are designed
to inject money directly into the economy to raise
asset prices, boost spending and so keep inflation on
track to meet the 2% target.

The MPC’s purchases of financial assets through
central bank reserve creation can boost nominal
spending in the economy in several interrelated ways.

The Bank buys financial assets from banks who
may be selling on their own behalf or, more likely, on
behalf of their clients, such as insurance companies,
pension funds, banks and non-financial firms. The
proceeds of the sale are credited to the seller’s bank
account. Most of the assets purchased are
government bonds (gilts). The Bank is also buying and
selling smaller amounts of private debt – such as
corporate bonds – designed to improve conditions in
corporate credit markets to boost the flow of funds to
companies.

Why is QE needed?
Spending in the economy slowed very sharply in the
latter part of 2008 and during 2009 as the global
recession gathered pace. This threatened a downward
spiral through a combination of contracting real
output and price deflation. The MPC responded
decisively, cutting Bank Rate from 5% to 0.5% – its
lowest-ever level – in just five months in order to
support activity and thus reduce the risk of inflation
falling below the 2% target in the medium term.
Once Bank Rate had reached 0.5%, the MPC
Teaching Business & Economics

The immediate effect of buying large
quantities of gilts is to raise their prices and lower
their yields relative to other assets. In response,
investors are likely to adjust their portfolios, for
example by buying other financial assets like shares or
company bonds – the return on which is likely to be
more attractive. This increased demand for those
assets pushes up their prices and lowers their yield. In
this way, the effect of the MPC’s purchases of gilts
spreads out across all other asset markets.
At the same time, those selling assets to the
Bank have more money in their bank accounts and
commercial banks hold more deposits at the Bank of
England.
As a result of QE, asset holders in general –
including ordinary households and businesses – will
have portfolios with higher value and more liquidity.
If they feel wealthier and have more money
immediately available, then they are likely to increase
their spending, which boosts the economy directly, or
else to take on more risk by increasing their lending
to consumers and businesses. In turn, consumers and
businesses may be encouraged to take on more debt
because lower yields on financial assets – lower
interest rates in other words – bring down the cost of
borrowing.
But there are factors that may work to dampen
the effects of QE. An obvious example lies in the
21
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banking sector. The boost to the value of banks’ asset
holdings and their holdings of liquid assets as a result
of QE, by itself, might be expected to make them
more willing to lend. But in the wake of the financial
crisis, banks are concerned about their financial health
and as a result are wary of expanding their lending.
For this reason, the MPC did not expect QE to result in
a material expansion of bank lending. The Bank has
acquired most of the assets from financial businesses
other than banks.
Charlie Bean – the Bank’s Deputy Governor for
monetary policy – said that “the objective of QE is to
work around an impaired banking system by
stimulating activity in the capital markets”. As a
result, companies, particularly larger companies,
wishing to raise money have not had to depend as
much on the banks as they might have done in the
absence of QE, raising funds instead from bond and
share issuance.

How much QE is needed?
There is, of course, uncertainty over the appropriate
scale of asset purchases. When the MPC first discussed
the scale of asset purchases in March 2009, the
Committee noted that money spending in the
economy had grown each year by around 5% since
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1997 and, over that period, inflation had been close
to target. At that time, it appeared likely that money
spending would contract without additional policy
stimulus. This suggested that asset purchases needed
to be large enough to boost money spending growth
back to around 5% a year, bearing in mind reductions
in Bank Rate and other factors influencing the
economic outlook.
So at its meeting in March 2009, the MPC voted
to reduce Bank Rate to 0.5% and to spend £75 billion
on asset purchases. At its meeting in May that year,
the outlook for the economy looked somewhat
bleaker than in March. Consequently, the MPC voted
to keep Bank Rate at 0.5% and to undertake a further
£50 billion of asset purchases – bringing total
purchases to £125 billion.
At its meeting in August 2009, there were still
few signs of the fall in economic activity coming to an
end. So the Committee again voted to keep Bank Rate
at 0.5% and to make another £50 billion of asset
purchases, so that total purchases increased to £175
billion. In November the MPC voted to increase total
purchases to £200 billion, and to keep Bank Rate
unchanged. Those purchases were completed early in
2010.
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Pause, continue or exit from QE?
In February, the Monetary Policy Committee decided
to hold the stock of asset purchases at £200 billion,
and to keep Bank Rate at 0.5%. The Committee
believed that the stock of past purchases, together
with the low level of Bank Rate, would continue to
provide a substantial stimulus to the economy for
some time to come.
This pause in monetary loosening does not
necessarily mean that the MPC’s asset purchase
programme has come to an end, but it gave the MPC
the opportunity to take stock of the effects of QE so
far. The Committee has said that it will make further
asset purchases if the outlook for inflation warrants it
– for example, if developments in the economy look
set to push inflation below target.
That said, monetary policy is currently
providing an unprecedented degree of stimulus to the
economy. As the economy gathers pace and the
recovery becomes more robust, the MPC will likely
wish to withdraw some of that extraordinary degree
of stimulus by tightening monetary policy. It is
difficult to be sure when that time will come. But the
Bank’s Monetary Policy Committee will continue to be
guided by the outlook for inflation relative to the
government’s 2% target. If the Bank thinks inflation
looks set to rise above 2%, the MPC could use a
combination of raising Bank Rate and selling assets
back to the market – the precise sequencing and the
relative importance of the two instruments will need
to be determined by the MPC at the time. Of course,
by selling assets the MPC will begin to remove the
extra money that the Bank had previously put into the
economy. This is sometimes referred to as the exit
from QE.

Has QE worked?
Monetary policy affects inflation with a long and
variable time lag. So asset purchases – like changes in
Bank Rate – take their time to work through the
economy to have their full effect on inflation. But
what impact have the Bank’s asset purchases had to
date?
In a review of the first year of QE, the Bank’s
chief economist Spencer Dale called this the £200
billion question! It’s hard to provide a definitive
answer. This is partly because QE is untried previously
in the UK, so there’s little past experience to go by.
The economic circumstances that necessitated the use
of QE are also unprecedented.
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But one year on, there is a range of evidence –
some relatively hard, some more circumstantial – that
QE is having its desired effect. For example, the yields
(interest rates) from investing in gilts have fallen by
about one percentage point as a result of QE. Over
the same period, equity prices have risen by more
than 50%, and corporate bond yields – the average
rates at which large companies can borrow directly
from financial markets – have fallen by over four
percentage points. These movements have helped to
boost the economy.
But there’s still a long way to go, and it is likely
that a significant part of the impact of the Bank’s
asset purchases remains to come through. The
ultimate success of QE will depend on how far it
succeeds in stimulating nominal spending to keep
inflation on track to meet the 2% inflation target
over the medium term. It’s still too early to make a
final judgment on that. But the pick-up in nominal
GDP growth that began in the second half of 2009
provides an initial signal that spending in the wider
economy is also beginning to increase.
Joe Ganley is a senior economist in the
Bank of England’s Public Communications
and Information Division.

Useful resources
The Bank of England’s web pages on quantitative
easing:
www.bankofengland.co.uk/monetarypolicy/
assetpurchases.htm
A BBC television interview with the Governor of the
Bank of England on injecting money into the
economy:
www.bankofengland.co.uk/monetarypolicy/
assetpurchases_stream.htm
A short film, Quantitative easing – How it works:
www.bankofengland.co.uk/education/inflation/
qe/index.htm
Quantitative easing explained, the Bank of England’s
pamphlet on QE:
www.bankofengland.co.uk/monetarypolicy/pdf/
qe-pamphlet.pdf
QE – one year on, a recent assessment by the Bank’s
chief economist, Spencer Dale:
www.bankofengland.co.uk/publications/speeches/
2010/speech428.pdf
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NICOLA WALKER

The Business Administration and Finance
Diploma: the why, what and where?
Why the diploma? What is it? Where do I start?
These are typical questions I get asked by
colleagues before starting to plan for the
diploma. The short answer to “why” is simple:
the course has been introduced as a result of
employers voicing concerns that the current
education system is not producing learners with
the fundamental skills required for the world of
work. However, the infrastructure of the
diploma is a complex minefield that leaves those
involved wondering where to start. The
introduction of any new course is challenging,
but nothing prepares you for the challenge of
the diploma, an innovative qualification
encompassing collaborative delivery but with no
existing materials to assist planning. So where
do you start?
Maintaining the ethos of the qualification is
paramount, and remember that it is an “applied
vocational” course, incorporating theoretical concepts
applied through practical tasks supported by
employer engagement. Before commencing planning
it is important that all those involved (including
employers) understand what the diploma is, why it
has been introduced, and the benefit it brings to
learners.

Establishing relationships
Establishing relationships and links with centres and
practitioners involved with planning and delivery is
crucial. It is essential that your consortium has a range
of employers engaged and on board to comply with
the criteria stipulated by awarding bodies. In
addition, it is vital that the consortium is committed
and subscribes to the new initiatives incorporated
within the diploma.
Employers need to understand that any
involvement by them will benefit delivery and provide
a better experience for learners. However, emphasise
that they are not being asked to “deliver” the
qualification but support learning and application of
knowledge. To this end, a willingness to dedicate just
an hour or a half day, or to facilitate a visit, could be
beneficial to the development of learners’ knowledge
and understanding of concepts. By being involved
during the planning process, employers will not only
get a better understanding of the purpose and
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function of the diploma but also the opportunity to
suggest how they can contribute to supporting
learners.

Planning
Collaborative planning creates logistical problems.
Finding times that are convenient for a large number
of people is difficult, so establishing dates and times
well in advance of meetings assists the process.
Planning meetings are important and contribute
towards the success. All parties must feel involved
with the process, and the line lead needs to manage
these meetings and the people involved, have an
agenda with set objectives, and maintain direction by
not allowing those with strong personalities to
dominate and override the focus of the meeting.
There are now examples of delivery models
available from awarding bodies. These models are not
set in stone and can be adapted to suit the
requirements of individual consortia. However, the
process of agreeing a delivery model can take a lot
longer than expected. Many people must be consulted
and different opinions reconciled. This should be an
open process, as allowing freedom to generate
creative ideas benefits the planning process. It draws
out innovative delivery ideas that can be mapped to
topics within the specification. It can be beneficial to
split into smaller groups consisting of those interested
in specific topic areas to develop ideas based around a
point of interest.
The time required for the planning process is
huge. It is essential that those leading the process are
allocated time to accommodate planning. This is
clearly a major consideration for the senior leadership
team, but this is a requirement that cannot be
compromised if planning is to be thorough and the
diploma to be introduced successfully.

The skill areas
Once a model has been established, the requirements
of additional specialist learning (ASL), personal,
learning and thinking skills (PLTS) and functional skills
need to be included in the delivery model. What
subject do you choose for ASL? This must include an
additional ICT and a complementary specialist
qualification, such as bookkeeping or accounting.
There National Database of Accredited Qualifications
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can be accessed online to help guide decision-making
(www.accreditedqualifications.org.uk). As the diploma
qualification is in its infancy it is not possible to offer
a wide range of ASL, but the vision for the future is
collaborative working with different curricular areas
to broaden the choices available and create an
individual learning package. Guided learning hours
(GLH) are attached to each sector of the qualification
and must be applied to the delivery model.

Teaching
The decision as to who will teach what (and where)
creates problems. This is dependent on both
timetabling at home centres and the availability of
staff with appropriate confidence and subject
knowledge. Conducting a skills audit of staff who
might be available to participate in the programme
enables the consortium collectively to decide on the
most suitable staff to deliver topics based on their
knowledge and skills. This audit should not only cover
subject knowledge but industry experience, as some
practitioners might have been in industry before
joining the teaching profession. The results of the
audit will help the decision process when allocating
specific topics and units.
There are no examples, as yet, of models as to
where delivery should take place. This creates a whole
new agenda. Primarily, there is a need to have a
common timetable to accommodate delivery and to
facilitate all learners on each pathway tier. Thus
options will be delivered on the same days as the
diploma, and core subjects on the remaining days.
Consideration also has to be given to transport,
particularly where students have to travel between
centres for delivery. There are several questions here.
Who is responsible for transportation? What
responsibility should be given to students for making
their own transport arrangements? If there are
multiple centres involved in the programme, then
when and how do students and staff travel, and what
is the length of time required to travel between sites?
Obviously the main priority here must be
safeguarding learners and meeting any legal
obligations. It’s a minefield of protocols, but these
tricky issues must be addressed. The decision in our
case was to reduce some of these complications by
restricting delivery to two sites, with one day at
each site.

Promoting the course
A delivery model may be in place but, for it to be
successful, it requires learners. So how do you
promote a new qualification to students and parents
when the course has received so much negative media
coverage? Despite government promotion of the
qualification through local radio stations, learners and
parents will not have heard all the adverts. Many will
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be unsure about what it is, why it is different, who it
is aimed at and why it will benefit students.
An innovative course requires innovative
information advice and guidance (IAG). There is a
much information for students and parents to
comprehend, information that needs to be condensed
into something digestible. I managed to persuade a
local theatre company to write a play to highlight the
diploma. This was targeted at Year 9 students but
incorporated some parental concerns and questions.
The play was presented to Year 9 students at centres
within the borough as a means of promoting the
diploma in a fun and innovative way. At the end of
each performance a session was held to address any
questions that students had.
Once curiosity is raised, it is essential that
interested students understand what the diploma will
involve. We ran an event to enable learners to
experience working with students from different
schools and colleges, as well as working with
employers. All our IAG events were promoted and
supported by articles in the local press to raise
awareness of the diploma to parents and other
external agencies.

Experience to date
The BAF Diploma in my school is progressing despite
the hurdles that seem to be erected at every turn. The
most recent of these concerned work experience. A
proposal was made that diploma students should
complete work experience within designated delivery
days to provide them with the opportunity to gain
experience from several businesses. Unfortunately,
heads have decided that given the relatively small
number of students involved in the programme, this
was not a suitable arrangement, and they will instead
complete their work experience with other peers
within the year group. This will result in students
being absent from delivery at different times, ranging
from June to December. The true impact of this is yet
to be seen, but feedback from all line leads is not
positive.
Apart from these small set backs, feedback
from Ofsted, students and parents has been positive,
and applications for next year are increasing. The
diploma is very much still in its infancy and, as with
any new course, continuing development and
thorough planning is required to ensure an innovative
applied vocational qualification is available for
students, one that provides them with fundamental
skills required for the world of work, further
education and university.
Nicola Walker teaches at St. Cuthbert’s Catholic
Community College in St Helens, Merseyside.
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MARK DANIELS

Controlled assessment in OCR’s
GCSEs in Applied Business, Business
and Communication Systems and
Business Studies
Controlled assessment is a new form of internal
assessment and a mandatory feature of all four
of OCR’s new business specifications. Following
a QCDA review, it has been introduced by all
awarding bodies to replace coursework. One of
the aims of controlled assessment is that
learners will develop their investigative and
reporting skills through undertaking controlled
assessment activities.
The assessment process is divided into three stages –
task setting, task taking and task marking – and a
high, medium or limited level of control is exercised
at each stage. For each of these stages, the level of
control will ensure validity and reliability, making
assessments more manageable for teachers and
learners, and will allow assessors to confidently
authenticate learners’ work.
OCR’s specifications provide information about each
stage of these controlled assessments, and the teacher
support materials include subject specific guides to
controlled assessment in an easy-to-use booklet
format.
The live controlled assessment materials are only
available to access through OCR Interchange. This
gives teachers the benefit of being able to release the
materials, or parts of the materials, at times to suit
their learners. The materials for all four specifications
are published on 1 June in the academic year
preceding the year of submission. So, for example, the
live materials for learners submitting their evidence in
the January or June 2011 series will be available to
download from 1 June 2010.
There will be a certain amount of extra work for
teachers in the initial stages of introducing a
controlled assessment unit, not least creating the
controlled environment for learners to write up their
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evidence. However, the benefits of controlled
assessment are clear:
l more straightforward marking
l improved reliability and validity
l varying levels of control – teachers will know at
the start of the course what is required to help
them manage the assessments and their time more
easily
l greater confidence in authenticating learners’
work as their own
l greater ease in fitting assessments into normal
teaching programmes.
What follows is a brief summary for each business
controlled assessment unit to highlight the key points
and features. As was the case with coursework, all
controlled assessment evidence is internally marked
and standardised by centres against the approved
marking criteria before it is externally moderated by
OCR.

GCSE Applied Business (single and
double award)
Making your mark in Business (A242)
This unit represents 60% of the GCSE single award. It
has a maximum of 60 marks. Learners will choose one
business scenario from a choice of five. They then
choose one local business on which to base their
research and complete all the tasks.
Task setting: High level of control in relation to the
setting of the tasks.
Task taking: This stage is separated into two different
stages, each with a different level of control.
1 Research/data collection: limited level control
2 Analysis and evaluation: high level control
Task marking: Medium level of control.

Teaching Business & Economics

Current Developments

Business and you (A244)
This unit represents 30% of the double award. It has a
maximum of 60 marks. Learners will choose one job
role from a choice of five, and investigate a range of
human resource activities in relation to this role.

1
2

Research/data collection: limited level control
Writing up (analysis and evaluation): high
level control
Task marking: Medium level of control

GCSE Business Studies
Task setting: High level of control in relation to the
setting of the tasks.
Task taking: This stage is separated into two different
stages, each with a different level of control.
1 Research/data collection: limited level control
2 Analysis and evaluation: high level control
Task marking: Medium level of control.
The tasks for the GCSE Applied Business specifications
will be reviewed by OCR on a regular basis to ensure
that they remain relevant and fit for purpose.

GCSE Business and Communication
Systems
Developing Business Communication Systems
(A266)
This unit represents 25% of the total marks available
for the qualification and has a maximum of 60 marks.
Learners choose one scenario from a choice of two,
and complete the set tasks and activities for that
scenario. Learners should spend up to 10 hours on the
research element of this assessment and up to five
hours writing up their findings. It is recommended
that each learner’s evidence is no more than 2,000
words in length.
Task setting: High level of control. A new set of tasks
will be available from OCR each year.
Task taking: This stage is separated into two different
parts, each with a different level of control.
Teaching Business & Economics

Marketing and Enterprise (A291)
This unit represents 25% of the marks for the
qualification and has a maximum of 60 marks.
Learners select one of the two controlled assessment
tasks made available by OCR. Learners are required to
submit a report based on one of the tasks, which will
include three investigations. Learners should spend up
to 10 hours on the research element of this
assessment and up to six hours writing up their
findings. It is recommended that each learner’s
evidence is no more than 2,000 words in length.
Task setting: High level of control. A new set of tasks
will be available from OCR each year.
Task taking: This stage is separated into two different
parts each with a different level of control.
1 Research/data collection: limited level control
2 Writing up (analysis and evaluation): high
level control
Task marking: Medium level of control
For more information please refer to the OCR
specifications and other forms of support material
available on the OCR website (www.ocr.org.uk).
Mark Daniels is qualifications team manager
(business, leisure and tourism) in the
Qualifications Division of OCR.
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Edexcel Business for GCSE – Introduction to Small
Business, Ian Marcousé, reviewed by Jo Bentham
GCSE Business Studies, The Revision Guide, reviewed
by Kelly Cunningham
GCSE Business Studies, The Workbook, reviewed by
Kelly Cunningham
AS-Level Business Studies, The Revision Guide,
reviewed by Kelly Cunningham
A2-Level Business Studies, The Revision Guide,
reviewed by Kelly Cunningham
Arsenal Business Case Studies, Paul Kitchen, Jon
Pettigrew and Guy Portman, reviewed by Sara Ellis
The UK Economy 1999–2009, Ian Black, reviewed by
Caroline Loewenstein
International Trade and Globalisation, Charles Smith,
reviewed by Caroline Loewenstein
The Trouble with Markets: Saving Capitalism from
Itself, Roger Bootle, reviewed by Andrew Reeve.

Harris eLearning Economics Resources

In the reviews section of the last issue of Teaching
Business & Economics, there was an error in the web
address that was provided for Harris eLearning
Economics Resources. The correct address is:
www.harriselearning.com We apologise for this error.

GCSE BUSINESS STUDIES
Edexcel Business for GCSE – Introduction to
Small Business, Ian Marcousé, Hodder Education,
second edition, £12.99, ISBN 978-0-340-98346-1
The first edition of this textbook was published
following the launch of the Edexcel GCSE Business
Pilot in September 2006. It has been updated for
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students following the September 2009 specifications,
and provides a backbone for the first unit of the
Edexcel course.
The book is divided into the five colour-coded
sections that relate directly to the specification
content. Each section is then subdivided into short
chapters. The headings for each section clearly stand
out and provide a useful structure for the
development of student thinking. Each section of
theory is followed by a list of key terms that the
student needs to assimilate. Exercises follow, requiring
some re-reading of the section and addressing a series
of tasks that allow for reinforcement, clarification and
reflection. The practice questions use real-life
contemporary case studies. At the end of each section
there is a set of useful exam-style questions. The
images used are appropriate and may prove a useful
stimulus for the visual learner. However, given the
professional and “glossy” look of many recent
textbooks, these images can look as if they have been
inserted in a very lacklustre manner.
Ian Marcousé developed the pilot course which
evolved into the current Edexcel GCSE Business
Studies, so you would expect this book to cover the
new course very thoroughly, and it does! However, it
will also be useful for students who are following the
2009 specifications from other awarding bodies.
For me, accessibility is the key criterion in
deciding whether to purchase a set of textbooks for
class use, and I feel that this is the book’s best feature.
This textbook is engaging and accessible for both
students and staff. Not only can it be used in class, but
students can also use it independently. The book
claims that it brings the subject to life, and covers the
excitement of starting and running a small business,
and this is quite clear from the outset. More able
students can be challenged further to consider the
validity of the quotations, and can be directed to
develop a variety of responses to the questions in the
talking point sections.
Jo Bentham is subject leader for business and
ICT at King Edward VI High School in Stafford.
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GCSE AND A LEVEL BUSINESS STUDIES
GCSE Business Studies, The Revision Guide, CGP,
2009, 100 pages, £4.50, ISBN 9781847623140
GCSE Business Studies, The Workbook (with
answer book), CGP, 2009, 84 pages, £4.50, ISBN 978
1847623157.
AS-Level Business Studies, The Revision Guide,
CGP, 2009, 110 pages, £9.99, ISBN 9781847621337
A2-Level Business Studies, The Revision Guide,
CGP, 2009, 190 pages, £10.99, ISBN 9781847622730.
CGP (Co-ordination Group Publications) has been
producing revision guides to cover a wide range of
subjects since 1995. The guides that I am reviewing
are designed to cover the requirements of all exam
boards, but it is important to note that the publishers
have also produced AQA-specific versions of these
titles as well as parallel titles for GCSE Business and
Communications Systems.
The format and layout are similar across all
three revision guides. The main topics are grouped in
to sections, and each guide ends with some
assessment tips and guidelines for doing well in the
exams. In the GCSE guide there is a list of revision
questions at the end of each section, whereas in the
AS and A2 level guides there are some shorter practice
questions and exam-style questions on every other
page. Each guide attempts to inject some colour,
diagrams and humour to make the content more
accessible, although the tone does become more
formal in the A level guides.
So what’s good about these guides? First,
CGP seems to have done its research into the different
specifications, and it has managed to cover a wide
range of topics. The AS and A2 level guides specifically
highlight areas which are relevant for each exam
board. This is made explicit in the AS guide by
labelling sections WJEC or OCR as appropriate, but
this information does not stand out so well in the
A2 book, which just makes reference to the different
requirements of each exam board in the opening
paragraph of each section. The guides are userfriendly with clear contents pages and indexes, and
they are well designed.

for those students who struggle with revision and
who may have trouble passing the exam. The revision
question sections are far too long – some have over 30
questions – and answers are only provided for the
numerical questions. CGP’s workbook for GCSE
Business Studies has more relevant revision-style
questions, but this would be improved if it noted how
much each question is worth. I know that this is
normally the first question that my students ask! If I
used either of these resources with my students, I
know that I would have to set some of the questions
as homework and go through them in class
afterwards as I doubt the majority would complete
the books by themselves.
The AS and A2 level guides have been updated
to reflect the new specifications. Both books have
specific sections dedicated to each awarding body.
They include sample case studies, with questions and
answers that most of my students would find useful in
reinforcing their understanding of what examiners are
looking for. The A2 guide, in particular, is very content
heavy. It would not be an enjoyable read from cover
to cover, but is ideal for students who need to revisit
certain topics before the exam. However, I could not
see these guides being used by my students
throughout the year. In general, as with the increasing
quality of text books, the end-of-unit quick questions
and up-to-date business case studies in modern
textbooks are more user friendly than the questions in
these revision guides.
Overall I feel that these revision guides are
good value for money. I would most likely
recommend the guides to my lower ability GCSE
students and to my A2 students who have covered a
lot of diverse material and would feel comforted by
having one of these guides to consult before the
examination. However, I would follow this
recommendation with the caveat that these revision
guides should not be used exclusively – they are no
substitute for textbooks and the skills acquired from
practising on past examination papers.
Kelly Cunningham teaches at The Grange School,
Northwich in Cheshire.

The GCSE guide might be more appealing than
a textbook to students, but I feel it is more suitable
Teaching Business & Economics
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BUSINESS CASE STUDIES
Arsenal Business Case Studies, Paul Kitchen, Jon
Pettigrew and Guy Portman, £10 per case book +
£10 for Teacher Guide. Order from
https://eshop.londonmet.ac.uk/
As part of Arsenal’s education initiative, the club has
collaborated with the London Metropolitan University
to produce a range of business case studies about
Arsenal Football Club and the business of sport. There
are ten case studies covering a range of classic
business topics, such as stakeholders, business ethics,
business ownership, the marketing mix and so on. The
case book can be photocopied.
The sports industry is not necessarily typical of
business in general: customers (fans) are irrationally
loyal and unrealistically demanding at times. Sports
clubs must co-operate as well as compete with their
competitors, but nevertheless this in itself makes for
an interesting class discussion which is encouraged in
the introduction.
These resources are well produced and
colourfully illustrated. Many of our more reticent
students could become enthused with football chat,
and there is no doubt the stories are interesting.
Ten lessons on Arsenal would be overkill, but
the teacher’s guide differentiates the level of
questioning from GCSE through to A2, which provides
excellent flexibility. You could use a different study
with each class, and I will definitely use the
information as a basis to write a new BTEC
assignment.
I have trialled the external environment case
study with my lovely A2 classes who were keen, and
they appeared to enjoy it and did gain insight and
understanding of the component parts of PEST. Girls
are more interested in football these days, but even
the ones who aren’t joined in. Football is probably no
more boring than some of the other businesses we
have looked at!
So far, so good, but there is always a downside.
The case studies will date very quickly. In fact, some of
the information and pictures are old already. When
did Dennis Bergkamp leave? The studies make dull
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black-and-white photocopies and there is a lot of
reading. So they probably need to be adapted for
each class, and there are no short cuts as there is no
handy disc enclosed to do a quick cutting and pasting
job.
What to do? If you have £20 left in this year’s
budget and you feel your teaching is a bit jaded,
definitely buy one copy and the teacher’s guide. If you
haven’t any spare cash or are a Tottenham fan, then
no worries!
Sara Ellis is curriculum leader, economics and
business at Uckfield Community Technology
College in East Sussex.

A LEVEL ECONOMICS
The UK Economy 1999–2009, Ian Black, Anforme,
2010, £7.95, ISBN 978-1-905504-35-0
International Trade and Globalisation, Charles
Smith, Anforme, 2010, fourth edition, £7.95, ISBN
978-1-905504-38-1
These two books, both aimed largely at A2 economics
students, have the usual Anforme format. They are A4
sized and slim (113 and 90 pages) – a factor that
makes them popular with students as they fit easily
into their bags and weigh relatively little. They both
contain a large number of attractive colour pictures
that help to reinforce some of the main points made
in the text. Ian Black’s book on the UK economy
includes some questions that encourage students to
reflect on what they have just read, but the
international trade title does not contain any
questions.
Both books make extensive use of subheadings,
which helps navigation within the chapters, but in The
UK Economy 1999–2009 there are a few places where
it seems that subheadings have been omitted in error.
For example, the replacement of Tessas with ISAs in
1999 seems to be included under the subheading
“Why did the savings ratio increase in 2009?” Very
usefully, International Trade and Globalisation has an
index but, for some reason, there is no index in The
UK Economy 1999–2009.
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Both books have been published this year and
update previous editions. They were produced at a
time of considerable change and uncertainty, and so
should be judged on their ability to reflect this new
environment and inform students about recent
developments and issues.
Most of the data in The UK Economy 1999–2009
goes up to 2008 or mid-2009, but there are some
notable exceptions. The FDI data stops at 2007, and the
only update that reflects the recession seems to be one
sentence about the credit crunch. The quality of the
updating in the chapters on fiscal policy and monetary
policy is also mixed. The fiscal policy chapter has data
on government borrowing going up to 2010–11 and
PSNB to 2013–14. However, while mention is made of
the recession, the significance of the current public
debt situation is not made clear. The chapter on
monetary policy contains “extension material” on
quantitative easing. Given the current importance of
quantitative easing, all A level students need to have
some understanding of how it works, so its
marginalisation as ‘extension material’ is, perhaps,
inappropriate. The arguments in favour of and against
quantitative easing are very clear, but the explanation
itself is incomplete and a little confusing.
The chapter on unemployment includes data
covering 1999–2009. The text divides the decade into
two parts: up to and including 2004 to explain the
reasons for falling unemployment, and 2005–2009 as a
basis for investigating rising unemployment. The
chapter is brought up to date with a useful summary of
“what has [the] Labour [government] done to try to
stem the recent rise in UK unemployment”.
As in previous editions, International Trade and
Globalisation is a useful mix of theory and recent issues
in the UK and world economies. Most chapters have
been clearly updated – often with an addition towards
the end. However, little, if anything, seems to have
been done to keep some parts of the book up to date.
For example, in chapter 13 (Why are some countries in
debt?) there appears to be no mention of the progress
towards debt forgiveness. In fact, there seems to be no
mention of the HIPC initiative.
The size, weight, appearance and (largely) very
clear explanations in these books make them popular
with A level students, and for that reason I always
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encourage students to use them. The quality of the
updating is, however, variable. This is a pity, given that
relating theory to recent events is what makes
economics so exciting. The books are fairly flimsy, so
they do not last for very long – buying class sets and
using them for three to four years does not necessarily
work. For what they provide however, these books do
represent good value (only £6.95 if ten or more copies
are ordered) and students can often be persuaded to
buy them.
Caroline Loewenstein teaches at Strode’s College,
Egham in Surrey.

The Trouble with Markets: Saving Capitalism from
Itself, Roger Bootle, Nicholas Brealey Publishing,
London, 2009, £18, 204 pages, ISBN 978-85788-537-8
Roger Bootle is a well-known City commentator.
Students who attend the IEA “State of the Economy”
conference in London will have heard him speak on
topics such as the recession and property prices.
Throughout the recent decade, Bootle was forecasting
a decline in property prices while other economists
spoke about continuing increases in the housing
market. The founder and managing director of Capital
Economics, a leading economic consultancy in London,
Roger Bootle was educated at Oxford, reading
economics before lecturing at St Anne’s College,
Oxford. He was an economic adviser to John Major’s
government and is an adviser to the House of
Commons Treasury Committee and to Deloitte.
The Trouble with Markets looks at the causes of
the recent financial crisis and examines its
consequences for global markets. The book contains a
lot of complex information, but it is written in a well
crafted way, under separate side headings, so that the
reader can digest it in easy bite-sized bits. I gave this
book to one of my students who is planning on
reading economics at university. It is quite a hefty text,
despite being only 276 pages, and his initial reaction
was to make excuses about being too busy. However,
only two weeks later, he handed it back to me, saying
that he had really enjoyed it and found it really
accessible. Quizzing him on its content, it was apparent
that he actually had read it.
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As a record of the recent economic turmoil, the
book is certainly worth adding to the school library. It
is ideal for encouraging students who are planning on
reading the subject at university. But students who
enjoy politics and history, or perhaps plan to study
PPE, will also find it useful. Equally, the book could be
adapted for class use, by taking elements of it and
producing worksheets. For example, chapter 1
provides an excellent overview of the past few years,
and reading it would be an ideal homework activity
prior to a class-based discussion. This could be
supported by clips from the BBC and articles from the
financial media. Chapter 2 provides a discussion
focused on economic history, comparing the recent
recession with the Great Depression of 1929. Students
taking history as well as economics will find this
interesting and accessible.

it is less accessible than other aspects of the book.
However, the later chapters look at how the global
markets can escape from recession and also provide
an appraisal of the state of capitalism.
Overall, I really rate this book. I certainly
benefited from reading it and it also got the thumbs
up from a student. However, for me, its most useful
function could be as a teaching tool, photocopying
and discussing small sections of the text, supported by
other publications as well. My recommendation? Buy
a copy for the department and try and get the school
librarian to order a copy as well.
Andrew Reeve is head of sixth form at The
Grange School, Northwich, in Cheshire.

Moving through the text, chapter 3 analyses
the topics of inflation and deflation. Pages 59–60 look
at the topic of cost-push inflation during 2007–2008,
with the consequences of deflation discussed on pages
61–3. These pages are again worth photocopying and
discussing with students, perhaps supported by a
worksheet. Chapter 4 would be interesting to political
economy students, and chapter 5 has a more general
appeal as it tackles the thorny topic of bankers’ pay.
I found Chapter 6 helpful with my current Year
12 students, as it looks at balance of payments data
across selected nations, particularly focusing on those
nations who actually have a balance of payments
surplus on current account. Chapter 7 becomes quite
technical, analysing the bond and equity markets, and
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Bank of England Conference 15th September 2010

The UK Economy - Where
do we go from here?
This one day conference will evaluate recent policy
responses to the economic crisis and suggest ways
forward. The sessions will provide perspectives on
the nature of the problems, the policy responses
available and the implications for the teaching of
Economics and Business Studies.
The Bank of England has generously offered its
conference facility and a speaker. The draft
programme is on the EBEA website.
Speakers will include Professor Alasdair Smith,
Professor Patrick Minford and a Bank of England
economist. This is likely to be a popular conference,
places will be limited and you are recommended to
apply early. Please see insert and website for
programme and application form.
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EBEA Subscription Rates
2010 SUBSCRIPTION RATES FOR NEW EBEA MEMBERS
Full member by Direct Debit
Full member by cheque/credit card
Beginner teacher* by Direct Debit
Beginner teacher* by cheque/credit card

£50
£56
£15
£25

Retired member by Direct Debit
Retired member by cheque/credit card
Educational Institute** by Direct Debit
Educational Institute** by cheque/credit card

£22
£25
£75
£87

I would like to apply for Full / Beginner Teacher* / Retired / Educational Institute**
membership for 2010
*Beginner teacher includes students, NQTs and those in 2nd year of teaching. Please advise PGCE end date: _____________________
**Two copies of all publications are sent to a named contact and any member of staff at the same address qualifies for membership
benefits.

Title: ____________________________ Full Name: __________________________________________________
D.o.B. ___________________________
Address: ______________________________________________________________________________________
______________________________________________________________________________________________
__________________________________________________________ Post Code: _________________________
Method of payment:
Cheque made payable to EBEA enclosed for £_____________________
Please send me a Direct Debit Mandate q

Please invoice me at the above address, quoting Order Number: __________________________________
Please debit by Visa / Mastercard with £____________________
Card No: _______________________________________________________ Expiry Date: _________/________
Security Code: __________________ (last 3 digits on signature strip)
Billing Address: _______________________________________________________________________________
__________________________________________________________ Post Code: _________________________

HAVE YOU CHANGED YOUR ADDRESS OR ORGANISATION?
If you have recently moved, please let us know! You can contact us at:

C

office@ebea.org.uk

g 01444 240150
b EBEA, The Forum, 277 London Road, Burgess Hill RH15 9QU
DO WE HAVE YOUR EMAIL ADDRESS?
Don’t miss out on our on-line newsletter EBEA News.
Please let us have your up-to-date email address if you would like to receive an email from us
advising that the latest edition is available to view.
You can contact us at:

C office@ebea.org.uk

In order to keep your copy of the Journal intact, please photocopy this form and then return your completed
photocopy to the EBEA office (EBEA, The Forum, 277 London Road, Burgess Hill RH15 9QU)
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The CISI’s Certificate for
Introduction to Securities & Investment
Painting a clearer picture of financial services

A new two-unit professional qualification that:
9carries a UCAS Tariff
9attracts public funding
9is recognised by employers and will enrich your curriculum
9is the first step for students wanting to work in the financial services industry
9is on the QCF (500/6267/0)
9is part of the BAF Diploma
Date for the Diary: The CISI will be exhibiting at this year’s EBEA Conference on the 9th
and 10th of June – we hope to see you there.
For further information please visit cisi.org/education or contact us on
educationdevelopment@cisi.org

