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Message from the editor

A Happy New Year to all members. This edition of
Teaching Business and Economics contains a variety of
articles covering different aspects of Business and
Economics education. Our thanks go, as always, to those
who have volunteered to contribute an article for the
magazine. 

We are always on the lookout for articles, particularly 

those which share good practice and where lesson ideas 
have worked. Often this sort of article is easy to
produce because it already exists and just needs to be
submitted. If you have one of these successful gems
waiting to be published then please send it in to the
address below. We look forward to reading your
contribution.

Andrew Ashwin
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YUFAN WU, DR BARRY ARDLEY 
AND DR DAVID FLOYD

China and international ownership: exploring
consumer perceptions of brand equity and a
new country of origin
Many A2 Business Studies and Economics courses
now have aspects of international business as part
of the specification content. This article is a
summary of work being conducted on the effects
of changes in brand ownership on consumer
perceptions. Emerging economies are not only
developing their own businesses but also
acquiring brand names and businesses from
around the world. Will this have effects on the
way consumers perceive these businesses and
brands? Will it necessitate a change in global
marketing strategies? This article outlines some of
the thinking on these important issues. Some
questions are provided to enable teachers to use
the article with students in the classroom to
promote thinking in this important area.

Introduction: China and brand ownership
The purpose of this article is to examine the implications
of the growing role of China in international marketing.
It has been pointed out that China is the world’s factory,
a place where many products in everyday use are made
and where, until quite recently, little has been seen of a
developing home-based industry. Significantly, China,
despite being a place where manufacturing has been
growing steadily, has not created a single brand that is
recognized worldwide. However, China has become the
owner of several globally recognised brands. This is a
result of a few major mergers and acquisitions in the last
couple of years. An important example includes TCL
Thomson Electronics. This is a new company created
after the merger of TCL and Thomson, 65% owned by
TCL, in which the latter obtained famous electronic
brands such as Thomson, RCA and Alcatel. In addition,
the Chinese computer maker Lenovo acquired IBM’s
global PC business for US$1.25 billion in cash and shares
and car maker Nanjing Automotive acquired Rover’s
assets following its collapse.  In marketing terms there
are likely to be implications here for consumer views of
brand equity as a result of new ownership and perhaps
subsequent changes to purchasing decisions.

Brand equity has been defined as the value added
by the brand to the product.  It has been suggested that
there are five key components of brand equity. These

consist of consumer perception, awareness, associations
and perceived quality and also behavioural factors such
as loyalty and willingness to pay a price differential.

China, comparatively speaking, has a very
different culture to that of the West and no history of
association with these brands before the mergers and
acquisitions occurred. How will consumers see this? What
sorts of impact could we expect to see in terms of
consumer behaviour? To what extent will brand equity
come to be dominated by consumers’ cultural views
regarding product origins?  These and other questions
could become increasingly important. All the above-
mentioned western brands are now to be produced and
assembled in China. Research and development may well
occur in both China and Europe. The key point is that
these brands are now Chinese owned and this could just
be the start of a burgeoning strategy. These well-known
brands may provide a platform for the globalisation of a
range of Chinese companies, but also present a unique
set of business challenges.

Crucially, will the brand equity of these
established products be sustained or improved, diluted
or even damaged under the name of new ownership?
This is not a phenomenon that a concept of country of
origin (COO) or even country-of-origin of brand (COB)
can explain very well. COO only refers to the place
where the products were made or assembled and COB is
usually defined as the country to which a brand is
perceived to belong, by its target consumers. Clearly,
country of origin effects and brands are significant
factors which determine an organisation’s international
competitiveness. 

Country of origin, brand equity and
consumer perceptions
A considerable amount of research has been carried out
on COO labels and consumer perceptions. As the global
economy becomes more integrated questions need to be
asked about the relative importance of COO and COB in
international business marketing. Firms face the
challenges of how consumer perceptions of quality and
purchase value change as the global identities of firms
change. 
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It seems clear that country of origin effects
cannot be explained exclusively by focusing on issues
of product quality. It is argued that country of origin
factors, allied to brand equity, can also be about
strong emotional responses. This may be particularly
pronounced in terms of Chinese brands, from the
point of view of UK consumers. What can be seriously
questioned is the notion that country of origin effect
is no longer important. It is unlikely that consumers
do not have a psychological profile of China and the
East. Culturally conditioned factors are likely to impact
on consumer perceptions of the brand and the
company which has been taken over.  In addition, it is
proposed that consumer perceptions of this factor are
likely to be very significant in terms of the future
success of the brands which Chinese companies
acquire. Some researchers argue that the origin of
manufacture is no longer significant to buying
behaviour in the age of globalisation. The reality
might be that an increasing awareness of
globalisation actually means localisation and identity
become more important. For localisation, this might
not just mean a country, but also perhaps a trading
bloc as well. 

Brand equity can be viewed from a variety of
perspectives: the investor; the manufacturer; the
retailer; or the consumer. It is argued here that a clear
link exists between country of origin perceptions held
by consumers and brand equity.  To date, this link has
not been explored in relation to the changing basis of

ownership from Western companies and brands to
Chinese companies.  Clearly, brand equity is important
as manufacturers and retailers are motivated by the
strategic implications it entails. Brand equity is of
interest to managers because of brand loyalty and
brand extensions. We can now add to this country of
origin effects. It has been pointed out that the
difficulties of global competition have underscored
the importance of established brands in consumer
markets and, as a consequence, how consumers value
brands in an international context is central to
marketing success. Brands must have meaning to the
consumer. In other words, there is no value to the
investor, the manufacturer and the retailer if there is
no value to the consumer. Customer-based brand
equity refers to the differential effect of brand
knowledge on consumer response to the marketing of
the brand. Thus brand equity is conceptualised from
the perspective of the individual consumer and
customer-based brand equity occurs when the
consumer is familiar with the brand and holds some
favourable, strong and unique brand associations in
the memory. Apart from brand knowledge, it has also
been suggested that there are two other important
concepts of the customer-based brand equity
definition. There is the differential effect and
consumer response, both of which are defined in
terms of consumer preferences and loyalty. Thus, it is
important to understand how brand value is created
in the mind of the consumer and how it translates
into making purchasing decisions.

The focus so far in much of the research into
country of origin effects has been seen from the

6
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perspective of developed countries. China is classed as
an emerging economy and is likely to be so for some
considerable time, despite its impressive patterns of
growth. New research is being carried out to find out
the impact of COO of brand ownership on consumers’
perceptions and behaviour and the subsequent effect
of this on the basis of brand equity. The figure below
shows how these factors are related. 

Figure 1 Brand equity relationships 

New research will look at the extent to which
new brand ownership is likely to impact on consumer
perceptions, not only of existing brands in terms of
their equity, but also in respect of possible future
brands that Chinese companies may buy up. This new
brand ownership is unlikely to impact just on a
restricted number of market segments, but could be a
phenomenon which extends to a sizeable range of
brands and companies in the West. Additionally, it will
be necessary to examine the extent to which existing
brand equity models are able to deal adequately with
the new context of brand ownership, where country
of origin may take on increased importance in
consumer perceptions. In terms of strategic marketing
implications, there may well be important
ramifications for the management of brands, as what
is being experienced is a new phenomenon of
ownership. New research will examine consumer
feelings about country of origin and how this relates
to perceptions of brand equity. The possibility exists
for the development of new theoretical propositions
in a range of brand related areas.

Conclusion: China as a force in
globalised markets
British and other western consumers are facing a new
business phenomenon as China gears up to take on an
increasing role on the world stage. It is of interest to
the Chinese owners of the once western companies
and brands to know what consumer perceptions are
as a result of changed conditions of ownership. In
terms of competitive challenges, western companies
are likely to want to know how robust the brand
equity is of companies which have changed hands. In

summary, there will clearly be a need to
know how consumer perceptions are
affected by the new country of orgin of
brand ownership and what the
implications of this are for marketing
managers. Further to this, it will be useful
for strategists to know whether or not new
variables relating to brand equity and
country of origin effects can be discovered.
The results could have a significant impact
on the future marketing strategies of
Western and Eastern companies alike. We
are currently on the verge of something
very new. China is no longer just a market

for the west, but is itself soon to be a major strategic
force in world business. Future research will help us to
begin to understand some of the ramifications of this
massive shift in global marketing operations.

Questions
1. Explain the difference between country of origin 

and country of origin of brand. 
2. Examine three ways in which country of origin 

might influence consumer perceptions of brand 
value and quality.

3. Explain the concept of ‘brand equity’. Why is brand
equity of relevance to a firm operating in a global 
market?

4. China is a global manufacturer but has few globally
recognised brands. Why do you think this is so?

5. Discuss two possible effects of the acquisition of 
global brands such as Alcatel and RCA by 
companies from emerging economies.

6. Why is research into country of origin effects as a 
result of increasing internationalisation of business 
important in helping firms develop strategic 
marketing?

Yufan Wu, Dr Barry Ardley and Dr David Floyd
are all based in the Department of Business at
the University of Lincoln.
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Developing meaningful 
schemes of work
In Volume 13, number 3 of TBE, David Butler
gave an outline of issues facing schools as a
result of Ofsted’s report on Business Studies
teaching. In this article, Martin Errington looks
at schemes of work and outlines how his school
has adapted them to be a proper working
document rather than an administrative
exercise. The article is set against the backdrop
of the introduction of the new GCSEs which
began teaching in September 2009 so the school
has some feedback to inform the success of the
venture so far.

As a Head of Department you often feel as though
you are stuck between a rock and a hard place. At
times, the role of a middle leader seems a procession
of acting on the demands of Senior Leaders or
dealing with the day-to-day issues of teachers within
the department. Moving from being a middle
manager to a middle leader is one of the most
difficult aspects faced by Heads of Department,
especially those new to the position. The desire to
make decisions and plans which would take the
department forward is often thwarted as you become
distracted by the everyday issues we all face in school.
One particular area where this is particularly evident
is in the production of schemes of work. Instead of
designing documentation which would allow
Department staff to shine and give them the
opportunity to go on and produce outstanding
lessons, Heads of Department may produce schemes
which cover all the necessary requirements but
neglect the key fundamentals.  Ensuring that a
scheme of work includes key areas, such as concepts,
processes, differentiation, strategies for special
educational needs (SEN), key skills, wider curriculum
issues and so on, can hinder rather than prioritise the
goals of pupil attainment, ensuring pupil progress
and assessing this progress.

In the Business/ICT department at Cardinal
Hume Catholic School, Gateshead, we saw the
opportunity to develop our scheme of work to help
maximise pupil attainment with the introduction of
the new GCSE specifications in 2009. This resulted in a
co-ordinated approach towards attainment, which

focused on all ability levels and viewed the quality of
teaching as being the key in this. Revising our
schemes of work into streamlined, efficient
documents which would be used on a lesson-to-lesson
basis was seen as being an important element in this
drive. We realised this would only be effective if other
systems such as monitoring and assessment were in
place to support the plans, but every department in
the school agreed that it was worth the undertaking.
Within the Business/ICT department we set ourselves
the following objectives.

l The scheme of work must be streamlined and a 
document that would be beneficial in every 
lesson.

l Focus on pupil attainment – for all ability levels.
l It should provide the opportunity for regular, 

vigorous monitoring and assessment of progress.
l The pupils should enjoy the work as a result of 

new teaching and learning opportunities.

Streamlining the scheme of work
When we reviewed our old schemes of work it was
clear they were well-written and efficient and
contained all the necessary information. However,
they were viewed more as administrative documents
rather than the gateway to exciting teaching and
learning. They were filed away in folders which
gathered dust on department shelves and were only
consulted on rare occasions. They were there if senior
management or Ofsted requested to see them, but
we rarely consulted them to actually contribute to the
quality of learning.  

The new scheme was stripped down and much
more streamlined. We decided that it should be
something we should use lesson-by-lesson and if it did
not help teachers in their planning then it was not
going to be included. As a school we had decided on
a structure involving three layers: a long-term plan
covering an academic year, a medium-term plan which
covered a module of ten weeks and a short-term,
weekly plan.

The year plan was laid out as in Figure 1.

Teaching Business & Economics8
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GCSE Business Planner  Academic Year:    Year 10 

11.. 22 33.. 44.. 55.. 66.. 77..

1.1 
Spotting a 
business 
opportunity

1.1 
Spotting a 
business 
opportunity

1.1 
Spotting a 
business 
opportunity

1.1 
Spotting a 
business 
opportunity

1.1 
Spotting a 
business 
opportunity

1.1 
Spotting a 
business 
opportunity

1.1 
Spotting a 
business 
opportunity

Half Term

99.. 1100.. 1111.. 1122.. 1133.. 1144.. 1155..

1.2 
Showing 
enterprise

1.2 
Showing
enterprise 

1.2 
Showing 
enterprise 

1.2 
Showing 
enterprise

1.2 
Showing 
enterprise 

1.3 
Putting a 
business idea 
into practice

1.3 
Putting a 
business idea 
into practice 

Xmas

Holiday 

1166.. 1177.. 1188.. 1199.. 2200.. 2211..

1.3 
Putting a 
business idea 
into practice 

1.3 
Putting a 
business idea 
into practice 

1.3 
Putting a 
business idea 
into practice

1.3 
Putting a 
business idea 
into practice 

1.3 
Putting a 
business idea 
into practice

1.3 
Putting a 
business idea 
into practice 

Half Term

2222.. 2233.. 2244.. 2255.. 2266.. 2277..

1.4 
Making the
start-up
effective 

1.4 
Making the
start-up
effective 

1.4 
Making the
start-up
effective

1.4 
Making the
start-up
effective 

1.4 
Making the
start-up
effective

1.4 
Making the
start-up
effective

Easter  Holiday 

2288.. 2299.. 3300.. 3311.. 3322.. 3333..

1.5 
Understanding 
the economic 
context 

1.5 
Understanding 
the economic 
context

1.5 
Understanding 
the economic 
context

1.5 
Understanding 
the economic 
context 

1.5 
Understanding 
the economic 
context 

Unit 2 
Controlled 
assessment – 

The brief.

Half term

3344.. 3355.. 3366.. 3377.. 3388.. 3399..

Unit 2 and 
exam prep 

Unit 2 and 
exam prep 

Unit 2 and 
exam prep 

Unit 2 and 
exam prep 

Unit 2 and 
exam prep 

Unit 2 and 
exam prep 

Activities week
Summer 
Holiday 

GCSE BUSINESS STUDIES UNIT 1 OVERVIEW PLANNING SHEET TOPIC 1.2 – SHOWING ENTERPRISE

� Compulsory unit

� Externally assessed – 45 minutes on-line multiple choice/objective test questions 

� Available: January and June

� First assessment: June 2010

� 40 marks/25% weighting

Topic Overview: This topic looks at the skills needed to be enterprising. This involves asking questions and seeking
answers without feeling the need for certainty. These skills could be of benefit in any workplace situation, but
especially in the context of a business start-up. The objective is to encourage creative and active thinking and learning.

WEEK/
LESSON/DATE

WHAT STUDENTS NEED TO LEARN GUIDANCE ASSESSMENT KEY SKILLS
TRACKING

WIDER
CURRICULUM

ISSUES

WEEK
1
DATE
23.11.09

2 What is enterprise?
� Enterprise involves

taking risks, showing
initiative and a
willingness to undertake
new ventures

� Difference between
providing goods and
services

This is a slight deviation
from specs in order to
compliment the two
topics. Use short case
studies eg Dragons’ Den
to understand
approaches of
entrepreneurs.

Entrepreneur
profile.

Communicati
on

Ethical – the
ethics of new
business ideas.

WEEK
2
DATE
30.11.09

2 Thinking creatively
� why thinking creatively

is important in
developing both
competitive advantage
and a new business

� the role of lateral
thinking and deliberate
creativity in developing
new business ideas

Use search engine to
look for ‘deliberate
creativity’ to provide
information on this. 

Possible use of De
Bono’s 6 Thinking Hats
could help assess new
business ideas in class.

Blue-sky
thinking –
solve the
problem of
diminishing
farm land in
the UK.

Improving
own learning
and
performance.

Problem
solving.

Social –
improving
society.

Environmental.

Figure 1

Figure 2 

l

l

l

l

l

l
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The thinking behind this document was to give
a broad outline of how we would like the new
specifications to be covered. As it was the first time
the new GCSE had been taught the timings were
approximate and were to be used initially as a guide.
Specific time was built into the plan at the end of the
year for preparation for the Unit 1 external
examination, as well as the research and writing time
needed for the controlled assessment element of Unit
2. Although this was a general overview of the year, it
was helpful from a head of department viewpoint as
it gave me a quick and easy point of reference when
monitoring the progress of the two option groups
taking the GCSE Business Studies course.

The medium term module plan was an
interesting deviation from the way we used to plan
the delivery of the curriculum. The school had decided
to divide the academic year into three ten-week
modules. The basic format of each module was eight
weeks of teaching, followed by one week of
assessment and monitoring of progress, with the final
week involving pupils reviewing their progress and
setting targets for improvement in the following
module. A system was put in place where the
assessment at the end of each module fed into a pupil
tracking system. Summative grades were to be tracked
against target grades for each pupil with progress
reports produced and sent to parents. This was to be
used to help develop formative targets in the final
week of the module which are monitored as part of
the next module. Modular assessments are stringent
and expected to be in-line with the assessment
objectives of the GCSE specifications. The new scheme
of work was expected to support this whole school
initiative. An extract can be seen in Figure 2 
(see page 9).

This extract shows two weeks of a ten week
module. The main issue of this approach was adapting
the five topics of Unit 1 into ten week modules.
Although some topics were staggered in order to fit
in assessment weeks, it was felt the benefits of this
outweighed the drawbacks. Assessments now mirror
the Unit 1 exam and we are in the process of building
a bank of questions which we can use to deliver the
assessments.

The modular scheme is then used to produce a
short-term weekly document which department
teachers use and adapt in order to produce their
lesson plans. An example can be seen in Figure 3 (see
page 11).

This has resulted in a scheme that is used
constantly and is continuously updated and modified.
All aspects of it are practical and contribute to
department teaching and hence pupil attainment. We
no longer have dusty folders in the office but a
working scheme that we feel helps make a difference.

Focus on attainment
The next objective was to incorporate ideas which
gave us the opportunity to increase the attainment of
pupils taking Business Studies GCSE. The results in the
department had generally been good. We tended to
average around 75% A*- C grades, but felt things
could be better. We were particularly concerned that
we did not achieve enough A and A* grades and
although the school is located in a relatively deprived
area of Gateshead and scores highly in terms of value
added, we thought it was a realistic goal to aim for.
However, we wanted our strategy to be inclusive of all
ability levels not just those with higher ability. With
this in mind, we included differentiated objectives
into all our weekly documentation.

This was a cultural change in the school, with
all departments incorporating this into their planning.
The aim was to set clear learning objectives for pupils
in all lessons, rather than generic objectives which
might not be accessible to weaker pupils or extend
those pupils with more ability. This approach is
illustrated in Figure 3. The ‘Some, Most, All’
terminology became familiar to the pupils and they
soon started to use it to identify what was required in
each lesson, but more importantly, what they could do
in each lesson to improve further and move to the
next level. This was a major contribution in promoting
pupil attainment and also encouraged independent
learning as the pupils started to take responsibility for
what they needed to do, rather than waiting to be
told by their teachers.

Assessment and monitoring of progress
The planned changes looked good, but it was clear
that unless assessment and monitoring underpinned
them we would have no evidence they were working.
As previously mentioned, the ten week modular
assessment strategy was key in this. The subsequent
monitoring of progress against target grades and
target setting was cyclical and had a positive impact.
The pupils who were doing well and making good
progress were made aware of this (as were their
parents) and this encouraged them to continue in
their efforts. However, the success of the changes
would depend on how we tackled those pupils who
were not making progress. 
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The new systems and schemes of work allowed
the department to target pupils and feed them into
support systems set up specifically. Within the
department we established ‘study support’ sessions
which pupils were expected to attend to receive extra
help. Learning mentors were also employed to give co-
ordinated support to pupils who were struggling across a
number of departments. This placed extra pressure on
department procedures but, with the support of very
hard-working staff and a positive learning culture in the
school, there were definite signs of improvement. The
first cohort of GCSE Business Studies pupils passed
through Year 10 with 96% gaining a grade C or above
and 64% achieving grade A and A*.

Teaching and learning opportunities
The new scheme of work gave the opportunity for a
review of how we delivered the curriculum. This was
helped by the new GCSE specifications where the
reduced theory content allowed for greater freedom and
application when teaching. We had got a little stuck in
our ways and now had the chance to freshen up our
ideas to make the course more enjoyable to the pupils. 
A great deal of thought went into starter activities and
an increased focus on pupils thinking to solve problems –
a crucial feature of the qualification we had chosen to
offer. The short term weekly aspect of the scheme

meant, as a Head of Department, I could suggest ideas,
but also gave very good teachers within the department
the opportunity to add their own ideas and demonstrate
creativity. Teaching and Learning within the school is
supported by a number of initiatives such as monthly
voluntary sessions for all staff, as well as Sharing Good
Practice meetings within each department.

In conclusion, a lot of hard work has gone into
the changes, both within the Business Department and
across the whole school. These changes are still being
modified but have made a large contribution to the
learning culture of the school. There is now a constant
focus on how we can improve and make things better.
Most importantly, the pupils of the school are now at
the centre of these changes and are starting to use them
to develop their own skills and approach to studies,
which was the primary objective when we set out
making these changes.

Martin Errington is Head of Business/ICT at Cardinal
Hume Catholic School in Gateshead. The school
was recently classed as Outstanding in an Ofsted
inspection. The Business/ICT department delivers
courses to all students in KS3 and KS4 as well as
level 3 courses in KS5.

11Teaching Business & Economics

Managing Departments

����
���	�������	�
����	��� ���� �+)!%�)) �*+�!�)������ ���0�8

���( �(&+'076�

���"07

�))&% �+$��(0�728�

����%%���� &&�� ��&&%%**��%%**00 ��  &&--!!%%�� ��%%**��((''((!! ))�� ���!*!&%�# !%�&($�*!&% 3���/ �5�/ ���!��#4

�&.)011791111111�!(#01111:1111111111111 ��5���; 77 ��;8�

�������� ����������

3����
��

������
���4�

���� ����
�
�

�
���������
��

�������� ����������

��  !!%%""!!%%�� ��((����** !!,,��##..

GCSE text book

Thinking activities

http://www.glencoe.com/sec/busadmin/entre/teacher/creative/

stimulate/exer4.htm

Music and images

����
���� ��������
�
��

��. �"!##)0 
$'(&,!%��&-%

#��(%!%� �%��'�(�&($�%��1

�(&�#�$ )&#,!%��

��
0 �+#*+(�#

Some students

evaluate the role

of deliberate 

creativity in

developing new 

business ideas.

Most students will

apply lateral 

thinking to a new 

business idea. 

All students will be

able to understand

that creative ideas

are a key aspect in

setting up a new 

business. 

Some:

Will use 

techniques to

promote thinking

to develop 

business ideas.

Most: can explain

deliberate and 

lateral thinking.

All: will be able to

identify that

creative thinking

helps a business 

gain a 

competitive 

advantage.

Starter:

What is CA? Why is it important and how

does a business achieve it?

Introduction:

Thinking activities to highlight that we all

think in different ways but we can train our

brain to think differently.

Development:

• What is deliberate creativity

• What is lateral thinking

• Techniques to develop thinking: 

Blue skies thinking – the problem of

diminishing farm land (music

activity – picture and Miles Davis), 

De Bono’s Six hats.

Activity – Lily Ashburne

Plenary:

Discussion of multiple choice questions

and techniques required

Homework:

Identify 10 possible problems linked to their business idea. 

����
���� ��������
�
��

Figure 3



Curriculum Developments DR NIGEL UPTON

The Cambridge IGSE 
Business Studies
Schools seeking an alternative curriculum have
been looking at the IGCSE for some time. Now
that government is moving towards allowing all
schools to offer the IGCSE, a review of what
they offer which is different to the existing
GCSEs is timely. In this article, Dr Nigel Upton
offers a review of the Cambridge IGCSE in
Business Studies.

Cambridge IGCSE is one of the most popular
international qualification for 14-16 year olds. The
Cambridge IGCSE in Business Studies is taught in
schools from Argentina to Zimbabwe. This article will
look at some of the reasons for choosing this
particular qualification. 

More time for teaching, more time for
learning
The emphasis is on developing learning, not on over-
assessing. It is a linear course – there are no modules –
just an integrated curriculum which aims to develop
students’ knowledge, skills and confidence. When it
comes to exam time, Cambridge IGCSE keeps it simple.
There are two exams to take – one requiring short
structured answers and the other needing responses
to a business case study. There is no controlled
assessment.

The curriculum is broad based and organised
around five key areas of knowledge. 

1. Business and the environment in which it 
operates.

2. Business structure, organisation and control. 
3. Business activity to achieve objectives.
4. People in business.
5. Regulating and controlling business activity. 

For example, as part of ‘business activity to
achieve objectives’ students would look at scenarios in
which marketing, operations management and
finance may all affect a decision in a real business.
Teaching the subject in an holistic way allows longer-
term development of ideas: there is simply more time
to go deeper, to explore topical issues and to
reinforce concepts so that understanding is secure. 

Excellent preparation for further study
We believe that the Cambridge IGCSE is a thorough
curriculum and gives scope for the teacher to instil
their love of the subject in their students. This
thoroughness also helps develop a strong base for
progression. 

Emphasis is given to communication skills –
something which is now present on virtually every job
description. And the course does not shy away from
the need for numerical skills – students gain
confidence in handling and interpreting numerical
data, for example in the context of operations
management or finance problems. The style of the
Cambridge IGCSE curriculum means that students
must develop the ability to make judgements and
decisions, based on informed reasoning and
evaluation. Developing these skills of communication,
numeracy and decision-making prepares students well
for studying business at higher levels. 

Students end the course with a strong base
from which to progress and, importantly, the
confidence associated with knowing they are well
equipped. Anecdotal evidence from teachers tell us
that Cambridge IGCSE provides a good preparation
for further study. 

International recognition for an
international subject
IGCSE was invented at Cambridge. Students took the
first Cambridge IGCSE Business Studies exams in 1988.
Now the qualification is known throughout the world. 

As a subject, the international dimension is
particularly appropriate for Business Studies. With
globalisation, multinationals, digital communication
and e-commerce, the business world is increasingly
international and connected. Cambridge IGCSE
encourages the use of examples from the student’s
own country, whilst also encouraging a global
outlook. As you would expect, the endorsed
textbooks draw on business examples from many
different countries. 

Teaching Business & Economics12
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How is Cambridge IGCSE assessed?
There are just two (equally weighted) papers, each
carrying 100 marks and lasting 1 hour 45 minutes. The
papers have a consistent structure, unambiguous
command words and very clear English (because for
most students English will not be their first language).
The emphasis in the exams is on finding out what
students know and can do.

Paper 1 consists of 5 questions, each beginning
with some short stimulus followed by 5 sub-questions
worth 2-2-4-6-6 marks. The first sub-questions might
be ‘What is meant by the net profit margin?’ or
‘Calculate the cost per unit’ or ‘Identify two variable
costs’. The middle sub-questions usually ask the
student to ‘Identify and explain’, e.g. ‘Identify and
explain two ways in which inflation might affect the
company’. The last sub-question invites evaluation –
e.g. ‘Do you think competition always benefits
consumers?’ Paper 2 is based on a case study (which is
not pre-released). Once again, each of the 5 questions
in paper 2 has a common structure, with part (a) worth
8 marks and part (b) 12 marks. Students seem to like
this structured approach. 

Students are not required to do coursework.
Teachers have the flexibility to choose whether they
would like coursework to form part of their curriculum
or not. Coursework is marked by the teacher and
sampled by Cambridge. But most students simply take
the two written examinations – there is no ‘alternative
to coursework’ paper.

Is Cambridge IGCSE right for my
students?
Cambridge IGCSE provides teachers with an alternative
and for some schools it will be more suitable than
GCSE. Some of the factors to consider include the
following.
l IGCSE is a linear course – fewer assessments mean 

more time to teach and learn.
l A thorough broad-based curriculum that provides 

learners with excellent preparation for further 
study.

l Students gain a qualification that is internationally 
recognised and valued by higher education 
institutions and employers throughout the world. 

l Cambridge IGCSE is the only IGCSE at the time of 
writing accredited by Ofqual and funded for state 
schools.

l No controlled assessment.
l Cambridge IGCSE grades are benchmarked grade-

for-grade to GCSE to ensure equivalence of 
standard.

l Excellent resources – 5 textbooks (4 published in 
2010), past papers, an online forum where you can 
engage with Business Studies teachers around the 
world, and INSET to simplify the transition from 
GCSE.

You can learn more about Cambridge IGCSE Business
Studies at http://www.cie.org.uk/igcse

Dr Nigel Upton is Product Manager for
Cambridge IGCSE Business Studies and Pre-U
Business & Management at University of
Cambridge International Examinations. 
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Curriculum Developments JOHN O’KEEFE

The Certificate for Introduction to
Securities and Investment from the
Chartered Institute for Securities and
Investment
Whether involved in the scramble to gain a
place at university or looking to gain an
advantage in an ever more challenging jobs
market, students on the lookout for an
opportunity to demonstrate some additional
skills and understanding might benefit from a
different type of qualification. This article
provides an introduction to a relatively new
qualification from the CISI which may be of
interest to colleagues and provides an
interesting pathway for enriching the
curriculum. 

About the CISI
The Chartered Institute for Securities & Investment is a
provider of qualifications designed for financial
services practitioners. The Institute actively promotes
the advancement of knowledge in the field of
securities and investment in schools, colleges and
universities.  Partnering with schools and colleges
allows the CISI to offer a strong foundation of
knowledge for those considering a career in financial
services.

The CISI is committed to providing as much
help as possible to candidates preparing for its exams
and, to this end, it produces high-quality workbooks
and e-learning products. All full-time students taking
the Certificate for Introduction to Securities &
Investment will be eligible for a 50 per cent discount
on registration and course materials and will also
become Student Members of the CISI.  Teachers are
also supported with suggested reading materials and
training days.

The Qualification
The Chartered Institute for Securities & Investment
(CISI) officially launched its newest foundation
qualification in July 2010.  The Certificate for
Introduction to Securities & Investment is a two-unit
qualification consisting of;

(i) Introduction to Securities and Investment – a
taught unit followed by 
(ii) an extended project which encourages students to
research further into an area of the Unit 1 syllabus
and produce a project report. 

This post-16 vocational qualification has been
specifically designed to provide students with a direct
entry route into the financial services industry.
It provides an overview of all areas of investment and
the role of financial services in the UK economy and
would be suitable to teach in the UK or abroad for
those schools that teach other UK qualifications. 
This means that the core foundation qualification
used by the investment industry as an induction exam
is now available to be taken within secondary schools
and colleges by students.  

Content and nature of assessment
It is expected that students will spend 80 hours
studying for Unit 1, which is then assessed through a
multiple choice examination consisting of 
50 questions.  Examples of the types of question
students have to answer are provided in Figure 1. 
The exam is taken electronically using the CISI’s own
secure software program C-SIT.  This means that
students can sit the exam on their school premises at
a day and time convenient to students and staff. As
the multiple choice test is randomised, students are
able to sit the exam as and when they are ready.

Unit 2 is allocated 120 learning hours of which
around 80 might be unsupervised, dependent on the
ability of the student.  Teachers would be expected to
support students by helping them to develop
researching and referencing skills, regular one-to-one
progress meetings and giving them feedback on the
first draft of their project. The supervised element
could be up to 40 learning hours or more.  Students
will be able to choose from a range of titles set by the
CISI (see the examples in Figure 2) in order to develop
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a 3000 – 4000 word project report based on an area of
Unit 1 that they wish to learn more about. The CISI
has produced two exemplar projects to assist students
and teachers. Students will also produce a 500 word
evaluation, which is also assessed. The aim of the
evaluation is to enable them to demonstrate the
extent to which they have achieved the original aim
of their project, identifying and analysing in detail
limitations of their project’s methodology and
interpretations. It also asks them to draw clear and
perceptive conclusions about the process of
researching and writing an Extended Project that
could help them in future. Project reports will be
marked internally by the school/college and externally
moderated by the CISI.  All students will have one
opportunity to resubmit their project in order to
achieve a Pass should they not achieve this on the first
submission.

The qualification has been designed to provide
schools and colleges with flexibility in terms of
delivery in order to meet the differing needs of the
institution and individual students.  Six suggested
delivery models have been set out by the CISI
including delivery over one or two academic years and
to run either alongside existing AS/A-Level courses or
as an enrichment activity.

The UCAS tariff
The Certificate for Introduction to Securities &
Investment is eligible for a UCAS tariff. Students
achieving the highest grade of a Pass with Distinction
will be able to claim 60 tariff points, which is
equivalent to a grade A at A/S-Level. Students
achieving a Pass with Merit or a Pass can claim 40 and
20 points respectively.

While the Unit 1 exam is already offered in a
number of schools and colleges around the UK and is
also taken by new entrants to the industry, the UCAS
tariff recognition and the addition of a project unit
has widened the appeal of the qualification.

What will schools and students gain?
Industry relevance. The CISI qualification is the first
UCAS-accredited qualification aimed specifically at
preparing students for a career in the securities and
investment industry. A key feature of the CISI
qualification is the strong vocational grounding it
provides, increasing students’ awareness of the
profession and breaking down barriers to entry;
objectives to which the CISI has a long-standing
commitment.  As Ruth Martin, Managing Director of
the CISI, explains, ‘We feel that the course is unique:

15
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we have taken a recognised exam for the industry and
made it more accessible to schools, more vocational
and more relevant to people who might be thinking
of entering the industry. At the same time students
can use it towards their UCAS points for University
too.’

Employer engagement. The CISI is keen to
encourage its members to engage in its charitable
educational objectives.  To this end, the CISI is
working with its member firms, such as Charles
Stanley and Brewin Dolphin, to offer students taking
this new qualification the possibility of visiting a firm,
receiving a careers talk with a practitioner or a work
experience placement.  There may also be sponsorship
opportunities from these firms and the CISI is happy
to help facilitate and organise a ‘Day in the City’ for
those students undertaking the qualification, which

will involve talks from practitioners, visits to firms and
key financial institutions such as the Bank of England.  

How to get involved
The qualification is already receiving a warm welcome
from 8 schools who began teaching it in September
2010 and a further 15 schools and colleges who are
delivering the first unit.  The aim was to have a small
number of schools to work with in the first year and
then gradually build this and we would be very
interested in hearing from other interested schools
and colleges.  

If you would like more information about the
CISI and the Certificate for Introduction to
Securities & Investment, contact John O’Keeffe
(Head of Educational Development) at the CISI:
john.o’keeffe@cisi.org and visit our website
www.cisi.org/education
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1. What role have financial services played in the global economic crisis?

2. Why should insider dealing and market abuse remain illegal? 

3. Is there sufficient provision in the UK for consumers to complain and request compensation?

4. ‘I don’t need a pension because my house will fund my retirement.’  Discuss. 

5. Is working in the financial services sector a worthwhile career?

6. Are hedge funds and proprietary traders, the use of derivatives and the prevalence of 
increasingly complex investments such as sub prime loans ruining the market for traditional 
investors?

Figure 2 Example project titles



Most schools will be familiar with the idea of
Enterprise Education. In September 2005
Enterprise Education was given an initial
investment of £180 million, over 3 years, by the
government. 

There are 3 strands to enterprise education:
Enterprise Capability is innovation, creativity,
risk management, risk taking and a can-do 
attitude and the drive to make ideas happen. 
It is supported by …
Financial Capability – the ability to manage one’s
own finances and to become questioning and
informed consumers of financial services. Which
is strongly linked to…
Economic and Business understanding. This is the
ability to understand the business context and
make informed choices between alternative uses
of scarce resources (Howard Davies Report,
2002).

However, the good intentions of the government
and schools alike have been diminished by the
challenges presented in the delivery of the topic. 
This article draws on some research carried out
by a secondary school business studies teacher
on the current state of Enterprise Education in
schools and colleges. 

In facilitating Enterprise Education teachers face
challenges. One is from colleagues who feel that the
delivery of the topic interferes with the important
examination subjects and that these subjects should be
reviewed during the time designated for Enterprise.
There is also further resistance in relation to a
perceived lack of training. It is also commonplace to
see Enterprise Education focused within Business
Studies departments, rather than implementing the
cross curricular delivery originally envisaged by Ofsted. 

In March 2010  ‘A Guide to Enterprise Education’ was
published by the then Department for Children
Schools and Families (DCSF) in bid to regenerate the
idea of, and interest in, Enterprise Education. 

The following is a brief summary of this publication. 

1. From the point of view of the schools that want to
improve a variety of areas such as attainment, 
pupils’ confidence and employability, or to improve
pupils’ engagement with learning, Enterprise 
Education is delivering results.

2. For the school to ensure they are creating an 
Enterprise culture, they need ways to assess 

whether they are actually making progress. This 
must be measurable and for this reason schools are
advised to look at the review of the Enterprise 
Policy and action plan. This will provide a good 
starting point for them. They are also given advice 
on how to establish indicators and ways to 
measure their progress that will help them assess if
they are achieving their Enterprise objectives.

3. Schools are then given a step-by-step structure on 
how to track the enterprise activities in the school. 
The first place to start is to track what activities are
taking place in the school, both in the curriculum 
and extra-curricular. The next step is to find out 
what impact these are having on pupils. It is good 
practice to look at four different levels of impact.
• Reactions – did the pupils enjoy it?
• Learning – what new knowledge, skills or 

understanding did they learn?
• Behavioural change – what are pupils doing 

differently as a result?
• Results – what difference have those 

behavioural changes made?

4. The report highlights that pupil and staff feedback
about activities should be collected after each 
activity whilst the experience is still fresh in their 
minds and stored for the annual evaluation 
process. Schools should also establish an ‘Enterprise
Passport’ to help students record their 
achievements against the school’s defined 
Enterprise skills. The Passport demonstrates to 
students just how much Enterprise activity they do 
and the value it brings to their studies. It also 
enables them to articulate their skills and the value
these bring to an interview situation. 

5. Enterprise takes time to embed and day-to-day 
changes can be subtle, so measuring progress once 
a year is about right and can feed into the plan for
the following year. Student self-assessment of 
Enterprise capabilities and skills helps build student
confidence and foster important employability 
skills for life after school. When pupils start 
applying for work or for Further or Higher 
Education places, they need to be able to 
articulate and demonstrate these skills during 
interviews.

6. Schools with a long established Enterprise culture 
tend to take their Enterprise evaluation to the 
next level, encouraging pupils to assess their own 
Enterprise skills. In order to do this, pupils need to 
be ‘Enterprise fluent’ – they need to know what 
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Enterprise skills are, so that they can assess 
whether they have them or not. Your Enterprise 
policy should be the starting point for this.

This article briefly summarises research carried out to
find out the attitudes of teachers and students to
Enterprise Education. The author conducted three
formal interviews with a group of teachers from a
mixture of disciplines and gave questionnaires to 90
students at an Enterprise Education day and a further
45 to students in a variety of settings, e.g. Further
Education and 6th Form.

Teacher A was based in a Specialist Sports
College.  The school was very excited about Enterprise
and made every effort to bring elements of it into
each lesson. Teacher A also outlined how the school
ensured that the students were sent on fun and
interesting placements by finding out what the
students’ interests were and where they would like to
work in the future. She also stated that students were
taken off timetable during the school year to
participate in the ‘Make Your Mark Challenge’ which
is an Enterprise based day for Year 10 students.
Students are given a brief at the start of the day and
have to come up with ideas that would improve the
details outlined in the brief. This is then sent away
and judged along with entries from other schools.

Teacher B was based in a Business and
Enterprise School in Bolton. He had personally
supervised a group of students who had an interest in
a career in the army and had participated in a week-
long boot camp. The students were given the chance
to experience what a week in the army was like and
were expected to take part in all the activities that a
real army recruit would have to complete. Teacher B
then explained that it was extremely beneficial to
these students as this was where their interest in a
future career lay. However, he went on to speak about
other children in the school. Some of these would go
on placement to a local business and once they were
asked to do something, in one case make a cup of tea,
they would ring the school upset and say that they
were being asked to do too much. At this point the
school would step in; the student would be brought
back to school and put to work in different
departments while the other students finished their
placement. This usually entailed stacking shelves or
organising notice boards. The other extreme saw
students placed in family businesses getting little
actual experience. Overall the students he dealt with
gave mixed reviews. The 40% that had an interest in
their placement excelled and found the experience to
be an enjoyable one while less than 60% of students
that couldn’t cope with being in a work environment
went back to school and the rest felt it was a
complete waste of time. 

Teacher C was also based in a Business and
Enterprise school but the status did not make a
difference to the way the school was run apart from
the extra funding it received. The one factor she was

very happy with however was that Enterprise was
being incorporated in the school from year 7 through
to year 11. This meant that students were being given
the opportunity to develop Financial and Enterprise
capabilities and also Economic and Business
understanding from an early age. She believed that
this would lead to the area being taken more
seriously as the students got older.  This teacher also
liked the idea that the older students were given an
enterprise day where they were expected to come
into school dressed for an interview and local business
managers would meet and interview them. The
managers would then give feedback to the students
so they would know what their strengths and
weaknesses were and how they came across in an
interview situation. This was of real benefit to the
students and many of them said that this was the best
and most relevant part of Enterprise throughout their
secondary education. 

Teacher C confirmed that there seems to be a
consensus that Enterprise Education is not a high
priority for schools, especially when there is resistance
from teachers that feel the time given to Enterprise is
better spent by allowing the children to work on their
exam subjects. 

Overall, this research covering feedback from
both teachers and students involved in Enterprise
Education reveals the following obstacles hindering
the delivery of Enterprise Education across the
curriculum.

l Training – all teachers need to be trained in the 
delivery of Enterprise Education. Even if this is only
an inset day at school, they will be taught the 
basic tools they will need to deliver the topic and 
they will also be given the knowledge and 
understanding to gain a full perspective of the 
concept of Enterprise Education.

l Support – teachers, especially in Business specialist 
schools, need the full support of the school to 
solidly embed Enterprise Education into the 
curriculum. Everyone needs to be aware of the 
importance of Enterprise Education and the 
difference it can make to the lives of students. For 
example, schools that hold interviews with 
prospective employers give students the 
opportunity to develop their interview skills, gain 
an understanding of how they would need to 
present themselves at an actual interview and 
other important factors, for example, punctuality, 
posture and voice projection etc. This aspect of 
Enterprise Education gives students the tools they 
will need to get jobs and, in some situations, a 
place in University. Staff also need to support each 
other. Delivering Enterprise can be challenging for 
any teacher and it is important to have a support 
system that will allow teachers to talk and share 
ideas. 
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l Agreement – if a school is going to deliver this 
topic they should have policies in place describing 
what Enterprise is and how it should be taught. 
This is a great opportunity for the school’s 
management to get teachers involved. If policies 
could be agreed with the help of teachers, it will 
make understanding and implementation a very 
smooth process. Key features of such a policy 
might include the following.
• A definition of Enterprise Education.
• The aims and objectives of Enterprise.
• Outcomes for each year.
• A method of measuring the above.
• The elements of Enterprise Education we want 

students to leave school having gained.

l Student involvement –  if students can be involved 
in outlining what they want to learn they will find
the area more interesting and they will be 
engaged. Schools will have the opportunity to 
develop the overall outcomes while students will 
help in the decision of their class outcome for the 
year. 

How might schools overcome these obstacles?
l The Assessment of Enterprise Capability. This will 

give a good view of the level the school/college is 
at in terms of Enterprise and what they will need 
to get them up to the level that is required and 
the financial and human resources this will 
require. A recent Ofsted inspection identified the 
need to set clear learning outcomes, with 
significant recognition oF the impact that teaching
and learning styles have, in order to encourage 
students to take greater responsibility for their 
own learning and decisions. 

l Training of staff. To make Enterprise a fully 
functional and incorporated part of the 
curriculum, staff need to be given the correct level
of training. This is very important as confusion can 
lead to the topic being disregarded and not 
incorporated into the everyday running of the 
school and delivery cross-curricular. It is also 
important that the school makes a decision on 
who is responsible for Enterprise Education. It does
not have to be a member of the Business Studies 
department or even the Travel and Tourism 
department but there needs to be someone with 
responsibility for promoting Enterprise and 
encouraging other staff to incorporate elements of
it into every lesson. Ideally this would be a senior 
member of staff who would have the budget and 
skills available to them to develop staff and 
student skills.

l Business links. The links the school has with local 
businesses will be essential to students getting 
placements. There are many schools across the UK 
that have students available for work placement. 
However, there is only a small number of 
businesses that take students on. For this reason 

the earlier that good relationships are forged and 
cemented, the better. Appropriate and well 
structured placements are invaluable to students 
as these will give them an idea of what having a 
proper job means and also the demands they can 
expect if they are employed. Perhaps the most 
important aspect of a good placement is giving 
students a real experience of what a working 
week is like. Hopefully this will enable them to 
make more informed choices about life post-16. 

l How much time is allocated for teaching 
Enterprise? Staff and students need to be made 
aware of the Enterprise timetable of events that 
will be used in the school. 

l How is Enterprise Education delivered? This is an 
extremely important aspect of Enterprise 
Education. Sitting down with all staff and 
creating a timetable that suits everyone will 
keep all staff happy and feeling as though they 
are involved. This will help to overcome some of 
the resistance from staff in delivering Enterprise. 
In addition, resistance can be broken down if 
Enterprise Education is made more attractive to 
students; for example, schools could offer half a 
GCSE for Enterprise Education or give students 
more of a say in what is covered during 
Enterprise and the activities they carry out. 

The findings the author has outlined above are
suggestions that, the author believes, will make
Enterprise a more approachable, incorporated and
accepted topic. It is definitely an area that will be of
benefit to students in their future lives and encourage
them to strive to become whatever they want to be. 

Enterprise Education is beyond a doubt a good
concept. The government has the right idea, however
it lacks the direction and initiative at the moment to
have the topic implemented fully across the
curriculum at this point.

Aoife Berkery teaches at a third level institution
in Ireland.
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Using a 6th form residential
experience to enhance learning
Stuart Langworthy recounts how setting up and
running a sixth form residential experience can
help to motivate students and provide an
opportunity to extend learning in a different
context to the classroom. 

As a new, young Head of Business Studies I wanted to
make a mark – other subjects had residential
experiences for their students in the 6th form but
apart from overseas trips there was nothing for the
Business students.  About 30 miles from our school is
the picturesque Royal Forest of Dean – an area
surprisingly full of a range of various industries. With
a hotel that catered for school parties usually on
Geography trips, it seemed an ideal location.

I wanted to create an interactive yet fun trip
which involved students working within a business
solving real problems – at the time the A-level
involved producing a project, in which students had
to apply Business Studies techniques to a real business
problem. My aim was to use this residential
experience to give students a trial run – in groups – at
a live business problem, within a short timescale and
to get them to present their findings to the business.

Students were placed in a business in groups of
3 or 4 and they were given a real problem to solve –
they had 2 days to collect information and to analyse
data. On the final day they had to present their
findings in front of all their peers and all the
businesses. Twenty-four years ago this was a very
enterprising venture – a fantastic example of business
and education working in partnership for the benefit
of the students – and that was way before the

Enterprise agenda hit schools. It still works and
especially in the current educational climate is still a
fantastic example of Enterprise and employer
engagement at its best.

Over the years, students have had to solve problems
such as:
l improving the independent staff training facility 

at Rank Xerox
l how can Rank Xerox solve the problem of an 

ageing workforce?
l induction training at a burglar alarm company
l marketing at a company making costume 

jewellery
l helping a company improve its image following a 

takeover
l improving motivation of the workforce during a 

difficult economic time
l improving after sales service for a business making

industrial filters
l marketing a new invention
and many, many more.

As you can see, these are ‘real’ issues for the
business. The students are treated as consultants and
given internet access and a room to work in. Over the
years the businesses have grown to trust the school,
the quality of the students and the way they conduct
themselves. It can be a ‘brave’ move for the business
to hand over responsibility to the students like this –
17/18 year olds are known for their honesty – they
will take a fresh look at things as an outsider and
often come up with solutions that the business
themselves did not think of, being so closely involved
in the process and the problem they are facing. It has
been said to me on many occasions that the students,
in 2 days, come up with more creative and realistic
solutions to the problems than groups of consultants
who often spend longer and who are, often, paid
thousands of pounds.

Although on the current Business A-Level there
is no project quite like this – the skills that the
students learn, develop and use are invaluable – to be
able to gather live information, communicate in a
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business-like way, analyse data, present findings and
communicate them appropriately to an audience,
solve problems, work independently and as part of a
team, make value judgements etc. –  are all invaluable
life skills, as well as helping to develop skills
associated with the four assessment objectives at 
A-Level, (knowledge and understanding, application,
analysis and evaluation).

The curriculum has changed massively over the
twenty-four year time period – for the past 5 years
we, as a Business and Enterprise school, have been
offering a BTEC in Travel and Tourism in order to add
breadth to the Business curriculum. Students studying
this subject now take part in the same residential –
with their task being to analyse and compare
different tourist attractions – they too have to present
their findings to the businesses on the final day. At
the start of this venture the presentations were made
by students drawing graphs etc. using big posters, and
having to write out everything they wanted to say.
Now, of course, students have lap tops and use slide
shows to present their findings – which also means
they use their time at the business more efficiently as
they start to put their presentation together whilst
collecting and analysing data.

Any recommendations made by the students
have to be justified and backed up by supporting
evidence. They quickly learn the importance of
explaining the context, collecting information,
analysing it and presenting and evaluating reasoned
judgements – the four stages of the enterprise
problem-solving process.

Our residential experience is still running after
twenty-four years and going from strength to
strength. It has won a careers award for the
development of transferrable skills in young people, it
has featured highly in the school’s inspections where
the employer engagement has been described as
exceptional, received an Investor in Careers Award
and seen the school becoming a Business and
Enterprise Specialist School.  Plans this year include
adding new subjects to the experience – but all will

follow a problem solving, enterprising approach – for
example, Performing Arts students will plan and
perform a play to primary schools in the area. Health
and Social Care students will investigate and suggest
solutions to a Health or Care related problem. 

To complete a quite intense two days for the
students they are given an adrenalin rush on the final
afternoon – go-karting. A great way to finish a
fantastic few days and once again, for some, taking
them out of their comfort zone and building in yet
more skill development.

I am immensely proud of my vision back in the
late 80s which was very ‘enterprising’ before the
Enterprise agenda was even thought of. We have
been partners with many of the businesses for many
years – they know what we expect of them and we
know what they expect of us and the students.

The time invested in setting up such a project is
well worthwhile because it almost runs itself now.
There are very expensive and potentially more
exciting study trips to more exotic climes than a small
business in the Forest of Dean but these 3 days offer a
memorable opportunity for the students to have fun
whilst learning. One student I took last year has
severe epilepsy and aspergers; he was elated
following his presentation partly because he was
relieved but mainly because he had achieved
something that he had never had to do before. In
addition because of his epilepsy he is never going to
be able to drive. Following the go-karting, dripping
with sweat he hugged me and said – ‘these 3 days
have been the best ever’. 

What more reward can any teacher want?
Every year students tell me that they were not really
looking forward to going but, having been, ask to
come back the following year.

Stuart Langworthy is Director of Specialism at
Brockworth Enterprise School, Lead Practitioner
(SSAT Business and Enterprise) and Subject
Leader for Business Education, 
University of Gloucestershire 
PGCE.
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A question of Economics: evoke, embed
and extend – the three Es of investigative
questioning in Economics teaching

The role of questions in Business and Economics
teaching is central to developing student skills
and learning. During the hurly burly of normal
teaching we may not always think carefully
about the type of questions that we ask
students. This article is a useful reminder of
some basic principles related to the use of
questions in lessons. Fran Smith uses the
context of Economics to highlight these
principles but the idea can easily be applied to
business studies and other related subjects. 

At the beginning of every academic year I find myself
asking the same question: ‘Where do I start?’ The
interrelated nature of economic concepts, theories
and models, along with a language all of its own,
makes teaching Economics from scratch a bit like
unravelling a cobweb - it is almost impossible to know
where to begin. Many textbooks and specifications set
off from different economic systems, but sometimes it
seems that talk of the allocation in a free market,
before any work on the functioning of the price
mechanism, is inaccessibly abstract – if not downright
obscure.

In addition to this, the modular nature of
courses from KS4 upwards makes it difficult to impress
upon students that, although we have ‘finished’
microeconomics for now, those demand and supply
curves will come back to haunt you, so don’t lock
them away in your intellectual loft just yet. The
subject is iterative and the ‘capstone’ of many courses
is a synoptic paper, designed to test economic
knowledge and abilities from across the whole
syllabus.

Finally, in our Economics teaching, we are
looking for a full continuum of skills from basic
knowledge to high level evaluation and, moreover,
students are required to demonstrate these over the
course of one or two hours under exam conditions,
after only two years of study.

So how can we, in our classroom practice,
address the potentially conflicting demands in a way
that achieves the dual outcome of ensuring our

students do themselves justice in formal exams and
come out of the process starting to think like
economists?

At Reading School, we have recently
undertaken a school-wide, student-led research
project, using student observation and feedback to
identify effective teaching and learning strategies.
One message that stands out from the findings, across
the curriculum, is that students find questioning in
class an invaluable way of exploring the limits of their
own knowledge, filling in gaps and applying concepts
across a range of familiar and less familiar contexts. 

From a teacher’s point of view though,
questioning can sometimes seem formless and lacking
in direction, without specific or quantifiable
objectives. The outcomes can be difficult to measure;
students may not leave the lesson with written notes
or handouts and it may be impossible to do questions
justice on an OFSTED lesson plan.

So students find it useful, but teachers are
apprehensive – can this be reconciled?

To some extent, the discussion below is simply a
formalisation of what an experienced teacher already
knows. It is, at best, a checklist by which we can
reflect upon and evaluate our own practice to ensure
that question and answer sessions conform to the
general criteria of any effective learning situation, i.e.
do the students know where they are, do they know
where they need to be and do they know how they
are going to get there?

The framework I use is abbreviated as the three
EEEs of economic questioning: (Evoke, Embed and
Extend) and aims to provide explicit structure to the
intention, process and outcomes of class question and
answer sessions.

l The first stage is about enabling students to 
recognise familiar signposts. This can involve 
looking at trends from data or clarifying the 
targeted concept, for example by a definition.
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l The second stage is about providing a context. It is
usually phrased in terms of cause or effect and 
marks the beginning of a process of identifying 
where a particular concept fits in the overall 
framework of the discipline.

l The final stage is more about ‘joined up thinking’; 
looking at how the concept fits into the economic 
‘framework’, the light it sheds on that framework 
and the extent and limitations of its explanatory 
value. 

A few examples of the type of questioning in
Economics implied might be as follows.

Evoke: ‘What is meant by frictional unemployment?’
Embed: ‘What causes frictional unemployment?’
Extend: ‘Under what circumstances might frictional
unemployment develop into structural
unemployment?’

Evoke: ‘What are wages?‘
Embed: ‘How might an increase in wages affect a
firm’s costs and its supply curve?’ 
Extend: ‘How might an increase in productivity affect
this?‘
‘If wages increased across the whole economy, what
might be the effect?’

Evoke: ‘What is meant by effective demand?’
Embed: ‘How would you describe the relationship
between price and quantity demanded?’
Extend: ‘What determines the extent to which
quantity demanded responds to a change in price?’ 

In Business Studies, examples
might be:

Evoke: ‘What is meant by the
product life cycle?’
Embed: ‘Explain the stages that
the product of a business passes
through during its life cycle.’
Extend: ‘How might having
products at different stages
affect the marketing tactics and
strategies of a business?’

Evoke: ‘What is meant by cash
flow?’
Embed: ‘What factors affect the
cash flow of a business?’
Extend: ‘Discuss whether a
profitable business with a cash
flow problem can go into
liquidation.’

The method also dovetails conveniently into
the assessment criteria of examinations and other
forms of external assessment, where ‘Evoke’ coincides
with knowledge and understanding; ’Embed’ with
understanding and analysis; and ‘Extend’ with analysis
and evaluation.

One advantage of this approach is that it
enables all students to participate. A skilful teacher
can target ’evoke’ questions at students who might
struggle with ’extending’, thus building confidence
and making them comfortable about addressing
‘embed’. Students who have a good understanding of
the economic context (who can ‘embed’) might be
gently led into questions that require them to
consider circumstances that might generate a
different outcome. In addition, it provides an
opportunity for teachers to assess their
understanding, and to differentiate on the basis of
comprehension and ability.

In my view, students also need to acknowledge
the importance of precise and accurate definitions in
Economics. This may be something that some
Economics teachers feel is unnecessarily restrictive,
even of minor importance. The mark schemes
provided by awarding bodies, however, do appear to
put heavy emphasis on a high level of precision and, I
would argue, it helps students to clarify their thinking
and provides a ‘signpost’ for the analysis and
evaluation that follow.

For a recent EEE ‘exercise’ I put the following on a
slide and asked my GCSE (year 11) students to read it.
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Inflation is an especially sensitive political
issue in India, where not all of the
population has greatly benefited from
globalization and rapid growth. The World
Bank estimates that three-quarters of the 1.2
billion people [in India] live on less than $2 a
day. The World Bank has said that faster
economic growth has seen rising disparities
between urban and rural areas in India,
prosperous and lagging states, and skilled
and low-skilled workers. India's richest states
have incomes that are five times higher than
those of the poorest states – a gap that is
higher than in most other democratic
countries. 

Adapted from ‘India raises interest rates to cool
economy’,  Independent, Wednesday 21 April
2010.

Sean O'Grady, Economics Editor.

I then ‘flew in’ the following questions, one by
one.

1. Define globalisation. 
2. Explain what is meant by income 

inequality? 
3. Does globalisation always lead to 

increased income inequality? Give 
reasons for your answer.

(In this case, I also provided exemplar answers at the
end of the exercise, once I had nominated an
individual student to answer each question and
another to critique the first answer.)

In my experience, it has the added value of
empowering students, equipped with the subject
tools, to make use of them to understand empirical
and policy issues, whilst allowing teachers to engage
in constructive and challenging dialogue (‘active
learning/cognitive conflict’) that achieves insights that
textbooks, handouts and worksheets may not.
Through carefully structured questioning they can be
encouraged to make links (‘leaps’), e.g. between
macro and micro-economics or between policies that
may result in greater efficiency, but impose an
opportunity cost in terms of equity. This is especially
important when we are trying to assist students in
acquiring the more sophisticated, higher level skills
implied by ‘extend’, and to overcome the ‘learnt it,
forget it ‘attitude to their learning that a modular
based assessment system sometimes seems to
encourage. 

An EEE approach can also allow them to
explore the linear nature of economic reasoning –

from idea to empirical implication and
implementation/solution. If utilised properly, it allows
students to move beyond the comfort zone of the
familiar (knowledge) into less familiar, more creative
territory (evaluation). After the session is finished we
can give students the opportunity to review the
outcome and their own contribution, in relation to an
exemplar and/or other student’s responses. Ideally,
they should be able to identify their own challenges,
and the strategy by which they might best tackle
them. For example:

‘I can “evoke” but I cannot “embed” SO I
need to understand the context of an
economic concept; its causes, its
consequences and its relationship to the
framework of Economics.’

‘I am not sure what “extension” means SO 
I need to consider how this economic change
has wider effects at micro and macro level.’

EEE also has the advantage of flexibility. It can
be used to introduce a new topic. This is especially
useful for students in their second year of GCSE or at
A2 when faced with a synoptic paper. It can also be
used to design lesson objectives or as a quick-fire
review method at the end of a topic or lesson. I have
also found it useful in devising written classwork and
homework tasks. I find myself using it as a checklist
for much of the oral and written work that I plan for
students at both KS4 and KS5.

As teachers, we need to be able to stand back
and review what we do. When considering a new
approach, (or reworking an old one), we need to be
confident that our methods add value: either in
moving our students forward or ensuring that they
are empowered to do so themselves. An approach to
classroom questioning that explicitly deploys the
linear approach implied by the EEE model can enable
students to identify the level they are at, the level
they need to progress to and how to bridge the gap.
This will not only equip them to show what they
know in assessments, but to ensure that they start to
see themselves as ‘economic thinkers’.

EEE is not really novel. I had used it for years
without really being conscious of what I was doing, or
linking it with progression in learning and assessment.
It took an insightful year 12 (not even an Economics
student!) to tell me after the session he observed:
‘Hey Miss, it really worked and they really liked it.
What’s more they learned something from it’ .Thank
you Charlie.

Fran Smith is a Teacher of Economics at Reading
School in Berkshire.
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Andy Redfern provides a way to encourage
students to work together, to discuss their
shared understanding and demonstrate their
knowledge using a variation on the Diamond
Nine game. A full set of slides to use as
templates appears on the EBEA website.

Diamond Nine is a great revision game that can be
played with both GCSE and A-Level classes. 

The revision game starts with the following template.

The rectangles labelled ‘abcd’ are designed to
have key terms inserted into them. These are the
terms you want to focus the learning on. The
template on the EBEA website is available free to
members for downloading and the key terms can be

simply typed into the spaces provided. For
demonstration purposes we are going to assume here
that the focus of the learning is on ‘Methods of
business finance’, although it can be used for any
revision topic.

The second slide shows nine different types of
business finance which the teacher has inserted and
wants to focus on. 

The students then have to work together in
groups to discuss how confident they feel in
explaining these different terms. The ideal group size
is nine, as there are nine terms and all team members
will get a chance to provide an answer but the game
can still be played with larger group sizes, such as the
12 team members shown in the second slide. When
this happens not every student might be called upon
to explain a term, but at this stage they do not know
who will be chosen and when.

Give the students a paper copy of the Diamond
Nine (this can be printed out from the PowerPoint
template) along with the key terms. The groups then
spend some time (ten minutes is suggested as a
reasonable time slot) to discuss between them what
they know about the key terms. This is a valuable
teaching and learning method – students who are
confident can help those less confident and explaining
something to someone else is a good way of learning
and demonstrating understanding. Students can write
into their template the terms as they want them
presented: 

l the top green section includes the terms they are 
very confident at explaining;

l the amber boxes will contain those they are less 
confident about;

l the red boxes are those they are least confident 
about. 

This helps the teacher to check on what terms are
causing problems and what terms students feel
confident with, which can aid future lesson planning
and learning. 

Teaching and Learning ANDY REDFERN
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Once the groups have completed their
Diamond Nines they have to allot themselves a
number, from 1-12 if there are twelve team members
(as in the template above) or 1-9 if there are nine. The
teacher then calls out one student from each group to
ask an initial question to decide which group is going
to play their Diamond Nine. For example, the teacher
can ask for the number 5s to step forward. 

The number 5s are then asked a question
devised by the teacher – the first to answer gets to
play their Diamond Nine and begin to build
points/rewards. It is useful to have some sort of
button or buzzer system set up at this stage – this can
be done using a smart board or some cross-curricular
help from the physics department. 

As the students return to their team, the
teacher quickly drags the terms onto the Diamond
Nine of the team who are playing (this has to be done
in ordinary PowerPoint editing mode not in slide
show mode). Once the boxes are completed the
teacher projects the Diamond Nine onto a screen –
now in slide show mode.

Pointing the mouse into any of the boxes will
reveal a number (see the slide at the top right of the
page as an example) – the student who is that
number has to stand up and has up to one minute to
explain the term and give an example to the rest of
the class. Start with the top box of the diamond and
work through the green boxes, then the amber ones
and finally the red ones. If each student explains the
term and gives a suitable example (to the teacher’s
satisfaction) then the next box in the diamond is
selected and the student whose number is revealed
explains the term, and so on. If all nine boxes can be
explained correctly without any mistakes or
inaccuracies then a bonus point/rewards can be given.
You can decide on a points or rewards system to suit
your students. 

If any student does not explain the term
correctly and accurately or cannot give a suitable
example then it can be passed to another group
whose corresponding number can choose to explain it
for a bonus point/reward.  Once passed over in this
way then another team gets the chance to answer the
remaining terms and so pick up bonus points. If they
falter again then the Diamond Nine passes across to
another group and so on. 

Once one diamond has been completed, the
other team/s can begin to work through their
diamond using the same rules as above. The team
with the highest number of points/rewards at the end
of all the diamonds being completed is declared the
‘winner’. 

Editing the game: Templates have been provided on
the EBEA website to download. These can be edited
to suit, so that the numbers behind each box can be
changed. On the slides there are, in effect, 3 layers of
rectangle; the key term rectangle, the masking
rectangle and the number rectangle as shown below.

The game is set up so that when you click on
the masking square during slideshow view it will
disappear to reveal the number square below. You can
easily change the numbers by dragging the masking
square to one side and editing the text.

Andy Redfern is a teacher of business and
economics and Assistant Director of Learning at
Wickersley School and Sports College in
Rotherham.
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The financial crisis has highlighted how the
economy is inextricably woven into the fabric of
our society, determining the quality of our lives,
influencing our choices, determining elections,
creating jobs and generating wealth. The crisis
has also shown how the modern economic
system is complex and diverse; decisions made
in one part of the world can have huge impacts
on people in another part.  

The current economic challenges facing the country
are great. The decisions we take now will lay the
foundations of the country that today's young people
will inherit. And so it is critical that more young
people understand these challenges so that they can
make informed decisions
about issues that will affect
their future. 

In 2009, the recession
was identified as the main
reason for an increased
interest in politics among
young people (51 per cent). Despite this, the majority
of young people claimed to be ill-informed about the
economy, notably on areas such as public spending
and taxation (34 per cent).1

Paying for It, an economic awareness
educational programme for 14-18 year-olds, run by
the Citizenship Foundation in partnership with Aviva,
is designed to bring the country's economy to life
and, crucially, provide a unique opportunity for young
people (who are not yet able to vote) to make and
voice informed opinions on the big economic
challenges and priorities for the country. 

The Paying for It website
(www.payingforit.org.uk) hosts a range of free
educational resources and many more ideas and
information to help young people learn more about
the economy.  Paying for It also provides training to
teachers of citizenship and Personal, Social, Health
and Economic Education (PSHEE) focusing on practical
ways to understand the current economic challenges.

The aim is to bring these issues to life for 14-18 year-
olds through interactive and innovative teaching and
learning.

The programme’s series of lesson plans includes
an introductory Government and Economy unit, which
explains where the Government's money comes from,
how it gets allocated to different areas, and how the
government may go about saving money by cutting
budgets or increasing taxes. 

The other lesson plans look closer at some of
the key areas of public spending, encouraging
discussion and debate through some controversial
questions, such as: What are the spending priorities

for a good education
system? Who should pay
for 'self-inflicted'
illnesses? Do we invest
now on short-term or
long-term interventions
to protect our
environment? 

The focal point of Paying for It is Chance to be
Chancellor, an interactive, web-based tool that guides
students through their role as Chancellor of the
Exchequer. They have some tough decisions to make
on key areas of public spending, such as education,
health and defence. Real policy choices are presented,
and students have to consider the consequences of
their choices as they create their own budget for the
country. 

Chance to be Chancellor launched in November
2010, and will remain open until 5 March 2011. All
entries will be collated to create the first ever Youth
Budget, which will be presented to HM Treasury
around the time of the Budget. Students will also
have the chance to present their vision for the
economy as the writers of the best entries will be
invited to HM Treasury to present their budget and
receive their prizes. The winner's entry will be
published in The Times. 

More broadly, Paying for It’s educational
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resources address a wide range of economic issues
that young people may need to know about the
economy and its impact on society in order to be
effective citizens.  

A focus of Paying for It is the application of key
concepts in order to understand how the economy
works, how it impacts on society, the impacts of
individuals’ decisions and the role of Government in
shaping the economy as opposed to explaining these
concepts per se. 

Paying for It views the economy as the
mechanism through which decisions on limited
resources are made, and the way that the provision of
goods, services, employment, and public services is
achieved. This is seen as one of the main foundations
of society.  

Yet unlike political or legal systems, the
economy can be complex and ‘invisible’. The
government has a very important role in shaping the
economy. A public that understands how the economy
works will be better placed to hold government to
account and choose how they would like their
government to act. To do this, the public must
understand how governments raise money, what they
spend it on and why.  

It is plausible that, over time, young people’s
economic knowledge may increase with life
experience, and they may seek to improve their
knowledge of certain issues at times when they are
faced with making important decisions. However, this
incremental and ad hoc learning is unlikely to ensure
they become well informed across the broad range of
economic issues. Paying for It is designed to try and
fill some of the gaps in economics education that may
exist in some schools. 

Economics through citizenship education
addresses this by ensuring that young people are
provided with basic economic knowledge that will
also facilitate them in acquiring further knowledge.
This education should enable young people to make
more informed decisions in future that will have
benefits for themselves as individuals and for wider
society.

The Paying for It resources provide a unique
focus on the knowledge and insight necessary to
understand the impact of the economy on our society.
Through this, the programme aims to encourage and
support more young people to develop their opinions,
and find their voice on the big economic decisions
that will shape their future.

Visit www.payingforit.org.uk to find out more
about our teacher training and to download Paying
for It’s series of free lesson plans. You can also learn
more about how to get your students involved in
Chance to be Chancellor and take part in forming the
Youth Budget 2011. 

Robert Geddis is project manager for ‘Paying for
It’ and works for the Citizenship Foundation.

Reference
1. Citizenship Foundation-commissioned YouGov
survey to measure young people’s attitudes on
politics, participation and power in the UK - 2009. 
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An international conference
In late August the Association for European
Economics Education (AEEE) held its biennial
conference in Manchester. Seventy people came
from fourteen countries including Australia,
Japan, Saudi Arabia, the USA and a number of
EU member states. Nancy Wall offers an
overview of a stimulating few days.

The AEEE exists to help teachers and teacher
educators to share ideas that transcend national
education systems.  It encourages networking and
highlights particularly the different ways in which all
the countries involved have tried to enhance
economic and business understanding.

There are huge differences in EU education
systems, both within and between individual member
countries. We no longer spend much time trying to
understand each other’s systems. We aim to
concentrate on the essential elements in business and
economics education, on common aspirations and
innovative ways of teaching. The theme of this
conference was ‘Contemporary Challenges for
Economics and Business Education’.

Economics after the global crisis
Common to all was a concern with the need to teach
recent events in an understandable way. Dr. Bernard
Walters from the Economics Department at
Manchester University used basic macro-economics –
the things we all teach at A-Level – to provide succinct
underpinnings for teaching about global imbalances.
His PowerPoint presentation has excellent data slides
and could be used in the classroom just as it is or
edited to suit your own situation.

The mis-selling of financial products
Dirk Loerwald and Thomas Retzmann from Christian-
Albrechts Universität, Kiel, Germany, spoke on The
Business-Ethical Dimension of Mis-selling.  They
explored mis-selling in the context of the recent
financial crisis and linked it to the Principal-agent
problem and asymmetric information. If you are
working on issues relating to the teaching of financial
capability, the PowerPoint presentation will stimulate
your thinking and help to focus on teaching

approaches that might be fruitful. The authors
emphasise the need to have an understanding of the
way the financial system works in order to evaluate
individual products. This contrasts with the tendency
to start by thinking about specific products in a
personal context. Alternatively, it could provide a
useful case study if you are teaching Principal-agent
problems and asymmetric information.

Core concepts
Dr. Birgit Weber from the University of Bielefeld in
Germany has been developing a list of core
competences in the field of Business and Economics.
These could be the basis for entitlement courses for
all students. In the UK we have a bewildering array of
courses that address this need; they reflect a
piecemeal approach that has lacked any kind of
rational co-ordination. If you are struggling to
understand the connections between enterprise
education, work-related learning, financial capability,
economic wellbeing and so on, take a look at the
chart on the next page which shows how Birgit has
been thinking about what we teach and how.

The next AEEE conference will be in Germany in 2012.

Nancy Wall is Reviews Editor of Teaching
Business and Economics and an experienced
teacher.

Links

AEEE website: www.economicseducation.eu

Select ‘Our fields of interest’

For Economics after the global crisis, select ‘Specific
content’.

For Mis-selling of financial products, select ‘Curricula’
and scroll down to the second speaker.

If you would like further information, e-mail
enwall@aol.com. 

Professional Development NANCY WALL
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CONTENTS

Edexcel Business for GCSE: 
Introduction to Economic Understanding
Ian Marcousé, Jonathan Brook, 
Josephine Farmer, reviewed by Jon Tuxford

Edexcel GCSE Business Controlled Assessment
Workbook, Andrew Ashwin

Fortune & Venture Educational Game, 
reviewed by Sara Ellis

Cambridge International AS and A level
Business Studies, 2nd edn., Peter Stimpson and
Alastair Farquarson

Economic Development, Peter Cramp, 
reviewed by Sara Coleman

Guide to Economic Indicators: Making Sense of
Economics, The Economist, 7th Edition,
reviewed by Theone Miller

100 worksheets for A2 Economics, Marwan
Mikdadi, edited by Ian Marcousé, 
reviewed by Sara Ellis

Cambridge International AS and A-level
Economics, 2nd edn. Colin Bamford and 
Susan Grant

Capitalism 4.0, Anatole Kaletsky, 
reviewed by David Horner

Would you like to review a textbook or a resource
that you use in the classroom on a regular basis?
When texts come out in large numbers, at the time
when courses are changing, some inevitably do not
get reviewed at all. We would particularly welcome
reviews of BTEC texts. If you would like to do this,
please contact Nancy Wall, enwall@aol.com

GCSE BUSINESS STUDIES

Edexcel Business for GCSE: Introduction to
Economic Understanding
Ian Marcousé, Jonathan Brook, Josephine
Farmer, Hodder Education, 2010
153 pages, £14.99, ISBN 978 1444 10793 7

Edexcel GCSE Business has a core unit for Year 10,
followed by a range of options. This text is designed
for Unit 5, for those who will emerge with a GCSE in
Business and Economics.

Format/style and content         
The consistent format of this textbook works
extremely well. It uses vibrant colour coding for each
of the five sections of the book, dividing the thirty-six
chapters between them. Each of the chapters relates
directly to the course specification and is kept short
and to the point, with easily accessible language and
unnecessary jargon eliminated. Key terminology is
highlighted within the text and defined in a ‘Revision
Essentials’ section towards the end of each chapter.
There are prompts for discussion points, student
exercises, a classroom activity for each chapter (which
works particularly well with students) and practice
questions which can be set for class or home work.
There are super little paragraphs where appropriate
throughout the textbook entitled ‘The Science Bit’
which provide more in-depth, concise explanations of
key aspects, to provide greater understanding and
extension possibilities. 

User-friendliness  
This is a textbook that is both easy to use for the
teacher and well-liked by students.  

How it might be used  
Whilst each section is relatively simplistic in its layout
and language, it is by no means condescending in any
way. The level is pitched right and because it’s been
written by teachers and ‘tested’ on students it is
valuable as a teaching aid and support for learning. In
fact, it is so well put together that it could even be
seen as providing a teacher handbook of lessons from
which to deliver the course. Naturally, though, there is
a need for the teacher to add in other resources and
activities to provide variety of learning experiences,
but this does not detract from the general excellence
of this textbook.

Value for money  
The textbook is undoubted value for money. It is
accompanied by a Dynamic Learning Teacher’s
Resource which provides answers, interactive activities
and teaching advice. This is priced at either £100+VAT
(small school) or £150+VAT (large school) for an
annual network licence - this being a slightly
frustrating on-going financial element of textbook
purchase for heads of department.
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Recommend it?  
An unreserved ‘yes’. It’s a super textbook, well
written, well thought through and, overall, an 
excellent resource to have in the delivery of this unit
of the Edexcel GCSE Business course.

Jon Tuxford is Head of Business & Economics,
Denstone College, Uttoxeter.

Edexcel GCSE Business Controlled Assessment
Workbook, Andrew Ashwin, Edexcel/Pearson, 2010,
80 pages, £3.99, ISBN 978 1 846906 92 3

This guide to controlled assessment can be used either
as a workbook, one for each student, or as a source
for lesson planning. If you are struggling to
implement controlled assessment, it will really help
you to devise good approaches with confidence and
you should order at least one copy from the Edexcel
website. Even if you just cherry-pick it will help to
ensure that students are well prepared and
understand the importance of providing convincing
evidence. The emphasis on developing research skills
will be welcomed for its clarity and focus. If you are
using it as a workbook you will still need to support
students and guide them through it but you will have
a useful framework.

BUSINESS GAME

Fortune & Venture Educational Game, free for the
first year, annual subscription after that £150,
www.fortuneadventure.com

Since the EBEA reviewed this game last year (TBE,
Summer 2009), it has been adapted from a board to a
web-based format. The game starts with each player
being given £100,000, which they must pay back over
ten rounds. Players travel around the board on the
throw of an electronic dice and if they land on a
business they can buy it. Along the way there is a
variety of business hazards and the number of
customers varies to provide added insight to business
uncertainty and its subsequent effect on cash flow. 

The game has excellent flexibility. There is a
range of possible objectives, from survival to
maximising profit or turnover.  This game may be
played against the computer or set for up to 4 players.
There are 3 levels of difficulty, making it appropriate
for GCSE through to A2. The teacher can nominate
the number of rounds to be played or set a time limit
so that it fits neatly into a lesson and it may be played
in a computer room or at home. So it certainly fits
with our college policy of promoting ‘anywhere any
time learning’.  

There are further add-ons. During each round a
set of multiple-choice business theory questions comes
up as a way of earning some additional income, if
answered correctly. The financial performance may be
calculated afterwards as sufficient information may be
extracted to carry out a range of accountancy
calculations from break-even point to profit margins.

I thoroughly recommend any business teacher
of finance to trial this with their students. The online
version is lively; you can start playing it immediately,
then learn how to play and access more of it as you
go. I am sure that students will gain insight and
understanding of what are invariably considered to be
tricky concepts.  The game is enjoyable and time goes
quickly; it hardly sounds like the average finance
lesson does it? Certainly not one of mine!  Once the
free downloadable Silverlight software has been
installed and a couple of firewall changes have been
made to your computer what’s to lose? It is free for
the first year. By then you will know how useful it is
and so whether you want to subscribe.

Sara Ellis is Curriculum Leader for Business and
Economics at Uckfield Community Technology
College, East Sussex.

A-LEVEL BUSINESS STUDIES

Cambridge International AS and A level
Business Studies, 2nd edn., Peter Stimpson and
Alastair Farquarson, Cambridge University Press,
2010, 680 pages + student CD, £29.95, ISBN 978 0 521
12656 4

The 38 chapters cover all the usual business topics.
(Some are labelled ‘A-Level only’, taking the reader to
A2.) It covers the Pre-U in Business and Management
and the IB as well. The authors are experienced
examiners. The book is very user friendly, in colour
and with an international focus in its many case
studies. Key features include the use of learning
objectives, introductory case studies, top tips for
examinations, in-chapter activities and revision
questions in a case study format. The question styles
reflect the breadth of assessment objectives that
candidates face, from short answer to essay style
questions. The student CD-ROM includes detailed
answers to some of the questions within the chapters,
over 300 multiple choice questions and various other
useful resources. An additional CD-ROM is available to
teachers, with other resources.
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A-LEVEL ECONOMICS

Economic Development, Peter Cramp, Anforme,
5th edition, 100 pages, £7.96 (or £6.95 if 10 or more
copies are ordered), ISBN: 978 1 905504 47 3

‘Economic Development’ covers the core elements of
development economics in a concise and handy
format which both teachers and students will find
useful. The sections of the book cover theories and
strategies of development, population and
environment and international trade and finance. 

Each section of the book covers core economic
theory in the context of developing economies, with
many case studies used throughout. Within each
section there are yellow shaded boxes, which contain
case studies with up to date information that is
relevant to the text. For example, within the section
on theories and strategies of development, there is a
case study on the ‘Industrialisation in South East Asia‘.
This helps to consolidate the knowledge gained in the
text by relating the theory to a “real life” example.
There are also green shaded boxes within each section
which cover the different constraints on development.
For example, within the section on international trade
and finance, there is a ’green box‘ which covers lack
of finance as a constraint on development. This
explains how low income economies struggle to
alleviate poverty and provides data from the World
Bank on the finance available.

The format of the book is very user friendly;
each section is divided up into units which make it
easy for the reader to dip into the topics required.
Within each unit, the book has bold headings which
break the content down further. The book also makes
good use of graphics and pictures so that the text is
accessible for the reader. There is a very useful
glossary at the end of the book which clarifies the
terms used. 

For a teacher following the OCR specification,
this book would be useful for the A2 module ’The
Global Economy‘, as it covers the core theories
required by this unit. However it may be too detailed
for some students to use alone – in which case
teachers might wish to refer students to specific
sections. I would use this book in the classroom with
all students, but pick particular pages and case studies
to focus on at the relevant point in the teaching and
learning process. I would also recommend this book to
more able students for wider reading as it will
enhance their knowledge of economic development.
It may also be useful for students looking to study
Economics at a higher level as it gives a good
grounding in the theories surrounding economic
development. 

Overall, this is a very useful textbook, although
it gives the impression of being a revision book at
some points. As a revision book it may be a little too
’wordy‘, so I personally would use it primarily for
reference. It would be a useful addition to the
school/college library as well as the departmental
library and I would recommend buying a copy for
reference when teaching development economics. 

Sara Coleman is Team Leader of Economics at
Bury College.

Guide to Economic Indicators: Making Sense of
Economics, The Economist, 7th Edition, 
Profile Books, 2010, hardback, 244 pages, £20.00, 
ISBN 978  1 84668 176 9

EBEA members are no doubt already familiar with the
Economist’s ‘Guide to Economic Indicators’, but I
would urge all teachers of Economics to have a serious
look at the 7th edition. As stated on the cover, this
book aims to explain all that the business person or
student needs to know, in order to understand and
interpret economic statistics and form their own
judgements about different economies’ performance.
It also includes up to date statistics not found in
previous editions.

Every chapter kicks off with a humorous quote
from a recognisable public figure and leavens what
can occasionally be challenging material for pupils.
There is a short explanation of the information to
follow and definitions of the terminology used – what
we teachers would call ’key terms‘. Having explained
the terms they are then put into context. This is
backed up with plenty of useful graphs and tables
which are student friendly. Each chapter then gives
examples of how these data could be used. For
example, when talking about GDP per head, there are
subheadings explaining what it measures, its
significance, how it is presented, what it focuses on, a
yardstick comparison and when the data are released.

Chapter 1 – Interpreting economic indicators,
includes a comprehensive list of key regional and
economic groups. This helps pupils make sense of
acronyms such as OECD and OPEC, as well as listing
the countries in key groups such as the
Commonwealth of Independent States. It also includes
a comprehensive list of national statistical
publications, allowing pupils to undertake sensible
research comparing countries’ economic performance,
rather than spending fruitless hours ‘Googling‘ in the
hopes of finding relevant data.
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Chapter 2 – Essential mechanics, is almost
worth the price of the book in itself. It explains the
use of index numbers and different weightings used
in economic data in a way that pupils can understand
and can back up what is taught in the classroom. The
page on calculating percentage changes is invaluable
as most pupils appear to have forgotten how to
calculate these and such a skill would be useful in
their exam!

The following chapters deal with growth,
population, employment and unemployment, then
fiscal indicators, followed by chapters on consumers,
investment and saving, industry and commerce, the
balance of payments, exchange rates, money and
financial markets and prices and wages. At the end
there is a list of useful web sites for reference.

Reading the book, you can almost feel the
lessons emerging and I have certainly used it
extensively in the macroeconomics part of the course.
The chapter on population etc. has a very handy
graph which beautifully illustrates the demographic
time bomb facing many countries and helps explain
the recent proposed change in retirement age in the
UK. 

The fiscal indicators chapter gives some
excellent visual representations of tax revenues and
will bolster student understanding of fiscal policy,
automatic stabilisers and the role of government
spending. The explanations are actually much clearer
and more up to date than our current text books.

While there is some information on economic
indicators that A-Level pupils will not need for their
exams, the vast majority of the information in this
book is applicable to all the economics specifications
being taught. It is a well planned, easily used resource
for both teachers and pupils and can serve both as a
lesson-planning tool and a source of more complex
issues for stretch and challenge activities. I would
thoroughly recommend all departments teaching
Economics to invest in at least one copy. 

Theone Miller teaches at Collingwood College,
Camberley.

100 worksheets for A2 Economics, Marwan
Mikdadi, edited by Ian Marcousé,
A-Z Business Training, 2010, £125

I am a big fan of the concept of 100 worksheets for
any course and have made much use of the AS
Business set that I purchased last year. They aid

differentiation in class, provide endless easy-to-mark
homework opportunities and are marvellous for
setting immediate cover. Furthermore, they come with
a CD, providing the added flexibility to cut and copy
some selected activities and make up new worksheets
should you wish to. So it was with glee that I grasped
this opportunity to review the ‘100 worksheets for A2
Economics’.

I am always on the lookout for ways of making
Economics more accessible for students and for
breaking up potentially long bursts of teacher-led
monotony into lighter more student-friendly activities
and these do just that. I have used them to introduce
new concepts, for example, the worksheet on the
profit maximisation position. Others may be used, as a
recap, to judge how much of the material from the
lesson has been picked up or as a useful way of
reinforcing some of the terminology, such as that in
the worksheet on barriers to entry and exit. This is
mainly in the form of a crossword. It led to some
excellent, unexpected class bonding; I was surprised at
my students’ desire to help each other with clues and
explanations rather than compete to finish first.
Afterwards I felt sure that their long-term recall was
improved greatly.

In general the consensus from my lovelies was a
thumbs-up although a few of them were put off
slightly by some of the mathematical content. But
that is exactly where the differentiation kicks in.

It cannot have been easy to write these because
Economics is often too complex to be inserted across a
neat little worksheet but Marwan Mikdadi, an
experienced principal examiner, has managed it well.
As I have taught Economics for some years, I have
already devised similar resources, but not in such a
user-friendly way. Moreover, for any new teacher of
Economics, they would make life so much easier that
they should even think about treating themselves to a
set if their institution is suffering from the dreaded
budget cuts. In sum, this resource comes with a very
strong recommendation.

Sara Ellis is Curriculum Leader for Business and
Economics at Uckfield Community Technology
College, East Sussex.
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Cambridge International AS and A-level
Economics, 2nd edn. Colin Bamford and Susan
Grant, Cambridge University Press, 2010, 314 pages +
student CD,  ISBN 978 0 521 12665 6.

This title has a core (AS) chapter for each topic area,
followed by a supplement chapter to take the
coverage to A2. The text covers the theory. The
excellent full colour case studies, set out as self-
assessment tasks, provide opportunities for
application. They are truly international in scope and
are drawn from a wide range of sources, from the
Caribbean Times to the South China Morning Post.
The book is definitely relevant as a supplementary
text for the global elements of other courses: it has
much interesting data that is not readily accessible to
teachers. The CD provides answers to the questions in
the book. An additional CD can be bought by teachers
and provides many more student tasks and exam-type
questions, all with answers. These resources should
provide a powerful antidote against classroom
floundering. The authors are experienced examiners.

REFERENCE
Capitalism 4.0, Anatole Kaletsky, Bloomsbury,
2010, £20, ISBN 1 408807 49 1

Anatole Kaletsky, editor-at-large of The Times
newspaper, has written a comprehensive and excellent
account of the recent global financial crisis, providing
the historical background of how Capitalism has
evolved since the industrial revolution and an outline
of how capitalism may evolve into the future.
According to Kaletsky, capitalism has moved through
four historic periods. Capitalism 1 begins around the
time of the US declaration of independence and
publication of Smith’s ‘Wealth of Nations’ and follows
early laissez-faire economics. It ends in the early 1930s
with the great depression; Capitalism 2 charts the rise
of Keynesian economics and the New Deal, but ends
with the stagflation of the 1970s. Capitalism 3 rose
out of the ashes of the Keynesian failure to deal with
the stagflation of the 1970s and charts the rise of
Thatcherism and Reaganomics throughout the 1980s,
as the state was rolled back through deregulation and
privatisation.  Capitalism 4.0 is Kaletsky’s conviction
that the breakdown of the financial system will herald
a shift away from the free-market principles of
Capitalism 3 and will lead to a new variation of the
Capitalism system. 

A major culprit in terms of the financial crisis,
according to Kaletsky, is US treasury secretary Henry
Paulson who was not quick or decisive enough in
taking action to rescue the US banking system. 
A legitimate, if perhaps overstated, attack.

Kaletsky is keen to convince us that recovery
from the recent recession is assured and that growth
will quickly resume.  The next phase of Capitalism –
Capitalism 4 – will see a much more active
government in terms of regulation and willingness to
provide an old fashioned Keynesian stimulus when
required. However, he also believes that it is
important for the government to quickly eliminate
the large deficit that has built up, perhaps providing
part inspiration for the current UK Coalition
Government’s economic policy. He is willing to go into
the finer details of social policy by providing an
outline of the potential reform of the NHS.

Although Kaletsky is confident in his policy
prescriptions there are some areas of confusion.
Kaletsky believes that governments will need to take
a greater responsibility for economics management in
Capitalism 4.0 and will have to balance the twin goals
of economic growth and low inflation. However, a
large part of the UK’s economic success of the last
fifteen years has come from the willingness of the
government to devolve its main macroeconomic policy
of interest rate control to the Bank of England
(perhaps Gordon Brown’s greatest achievement). No
explanation is provided of how a government can
avoid the credibility gap developing if it were to
revert to tighter control over the instruments of
policy. (One only has to remember the sharp dive in
long-term interest rates that followed the
announcement of the Bank of England’s
independence.)

This is a fascinating book. Readers should not
expect to find a book outlining the causes of and the
solutions to the credit crunch. It is much more than
that, providing us with a comprehensive and easy to
understand history of Capitalism and the development
of economic thought. Kaletsky provides an
international perspective, albeit from an Anglo-
American starting point. 

Although the book is aimed at the general
reader, it would be helpful if the reader has a basic
understanding of the terminology of the basics of
Economics. An A-Level student might find the text
tough going – it’s certainly not a quick read. However,
I would recommend this text to anyone with a passing
interest in Economics. Those about to embark on a
degree course in either Economics or Politics would
also find it interesting. Certainly teachers of those
subjects should be strongly encouraged to read this
excellent text.

David Horner teaches at Colchester Sixth Form
College.
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The EBEA benefits from you 
(and you benefit from the EBEA)!
Would you like to make a real difference in
Business and Economics Education and further
your professional development at the same
time?

The EBEA’s main capital is its membership. The reason
it is an active subject association is that hundreds of
members are involved.  This magazine for instance is
written by volunteers who are almost all EBEA
members.  We are a professional community and as in
any community the benefit members receive is closely
related to the work they put in.  If you have
contributed in the past – please continue – if you have
not contributed in the past please consider doing so
this year.  Material for this publication should be sent
to Andrew Ashwin using the contact details in the
introduction.  Any other ideas for contributions
should be sent to Duncan Cullimore via
office@ebea.org.uk.  There is no limit to the type of
contributions we would be interested in but they
would typically be related to the following.

l The EBEA website.

l Networking (real or virtual).

l Supporting particular groups (such as nqt’s).

l Conferences.

l Lobbying.

l Fund raising.

l Links with business.

l Initial Teacher Education.

2011 Annual Conference Programme –
Invitation to Contribute
You will probably be interested in coming to the 2011
Annual Conference in Nottingham, details of which
are in the flyers (inserts) and it would be really good
if you are able to contribute.   The programme
includes a series of 10 minute slots on teaching,
curriculum and assessment practice and we are
inviting delegates to contribute to these.
Contributors will receive a £20 gift voucher.  It will
doubtless help the CV and it will also be great
professional development.  If you would like to share
your practice please get involved and put your name

down for one of the sessions which are described in
detail below and overleaf.  It is likely that your
proposal will be accepted but we may have to limit
the numbers, depending on the response. 

1. Invitation to Contribute to the Quick Fire 
Teaching Sessions

Have you got a favourite engaging practical classroom
activity/game that you run for helping students with a
difficult topic in Business Studies, Economics, or
Economic Understanding? If so, can you offer to lead
a very short session to demonstrate it so that
teachers can replicate it in their classroom?  We are
looking for activities that can be demonstrated in
time slots of between five and eight minutes to
include room preparation/movement time.

It could be a short starter activity or a taster of a
whole lesson activity.  If the latter, delegates must be
able to go away with a clear idea of how to run the
activity.  So for example you could come with some of
the material/ideas/mindmaps that may normally be
developed as part of the activity already prepared or,
if it is a game which involves several rounds, you
could run just one round.  Please note that there will
be no hands-on IT facilities for this session – just the
usual one computer with a screen for presentation.

Sessions will comprise a maximum of 30 delegates.

Important requirements

l All delegates must be engaged somehow in the 
activity – we aim to give to our delegates a 
student’s classroom experience. 

l Delegates should go away with as much material 
as possible to run the activity themselves, eg 
presentation slides, teacher guidance sheets, 
activity sheets, resources lists etc. This material will 
be required at least a fortnight ahead of the 
conference for copying on to a CD Rom for 
delegates. 

l Timing must be precise – you will be given a two-
minute warning when your allocation of time is 
running out.

l The session must not involve an activity which 

Teaching Business & Economics36



EBEA Benefits

Teaching Business & Economics

requires the purchase of commercial packages or 
games nor should it be a copy of a commercially 
available resource.

l Please be aware of copyright issues. We can’t 
recommend to delegates the use of resources 
which would require copyright permissions, eg 
company logos or graphics which are not indicated
as copyright free.

The Quick Fire Teaching Sessions will be offered
during the following times:

KS4 Business Studies –  Wed 8th June  –  10.35 – 11.25
KS5 Business Studies –  Wed 8th June  –  12.25 – 1.15
KS5 Economics –  Thur 9th June –  10.50 – 11.35
11 – 19 Economic Understanding  –  Thur 9th June –
12.40 – 1.25

It is envisaged that during each of the above sessions
approximately four different quick fire sessions will be
demonstrated.

2. Invitation to Contribute to the New 
Curriculum Sessions Seminar

Are you in the process of implementing a new
(innovative) curriculum or new module in Business
Studies or Economics?  If so, can you offer to lead a
very short session to discuss it with colleagues? We
are looking for contributions of approximately ten
minutes’ duration.

Important requirements

l Delegates should have some handouts identifying 
the content of the curriculum area. This material 
will be required at least a fortnight ahead of the 
conference for copying on to a CD Rom for 
delegates. 

l Timing must be precise – you will be given a two-
minute warning when your allocation of time is 
running out.

The New Curriculum Sessions will be offered during
the following times:

KS5 Business Studies – Wed 8th June – 10 .35 – 11.25
KS4 Business Studies – Wed 8th June – 3.40 – 4.30
KS5 Economics – Thur 9th June – 12.40 – 1.25
It is envisaged that during each of the above sessions
approximately four different sessions will be
demonstrated.

Sessions will comprise a maximum of 30 delegates.

3. Invitation to Contribute to the Assessment 
Workshop Sessions

Have you got an innovative assessment process in
Business Studies or Economics?  If so, can you offer to
run a very short workshop to demonstrate it so that
teachers can replicate it in their classroom?  We are
looking for contributions of approximately ten
minutes’ duration.

Sessions will comprise a maximum of 30 delegates.

Important requirements

l All delegates must be engaged somehow in the 
activity – we aim to give to our delegates the 
teachers’ (and students’) classroom experience. 

l Delegates should go away with as much material 
as possible to use the assessment process 
themselves.  This material will be required at least 
a fortnight ahead of the conference for copying on
to a CD Rom for delegates. 

l Timing must be precise – you will be given a two-
minute warning when your allocation of time is 
running out.

l The session must not involve an activity which 
requires the purchase of commercial packages nor 
should it be a copy of a commercially available 
resource. 

The assessment workshop sessions will be offered
during the following times:

Business Studies – Wed 8th June – 12.25 – 1.15
Economics – Thur 9th June – 10.50 – 11.35

It is envisaged that during each of the above sessions
approximately four different assessment methods will
be demonstrated.

Please email Duncan Cullimore at
office@ebea.org.uk if you would like to
contribute to one of the above sessions.

Please state:
l the title and time of the session

l an outline of the activity

l the length of time you would need – 
(approximately ten minutes). 

l whether a room layout other than cabaret is 
critical for the success of your session

l confirmation that you can provide all materials at 
least a fortnight before the conference.
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EBEA Subscription Rates

In order to keep your copy of the Journal intact, please photocopy this form and then return your completed
photocopy to the EBEA office (EBEA, The Forum, 277 London Road, Burgess Hill, RH15 9QU)

2011 SUBSCRIPTION RATES FOR NEW EBEA MEMBERS

Full member by Direct Debit £52
Full member by cheque/credit card £58
Beginner teacher* by Direct Debit £15
Beginner teacher* by cheque/credit card £25

Retired member by Direct Debit £22
Retired member by cheque/credit card £25
Educational Institute** by Direct Debit £78
Educational Institute** by cheque/credit card £90

I would like to apply for Full / Beginner Teacher* / Retired / Educational Institute**
membership for 2011

*Beginner teacher includes students, NQTs and those in 2nd year of teaching. Please advise PGCE end date: _____________________

**Two copies of all publications are sent to a named contact and any member of staff at the same address qualifies for membership
benefits.

Title: ____________________________ Full Name: __________________________________________________

D.o.B. ___________________________

Address: ______________________________________________________________________________________

______________________________________________________________________________________________

__________________________________________________________ Post Code: _________________________

E-mail: ________________________________________________________________________________________

Method of payment:

Cheque made payable to EBEA enclosed for £_____________________

Please send me a Direct Debit Mandate q
Please invoice me at the above address, quoting Order Number: __________________________________

Please debit by Visa / Mastercard with £____________________

Card No: _______________________________________________________ Expiry Date: _________/________

Security Code: __________________ (last 3 digits on signature strip)

Billing Address: _______________________________________________________________________________

__________________________________________________________ Post Code: _________________________

HAVE YOU CHANGED YOUR ADDRESS OR ORGANISATION?

If you have recently moved, please let us know! You can contact us at:

C office@ebea.org.uk

g 01444 240150

b EBEA, The Forum, 277 London Road, Burgess Hill, RH15 9QU

DO WE HAVE YOUR E-MAIL ADDRESS?

Don’t miss out on our on-line newsletter EBEA News.

Please let us have your up-to-date e-mail address if you would like to receive an e-mail from us
advising that the latest edition is available to view.

You can contact us at: C office@ebea.org.uk
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