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REQUEST FROM THE EDITOR
Articles for 2012
Page 5
As we head into 2012, much is happening in the world of Business and Economics teaching and learning. The
Editorial Panel has identified a number of areas where it is felt members may benefit from the shared wisdom
of our readers. So why not look through the list and see if you can contribute to your magazine?
TEACHING AND LEARNING
Playground Business Studies
Sandra Donnelly
Want to get students out of the classroom and do some learning by doing? In a series of three separate articles,
Sandra Donnelly shows how, with a little planning and a limited budget, interesting Business and Economics
concepts can be taught in interesting and entertaining ways.
1. Total Quality Management – every school has stacking chairs which is ideal for this simple activity highlighting
Page 6
the importance of efficiency in production.
2. Organisation structures – most pupils will have passed notes around the class at some point in their school life.
This activity allows them to do it legitimately and reveals the importance of organisation structures in
business.
Page 9
3. Water balloon price elasticity – a catapult and some cones (and a few water balloons of course) are all you
need to bring the concept of price elasticity of demand to life.
Page 13
Advising on legal structure
Roberta Keys
Page 16
In the first of two contributions, Roberta outlines a role play activity which can be used with groups to take into
account different scenarios related to appropriate business legal structures.
Two sides to every story – a class debate about relocation
Roberta Keys
In her second article, Roberta provides an idea for use when teaching stakeholder conflicts.

Page 18

Monopoly accounts and cash flow game
Peter Imeson
Page 20
The board game, Monopoly, is dusted off and brought out to breathe new life into teaching and learning simple
accounts and cash flow.
Dot.com again?
Chris Mason
Page 22
Former broker turned teacher, Chris Mason, provides an interesting assessment of a new wave of dot.com stock
price increases and asks if another bubble is developing. The article looks at popular businesses such as
Facebook, LinkedIn and Groupon and asks whether a bubble is beginning, or has already been and gone. A
series of questions provided allows you to use this article for either classwork or homework.
PROFESSIONAL DEVELOPMENT
Engaging businesses for Business and Enterprise Learning – good practice as recommended by
Ofsted in the Economics, Business and Enterprise Education Report 2011
Carol Sumner
Page 25
Links with real businesses have been an issue for teachers in Economics and Business for many years but,
according to the recent Ofsted report, are still to be found wanting in some schools. Carol Sumner provides
some suggestions for how you can build these important links.
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EBEA UPDATE
The EBEA website – what’s hot and what’s not
Margaret Hancock
Page 27
Website statistics can be notoriously difficult to interpret with any accuracy, but Margaret highlights some
interesting trends from the web analytics produced for the EBEA.
Reviews
Page 29
Books covered in this issue range from a standard AS-Level text from Malcolm Surridge and Andrew Gillespie to
more esoteric offerings from The Economist and Tim Harford.

Message from the Editor
In recent months, the Executive at the EBEA has been
discussing the future of the Association as it moves into
a period of change. The Association exists for its
members and it is important that members help shape
its future. Such an Association largely relies on the work
of volunteers and Teaching Economics and Business, the
Association’s magazine, is no exception. I am grateful,
therefore, to those who have taken the time to
contribute to this edition. When talking to teachers I am
invariably told how busy they feel they are and that
they never have the time to write articles. Most of the
contributions in this edition are from busy teachers, but
they are invariably things that have already been
written and used in the classroom. There are likely to

All magazine contributors please note that
submissions should be sent, via e-mail, to the
General Editor, Andrew Ashwin. The deadline
for submissions for the May 2012 edition is
24th February 2011.
Please supply files – via e-mail where possible
– including any relevant charts, images,
suggestions for images, graphs etc. Images
should be hi-res where possible.

be many more examples out there of similar
contributions that members could make. In one of the
opening pages of this edition I present a list of topic
areas that members might have some expertise or
opinion on to share. Our Association relies on the
members’ participation so if you feel you have
something to offer – get in touch.
I would also like to take the opportunity to thank Sally
Crathern for her work, as EBEA Interim Chief Executive,
and wish her all the best in her future activities.
Andrew Ashwin

Front cover photograph
Sandra Donnelly explains how to use water balloons to
demonstrate the concept of price elasticity of demand.
See Playground Business Studies on pages 13-15.

Please note
A full list of EBEA officers, staff and contacts appears
on page 4.
Current subscription rates are shown on page 34.

Teaching Business & Economics
General Editor: Andrew Ashwin. Please send comments on this edition or material for publication to: Long View
House, 12 Wing Road, Manton, Oakham, Rutland, LE15 8SZ or (preferably) e-mail: andrew.ashwin7@gmail.com
Tel: 07901 675649
Editorial Panel:
Kevin Abbott, Karen Borrington, Peter Davies, Sandra Donnelly, Darren Gelder, Keith Hirst, Louise Horner, Peter
Imeson, Marwan Mikdadi, Carol Sumner, Dave Gray (Assistant Editor).
Materials for review should be sent to the EBEA Office, The Forum, 277 London Road, Burgess Hill, West Sussex,
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Request from the Editor

ANDREW ASHWIN

Request from the Editor – could you
contribute to Teaching Business and
Economics?
At a recent meeting of the Editorial Panel of TBE, a collection of articles which would be
of interest to colleagues was suggested. The list below is not exhaustive and if you have
an idea or a point to make which you think would be of interest to readers then do get in
touch with us. If you feel you have something you could contribute on any of the topics
below then again, do get in touch. It is your magazine after all!
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l
l

Motivating D grade students
Top 10 tips for behaviour management
Tips for AFL
Top 5 books used in the classroom
Student views of textbooks
An argument to the SMT/SLT for including Business and
Economics in e-bac
‘Your Opinion’ – submit your opinions on topical issues
related to Business and Economics teaching and learning
Top 10 courses at HE
Finance for HE
Employment route post-18 – apprenticeships etc.
Conducting self-review in departments
10 top YouTube videos
Euro debt crisis and the prospects for default
Revisiting Keynes
The riots – Business/Economics angles
Editor’s pick – classic lessons updated
Using images in teaching Business and Economics
Conflicts of interest and awarding bodies
EPQs
Applying learning theory
in the classroom

Contact Andrew Ashwin via e-mail for further
information at andrew.ashwin7@gmail.com
or send your submission in Word format to
the same address.
Thank you.

Teaching Business & Economics

5

Teaching and Learning

SANDRA DONNELLY

Playground Business Studies –
Total Quality Management
This activity is inspired by a YouTube video
posted by students from the University of
Edinburgh (see the link below or search ‘Modern
Chairs’ on YouTube). This is a simple, engaging
and memorable way to introduce your students
to the basic principles of Total Quality
Management (TQM). Students work in teams to
‘produce’ stacks of chairs in the fastest time
possible. As the lesson progresses, elements of
TQM are introduced to improve the efficiency
and speed of production.

Lesson Objectives
Lean Production and TQM
• Define Lean Production
• Explain the key principles of Lean
Production and TQM
• Explain why Lean Production and TQM
improve efficiency

Setting up the activity
You will need 30 chairs, a pre-prepared flip chart with
stand (to show the ‘slides’ with this article) and a
stopwatch. A whistle and some cones (to indicate
boundaries) from the PE department might also be
useful. The information for the chart is available to
download from the EBEA website.

Efficiency: Lean Production
Methods
Modern Chairs
http://www.youtube.com/watch?v=L--Oyw6V8gI

Slide 1
Before you leave the classroom nominate two
referees, then split the remainder of the class into
teams. You can create teams in a number of ways –
two large equally sized teams work well, but you
could have as many as four teams. You may want to
pit boys against girls or a small team against a large
team.
Students should carry the chairs to a designated
area of the playground, which is the ‘warehouse’ and
6

Slide 2
just randomly distribute the chairs within this area.
Ideally the ‘warehouse’ should be about 20 metres
from where the chairs will be stacked. Set up your
flip chart away from these areas so that the feedback
and discussion parts of the
lesson will be separate
from the action, to
minimise student
distractions (and possible
cheating between
production runs!).

Starting the lesson
Referring to your flip
chart, explain to the
students that the aim is to
‘produce’ six stacks of
five chairs in as short a
time as possible. The
referees will be keeping
time and will impose five
second penalties for waste
(dropped chairs), poor
quality (mis-stacked chairs)
and inefficiency (workers
bumping into each other).
The timer will not stop
until the chairs are
correctly stacked.
Teaching Business & Economics
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Total Quality Management

Customer Order
6 stacks of 5 chairs
The winning team will be the team that
completes the order in the shortest time
possible
There will be 5 second penalties for:
waste (dropped chairs),
poor quality (mis-stacked chairs)
inefficiency (workers bumping into each other)

• This is where a business aims to create a
culture where everyone is responsible for
quality
• TQM is more thorough than Quality Control
(check end) and Quality Assurance (check
throughout)
• Since checks are constantly made by
everyone at each stage there should be
fewer mistakes

Slide 3

Slide 5

For each team’s first attempt simply let them have
a go, ensuring that your referees keep a careful note
of the time and penalties. It generates more
discussion if the results are not shared until every
team has had a go. These runs are likely to be chaos,
with teams operating an ‘every person for himself or
herself’ system!

to ensure team members do not switch roles or
amend the production process once started. The last
person is likely to hold up production/work twice as
hard/make more mistakes and other students are
likely to get frustrated, so chairs will possibly be
dropped.

After each group has had a turn gather the whole
group by the flip chart to share results. Highlight
problems observed regarding the level of waste,
inefficiency and poor quality (don’t ask for
suggestions about how to solve those specific
problems as this will come later). At this point
introduce the basic concept of Total Quality
Management.
Production
Method

Team 1

Team 2

Good and Bad points

Simple

TQM 1

TQM 2

TQM 3

TQM 1: Team Work and Production
Line Process

Slide 4
Form a production chain

Introducing the principles of TQM
TQM Principle 1 is teamwork and production line. To
illustrate this principle, team 1 should complete the
customer order, still as quickly as possible, but this
time by making a chain and passing the chairs down
the line, with the last person stacking. It is important
Teaching Business & Economics

Slide 6
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TQM 2: Lean Production
Video
• Motion (form a chain and keep chairs moving)

• As you watch copy down the headings
• Avoid overproduction (make sure the stacker
isn’t overloaded)

• Explain what happened at each stage

• Avoid overprocessing (don’t pass too quickly)
Slow and steady, but organised!

Slide 7

Slide 10

TQM 3: Continual Improvement
• Quality Circles to decide how to organise
production (rather than being told how)
• Every person equally responsible for
quality so should help each other
You have 3 minutes to decide how you will
work as a team to complete the task

Slide 8

Recap
Total Quality Management
Manage efficiency and maximise quality
• TQM 1: Team Work and Production Line
• TQM 2: Lean Production
• TQM 3: Continual Improvement

Slide 9
After the group has completed the task gather
the class together and highlight what worked well
and problems (one of your referees can jot these on
the flip chart for later), focussing on the relationship
between quality and speed and the impact of issues
on the production line as a whole. Hopefully, it
should be obvious to the students that because the
8

process is not balanced the last person has to work
harder than the others, hence becoming a bottleneck
and leading to issues along the line.
At this point introduce TQM Principle 2: Lean
Manufacturing. Team 2 should complete a further
production run to illustrate the principles of ‘motion’
(by forming a chain) and ‘avoid overproduction’ (by
not passing so fast that the stacking person can’t keep
up) by pacing production. Your referees should keep
time and note penalties ready to feed back.
Again, gather the class together to discuss what
worked well and what problems still remain before
introducing TQM Principle 3: Continual Improvement.
Ahead of the final timed runs give each group a
couple of minutes to form quality circles and decide
how they will manage the final stage of production.
At this point the fastest team wins! Hopefully now
the winning team will be the one that best
implements the TQM principles, so that production is
slow and steady, but organised!

Reflecting on learning
When you return to the classroom it is important to
ask the students to link their experience back to the
theory. One very easy way to do this is to ask students
to explain what happened, ensuring they use key
terms from the theory. These could include TQM, lean
production, motion, over-production and overprocessing.
Sandra Donnelly is Head of Business, Economics
and Enterprise at the Fallibroome Academy in
Macclesfield.
http://www.youtube.com/watch?v=L--Oyw6V8gI
Teaching Business & Economics
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SANDRA DONNELLY

Playground Business Studies –
organisation structures
Although students often like making posters of
organisation structures, this can be a dull topic
to teach. This lesson aims to bring the problems
of complex organisation structures to life in a
chaotically simple and engaging way.

The lesson
During the lesson the students will recreate an
organisation structure in the playground and attempt
to communicate complex and multiple messages.
They will also see visual examples of terms such as
‘chain of command’, ‘span of control’ etc. The novelty
and fun aspects of the activity will promote emotional
engagement, whilst the active, hands-on experience
will engage the procedural memory.

give. If you are happy with a bit of chaos get your
directors to attempt to manage this whilst you watch
and laugh. Otherwise it helps to indicate where the
top of the hierarchy should be, which way everyone
should face (towards the top of the hierarchy) and
perhaps use cones to indicate layers. Either way,
ensure that by the end each layer is about 2 metres
apart as this makes it harder to cheat later! Set your
flip chart up somewhere visible at the top of the
organisation.

Introducing the key terms

You will need a flip chart, some cones, the roleplay cards and the worksheet.

Referring to your flip chart, explain each key term
and then use the students to illustrate. For example,
ask everyone in the third layer to stand, or ask who is
in a certain chain of command to stand up. Students
can then make notes of these terms and highlight
them on their worksheets.

Setting up the activity

Starting the activity

Ahead of the lesson you will need to print the full set
of role/message cards (see Figure 1) and one
worksheet per student (Figure 2). The PowerPoint
presentation In Figure 3 can be used at the beginning
of the lesson to explain the aims of the lesson. These
can all be downloaded from the EBEA website or you
can photocopy them from the magazine.

The fun begins when you ask students to complete a
couple of communication activities, passing messages
up and down the organisation. You can make this as
easy or as difficult for the students as you wish. It is
worth putting your rules on your flip chart and model
the activity using a volunteer.

Before leaving the classroom, each student should
be given a worksheet, which shows the organisation
structure. Briefly explain what a role is and randomly
give each student a role/message card (tell them to
keep the message secret). They should find where
they are in the structure and circle their place on their
worksheet. This is perhaps a good time to field any
questions about what some of the people in the roles
actually do. Nominate two students to be directors
and provide them with a sheet of paper and a
clipboard.
It’s now time for the students to head outside
with their chairs, pens and worksheets to create the
organisation structure. You can make this as easy or
as challenging as you like by the level of direction you
Teaching Business & Economics

For the first activity the messages on each role
card will be passed up the chain to the director. The
aim is for the director to accurately receive all the
messages on all the role cards.
l The class should start the task standing and once
each sender has passed on their message, they
should sit down.
l The sender can only pass the message to the
person immediately above them in the chain of
command by walking over to them (having layers
2 metres apart helps to police this).
l The receiver must listen to the full message
before starting to pass it up the line. The
message cannot be repeated or written down.
l Once the message reaches the director, they
should write it down and note who it came from.
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Figure 1 Role and message cards

Marketing Director

Printer
I hate the designer. The paperwork had the wrong quantity, so we
did not print enough. Then I got blamed for missing the deadline.

Researcher
Production Director

Advertising Manager

R&D Manager

My research shows that demand for our product is going to increase
significantly in the next few months. We need to make production
aware.

Sales Rep 1
I will be in London tomorrow visiting a client.

Sales Rep 2
Sales in my area are down. I need to meet with the marketing
director to discuss.

Sales Rep 3
Sales Manager

Production Manager

Stock Manager

Day Shift Manager

Night Shift Manager

Day Team Leader 1

Day Team Leader 2

10

I sealed a fantastic deal yesterday when I took a client out for lunch.
The figures look excellent. I have sent a copy to the marketing and
production directors.

Stock Controller 1
We’re out of widgets. They’ll be in next week. Please let production
know that they will be delayed.

Stock Controller 2
Let production know the Gizmos have now been delivered.

Worker Day 1
Don’t feel well so going home.

Worker Day 1
I didn’t get paid the right amount of overtime. Please sort as soon as
possible.

Worker Day 2
There seems to be a problem with the packaging machine. This is
creating serious delays. Our big order may be late.

Worker Day 2
The problem with the packaging machine means I’ve got nothing to do.
Do you need me to help out elsewhere?

Designer

Worker Day 1

I designed a gorgeous advert. But the printer did not get it printed
on time, so it didn’t get into the paper.

Bob is always late back from his tea break. It’s really not fair and we
have to cover for him all the time. Can’t something be done?

Teaching Business & Economics
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Worker Day 2

Messages in bold are ones that the directors should receive/need to act upon.

The problem with the packaging machine means I’ve got nothing to do.
Can I go home?

Marketing Director should receive the following:

Worker Night 1
Can I swap shifts with someone on the day shift?

Worker Night 1
I’m interested in becoming a team leader. Is there any training
available?

Worker Night 1

∞ Designer: I designed a gorgeous advert. But the printer did not get it printed
on time, so it didn’t get into the paper.
∞ Printer: I hate the designer. The paperwork had the wrong quantity, so we did
not print enough. Then I got blamed for missing the deadline.
∞ Researcher: My research shows that demand for our product is going to
increase significantly in the next few months. We need to make
production aware.
∞ Sales Rep 1: I will be in London tomorrow visiting a client.
∞ Sales Rep 2: Sales in my area are down. I need to meet with the
marketing director to discuss.
∞ Sales Rep 3: I sealed a fantastic deal yesterday when I took a client out
for lunch. The figures look excellent. I have sent a copy to the
marketing and production directors.

I need to book two weeks holiday.

Production Director should receive the following:

Worker Night 2
I didn’t get my overtime payment.

Worker Night 2
I didn’t get my overtime payment.

10 people were walking in the Lake District. 4 of them had dogs, 6
had a hat on and 3 of them were wearing green. All ten of them had
maps but no one knew where they were going. There was also a
chicken, but he had nothing to do with them.

10 people were walking in the Lake District. 4 of them had dogs, 6
had a hat on and 3 of them were wearing green. All ten of them had
maps but no one knew where they were going. There was also a
chicken, but he had nothing to do with them.

During the activity, capture observations, quotes
etc. on the flip chart (a student could do this).
Chatter could be allowed to illustrate the concept of
noise! Directors should write down messages in full as
they are received. At the end of the activity directors
will read out messages that they received. It is highly
likely that either it will take an age or result in lots of
mis-communicated messages. You are likely to get
people trying to bypass layers of management to get
their message across – exactly as in a real
organisation. Hopefully some messages will become
muddled or the source of the message confused. Also
managers with shorter spans of control and/or
chains of command will be able to communicate
messages faster and more accurately.
Following the activity I feed back some of my
observations before getting students to discuss and
feedback the problems observed, along with possible
Teaching Business & Economics

∞ Stock Controller 1: We’re out of widgets. They’ll be in next week.
Please let production know that they will be delayed.
∞ Stock Controller 2: Let production know the Gizmos have now been delivered.
∞ Worker Day 1: Don’t feel well so going home.
∞ Worker Day 1: I didn’t get paid the right amount of overtime. Please sort as
soon as possible.
∞ Worker Day 2: There seems to be a problem with the packaging machine.
This is creating serious delays. Our big order may be late.
∞ Worker Day 2: The problem with the packaging machine means I’ve got nothing
to. Do you need me to help out elsewhere?
∞ Worker Day 1: Bob is always late back from his tea break. It’s really not fair
and we have to cover for him all the time. Can’t something be done?
∞ Worker Day 2: The night shift always leaves the place in a mess. Can you sort
out?
∞ Worker Night 1: I’ve got a suggestion to improve the efficiency of the
assembly line. Who do I speak to about it?
∞ Worker Night 1: Can I swap shifts next Tuesday please?
∞ Worker Night 1: I worked hard tonight.
∞ Worker Night 2: The vending machine is out of Pepsi.
∞ Worker Night 2: I’m resigning. I hate this place. No one listens to me.

solutions. These should be noted on your flip chart
for later and you could get students to make a note
of what happened and why (using the key terms) on
their worksheets.
The activity can then be reversed (using the long
nonsense quote about walkers in the Lake District in
Figure 1) to passing messages down the chain,
illustrating the benefits of communicating to groups
instead of to individuals.

Reflecting on learning
When you return to the classroom it is important to
ask the students to link their experience back to the
theory. One very easy way to do this is to ask students
to complete a fresh worksheet (the one they had in
the playground is likely to be tatty anyway) and write
a paragraph to explain what happened ensuring they
use key terms.
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Figure 2 Student worksheet
Organisation Charts
Managing Director

Marketing Director

Advertising Manager

R&D Manager

Printer

Designer

Production Director

Sales Manager

Researcher

Sales Rep 1

Sales Rep 2

Day Team Leader 1

Worker
Day 1

Worker
Day 1

Production Manager

Sales Rep 3

Day Shift Manager

Day Team Leader 2

Worker
Day 1

Worker
Day 2

Worker
Day 2

Questions

Definitions

Who is the most important person in the hierarchy?

A hierarchy is…

How many layers are above the Workers?

A layer is…

Which Director has the longest Chain of Command?

A chain of command is…

What is the role of the people below the Stock Manager?

A role is…

What two business functions are shown on the chart?

A function is…

Stock Manager

Night Shift Manager

Stock controller 1

Night Team Leader 1

Worker
Day 2

Worker
Night 1

Worker
Night 1

Stock controller 2

Night Team Leader 2

Worker
Night 1

Worker
Night 2

Worker
Night 2

Worker
Night 2

An organisation chart is…

Figure 3 PowerPoint presentation explains
the aims of the lesson
You could also explore how else the organisation
structure may affect the business, for example by
getting students to generate questions about the
topic, focussing on the impact of the length of the
span of control and the chain of command and
how this affects communication.

Lesson Objectives
• Know key terms including Organisation
Chart and Hierarchy

Sandra Donnelly is Head of Business, Economics
and Enterprise at the Fallibroome Academy in
Macclesfield.

• Create and describe a hierarchy
• Consider communication needs and issues

Organisation Structure

Key Terms

Managing
Director

Marketing
Director

Advertising
Manager

Designer

Printer

R&D Manager

Researcher

Sales
Manager

Sales
Rep 1

Day Team
Leader 1

Worker
Day 1

12

Worker
Day 1

Sales
Rep 2

Sales
Rep 3

Worker
Day 2

Worker
Day 2

Stock

Manager

Manager

Day Shift
Manager

Night Shift
Manager

Stock
controller 1

Night Team
Leader 1

Worker
Day 2

Role

Production

Day Team
Leader 2

Worker
Day 1

Organisation Chart

Production
Director

Worker
Night 1

Worker
Night 1

Chain of Command

Stock
controller 2

Hierarchy

Night Team
Leader 2

Worker
Night 1

Worker
Night 2

Worker
Night 2

Worker
Night 2

Layer

Teaching Business & Economics
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SANDRA DONNELLY

Playground Business Studies –
water balloon price elasticity
This is a high energy, fun and very memorable
activity. It puts the concept of price elasticity of
demand (PED) in action, providing both
kinaesthetic and visual learning opportunities.
The lesson described below could easily be simplified
to introduce the concept of elasticity, but I have
written this as a revision activity. It assumes students
understand elasticity and can calculate elasticity. I
prefer using this as a revision activity as it gives
students an incentive to persevere with what can be a
complex concept and to practice elasticity calculations.
Water balloons

Setting up the lesson
You will need a three person water balloon catapult,
available online for around £10, some water balloons
and seven cones from the PE department.
With certain groups (where water balloons might
be asking for trouble) or in poor weather, this activity
can easily be done with beanbags in a sports hall.

idle; the other teams also do the calculation to check
the team is right. If a team successfully challenges an
incorrect answer they can have the turn.) Once each
team has had a turn, I make the calculations more
complex and have the teams competing for further
turns.

I get each student to take a mini flashboard,
board pen and calculator outside for the lesson.
Throughout the activity they work in ‘triangles’ of
three and these triangle teams compete to calculate
answers to questions to win a go on the catapult.
You will need one of your teams to help mark out
your launch pad. First, set up the starting line by
getting two students to hold the handles of the
catapult so that the catapult elastic is taut, but not
stretched. Place a cone by each student. Once this
starting line is marked with the cones, get the third
student to pull back the catapult as far as they
possibly can, then place a cone where they are stood.
This cone will represent a 25 per cent change in
price/demand. You then need to place four further
cones (to represent 5 per cent, 10 per cent, 15 per
cent and 20 per cent changes) at equal intervals
between the starting line and the 25 per cent mark.

Running the activity
When I do this activity I have a sheet of calculation
questions. (Don’t forget the answers!) I start by
giving each individual team a question to calculate.
If they get it right they then come up to demonstrate
the calculation. (The other teams are not just sitting
Teaching Business & Economics

Three person water balloon catapult
To demonstrate the calculation, it is important to
reinforce that a change in price is causing a change in
demand – the ‘stretch’ of the catapult representing
the change in price and the extent to which the water
bomb travels the change in demand. The team first
pulls the catapult to show the change in price. For
example, if the change in price was 10 per cent they
should pull the catapult to the 10 per cent cone.
They then demonstrate the resulting change in
demand. If the change in demand, represented by
the distance the water bomb travels, is less than the
change in price (e.g. 5 per cent) then the catapult will
be inelastic – the water balloon will not go far,
13
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Figure 1
Calculating per cent changes

Calculating PED

D

IS

%

WAS

providing a visual illustration that in this case
changing price does not have much impact on
demand. That is, demand is unresponsive to a change
in price. If the change in demand is greater than the
change in price (e.g. 15 per cent) then the catapult
will be elastic – the water balloon will go further
providing a visual illustration that changing price will
have a bigger impact on demand. That is, demand is
responsive to a change in price.

Reinforcing the learning
You should repeatedly reinforce that it is a change in
price that is causing a change in demand, so the
catapult should always be stretched to show the
percentage change in price first. I find it helpful to
get each team to describe what will happen before
they can launch using the key words and phrases. For
example, they should explain the percentage change
in price, the percentage change in demand and
whether demand was responsive/elastic or
unresponsive/inelastic.

Notes on teaching PED calculations
Ahead of this lesson I spend at least one lesson and
homework, often more depending on the group,
practising elasticity calculations. Students who
struggle to calculate elasticity often do so because
they lack confidence calculating percentage changes
in the first place. We spend time practising
percentage changes early on in the AS course, before
we even start elasticity (as this is the basis of almost
all Business Studies/Economics calculations in
examinations) and recap before calculating PED.
I teach PED using the two triangles in Figure 1.
To recall the correct structure of the triangles, I get
students to remember the following phrases.
14
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For percentage changes: what it IS compared to
what it WAS. For PED: Elasticity Determines Price.
When they begin to calculate PED, I initially set
very simple questions where they are given the
percentage changes and just have to place them in
the correct position in the triangle to calculate PED.
Then, as they progress, the questions become more
complex. It is important to structure this progression
carefully and give sufficient questions at each level of
complexity, so they have the opportunity to practice
and gain confidence before moving on. Some
examples of different levels of complexity are below.
l Given figures to calculate missing percentage
change before they can calculate PED.
l Given figures to calculate both percentage
changes but have to work out where in the
formula they go.
l Given a written description of a scenario where
they need to work out which factor is changing.
l Given a target for a change in demand where
they calculate the percentage change in price
needed.
One of my worksheets with some sample
questions of differing levels of complexity is shown
here (Figure 2) and is available to download from the
EBEA website along with suggested answers.
Sandra Donnelly is Head of Business, Economics
and Enterprise at the Fallibroome Academy in
Macclesfield.
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Figure 2 Sample questions

Water Balloon Price Elasticity of Demand: Calculating PED
Calculating per cent changes

Calculating PED
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1. Use the triangle to calculate PED, and circle Elastic/Inelastic, Revenue Up/Down for each,
where
a. Sales decreased by 7per cent when price increased by 18per cent
increased by 5per cent.

b. Sales decreased by 7per cent when price

Elastic/Inelastic

Elastic/Inelastic

Revenue Up/Down

Revenue Up/Down

2. Calculate per cent change in Price or Demand, and circle Elastic/Inelastic, Revenue Up/Down
for each, where
a. PED = 2.5 and Sales increased by 20per cent
cent

b. PED = 0.8 and Sales decreased by 15per

Elastic/Inelastic

Elastic/Inelastic

Revenue Up/Down

Revenue Up/Down

3. Calculate the per cent change in Price or Demand for each, where
a. PED = 1.5 and price increased from £1.80 to £1.90
10,000 to 9,750

b. PED = 0.8 and Sales decreased from

Elastic/Inelastic

Elastic/Inelastic

Revenue Up/Down

Revenue Up/Down

4. Calculate the per cent change in Demand in response to a price change
a. Price decreases from 99p to 90p if PED = 0.5

b. Price decreases from 99p to 90p if PED = 2.0

Elastic/Inelastic

Elastic/Inelastic

Revenue Up/Down

Revenue Up/Down

5. Calculate the per cent change in Price needed to
a. Increase sales from 120 to 150 if PED = 1.5

Teaching Business & Economics

b. Increase sales from 750 to 760 if PED = 0.8

Elastic/Inelastic

Elastic/Inelastic

Revenue Up/Down

Revenue Up/Down
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Advising on legal structure
Roberta Keys presents a role-play activity based
on four scenarios which can be used as a groupbased activity either individually or splitting the
four scenarios. Students can give a group
presentation to the rest of the class (the ‘board’)
or could be asked to write a response as a
homework or classwork activity following the
group discussion.

The Outline
You are working for Goodwin & Benson Ltd, a
Chartered Management Consultancy Firm based in
Curzon Street, London. You have been asked to give
some advice on the legal structures of several clients
and you must make a recommendation. Using all your
knowledge, notes and information from your own
personal library, make a recommendation which is
logical, fully justified and detailed. Your
recommendation should make a judgement on what
legal structure each client should opt for and this
must be presented to the ‘board’.

16

The Scenarios
Chip shop
The local Chip Shop ‘Oh My Cod’, located on a side
street called Oak Park Road in Stourbridge in the
West Midlands, has been established for over 4 years.
This business is owned by Alf Tucker, a man passionate
about food, football and his family. Alf enjoys his
work and was pleased to set up his own business after
30 years working in a shirt factory in the Black
Country. He was made redundant 5 years ago and this
business venture has ‘been the making of him’,
according to his wife Sally. Alf is looking for some
additional capital to help refurbish his shop and
doesn’t have the funds himself to carry out this work,
nor any personal savings (he spent all his redundancy
payment on opening the new shop). Alf has
considered a partnership and a private limited
company but is not sure which to choose. Alf’s
brother, Adam, owns a do-it-yourself (DIY) shop and
has substantial personal savings. Alf did not have the
education Adam had – he only did one GCSE and has
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limited reading and writing skills. Adam, however, has
a degree in Business and Management from the
University of Durham. Adam might be the ideal
partner or shareholder. Alf’s wife has also said she
would like to have a role in the running of the
business given she does a lot of the cleaning in the
shop. Alf and his brother have a close relationship but
both are unsure if working together may harm their
relationship in the long-term. Alf is also unsure about
involving his wife – after all, he has received advice
saying never go into business with friends and
relations!
Alf eagerly awaits your report and recommendation
regarding what legal structure he should opt for.
Engineering
An SME (small to medium sized enterprise) called Du
Point Ltd based in Campsie, Londonderry, Northern
Ireland has recently expanded by recruiting a further
500 staff to its chemical engineering team. Du Point is
a leading producer of nylon and exports heavily to
China, the United States and Mexico. The Board of
Directors feel that the 5-year plan for the company is
crucial, especially now. They are keen to expand and
think now is the right time. The company currently
benefits from limited liability and has an annual
turnover of £3.75m. Current shareholders (family and
friends) enjoy healthy returns on their investment
each year and do not want the company to grow too
large. They feel it may lead to certain diseconomies of
scale. However, the Board’s main objective this year is
just that, growth. There are now some conflicts
internally and the Board require some advice.
The board eagerly awaits your report and
recommendation.
Hairdresser

Your client is a hairdresser and has been working from
his salon in Silver Street, Cambridge for the past 15
years. He (Mr Denman) is now thinking of starting up
his own business but is not quite sure of the process,
Teaching Business & Economics

or his available options. He may have the option of
opening as a sole trader, a partnership or indeed a
franchise. Mr Denman has trained with VO5 in salons
in New York for many years with his partner Anton.
Anton has since changed his career to fashion design
and works in New York, Paris and London but is
willing to help Mr Denman financially with any new
business venture he decides. Toni and Guy has been in
touch with Mr Denman recently and he is favouring
this option due to its prestige. There is no Toni and
Guy salon in the centre of Cambridge at the moment.
It may be worth noting; Mr Denman has no savings, a
poor credit history but is one of the most sought after
hairdressers in the whole of Cambridgeshire.
He eagerly awaits your report and recommendation.
Solicitors

Don McClay has been working as a legal aid and part
time solicitor for Hilary Carmichael Solicitors, in
Edinburgh, for the past 3 years since graduating from
law school at Nottingham University. Don is highly
ambitious and wants to eventually own and manage
his own legal practice but isn’t quite sure how to go
about this process. Don has a good knowledge of
legal structures of businesses from his degree but is
fearful something may go wrong if he ‘bites off more
than he can chew’. He stays in touch with all of his
degree class mates via Facebook, a few of which have
suggested they all start up a practice together. Don
isn’t sure if he trusts his friends enough to risk his
£15,000 savings but he feels he isn’t going to develop
any further in his current role. Don isn’t a great risk
taker and doesn’t rate himself as a great business
man, but does think he is a great lawyer. He is very
intelligent and has great skills working within the
legal profession and is willing to work hard.
He eagerly awaits your report and recommendation.
Roberta Keys teaches Economics and Business at
Bromsgrove School.
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Two sides to every story – a class
debate about relocation
This is a simple but effective activity to
encourage students to recognise differing
perspectives on an issue and find ways in which
arguments can be supported. This can help
develop both analytical and evaluative skills,
which are vital for students. The case study has
been left deliberately open-ended and ‘vague’
to encourage students to ask questions, develop
different scenarios and be critically aware – to
question assumptions, to question claims and to
recognise that outcomes can be dependent on
different circumstances.

The pupils need no prior knowledge of the
business or indeed Malaysia, but they can bring any
knowledge they have into this forum and should be
actively encouraged to carry out research and be
creative. This is an excellent 30-40 minute activity for
classes where verbal skills are excellent but written
skills not quite so polished. It is a great way of getting
some enthusiasm and competition into the classroom,
on a topic that comes up in many exam papers. The
plenary is a feedback session and follow-up work can
include a written reflection on the activity.

Role play brief – the owners

Setting up the debate
Encourage students to be creative in developing their
arguments and in finding support to justify them. The
activity can be staged as a traditional debate, with
both sides presenting their case to an audience, or it
could be done in small groups with different
presentations showing how very different arguments
can be developed based on the same basic scenario.
You can insert the name of a real or fictitious
business into the role-play briefs, but this is not
essential. The main aim of this is to focus on the
quality of the arguments presented. I like to use this
when teaching stakeholders’ conflicts. I generally give
two lessons on stakeholders. Once the pupils are
familiar with the theory, split the room into two. One
side of the room is supporting the move, the other
side is completely against it.

You and your team represent the owners of a
business, who have announced a decision to relocate
the manufacturing side of the business from the UK
to Malaysia. In the owners’ view, this is a key decision
for the future of the firm. It would not only make the
firm ‘leaner’ and more efficient, but also increase
profits and help make the firm more competitive.
This relocation decision is based solely on the ‘bottom
line’ and the future expansion of the business.
Stakeholders will eventually see that it is for the best
and will come around to your way of thinking.
Using the information in this case study you must
now convince your workforce, the workers’ unions
and the rest of the stakeholders involved, that this
relocation decision makes sense. You should outline
the advantages of moving out of the UK, the
advantages of moving into Malaysia, refer to the

Relocation
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Workers against
relocation!

‘costs’ of staying in the UK and the benefits to the
business overall. The owners have made it clear that a
research and development (R&D) facility will remain in
the town and you might highlight the suggestion that
the jobs being created in this part of the business will
remain in the UK and involve higher skills and higher
paid jobs than those lost in the manufacturing plant.
You might consider the following key points in
presenting your case.
l Financial reasons to move.
l Political reasons to move.
l Competitive reasons to move.
l Location ‘mix’ reasons to move.
l Wealth reasons to move.

Role play brief – the workers
You and your team represent the staff, the workers’
unions and the various stakeholders, who are opposed
to this move. You are very cross and angry that you
had no say whatsoever in this decision. Most of you
have worked for the company since 1993, relocating
family life to the area around the plant. Children are
settled into schools and well-established communities
have developed which are dependent on the plant for
their prosperity. You are hurt and annoyed at the
announcement.

In this debate, you might consider telling the
owners of this company that without the workforce
and the dedication you and your team have given to
the company over the past few years, the company
would not be anywhere near as successful as it is
(providing some support to back up your point).
You are now trying to convince the owners that
their relocation move to Malaysia is the wrong
decision for the business and the staff working within
it. In presenting your case you might consider the
following information.
l Transport (the plant is located close to the M4
motorway).
l Skilled, well-trained workforce.
l The UK gives a better quality of life.
l Better ‘quality’ goods in the UK.
l Lower transport costs when manufacturing in
the UK.
l High unemployment in the area in which the
plant is located. This will make the problem worse
(consider social responsibility).
l Customer loyalty.
l Reputation of the business and the brand.
l Long-term effects versus short-term gains.
Roberta Keys teaches Economics and Business at
Bromsgrove School.
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PETER IMESON

Monopoly accounts and
cash flow game
Students often struggle with the difference
between the concepts of profit and cash flow.
Throw in depreciation and it becomes especially
tricky for some. Most students will be familiar
with the board game Monopoly. This game is a
way to use Monopoly to illustrate the
differences between these concepts, show how
they are related and provide a simple method to
develop the skills used in completing cash flow
and profit and loss (income) statements.

Guidance
I usually do the game in one lesson and if the class is
quite large I use more than one Monopoly board.
(New boxes of the game can be bought for around
£15 if the departmental budget can stretch that far,
otherwise it’s a case of begging a loan from
colleagues.) The lesson is split into months (signified
by a time period of about 10 minutes each). During
the ‘month’, students must record all transactions on
scrap paper and then at the end of the ‘month’ they
fill out the two account forms in Figures 1 and 2 – the
cash flow statement and the profit and loss account
(income statement) – following the instructions of the
teacher. I have made some adjustments to the normal
Monopoly rules to speed the game up and to give
more transactions to use in the accounts. The sheets
can be downloaded from the EBEA website.

Rules of the game
I put this onto a PowerPoint slide at the start of the
activity.
l You must buy every property you land on.
l Houses and hotels can be put on any property.
You do not need to have a whole street.
l When you land on another player’s property you
must role the dice: 1-3: pay now; 4-6: get trade
credit and pay next month.
l This figure is recorded in the profit and loss
account straight away, but included in the cash
flow when the money changes hands.
l You must pay 5 per cent maintenance charge on
all your property each month and this must be
paid in cash to the bank at the end of the month
(record in cost of sales and in cash flow).
l You can access loans from the bank (record as a
cash inflow) – you must pay 5 per cent interest on
these per month (record as an expense/overhead).
l The person with the highest profit at the end is
the winner.
This is a really simple, effective and fun game and
some serious business points can be brought out and
developed. Plenary activities can include a review of
the way in which cash flow differs from profit and
loss and what the effects of depreciation are on each.
This could be written or it could be a discussion
session. The teacher could take in the forms to check
as a means of assessing student understanding of the
way in which the forms are completed.
Peter Imeson is Head of Business and Economics
at Farmor’s School in Fairford, Gloucester.

20

Teaching Business & Economics

Teaching and Learning

January

February

March

April

May

June

April

May

June

Opening Balance
Inflow:
Rent received
Passing go
Other
Total inflow
Outflow:
Property
Houses/hotels
Rent paid
Income tax
Bills
Maintenance
(depreciation) (5% of
value of assets)
Other
Total outflow
Net cash flow
Closing Balance
Figure 1 Monopoly accounts game – cash flow record chart
January

February

March

Revenue
Cost of sales
(maintenance)
Gross profit
Overheads
Depreciation (10% of
value of all assets)
Rent
Other costs
Total
Net profit
Figure 2 Monopoly accounts game – profit and loss (income statement)
Teaching Business & Economics
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CHRIS MASON

Dot.com again?
Dot.com 2.0 looks set to be well underway as
information asymmetry runs rife. A recent
article in a newspaper suggested that Facebook
was losing 100,000 British consumers and a far
more significant 6,000,000 US users. Other
articles, about the spate of initial public
offerings (IPOs) from websites such as LinkedIn
and Groupon, got me thinking. Is this the
beginning, or rather has the beginning of the
dot.com 2.0 bubble already been and gone?
To give some background the question must be asked,
‘what sparks bubbles?’ Well, the answer varies. In this
instance, the driver behind bubbles forming
throughout the investment world has been the
continued record low of interest rates across Western
economies attempting to stimulate growth (see Figure
1), the search for greater returns than the staid
defensive stocks and the over-eagerness to be part of
the ‘bright new thing’.
What can also be a key contributor to bubbles is

asymmetric information brought about via
information failure. Asymmetric information exists
where one party knows more about the true value of
a good/service than the other.
I recall a scene from the US television drama ‘The
West Wing’ where a character (a secretary) was
approached by the head of a new dot.com company.
She returns after the meeting to her boss quoting
what the owner of a blog said, ‘Dot.com’s aren’t
dying it’s just the hype’, to which her boss retorts,
‘Sounds like the hype's alive and well, too’. The
episode was first aired in 2002, but could so easily
apply today.
Here the secretary was not in possession of a clear
view of all the information at hand and was spun into
believing something that she wanted to hear. She was
provided one-sided information and chose to believe
it rather than looking at things from all angles, not
dissimilar from investors when they do not spend time
undertaking sufficient research.

Figure 1
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Hype, or herd mentality, which works in much the
same way, can all too readily form a bubble. Here,
investors follow one another, blindly at times, into an
investment simply because the price is going up and
they believe that they can gain returns as others
continue to invest.
Profit signals from companies generating both
good revenues and rising profits, e.g. Amazon, Apple
and Google, all giants in their own right, have led to
new firms seeking to raise revenues through floating
on global stock markets.

investors and investment funds still continue to pour
in money towards Facebook to the extent that it is
now valued above US-car giant, Ford.
Zynga, owner of ‘FarmVille’ and ‘MafiaWars’
which are available via Facebook, is another dot.com
company that has recently partially listed, valuing the
company at US$1bn, despite having reported revenues
of US$600 million and an estimated 232 million
monthly users across 166 countries. This was the
largest IPO since Google listed in 2004. All this despite
a crisis in the Eurozone and amongst financial
markets.
One of the problems with companies such as
Zynga is that they are reliant upon social media
websites. If the trend of users committing what has
been termed as ‘Facebook suicide’ continues, it too
will lose consumers and revenue.

Investment brokers have been keen to show their
support to new listings, Goldman Sachs’ investment of
US$1.5 billion into Facebook for overseas investors in
January 2011 is just one example. The incentive for
Goldman in this instance is the fees it is likely to
collect when Facebook eventually and inevitably
decides to list. However, an external Facebook investor
is also suffering from a form of information failure,
asymmetric information. In this instance, the seller of
Facebook shares, the company itself, knows more
about Facebook than anyone else. Yet high net worth
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On top of that, investors are unlikely to
understand exactly what it is that they’re investing in.
Hedge fund and investment managers will not spend
their considerably valuable time playing these games
and so are unlikely to get a full grasp on what lies
behind a firm’s business model. Therefore asymmetric
information exists yet again.
Chicago-based company Groupon offers its
consumers discounts and deals for local businesses and
services and has also sought to list recently.
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Investment banks, again, fell over themselves to help,
just the same as they did with Groupon’s rival
LivingSocial, which is also expected to raise $1 billion
(valuing the company at $10-15 billion). Groupon
managed to raise US$700m, but it is likely that the
shares on offer of the business are going to be
considerably restricted in number, as venture
capitalists have invested $1.1 billion into the company
since it started up two and a half years ago.
Perhaps the prime example of the bubble having
formed is LinkedIn, a Facebook-like site for
professionals. It listed its shares in May 2011 at US$45
per share, but intra-day debut trading took the shares
to US$122.70, before closing at US$94.25, valuing the
company at US$9 billion. Despite this astounding
movement and valuation, LinkedIn has reported that
it does not expect to be profitable at the end of 2011.
Since this point, the shares have gradually declined in
value and, at the time of writing, LinkedIn stood at
around US$64 per share. When the share price was
US$100 in June 2011, its price earnings ratio (P/E) was
an eye-watering figure of 2,745. Bear in mind that
companies with a P/E ratio of more than 25 are
considered risky or over-priced as a general rule!
Ironically, or maybe typically, it was the
blogosphere which first started screaming about the
birth of a new dot.com bubble. Now broadsheet
papers and even the BBC are also questioning the rise
of these dot.com companies and wondering if we are
set again for a new dawn of over investment and
good money following bad. What we can ill-afford at
a time like this when Southern Europe is seemingly
teetering on the brink of default along with the
destruction of the euro as we know it, is another
investment bubble forming which could cause
cataclysmic damage to Western economies at a time
when we are still feeling the after effects of the
financial crisis from 2008.
Part of what could be telling, outside of the
global economy, comes from inside the dot.coms
themselves. One potential driving force is Microsoft,
which has invested substantially into Facebook.
Microsoft is a key shareholder and strategic partner
following the recent takeover deal of Skype.
Unsurprisingly, days later Facebook then announced it
was to use Skype to start up Facebook video chat.
Its competitor is Google. Google has launched, in
an exclusive and target marketed manner, Google+.
By issuing selected invites only and starting off small,
it is hoping that word of mouth will drive their new
service to overtake Facebook in terms of users.
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What Google+ offers is the ability to share links,
photos and other social-wares between select groups,
e.g. friends, family, co-workers, etc., rather than
everybody you are ‘friends’ with on Facebook. So far,
this appears to have failed to succeed, perhaps due to
further information failure.

Google is a behemoth of a company, with a
targeted, diversified and well managed and successful
business strategy. Facebook, however, does not have
that same advantage. It relies upon its consumers
returning time and time again, clicking on the
targeted adverts, playing games and paying for the
Facebook Credits.
For how long and to what extent asymmetric
information will continue in the bubble forming
amongst the new dot.coms remains to be seen. If
history tells us anything, the warning signs are already
present.

Questions
1. Some people have argued that investment
bubbles do not exist and that they are just a
manifestation of supply and demand. ‘Bubbles
only exist in hindsight’. To what extent do you
agree with this statement?
2. John Maynard Keynes referred to ‘herd mentality’
as an explanation for wild fluctuations in stock
market prices. Is herd mentality at odds with the
idea of market prices reflecting market
‘fundamentals’? Explain your answer.
3. Asymmetric information can lead to both moral
hazard and adverse selection. Using appropriate
examples, explain each of these terms.
4. Do you think the fact that Facebook has Microsoft
as a ‘supporter’ makes it less likely it will be
another dot.com bubble?
5. Find out the stock price history of Groupon and
LinkedIn and evaluate the success of the IPO in
each case.
Chris Mason is a teacher of Economics and
Business Studies (NQT) at Kenilworth School &
Sports College. Chris was formerly a stockbroker
for a North-West based firm.
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Engaging businesses for Business and Enterprise learning –
good practice as recommended by Ofsted in the Economics,
Business and Enterprise Education Report 2011
One of the key aspects of Business departments
ought to be establishing links with real
businesses to enrich the teaching and learning
of our students. The evidence seems to be that
this is not widespread and is often perceived as
difficult to get established. The experience of
New Mills School Business and Enterprise
College in Derbyshire suggests that, with a little
effort, high quality business links can be
established and the benefits to students and to
the local community can be extensive.
In Ofsted’s report on Economics, Business and
Enterprise Education, published June 2011, comment
was made on the links that schools made with
businesses and employers in order to enhance the
curriculum. Generally, inspectors found that:
‘Links with businesses and employers to enhance
the curriculum were variable and a relative
weakness in provision. Over a third of schools
visited failed to provide sufficient opportunities
for students to engage directly with local
businesses or employers. This was the case even
on vocational courses, particularly at Key Stage
4, where students spent too much time just
downloading information from company
websites, which reduced their opportunities to
probe and investigate real issues.’
Source: Economics, Business and Enterprise Education - A summary
of inspection evidence: April 2007 to March 2010 (page 23)

The school set up a series of Business Network
meetings. These were established by the school’s
previous deputy head and I, as Director of Specialism,
was therefore extremely fortunate to be able to step
in and continue to host what became known as the
Business Breakfast Club. The school utilised its
facilities to act as a host to one meeting a month for
local business people to get together. The meetings
were held in the school’s library from 7.30am to
9.00am and breakfast was provided. Each month, I
would invite a guest speaker (often from within the
ranks of the members) and there would be time for
networking and questions, plus time to inform those
Teaching Business & Economics

present of the Enterprise activities that would be
taking place in school. As the report above states,
benefits were two-way. Local business people and
employers had the opportunity to meet, discuss
current issues, promote their businesses and find out
more about work experience and we, as a school, had
the opportunity to ask for volunteers to contribute
our Enterprise and Business education.
The good practice that we have developed, as a
Business and Enterprise College, is easy to replicate
and will have long-term benefits. The June 2011
report commented on our initiative thus:
‘The following example illustrates the strong
local links developed by a business and
enterprise specialist school that benefited both
the school and the local business community.
The benefits were two-way; the school and its
specialist status contributed effectively to the
local business community and local businesses
contributed to the school. The school organised
a regular and well-attended Business Breakfast
Club that was held on school premises and
chaired by the school’s director of specialism.
This provided a forum for local small- and
medium-sized businesses where they could
discuss their individual businesses and the range
of local issues that affected them. In return, the
benefits for the school included: the wide range
of business links that were created and resulted
in, for example, employers acting as ‘dragons’ in
the various challenge activities that the school
held for all year groups; employers contributing
as visiting speakers to business education
courses; businesses providing opportunities for
school visits and enhancing opportunities for
work experience.’
Source: Economics, Business and Enterprise Education - A summary
of inspection evidence: April 2007 to March 2010 (page 50)

Here are some of the ways in which students in
our school benefited from this arrangement.
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l For one of our Year 11 Enterprise days,
some of our local business owner/operators
came in to run a series of career workshops
so that students could learn more about
different jobs and careers as well as
entrepreneurialism. Thanks to the
contribution of network members, we held
workshops on photography, journalism,
fashion design, childcare, website and
media work, becoming an architect,
becoming an electrician, hairdressing,
retailing and running a business.
l Our Year 7 students engaged in the One
Big Idea challenge to create the next ‘One’
product. We invited six members of our
Business Network to work with the classes
for the day and act as advisors.
We also asked local employers and
entrepreneurs if BTEC students might base their
assignments on their businesses. One local
entrepreneur, running a multi-national
business, came into school at regular intervals
so that students could ask him questions about
his business. This resulted in some excellent
work by students as they came to fully
understand the business and gained an insight
into some expert marketing!

Local business network
Each year, we held an Enterprise day for each year
group plus a primary Enterprise day (in which pupils
came into school from each of our partner primaries).
The activities varied enormously depending on the
objectives for each year group, but we always
endeavoured to engage local businesses and
employers. Activities included the following.
l One of our sixth form Enterprise days was used to
prepare students for gaining employment. We
ran a series of workshops that included creating a
CV, preparing for interview, psychological testing
and writing letters of application but, through the
Business Network, we were also able to offer a
workshop on the problem solving interview that
was run by the training manager and the HR
manager from a large local employer and many of
the local employers came in to school to carry out
mock interviews so that every sixth form student
had the opportunity of a ten minute interview
plus feedback.
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Our work experience manager also
attended our Business Network meetings and
worked together with a local media and IT
business to promote the benefits of taking on
work experience students.
Our local business network had its own website
(maintained by a local IT firm) that we could add
content to and I sent out a monthly newsletter (by
email) one week before each scheduled meeting to
invite members to book a place. For a little work,
there were great rewards, so if there is not a local
business network or network meeting in your area, I
recommend you start one up. Our students benefited
tremendously.
Carol Sumner, Formerly Director of Specialism,
New Mills School Business and Enterprise
College.
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MARGARET HANCOCK

The EBEA website – what’s
hot and what’s not
Statistics was never my strong point. All those
words – binomial distribution, constant, control,
correlation, dependent variable, degrees of
freedom – and that’s only a sprinkling from
some of the first four letters of the alphabet.
However, every month into my email in-box
drop three sets of graphs and statistics which I
do understand and which prove useful in our
efforts to improve our members’ experience –
the statistics of pages and documents viewed
and downloaded from the EBEA website.
I thought it might be interesting to share some of
these with you and invite you to let us know your
thoughts on how these match your own perceptions
of the website. I don’t plan on going into the
technicalities of views, hits and visits. The more websavvy amongst you will know the difference between
those. For the purposes of this very cursory analysis I
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have gone for ‘views’ as being a useful set of statistics
for identifying usage patterns. I have not included the
statistics for the videos on EBEA TV. I will write about
those at another time.
The viewing statistics I have looked at are for the
period April-October 2011. During that time there
was a total of 593,343 pages viewed. Not
unsurprisingly the least active month was August, but
those who complain of teachers’ long holidays spent
lying in the sun would be chastened to learn that
even during your holidays you are working hard,
seeking out resources for your planning and personal
development, with 10 per cent of the six months’
views recorded in August.
What is also surprising is the large number of
people viewing the website between the hours of
1.00am and 6.00am. This could be dedicated UK
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students and teachers on all-night lesson preparation
sessions. I imagine though it is more likely to be our
overseas viewers. Greetings to our viewers in USA,
Russia, China, Hong Kong, Canada, France,
Netherlands, Sweden, Ireland, Germany, Jordan,
Republic of Korea, Ukraine and a country I’d
previously never heard of called ‘Others’.

Are we meeting the needs of our
members?
Looking at when pages were reached through search
engines and the use of the search facility on the
website itself, lesson evaluation is a popular search.
However, way in front are those around BTEC and
BTEC units. They took half of the top twenty-five
places. We do have a good selection of resources for
BTEC First and National and perhaps the searches
reflect their reputation as the message spreads and
more people seek them out. Or it might mean you
keep looking in the hope of finding more. Your
observations on this would be useful. The famous
phrase attributed to Mark Twain, ‘lies, damned lies
and statistics’ comes to mind, as this all depends on
how one interprets these figures without digging
much deeper.

Popular views and downloads
Way ahead as the leader in the most viewed section is
the teaching and resources section. This begs an
important question about how users of the website
view the EBEA. Are we seen as being a source of
teaching resources for Business, Enterprise and
Economics or do members see the EBEA as being
something very different, as an Association
representing the views of its members? Only you can
tell us the answers to these questions.
Also popular are the
EBEA news and the
magazines, with the
magazine library featuring
quite heavily. This is very
gratifying as it takes a
long time to update when
a new magazine comes
out. I hope you are
finding what you want.

When it comes to classroom resources there were no
runaway winners in terms of popularity, but at the
top of the list were:

l Diamond 9 game, a key terms revision activity first
referred to in a magazine article by Andy Redfern;
l PESTEL analysis PowerPoint (BTEC again – unit 1);
l PowerPoint on organisation structure from the
GCSE Business Organisation unit;
l Assignment for Unit 2 BTEC;

l PowerPoint on exam skills for A-Level Business
Studies students.
One other interesting point to note is that the
vast majority of visits to the site are from members –
those clearly familiar with the EBEA in the first place.
Nearly 83,000 visits to the site are from direct means,
whereas Google searches, which direct users to the
site, account for around 7,000 visits and searches using
other search engines, such as Bing, account for just
530 visits. In addition, there are around 250 visits
generated by external site links, such as those from
Cambridge International Examinations.
Does this very scant overview of the activity on
the EBEA website reflect your own experiences?
Please do let us know. Email me at
margaret.hancock@ntlworld.com heading up your
email ‘What’s hot’.
And finally, do a Google search on ‘Is Google taking
over the world’ and you will find that there are plenty
of people out there who think it is. Well, it has
certainly taken over the EBEA world as highlighted by
Figure 1.
Margaret Hancock is the EBEA website manager.

Search engines
Google
Yahoo!
Microsoft Network
AOL Netfind
Yandex
Ask Jeeves
Compuserve
Naver

The conference
handbook and the
magazines were high on
the list of downloads.
28

Mail.ru
Searchalot

Figure 1Traffic sources by search engine
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TEACHING BUSINESS STUDIES
AQA Business Studies for AS, 4th edition,
Malcolm Surridge and Andrew Gillespie,
Hodder Education, 2011, 330 pages, paperback,
£20.99, ISBN 978 1 444 12346 3
This book covers Unit 1 and Unit 2 of the AQA AS
course. It is written in six sections, focusing on Starting
a Business, Planning Finance, Finance, People in
Business, Marketing and the Competitive Environment
and Operations Management. It is an easy to use,
well presented and user-friendly resource for students
that covers the AQA AS course, albeit in a simplistic
manner.

for more information. At the end of each chapter
there is a section that focuses on analysis and
evaluation, with a sample candidate answer and
examiner feedback. This is a useful tool for students
who want to understand how to apply the theory to
an exam style question. Model answers help students
to see how they should approach answering questions
themselves. Each chapter is constructed in a visually
accessible way around key themes and information,
thus making it a user friendly resource for students to
develop their understanding.
The book is supported with a Dynamic Learning
website which offers students access to additional
learning materials such as quizzes and gap fills. I was
unsuccessful in accessing this material; on numerous
occasions I tried but found that errors occurred on the
pages. This could present a problem if you were
intending to use these resources in lessons. However,
this may now have been rectified. A VLE Network
Licence can be purchased for an additional cost. The
website looked impressive but readers will have to
judge its usefulness for themselves.
I would suggest that this book is suitable for use
in the classroom along with further illumination from
teachers and would be particularly helpful in
supporting less able students. It does not provide the
depth that some AS texts provide but given that this
book is written by two experienced senior examiners
for AQA Business Studies then one might assume that
it is fit for purpose. Because I feel that the content is
rather thin, in my view, this book would be more
appropriate as a supplementary text to accompany
the course. Further extension tasks could be
developed to cater for the top end students to stretch
and challenge them.
Claire Wilkin teaches Business Studies at South
Bromsgrove High School.

Within each chapter key terms are highlighted
and reference is made to real business contexts,
bringing the topic to life. This shows students how
Business theories and models can be applied in the
real world. In addition to this there is examiners’
advice and web links for students who are searching
Teaching Business & Economics
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TEACHING ECONOMICS
Economics: Making sense of the modern
economy, 3rd Edition, Saugato Datta, ed.,
The Economist and Profile Books, 2011, £8.29
(Amazon), ISBN: 978 1 846 68459 3
The latest edition includes articles written by various
contributors to The Economist print and online
offerings. There are three distinct sections: ‘What
Economics is about’, ‘The global economy’ and ‘Flaws
and remedies: the future of economics’. The authors
explain, in the trademark style of The Economist, the
fundamentals of the subject itself, the events of the
economic crisis of 2008-2009 and current issues
affecting Economics.

The final section looks at the lessons that
Economics has learned and how it could develop in
the future. Unsurprisingly, there is mention of
behavioural economics and how it needs to be
incorporated into macroeconomics. The last chapter
identifies eight of the best young economists in the
world at the moment. All are based at American
universities; perhaps this book will inspire a UK based
student to work towards being listed in the next
edition of the book!

In the first section the authors address the basic
issue of what Economics is. Looking at the discipline
initially from a macroeconomic perspective, there are
interesting chapters which question what exactly
economic growth is and whether, given this
uncertainty, it is actually possible to measure
economic growth accurately. Whilst not following a
prescribed exam specification structure, as so many of
the A-Level textbooks now do, this book continuously
dips in and out of common content found in all of the
exam board specifications.

I like The Economist’s writing style; it’s relatively
accessible for A-Level students. It started to make
Economics as a subject popular to the masses well
before the likes of ‘Freakonomics’ and ‘The
Undercover Economist’ were published. The book
doesn’t look as captivating as either of the
aforementioned titles, with a stereotypical ‘The
Economist’ style cover (predominantly white with a
map and a bar chart). This is clearly an attempt by the
publishers to appeal to the more austere business
professional as opposed to a sixth form student.

Taking an often quirky view of the subject matter,
the short article style of the book should appeal to
those many students who wish to dip in and out of it
as and when time permits. From a teacher’s point of
view, it provides interesting ideas for classroom
debate, taking a fresh perspective on traditionally
held views.

The book is ideal for students to use. The short
articles allow the reader to dip in and out of the book
at will, while the logical and considered structure
makes it easy to read from cover to cover if so desired.
I’ve put the book on my classroom shelf and a number
of students have had a browse if they’ve finished the
work set. Such an array of topics are covered, there
literally is something in there for even the most
disaffected student to take an interest in.

l Are the middle classes really the engine of growth
for an emerging economy?
l What really causes people to save and invest?

l Is it simply a large labour force that is prompting
growth in China or could it be due to increasing
productivity levels?
In the classroom, I have referred to the article on
whether looking at the level of light emitted into
space would give more accurate growth estimates
than traditional measures. My AS-Level Economics
class found this both engaging and illuminating (no
pun intended).
The microeconomics section is particularly
interesting, with articles discussing the pricing policies
of sex workers, what predatory pricing actually is and
can it really be proven for legal purposes? There is
great material for use in A2 microeconomics lessons.
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Subsequent chapters cast a critical eye over the
period leading up to and during the global economic
crisis. They are written in an easily understandable
format, enabling the reader to gain a broad view of
the events of the past few years.

Even though some of the articles were originally
published in 2005, the content in the main is still
relevant. Where amendments are required they
appear at the end of the piece.
The book is overall a cleverly collated selection of
articles from The Economist. Bearing that in mind, if
your students have already taken advantage of the
bargain offer of 30 issues for £30, spending £12.99 on
this book may be a false economy. Otherwise, if you
have the budget available or your library will buy it
for you, then I would recommend purchasing a copy.
Lucy Barton is Head of Economics and Business
Studies at Newcastle under Lyme School,
Staffordshire
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WORK-RELATED LEARNING
Work-Related Teaching and Learning: A guide for
teachers and practitioners, Prue Huddleston and
Julian Stanley, eds., Taylor and Francis, 2011, 178
pages, paperback, £21.99, ISBN 978 0 415 57817 2
This book provides a useful framework for
understanding the separate parts of work-related
learning including enterprise education, careers
education and guidance, economic well being, work
experience and the Diplomas.
It is published at the very time when the
government is seeking to remove the statutory duty
to deliver work-related learning at Key Stage 4, when
schools and colleges, through Consortia arrangements,
are no longer required to offer Diplomas, when PSHEe
is undergoing a review and when there are budget
cutbacks affecting work experience and external
careers guidance.
It would therefore be tempting to leave this book
to gather dust on school shelves, at least until the
future guidance for work-related learning and
economic well being has been resolved. But to do so
would miss the real point and value of work-related
learning. That is, its relevance to young people in
delivering soft skills and in helping them to bridge the
gap between education and the workplace.
Work-related learning can and should provide a
strong motivational lever for young people, helping
them to make sense of their lives and how they can
make a positive economic contribution for themselves,
their future families and for our overall economy. The
challenges start with your convincing schools’ senior
management of its value, followed by designing and
delivering a coherent programme bespoke to the
needs of your learners and the community. The
question is whether this book will be a useful tool in
achieving your desired outcomes.
Content
The content covers a wide range of work-related
opportunities that have evolved over thirty years. It is
an extremely well researched book with a huge
amount of information crammed into the 178 pages,
including much historical background research.
Chapters contain case studies, advice and discussion
questions to help readers reflect on the issues and
relate them to their own school or college.
Part I sets out what work-related learning is and
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looks at its purpose. It also usefully describes how it is
different from formal learning and from training.
Part II starts by looking at the complexities and
constraints involved in developing a co-ordinated
approach to work-related learning. The subsequent
chapters are devoted to specific categories of work
experience, which makes it easier to access but also
harder for the reader to picture an integrated
approach. One chapter is devoted to work experience
and the need to provide better quality experience;
this may very well come about as the focus shifts
towards post 16 work experiences.
Other chapters separately cover enterprise
education, the 14-19 Diplomas as work-related
learning, generic skills, careers advice and guidance
and other work-related learning. Other work-related
learning includes the usual mentoring, work place
visits, world of work events, mock interviews and the
like. I would have liked more coverage on how these
should link together and support other aspects of the
curriculum offer.
For example, mentoring and a work place visit
could be arranged to develop both confidence and
employment soft skills, essential in preparing a young
person with low self-esteem to become ready to
access work experience. I would also have liked an
example tracking the work-related learning
experience of a young person from Year 7 onwards.
I feel it would also have benefited from a section on
examples of good practice for work-related learning
in primary schools since there are some very
innovative activities occurring. The final chapter
brings together policy, organisation and practice.
Using this resource
With all the recent or proposed education changes, it
is now more important than ever for practitioners to
think carefully about the arguments they must voice
in putting forward a strong case. The objective should
be to gain the appropriate resources, use specialised
or trained teachers and develop a curriculum model
for successful delivery of work-related learning. This
book will be a useful aid, but would not be enough
on its own. Asking employers and community
members, finding out from students what they want
and auditing all staff skills are also needed so that a
school or college can personalise and make relevant
its offer.
The detailed text may act as a barrier to busy
teachers and lecturers who cannot devote enough
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time to get the most out of the book. However the
book is divided into clear sections and has an excellent
index allowing the user to hone in to relevant areas.
There is a danger that just dipping into the book
may not allow the user to make sufficient connections
between the different and often complex strands that
make for good work-related learning. So if you are
one of those who will only be interested in particular
chapters, do at least look at the conclusions set out in
chapter 10. This brings together policy, organisation
and teaching and learning, helping to ensure that the
user sees the bigger picture and can make those
important links.

Books like this make you think. It reminds me of a
saying I heard from a rather annoying, smug, know-itall friend of a friend: ‘I have no problems in my life,
just plenty of situations I would like to change.’ This
book covers that concept, how to manage change
with minimal negative impact, thus enabling us to
find the positive in the negative.
Harford says it is failure that determines success;
calamity is what creates the change in approach,
basically, the birth of new ideas. He shows how the
world’s most complex and important issues such as
poverty, terrorism, climate change and even the
recent financial crisis, can only be solved by a series of
rapid experiments and then further adaptation.

A good buy?
It is definitely useful to have a detailed guide for
work-related learning, contained in one volume. This
is something I would see practitioners using as a
reference to help them review work-related learning
provision in their schools and colleges. It is one
important aid in their research, helping them to
devise future policy and develop rich curriculum
opportunities for learners. I’m not sure whether many
teachers and lecturers would set aside sufficient time
or have the motivation to read through it all and
indeed whether many would be interested in the
historical development of work-related learning in
schools. Practitioners, however, will like the sound
advice such as that covering good practice points for
industry/enterprise days.
Neil Reaich is an education consultant for workrelated learning and Business Education and has
also been an Enterprise Adviser and a school
head of Business Education.

GENERAL INTEREST BOOKS
Adapt: Why success always starts with failure,
Tim Harford, Little, Brown, 2011, 309 pages, RRP £20,
ISBN 978 1 408 70152 2
Tim Harford gave a lecture at the EBEA conference in
Nottingham this year. This included details of how to
make a toaster, admittedly something I had never
spent much time considering. This topic was so simple,
yet profound. Listening to his lecture whetted my
appetite for more of the world of success and failure.
I’m a Harford fan anyway; the Undercover Economist
was light hearted and witty but this text goes further.
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The book presents the notion that there are three
essential steps for successful adaptation. The first is to
try new things with the knowledge that some will fail.
Second, to make failure survivable (since some of the
attempts will surely fail) and finally, to make sure you
know when you have failed. These essential steps
seem relatively straightforward. Harford takes us on a
journey through history, recalling many failures
including The Piper Alpha rig explosion in the North
Sea, Robert McNamara's handling of the war in
Vietnam, Donald Rumsfeld's stubbornness when
dealing with the war in Iraq and the Lehman Brothers’
financial meltdown.
Businesses, institutions, individuals and behaviours
of immense complexity arise not primarily through
design but through trial and error. The fittest and the
best adapted to the environment in which they
operate survive, while the least fit collapse. For one to
succeed, many must fail. Tim Harford says it is time we
learn to give failure its due. We must always cater for
it and work our way around it.
A notable example of how failure can lead to
success is in the explanation of how Billy Joel’s
Broadway musical ‘Movin’ Out’ went from being once
crucified by critics to being loved and adored by them.
I was impressed by the breadth of inquiry into various
phenomena through which he explains how human
progress came about because of a string of mishaps.
That said his arguments are less convincing when he
tries to push the case for doing away with planning
altogether. Call me old fashioned but I like to plan at
least a week ahead of myself, doesn’t every teacher?
Am I the only one with my summer holidays of 2013
already booked and paid for? After all without
targets, without deadlines and without plans, how
would we even know whether we have failed or not?
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Where is the benchmark? If anything, plans must
be made with as much diligence.
We should of course, build in the Plan B, ‘just in
case’ scenario. Before experimenting on a grand scale,
we should try and fail at an ‘acceptable’ level. A
quote from Samuel Beckett, which opens Harford’s
acknowledgements page, says it best: ‘Ever tried. Ever
failed. Try again. Fail again.’ Implosion is, after all, a
necessary condition for progress. Any self-respecting
behavioural economist or any Economics teacher
should be familiar with this text. Not least to pass on
its wisdom and knowledge to your students, but to
help cope better with, not the problems we have, but
the situations we would all like to change.
Roberta Keys teaches Economics and Business
Studies at Bromsgrove School.
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OTHER RESOURCES
The Price of Fish: A new approach to Wicked
Economics and Better Decisions, Michael
Mainelli and Ian Harris,
Nicholal Brealey Publishing, 2011, 328 pages,
hardback, £20, ISBN 978 1 857 88571 2
The authors of this book try to help people to make
better decisions. They look primarily at commercial
decisions. Their approach is multi-disciplinary and
quite unlike that of conventional Economics, although
they are much concerned with economic and financial
issues. They use economic theory, while staying alert
to ethical and sustainability issues and of course,
being much concerned with risks.
This book probably won’t be directly helpful in the
teaching of A-Level Economics. But it will help you to
think imaginatively about current events.
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