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Message from the Editor
In the last edition, I appealed for readers to put pen to
paper and submit a contribution for the magazine. It
seems that the appeal did not fall on entirely stony
ground and some members were prompted to offer a
contribution. This edition contains the fruits of their
labours and the editorial team are very grateful to them
all for making the effort to share their ideas and
expertise.
But, as one edition is put to bed, the next is already
being thought about and so, once again, we ask you to
have a think about what contribution you might be
able to make to the magazine.

All magazine contributors please note that
submissions should be sent, via e-mail, to the
General Editor, Andrew Ashwin. The deadline
for submissions for the September 2012
edition is 13th July 2012.
Please supply files – via e-mail where possible
– including any relevant charts, images,
suggestions for images, graphs etc. Images
should be hi-res where possible.

On a broader note, we noted in the last edition that
the EBEA is going through some changes, as any
dynamic organisation ought to do. When I joined the
Association in the early 1980s it was a very different
teaching and learning environment. The Association has
changed over the years, but maybe needs to change
even faster. Contributions to the magazine might, thus,
take the form of some suggestions about what YOU
think the Association ought to be and how it ought to
evolve. Maybe you think we should do away with the
print magazine and publish online only? Any
suggestions would be gratefully received – no matter
how controversial!
Andrew Ashwin

Front cover photograph
Applying learning theories in the classroom considers
two noted theorists and their influence in the classroom.
See pages 11-14.
Please note
A full list of EBEA officers, staff and contacts appears
on page 4.
Current subscription rates are shown on page 30.
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FENELLA MAXWELL

The top five challenges facing Economics
A-Level students - by a student
As a current AS student I have naturally found
some challenges during this academic year. I
chose Economics AS-Level because I was
fascinated by how the economy worked and had
little knowledge of what could affect me in the
future, such as recessions and taxation. In
January 2012, I took the Unit 1 exam after
studying Economics for five months. Throughout
this course I have recognised a few weaknesses
with my understanding and application of
current examples. My fellow students also
shared this as a concern. After further
consultation with my peers, I established a list
of the ‘top five challenges facing Economics
students’.

Challenge 1
For many students Economics is a completely new
subject, as many secondary schools do not offer it at
GCSE. So understanding correct terminology,
definitions and sounding like an economist is
understandably demanding. In every lesson we must
have up-to-date knowledge of economic events
worldwide, which in my class are debated and
examined regularly. For many who were oblivious to
current affairs, knowing and understanding these
articles and how the government operates is a further
challenge.

Teaching Business & Economics

To enhance this background knowledge, each
student had a list given to them on what they needed
to do each week. This included reading relevant
chapters in our textbook, revisiting notes, additional
reading from our school Internet database, Twitter
feeds from my Economics teacher of relevant articles,
watching the news regularly, searching for related
articles and having Tutor2u ‘Economics blogs’ sent
directly into our mailboxes. This ‘reading around the
subject’ takes a huge proportion of our time in
comparison to other subjects. Many students find this
troublesome to balance, which emphasises the huge
transition from GCSE to A-Level. However, this ability
is indispensable to a new student of Economics, as this
knowledge is utilised when evaluating in the essay
question of the exam and aids the application of the
theory.

Challenge 2
The second challenge facing students at A-Level is
evaluation. The greater emphasis on this skill is
different to that in GCSE. It is relatively difficult to
grasp without endless amounts of practice. However,
it is a fundamental skill that is necessary for other ALevel subjects, Further Education, University and many
careers. Depicting concisely advantages and
disadvantages of economic theory, using both the
case study and your own knowledge in a limited time,
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frame is a complicated task. Additionally, the essay
question is at the end of the exam, so many students
are under pressure to be concise and relevant, and to
justify their points. Evaluation skills are required
within different paragraphs for a good response
mark, in addition to good analysis and definitions,
and the drawing of a suitable diagram (if
appropriate). A wide range of points might need to
be considered, including the opportunity cost, the
scale, the benefits to society, the effectiveness of the
policy, references to the budget deficit, success if
introduced, empirical evidence, alternative policies,
possibility of government failure and the short-term
and long-term effects. To include some or all of these
in roughly fifteen minutes is rather daunting.
However, much depends on how many ideas for
evaluation are in the case study and how open the
question is for the inclusion of different ideas.

understanding the content before ruling out similar
answers is difficult in the time allowed. I tend to lose
valuable time with long-winded answers, as do many
others in my class. To gain full marks you must explain
yourself fully. However, without lengthy answers
getting the right balance is tough.

Challenge 3
Time management within the exam is crucial. A 75minute exam expects the following to be achieved:
1.
2.
3.
4.
5.

twenty-five multiple choice questions;
a definition with an example;
data response;
an analysis question;
a large 25-mark essay.

This proves to be terrifying to nearly all students. To
explain myself properly, without unnecessary
sentences, within the time limit is gruelling, as extra
time at the end to look over my answers is unlikely.
Within the supported multiple-choice section, one
minute per question is recommended. Here, some
questions are quite long, so reading and

Challenge 4
For many students economic theory is endless.
Applying the theory to current examples is sometimes
confusing, as many outcomes seem plausible to an
economic event. Different principles expect different
outcomes in certain economic situations. So certainly
in Unit 2 applying the theory to the examples can be
demanding. For example, on considering lowering
unemployment, which policy would be the better
option?
1. Monetary policy.
2. Fiscal policy.
3. Supply side policies.
Each option vastly changes the economy and
much depends on other factors, such as the Budget
Deficit or the EU crisis. Also within the multiple-choice
section, many correct answers are not emphasised in
the textbook. Consequently it is difficult to develop a
detailed understanding. So the only way to gain the
further understanding is through past papers, as many
answers seem plausible in relation to certain theories.
This is very confusing because during the exam you
either go with your gut instinct or a similar answer
that has been previously asked in past papers. Both
answers seem credible when applying the theory,
because the question can often appear to be very
vague. This can lead you to making a misjudgement,
as one answer seems a better option than the other.
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The theory behind it is stronger in relation to the
example, but choosing this ‘stronger answer’ is
challenging in some cases, especially in a one minute
time frame.
In the essay question, using suitable theory is
important to gain a good mark. However, each point
needs to lead to subsequent points, for example,
exercise is a merit good which is under-consumed,
therefore a positive externality and so it is an example
of market failure. Furthermore, on more demanding
questions this process of points is harder to achieve, as
it is not as obvious. The definition questions and the
definition in the essay question, demand good
memory skills rather than understanding the subject.
Challenge 5
The application of current examples is important in
Economics. Each topic needs an example to
accompany it, in case it is asked as an essay question
in the exam. Grasping the knowledge of a sufficient
amount of examples is challenging. Not only does it
help in the exam, but also aids the application of
theory. Understanding what countries/firms do in
certain situations, acts as your own case study.
However, having a good knowledge of these is time
consuming, as that means watching and reading the
news everyday and reading relevant economic articles.
Some of these articles are written at a graduate level
and can be difficult for an A-Level student.

most because so much time is taken up reading
around the subject. I believe starting it as a
completely new subject is the most demanding
challenge of all. Not many students know what to
expect from taking the course. Additionally, it is an
academic subject, so it will push your knowledge and
ability. I think evaluation and time management are
the next biggest challenges as these emphasise the
standard of each student’s economic understanding
and exam technique. It seems to be the make or break
point, which many students find tough. Application of
the theory is the next biggest challenge, as it is
needed throughout the exam and for developing a
good grade in other Units. Finally, having the
knowledge of current examples for each topic in the
unit in the final challenge. These challenges can be
stressful because sometimes they only seem to fall
into place just before the exam. However, the
challenges are enjoyable because they open up your
economic understanding. Students feel they have
gained a lot in a short space of time and can put their
knowledge to everyday situations that before they
would have taken for granted.
Fenella Maxwell is a student at Wyggeston and
Queen Elizabeth 6th Form College, Leicester.
Ed: If there are any teachers out there reading
Fenella’s ‘Challenges’, could you write a response to
address how students can overcome these challenges?
Please submit your article to the Editor – details at the
front of the magazine.

Therefore, there are many challenges facing
Economics students. These tasks come as a shock to

Teaching Business & Economics
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RUSSELL WAREING

Assessment for Learning (Afl)
Assessment for Learning (AfL) is a popular
source of discussion and debate in education at
the moment. In truth most good teachers will
already incorporate many elements of AfL into
their current teaching and formative
assessment, and the best teachers have the
ability to scaffold the learning process into
manageable parts and check pupil
understanding along the way.
The core premise behind AfL is that assessment
should be used to aid learning and not just measure
it. This is hardly revolutionary, but one of the
strengths of the approach is the requirement for
reflection on what actually works in a classroom and
what doesn’t.
Current educational research suggests that the
key to the success of a pupil is the quality of the
teachers the pupil has. Indeed, pupils taught by the
best teachers make twice the progress of the average
pupil. Whilst factors such as class size and socioeconomic origins do have an impact on pupil
progress, it is clear that the key determinant of pupil
success is the quality of the teacher. This can often be
seen in the typical school if one compares value
added data between different teachers of the same
subject. Given the importance of the teacher in
learning, the role of AfL becomes increasingly clear
and important.

1. Set clear learning objectives
Setting and sharing clear learning objectives is a key
part of AfL. This involves ensuring that pupils know
what it is that they are supposed to be doing, how
success will be measured (assessment criteria) and
where the learning outcome fits into the overall
scheme of work. Pupils benefit from having a clear
picture of how the current topic fits into the work
covered so far and how it prepares them for future
topics. This helps give the pupil a clear learning
journey and aids motivation and likely success.
2. Use effective questioning
Evidence of effective learning can be gained in a
number of ways. One of the key methods is question
and answer. The most recent Ofsted report into the
quality of Economics, Business & Enterprise Education
(6/11) stated that:
‘The use of teachers’ questioning to extend and
deepen understanding was often weak.’
Effective questioning is a key tool in a teacher’s
armoury, yet it is often neglected. Good questioning
often has certain features, such as a sufficient pause
time between asking the question and expecting an
answer. Research suggests that teachers wait for only
one second, but 3-5 seconds would be more effective.

AfL has five key stages and these are outlined below.

Questioning techniques should be varied. Some
examples are:

The aim of this article is to provide some practical
strategies to help improve learning and ultimately
lead to examination success. It is often not easy to
embrace change as a teacher, but reflecting on what
prompts effective learning in the classroom is an
excellent starting point for individual development.

l responses that can be developed from a number
of pupils (basketball approach);
l ‘hot seat’ style, whereby a pupil faces multiple
questions that not only test knowledge and
understanding but can also develop skills such as
synthesis;
l closed questions that require simple factual recall
(table tennis approach) do have a place, but open
questions can be more effective;
l pupils can be given the opportunity to ‘phone a
friend’ (ask another classmate);
l the teacher feigns ignorance and poses a question
such as ‘I don’t understand why aggregate
demand curves have a negative slope?’ prompting
pupils to develop an answer;

l Clarifying, understanding and sharing learning
intentions.
l Engineering effective classroom discussions, tasks
and activities that elicit evidence of learning.
l Providing feedback that moves learners forward.
l Activating students as learning resources for one
another.
l Activating students as owners of their own
learning.
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l a question requiring a whole class response such
as ‘Hands up if you think the answer is X or Y?’
Pupils are told to shut their eyes so that they
cannot see what the majority answer is;
l asking a question and then nominating a pupil to
answer it and not vice versa. This keeps the pupils
actively considering a potential response. If pupils
knows a question is not for them they often
switch off during the process;
l the ‘no hands up’ approach and the use of lolly
sticks. The former method means that pupil
answers will be sourced at random. The ability to
truly pose questions to pupils on a random basis is
extremely difficult. The use of a cup with all the
pupils’ names written on lolly sticks which are
then picked out means pupils are less likely to
switch off as they may well have to answer the
question posed.
In some countries, such as Japan, the formulation
of excellent questions is a key area of teacher
planning. It is definitely an area that can be improved
even amongst experienced and effective classroom
teachers. Dylan Wiliams (Professor of Educational
Assessment at the Institute of Education) suggests that
lessons should include ‘hinge questions’ that need to
be understood by all members of a class before new
ground can be covered, e.g. ‘Explain what a negative
cross-price elasticity value indicates.’ Clearly, effective
questioning is an area that needs improvement and
the Ofsted EBEE report stated that:
Teaching Business & Economics

‘Questioning was too often restricted to the recall of
information, so that opportunities were missed to
gain a fuller indication of students’ knowledge and
understanding, and to develop the higher level skills
of application, analysis and evaluation.’
3. Use mini white boards
Mini white boards can be another tool that allows the
efficient assessment of pupil learning. They enable
quick and accurate feedback about the progress of
the entire class. This approach can be particularly
useful for diagrams and in the lesson plenary. A
teacher may ask pupils to draw a supply and demand
diagram for a particular product. The task may then
be to alter the diagram after a change in a variable
such as disposable income. The key benefits of this
approach are that pupils tend to enjoy using the
boards and that they cannot hide, as they will be
asked to put their boards in the air for the teacher to
gauge progress.
4. The traffic lights system
This involves students using colours to indicate
whether they understand a concept. Some schools
used coloured discs, whilst others use self-evaluation
sheets. Red shows the pupil is struggling to grasp the
concept, amber shows some understanding and green
illustrates that the concept is fully understood. This
gives the teacher a clear and quick display of pupil
progress and helps determine the pace and focus of
the lesson. Imagine that a teacher is explaining price
9
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elasticity of demand and most discs in the class are
red. This quickly tells the teacher that the pupils are
struggling to grasp this concept and the teacher may
have to slow the pace or go through the concept
again.
5. Considered response to feedback
Feedback is a key method of improving learning. It
usually takes the form of comments and marks, marks
only or comments only. The evidence suggests that the
most effective form is comment only. When marking a
piece of extended writing, the key to effective
learning is that pupils receive constructive comments
and suggestions for improvement. It is vital that the
feedback given to pupils is positive and specific.
Individual verbal feedback has been shown to be the
most effective, but this can be unrealistic. Pupils
should address the weaknesses of their work
immediately. A pupil may have omitted a key diagram
and the pupil should be expected to complete the
diagram. Alternatively, an essay may not have
sufficient evaluative content and the pupil should
write an extra paragraph of evaluation on the topic.
6. Peer review
Peer assessment can be a very effective form of AfL,
but it does require pupils to understand the success
criteria, which may well be a mark scheme. Peer
assessment can take many forms, but one of the
easiest and most effective is discussing pupil work in
pairs. In this case, pupils swap their work and review
it, add comments of a constructive nature and discuss
the relative strengths and weaknesses of the work.
The evidence shows this can help both the reviewer
and the reviewee.
A variant of this approach is to get one pupil to
read out a piece of work that may or may not be their
own and for the class to discuss the work, review it
against the mark scheme and discuss the relative merit
of the work.
It can be equally effective to ask pupils to review
their own work (with comments) before handing it in.
This helps the teacher to see if the pupil is self
evaluative or is confusing the requirements of the
assessment objectives.
7. Use examination scripts
Past examination scripts can provide a useful tool for
AfL. A pupil’s actual module examination paper can
be scanned and projected or given out to pupils but
without the mark that each question was awarded.
The pupils can then use the mark scheme to assess the
answer and see if their mark matches the examiner’s
mark. This is very useful if pupils are learning about
10

the assessment of skills such as analysis and
evaluation. If pupils intend to resit an examination it
makes sense to see where they have gone wrong and
request a copy of their script (funds permitting).
Other advanced forms of AfL involve giving pupils
a question from a past paper and then asking them to
write what they think the mark scheme will look like.
This can then be taken a step further and pupils can
be asked to write an examiner’s report for the
question, as this can show that pupils fully understand
the topic/skill and can even suggest what pupils may
find straightforward and more difficult. Examiners’
reports can be a very useful learning tool for pupils as
they can point out the key skills that pupils require
and the style of question that is likely to lead to
differentiation.
Pupils should reflect on how their answers meet
the demands of the assessment objectives (AO’s
knowledge, application, analysis and evaluation). If an
18 mark essay has six marks for evaluation, for
example, it might make sense that approximately a
third of the answer addresses this skill. Pupils can be
encouraged to highlight when AO’s are being met in
their answer.
8. Self-evaluation
It can be useful for pupils to reflect on their own
learning. This could be achieved by asking pupils to
write a self-report in the third person. Pupils should
then be able to set their own targets for
improvement.
9. Conclusion
AfL has something to offer most teachers. It presents
a smörgåsbord of ideas that enhance learning. It is
not a prescriptive checklist but a series of suggestions
that help the teacher focus on the effectiveness of
learning taking place.
Perhaps the key message of AfL is captured in the
following quote:
‘Ever tried. Ever failed. No matter. Try again. Fail
again. Fail better.’ (Samuel Beckett, Worstward Ho)
Russell Wareing, Head of Business-Economics,
Lancaster Royal Grammar School.

References
www.ofsted.gov.uk/publications/100086
Sustaining formative assessment with teacher learning
communities (Inset PowerPoint Dylan Wiliams)
Teaching Business & Economics

Teaching and Learning

ANTHONY STEAD

Applying learning theories
in the classroom
How many of us are aware of the multitude of
learning theories that have been written and
published over the last fifty years? Furthermore,
how many of us actively attempt to apply these
theories on a day-to-day basis in our teaching?
With the possible exception of the enduringly
popular Bloom’s Taxonomy, we can hazard a
guess at very few. However, theories of learning
should not be treated as some vague piece of
academic reading that you undertook whilst
completing your teaching qualification.
Moreover, they should certainly not be treated
as the sole domain of university academics sat
in comfy offices who do not have to contend
with 9C on a wet Wednesday afternoon.
Learning theories can be an excellent resource
for developing ideas, resources and strategies
that can improve the outcomes of our students
and make our own experiences as teachers more
interesting and rewarding.

Bloom’s Taxonomy
Bloom’s Taxonomy of Learning is a theory that many
of us will be familiar with, not least because our
subject’s models of assessment closely follow the ideas
set out by its author Benjamin Bloom in 1956. Bloom’s
idea, which was remarkably novel at the time, was to
classify different types of thinking and then to place
them into some kind of hierarchy (see Figure 1), with
the most simple at the bottom and the most difficult
at the top. Rote learning of knowledge (are you
listening Mr Gove?) was viewed as being the most
simplistic, so was placed at the bottom with more
challenging skills, such as evaluation, placed at the
top. Bloom’s model has a number of useful
applications in the classroom. It provides a set of
ready-made objectives that can be easily adapted to
just about any topic that you might find yourself
teaching (see Figure 2).
Figure 1

The first thing to note is that the most popular
learning theories are not some flash-in-the-pan
hypothesis from an academic who has never been
anywhere near a modern secondary school. The most
well-known theories will have undergone the scrutiny
of rigorous tests in schools up and down their country
of origin. They will have been picked apart by other
academics, eager to point out the flaws in a
competitor’s idea. Put simply, we can make the
assumption that the ideas put forward are pretty
reliable. The second thing to note is that there is no
such thing as a one-size-fits-all-circumstances learning
theory. The authors themselves are often very clear
about this. Think of learning theories as a
smörgåsbord of ideas which can be selected or
rejected at will and you will be on the right lines.
Third, once you get past the highbrow language, the
theories themselves are often remarkably simplistic
and easy to apply to your day-to-day teaching –
indeed it’s highly likely that you are already using
many of them!
I will focus on two of the most well known
theories – Bloom’s Taxonomy and Gardner’s Multiple
Intelligence Theory.
Teaching Business & Economics

Higher Order Thinking Skills
Evaluation
Synthesis
Analysis
Application
Comprehension
Knowledge
Lower Order Thinking Skills
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Figure 2

Bloom is also particularly powerful when thinking
about how we can ask better questions and how
those questions can be differentiated for different
ability ranges (See Figure 3).
Following on from the last point, it provides a
very effective model for differentiating worksheets,
exam questions or group work. By asking weaker
students to focus on learning the names of different
methods of motivation, asking more able students to
explain (analyse) how and why each method will
improve motivation and asking the most able to focus

Figure 3 Examples of low and high order questions using Bloom’s Taxonomy
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on evaluating the relative merits of each method and
making judgements about which are the most
suitable, it is possible for students to make excellent (I
hate the word ‘outstanding’ so we’ll use excellent
instead) progress against their own prior attainment.

Gardner’s Theory of Multiple
Intelligences
Gardner was interested in how people learn. He
argued that all humans hold seven different types of
intelligence: Linguistic; Logical-Mathematical; VisualSpatial; Body-Kinaesthetic; Musical-Rhythmic;
Interpersonal; and Intrapersonal. The key to Gardner’s
idea was his argument that each of us holds these
seven intelligences in varying amounts – some of us
will be good with numbers, but have poor spatial
awareness, whilst some will be musical but have poor
verbal skills. Many of us will instantly recognise these
different groups of students within our classrooms, i.e.
the child that cannot sit still (Body-Kinaesthetic) who
is sat next to the child that will sit diligently and take
notes. Whilst one of these students will excel in our
classroom (no prizes for guessing which) the other will
struggle to fulfil his or her potential. However, get the
same two students out on the football pitch and the
roles are reversed.
Where Gardner is often used best by teachers is as
a way of enfranchising those students who do not

possess the linguistic or logical-mathematical
intelligences in great abundance. These two types of
intelligences are well catered for in classrooms up and
down the country. However, other types of
intelligences are often overlooked by teachers when
planning lessons. Of course, this is partly due to the
methods of assessments in our subject’s areas – the
AQA Economics exam makes no provision for students
being able to sing about cross-elasticity of demand!
However, that doesn’t mean that we shouldn’t be able
to make our classroom more interesting places for all
groups of students. Gardner’s ideas can be easily
adapted to provide a variety of classroom activities
that will address the different needs of students. For
example, students could learn about production
methods by forming a real production line, perhaps
making paper aeroplanes (kinaesthetic) or write a
song/rap outlining the external influences that a
business will encounter. Role plays, news reports, the
use of mind maps and group debates are all other
excellent ways that teachers can provide students with
a varied and enriched curriculum in Business and
Economics.

Try this!
When planning a new scheme of work, try using the
grid below (Figure 4) to ensure that Bloom’s and
Gardner’s idea are being addressed in your classroom.
The results should be lessons with more depth,
challenge and variety.

Figure 4
Knowledge

Comprehension

Application

Analysis

Evaluation

Visual-spatial
Body-kinaesthetic
Musical
Interpersonal
Intrapersonal
Linguistic
Logical-mathematical

Teaching Business & Economics

13

Teaching and Learning

Further reading and other useful theories
Some other theories have been included in Figure 5.
Figure 5
Learning theory

Explanation

Classroom application

Cognitive Theory of
Multimedia Learning
(Mayer)

A cognitive Theory of Multimedia
Learning based on the assumption that
an auditory and a visual channel are
used to process information. Learning
takes place when these channels
actively process, filter, select, organise
and integrate information received.

Get students to match images to terms or
key theory:

Problem-Based
Learning

Problem-Based Learning (PBL) is an
instructional method of hands-on,
active learning centred on the
investigation and resolution of messy,
real-world problems.

Set students an open-ended question such
as ‘How do we get the UK economy moving
again?’ Students and teacher investigate
how this could be solved – teaching of
concepts such as demand side policies takes
place through the investigation.

Experiential Learning
(Kolb)

A four-stage cyclical theory of learning,
Kolb’s Experiential Learning theory is a
holistic perspective that combines
experience, perception, cognition, and
behaviour.

Using an online simulation of an economy,
ask students to simulate a cut in income
tax. Students then record the impact of this
on key economic variables. Next ask
students to predict what will happen if
interest rates are cut. Get them to run the
experiment again to see if their prediction
was correct.

Discovery Learning
(Bruner)

Discovery Learning is a method of
inquiry-based instruction; Discovery
Learning believes that it is best for
learners to discover facts and
relationships for themselves.

Before teaching students a topic ask them
to research. For instance, before teaching
them motivational theory, set them the task
to research key motivational theories (don’t
tell them which ones!). Students feed back
their findings at the end of the lesson.

‘What does this image represent?’

Source: adapted from http://www.learning-theories.com/

Anthony Stead is KS5 Leader Business & ICT and
Business Studies Teacher at Denbigh School,
Milton Keynes.
14

Teaching Business & Economics

Teaching and Learning

CLAIRE WILKIN

Do you Moodle? Ten good reasons to
use Virtual Learning Environments to
enhance learning
There is a number of Virtual Learning
Environments (VLEs) available for schools to
make use of. In this article I am going to focus
on Moodle and its uses in the classroom. I have
always been a great fan of technology in the
classroom to enhance learning. In the past I
have created websites for students to use. Now
all of my work is done via Moodle. I have
designated Moodle sites for each course I teach
for my students to log onto and use. In this
article I will begin to explain why you may want
to Moodle too.

What is Moodle?
Moodle is a platform that enables teachers and
students to create digital content. Resources can be
shared and created collaboratively. In essence Moodle
allows teachers and learners to collaborate,
communicate, share resources and evaluate progress.
There are different levels of access that can be set up.
Teachers can create their own courses and populate it
with content for students to access.
I will now outline ten ways in which Moodle can be
used as a tool in and out of school. This only begins to
scratch the surface with the potential uses of this VLE.

1. Journals
A learning Journal can be used to help students keep
a track of progress. In essence it’s an electronic journal
that students and teachers can access and amend as
progress is made through a course. I often use the
learning journal as a means of target setting and
reviewing progress. For example, I may ask students
to review their progress from a test and set
themselves three targets for improvement. Students
will write their reflective journal, which I can access as
a teacher and comment upon. This learning journal
can be added to throughout the duration of a course
and is a great point of reference for both teacher and
learner, creating an opportunity for personalised
learning.
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2. Sharing resources
Moodle is a great way of sharing resources with
learners. PowerPoints, Word documents and useful
web links can all be posted up on Moodle and
students can access these in school or at home. I find
this a useful way of guiding learners to relevant
content rather than time being wasted by students
inefficiently trawling the Internet to no avail. It is very
quick and easy to hang resources up on Moodle.
I often do so during lessons, for example, if a student
finds information that is of use to the class. Within
minutes this content can be available to all via
Moodle.

3. Forums
Forums are a great way to encourage debate between
students and make for a very interesting homework
activity. Challenging questions can be posed and the
debate can be opened up to a class to share ideas
with one another. My students really enjoy the use of
forums as they can all get involved and from a
teacher perspective you can monitor how many times
students have contributed. This encourages
collaborative learning amongst students.

4. Multiple choice quiz
On Moodle simple multi-choice quizzes can be created
which can be used as a simple starter, as a plenary or
for homework. The big benefit of this from a
teacher’s perspective is that they are self-marking. You
can set how many times you want students to have a
go at the quiz. Sometimes I leave it open to challenge
students to beat their score, as repetition reinforces
learning. Moodle will record the results and indicate
how many times students have completed these
quizzes.

5. Pupil questionnaire
Often at the end of a topic I will get my students to
complete an evaluation via the means of a
questionnaire. In doing so I can find out how my
students perceive their progress on that topic area
15
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and can identify any areas that may need
to be revisited. Students enjoy being able
to share their opinions and I value student
feedback, so the use of a questionnaire
provides an ideal opportunity to review
progress.

6. Student generated glossary
A feature of Moodle that I really like is the
fact that students can create content. As
such they have ownership of it, which
encourages learners. Student generated
glossaries are simple and effective to
create. All I do is to create a list of key
terms based on the topic students are
studying. Each student is given a key term
to research and they enter their key term
and definition onto Moodle. This then
creates a glossary that all students in that
group can access. Another feature is that
Moodle hyperlinks the definition to the key
term wherever it is mentioned on that site.

www.contentgenerator.net

7. Wikis
This is another opportunity for pupils to create
content on Moodle to be shared with a group.
Students can work collaboratively to create their own
set of revision notes, they can be allocated different
topics and everyone can add to and improve the notes
to create a definitive set. The teacher would need to
check and manage the content being posted.
Generally I find my students are responsible when
posting content up on Moodle, although it may need
checking for accuracy.

8. Hot Potatoes quizzes
Hot Potatoes (http://hotpot.uvic.ca/) is a great bit of
software to download and it’s free! Hot Potatoes
content can be hung up on Moodle and it is selfmarking. Gap fills, match it and crosswords are great
starter, plenary or homework resources for students to
access.

9. YouTube Clips
YouTube has a whole array of handy clips to make
learning more exciting. Clips can be downloaded from
YouTube and embedded on to Moodle for students to
view. In doing so it will prevent students from looking
at some of the less appropriate content on YouTube,
as entertaining as this might be.

10.Content Generator games

games. Even my sixth formers enjoy them. This
software can be downloaded (some of which is free)
from the Content Generator website and the games
can be uploaded onto Moodle. These are great for a
bit of fun at the end of a lesson.
To get started with Moodle you will need some
support from the ICT department and Network
Manager in your school. Moodle is a free download
(http://moodle.org/) and a new updated version has
just been released. It is well worth looking into, as it
provides a wealth of opportunities. Once the Moodle
software is set up on your network it is relatively easy
as a classroom teacher to get started using it. There
are plenty of YouTube clips that have tutorials to help
you as well.
Having used Moodle for a few years I would
thoroughly recommend it as a teaching and learning
resource. My students really enjoy using it and they
feel that they have some sense of ownership over its
content. Also, from the teacher’s perspective, once
you have created a Moodle site it can be reused on a
yearly basis and the content can be quickly updated,
making lesson planning much easier.
Hopefully in reading this article you will feel inspired
to Moodle.
Claire Wilkin, Teacher of Business Studies and
Assistant Head of Year at South Bromsgrove
High School.

Content Generator (http://www.contentgenerator.net/)
offers some great software to create fun review
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BUSHARA RAJA

Restoring financial capability in
Enterprise Education
A lack of teacher confidence and awareness of
available resources and support means that the
delivery of financial capability often suffers.
How can we ensure such a crucial element of
Enterprise Education is brought up to scratch?
National money education charity Credit Action
has extensive experience supporting the
delivery of financial education and offers advice
on how to improve its practice in schools.
Financial education has been getting a lot of press
recently. A petition for it to become a
compulsory part of the National
Curriculum attained the necessary
100,000 signatures for it to be the
subject of a Commons debate and the
all-party parliamentary group (APPG)
for financial education has strong
cross-party support of over 200 MPs.
Amidst this hype, let’s not forget that
financial capability isn’t only important
as a standalone subject; it’s also a
crucial element of enterprise
education. So why, in this context, is
financial capability often submerged
by a ‘Lord Sugaresque’ entrepreneurial
focus which has come to define the
word ‘Enterprise’? How can financial
capability be better incorporated and
taught as an element of Enterprise
Education?
Ofsted has reported that the
provision for students’ economic understanding and
financial capability is ‘less well developed’ and ‘often
weak’ compared with provision for Enterprise
capability.1 The news, however, continues to bite, with
reminders that the improvement of financial
capability is essential: many individuals and families in
the UK are facing high levels of personal debt and
insolvency; a lack of trust colours many people’s
relationship with financial services; and
unemployment figures are rising. It is more obvious
than ever that financial capability and the more
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business-oriented side of Enterprise Education must
complement each other and share an equal status
within the discipline.
A real concern of the current economic turmoil is
the way it is affecting our youth and instilling within
it a detrimental cultural attitude towards money.
A recent YouGov survey showed that 70 per cent of
18-24 year olds were in debt. Another report claimed
that a fifth of sixth-form students now have store
cards but that more than two-thirds of them don’t
know what the term ‘APR’ means.2
Our economy is enveloping
today’s youth in a sheet of
vulnerability. With access to
consumer credit becoming
increasingly easier and tuition fees
rising, debt is becoming a
normalised and accepted part of
life. Lessons in financial capability
aren’t just important for those
students opting for formally
assessed Economics and Business
qualifications. Young people are
major consumers. It’s the role of
Enterprise education to develop
within all students a critical
awareness as a consumer.
Of course, financial capability is
also necessary for cementing
together the other more innovative
and creative aspects of Enterprise Education.
Knowledge of business and entrepreneurship can only
make sense upon a platform of good money
management skills, an understanding of financial
products and services, a grounding in the economy,
interest rates and their impact, inflation and why
prices vary. The list could go on.
But this is nothing new. The real question is why
provision for financial capability is less well developed
and how this can be changed.
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A report claimed that a fifth of sixth-form students now have store cards

Overcoming a lack of teacher confidence
One of the biggest obstacles in the delivery of
financial capability lessons is teacher confidence.
Many of those who teach Enterprise Education are
often non-specialists with little training or experience
in the area. It’s all very well tutting at a sixth-former’s
lack of understanding of the term ‘APR’, but it’s likely
that many teachers would resort to a swift Google of
the term themselves before they could explain it.
Ofsted has noted a current lack of training and
development for non-specialist teachers involved in
teaching personal finance education, as well as a lack
of awareness of resources and other forms of support
for the subject. It has concluded that the best
programmes involve a combination of in-house
training and support from external agencies. 3
Support to help develop financial capability
lessons in this form is available, it’s just knowing
where to look.
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Credit Action, the national money education
charity, offers free one-hour financial capability
workshops to schools. DebtCred workshops are
delivered to 11-16 year olds, and Future Ready
workshops are delivered to 16-19 year olds. Both of
these use the Financial Services Authorities (FSA)4
definition of financial capability as a foundation for
their content and have had a huge success, with a
reach of over 20,000 students in 2011 and 83.3 per
cent of participants feeling more confident when
dealing with money matters as a result of the session.5
One of the attractions of these workshops is their
delivery by an external trainer. Not only is the pressure
taken away from a teacher who may feel a lack of
confidence in their knowledge of personal finance,
but due to the subject’s nature it is often easier for
external experts to engage with students, their
specialism providing an authoritative voice.
Teaching Business & Economics
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Credit Action’s DebtCred project in particular has
proved the benefits of partnering with local
businesses. Indeed, Ofsted has noted that where
Enterprise curriculum was judged to be outstanding, it
tended to have very effective links with local
employers.6 DebtCred works using this model,
developing volunteering partnerships with local
financial companies, training their staff to become
volunteer educators who are able to deliver DebtCred
materials in the classroom. This has been successful in
bringing financial expertise to schools and providing
teachers with front-line support which can enhance
their capacity to deliver well informed sessions quickly
and easily.
Many businesses are keen to develop relationships
with local schools. As well as providing expertise in
financial capability education, they are good for
building career aspirations: offering work experience
or insight days.
Schools have often found it difficult to create
partnerships with local businesses themselves. Having
a third-party like Credit Action to forge these links has
proved beneficial to many schools, saving time and
effort in both building the relationship and
subsequently using it within lesson delivery.
There is also support available to help teachers
themselves deliver lessons in financial capability. The
Personal Finance Education Group (Pfeg) provides
training to help schools plan and teach personal
finance in a way specifically tailored to an individual
school’s needs. It also has free resources to aid the
delivery of personal finance education.

behavioural changes and the application of these in
real-life situations. Often surveys aren’t enough to
draw any conclusions along these lines. A series of
interviews with students or case studies are perhaps
more effective, but presentation of descriptive
information is problematic for tracking progress.
Whilst there is not currently a preferred and
standardised method of evaluation, the Money Advice
Service is undertaking a strategic overview of the
current provision of financial education, identifying
the most effective interventions in driving behaviour
change. The results of this should better inform the
way forward for effective evaluation of financial
capability.
Financial capability doesn’t deserve to be an
underdeveloped aspect of enterprise education. It is
its foundation and a vital lesson to empower all youth
with the knowledge to live a financially-fit future.
Restoring teacher confidence and improving
evaluation methods are key to improving the delivery
and effectiveness of the subject. Support is out there
from organisations such as Credit Action; it just needs
to be known about and used.
For more information on Credit Action’s financial
education projects, visit
http://www.creditaction.org.uk/helping-others/
schools-colleges.html
Bushara Raja, Education Officer, Credit Action.
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Providing effective evaluation
As well as a lack of teacher confidence, monitoring
and evaluating the quality of teaching and learning
have been noted as a weakness of financial capability
education.7 As lack of curriculum time forces
Enterprise studies to be embedded within other
subjects, taught as an irregular activity or as part of a
suspended timetable day, assessment tends to focus
on whether the session was well-organised and
enjoyed, rather than the impact and success of the
learning.
Effective evaluation methods for monitoring
financial capability are underdeveloped in this sector.
There needs to be more focus on measuring
Teaching Business & Economics
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ROBERTA KEYS

Water, water everywhere
This is a simple lesson idea for encouraging
students to think about the marketing mix and
how it can be applied to a hypothetical
company, Clitheroe Water. The suggested task
can be done in small groups and a presentation
can be given at the end or a poster presentation
displayed somewhere in the school to prompt
feedback. Some background information given
about the company and the owners helps to
provide some context for the task.

What do you think of when you think of
water?
Water is boring, uninteresting and dull. Some people
take drinking the recommended two litres a day very
seriously. Others couldn’t care less. Some people think
bottled water is a rip off. Why should they pay over
the odds for something they can get from their tap
for free? Others will gladly pay up to £3 a litre if the
packaging and promotion meet their preferences.
Why do people keep buying it? Water in the UK has a
sell by and use by date. Since when did water ‘go
off’?
You are an advertising agency that has been
contacted by the Clitheroe family. They are keen to
relaunch their family run business and start to
increase their sales revenue for their bottled water
‘Clitheroe Water’. Sales have recently started to
decline and you must make this product popular once
again.

Complete the following tasks as a group
1. Come up with an objective – what are you
trying to do with your promotional campaign?
2. You will need to come up with an advertising
slogan for your water and a new brand name. It
might be a good idea to use ‘blue skies thinking’
to get some ideas about water before you start.
Are you going to create a new logo, for example?
If so, why?
3. What packaging could you use to make water
look more attractive to the customer?
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4. You need to think about all aspects of promotion
and decide which methods to use. Whichever you
choose, you need to produce an example. It might
be a good idea to come up with a few and then
evaluate each one. Think about the benefits and
the costs. Remember, the Clitheroe family does
not have an endless supply of money.
5. You need to prepare a presentation for your
promotional ideas that you can give to the
Clitheroe family.
You are in competition with other advertising
agencies and you want the Clitheroe family to choose
yours because it means your agency will make more
money.
Hope your ideas start to flow and that you have a
thirst to increase sales for this company.
Sorry…was that a bit wet?
Roberta Keys teaches Business and Economics at
Bromsgrove School in Worcestershire.
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Information about Clitheroe Water
l This business is owned by James and Philip Clitheroe and their sister Elizabeth. They decided to open a
mineral and drinks company together.
l They named their main product using their parent’s name.

l Locals think the water is called this because of the locality of their factory near Clitheroe, Lancashire.
Clitheroe Water has been in business since 1978.

l James, Philip, Elizabeth and their families are a very popular group in the local community and always
support local charities.

l James’s wife, Isabelle, (a health and well-being officer for the local council) is keen to promote the healthy
side of drinking water.

l Elizabeth’s husband, Nick, is a keen athlete and uses this bottled water in all his marathons and charity races.
There are discussions about the company now sponsoring some more charity events and half marathons.
l The company is keen to get national awareness for its product.

l Clitheroe Water is currently sold in two major UK supermarkets and in local shops, but sales are starting to
decline.

l The budget for the advertising campaign is between £200,000 and £300,000. You will need to think carefully
about how they can use this money wisely. The family is happy to use any method of advertising.
l The family members are keen supporters of the local rugby union club and football team.

Some possible advertising costs
TV advert on main TV channel, evenings:
TV advert on main TV channel, mornings:
TV advert on other TV channel, peak time:
TV advert on other TV channel, day time:
National (tabloid) newspaper:
Local newspaper:

£74,000 across all regions
(30 seconds)
£3,800 across all regions
(30 seconds)
£17,000
(30 seconds)
£2,000
(30 seconds)
(double page spread)
£34,000
£50
(per cm, per day)
£20 for 1,000 leaflets to be put inside the paper.

You might want to do some more research – which is fine. Don’t forget the costs of making the advert as well!

Teaching Business & Economics
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ADIL KHONAT

What is marketing? A starter
activity and case study
Whether you’re a serial entrepreneur or
someone who wants to make a difference,
marketing your business will arguably affect the
bottom line. Many students seem to think of
marketing and advertising as synonyms. If
customers do not know the business exists, how
likely is it that it will generate sales? Student
confusion over the two terms is, perhaps,
understandable given the fact that they are
bombarded with advertising; it’s an easy
mistake to make. This article provides some
general commentary and a suggested starter
activity and a case study to use to focus in on
the wider marketing mix.

when introducing the topic of marketing or when
teaching the marketing mix. Students often have the
misconception that marketing equals advertising.
Using such a simple starter activity, the eyes and
minds of our learners become more open.

McDonald’s, Coca Cola, Apple, Nokia, Microsoft
and Mercedes are but a few of the most popular
brands worldwide. The vast majority of people will
either know of or instantly recognise the logo of the
above brands. Having such a presence in the market
and on the consumer’s minds gives these brands an
advantage over those of their competitors. However,
these brands do not just end up with such large
market shares. They have a high quality product
backed by a high quality brand. Nevertheless, such
brands also need to consider the marketing mix.

Price
If McDonald’s charged £100 a burger, would it be
successful? Justify your answer.

Whether you’re buying insurance or a new
laptop, in Sainsbury’s, Tesco or Argos, the four parts
of the marketing mix can clearly be observed.
However, when teaching Business Studies, students
underestimate the power of the marketing mix, as do
professionals. There can be a greater focus on the
product, whilst forgetting the other parts of the
marketing mix. However, the marketing mix is key to
any product or service – whether you’re an
entrepreneur selling antiques or Richard Branson
selling a hot air balloon ride. The four constituent
parts need to be considered thoroughly and they
need to work harmoniously together.

Promotion
How does McDonald’s promote itself? Why?

Most students consider the marketing mix to be
common sense. However, using McDonald’s as an
example, a starter activity evolves which can be used
22

Starter activity
Place
If a McDonald’s restaurant was located in the middle of
a field, would it be successful? If not, why not?
Where are McDonald’s restaurants normally located
and why?

What is the average range of prices McDonald’s
charges its customers for its burgers? Why do you think
it sets prices at these levels?
Product
If McDonald’s did not offer tasty food or food which
was not hygienically prepared, would it be successful?

McDonald’s may be a worldwide recognised brand,
but its restaurants are located in busy city centres and
on motorways. It is a company that spends a large
proportion of its income on marketing. One must ask
whether such decisions are a matter of coincidence or
if they are carefully thought out decisions.

Marketing mix
The marketing mix has four simple parts: Product,
Price, Place and Promotion. All four must be present
and need to work together harmoniously in order to
have a successful product or service. However, where
one aspect of the marketing mix is overlooked or the
Teaching Business & Economics
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marketing mix doesn’t work harmoniously, success will
be more difficult to achieve. Pull a Partner is one
organisation that’s learnt the lesson the hard way.
When teaching marketing, Business Studies
teachers can habitually fall for the trick of using
examples of multinational corporations. It is all so
simple to use examples of large businesses, as students
can relate to the business and can register what the
business already does.
Conversely, when teaching marketing and the
marketing mix, examples of new and small businesses

Case study - Pull a Partner
Pull a Partner is a new speed dating business based in
Leicester. Speed dating is where you have up to 30
dates in one night where each date lasts approximately
3-4 minutes. As you finish each speed date, you decide
whether you want to meet that person again or not. If
you like the person, you put ‘X’ on your sheet. You can
leave it blank if you didn’t like that person. For every
person you have a match with, your details will be
shared with one another.
The venture is the love child of a Business Studies
teacher and a friend who runs a marketing business,
who spotted a gap in the market. There is a large
number of single people out there with limited
opportunities to meet their one true love. Speed
dating is arguably a low cost-high returns venture. So
what can go wrong?
Pull a Partner believed it had thought of
everything. Speed dating is a service that appeals to
both males and females, regardless of age, religion,
culture and so on. It is a non-discriminatory service
open to all as long as they are single.
The business thought it was on to a winner when
it secured a free booking to use a large area of a
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could be used. This would encourage
learners to ‘think outside the box’,
stretch the more able, and
encourage students to apply their
knowledge to a hypothetical
scenario whilst thinking through
what a real entrepreneur would do.
The following case study of Pull a
Partner could be used as a group
activity, whilst asking each group
what it would do differently when it
comes to creating a successful
marketing mix for such a business.
Through the use of real life examples of small
businesses, students will be developing their
knowledge and applying it to a real scenario, whilst
analysing the effects of their decision. This would be
good exam practice for learners.
Adill Khonat is a newly qualified teacher
teaching at a college in Nottingham. Alongside
this, he is a partner of the business Pull a
Partner.

famous pub in Leicester. Given the low costs faced by
the business, competitor pricing seemed the best
strategy. With competitors in the region having prices
ranging from £20 to £45, Pull a Partner believed that
in undercutting the competition at a rate of £10 per
person it had the ingredients of success. When it came
to promotion, it used everything from social network
advertising to classified sites like Gumtree. However,
the event ended in disaster. With only 9 females and
3 males, the event met an embarrassing end.

Suggested questions
1. What do you think Pull a Partner could have done
differently?
2. Pull a Partner thought they had a winning idea,
but failed to succeed due to a number of reasons.
If Pull a Partner had better matched the four
elements of the marketing mix, would it have
been successful?
3. Promotion was the one aspect where Pull a
Partner could have done better. As we know,
marketing is about more than merely advertising,
which is what Pull a Partner did. What else could
Pull a Partner have done to better promote
themselves in light of the 4Ps?
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‘Teacher induction’ or ‘hit the ground running’? What
should be offered to support newly qualified, returner
or transferring teacher recruits, within education today?
Those of us with commercial experience will
probably be shocked to hear that within some
educational establishments, apparently teacher
induction programmes are often very limited,
not timetabled at all and sometimes considered
unimportant. Why is this? Importantly, what
can we do to help improve the situation for all?

Background
Following a successful commercial career in people
management, development and business
transformation in the UK and abroad across various
sectors I decided on a new career path. New
legislation encouraged people to apply for teaching
and in 2005, my career path changed to focus on
passing on my broad experience to the younger
generations through education. Building on previous
teaching and training experience and business
development expertise, I found myself teaching ALevel Accounting and Business Studies, initially to
international students and latterly in further
education for groups within a 16-19 cohort, including
Level 2 and 3 academic and vocational qualifications.
As a result of new employment legislation, I was
required to upgrade my teaching qualifications
through PGCE/PCET (Post Compulsory Education and
Training). I felt that this was insufficient for today’s
educational demands, so I chose to complete the parttime BA (Hons) Education and Training programme
with qualified teacher status (QTS/QTLS – Qualified
Teacher Learning and Skills) for school and PCE/FE
employment. Within this undergraduate programme,
the longest and probably the most demanding
assignment is an individual research project and after
some discussion with my Programme Director, my
chosen topic was ‘teacher induction.’
It will not be a surprise to those with similar
business backgrounds, that during my private sector
employment, designing and implementing successful
induction and orientation for new employees was
considered essential. Without doubt, management
accepted its supportive and monitoring responsibility,
providing funding and influence while orientating
new staff to the policies and procedures, systems,
work requirements and expectations of all roles,
professional or otherwise, within the organisation.
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Understandably, induction was effectively
individualised to local business, professional and
departmental requirements. Importantly though, and
from top down, all employees were guided in their
understanding of ‘how to do things around here’ and
were not expected to rely on the often detrimental,
misinterpreted and potentially dangerous grapevine.
Thus, and inevitably, induction influences
employee engagement and performance success and
helps preserve a collegiate, team-task culture. It is
often part of transformation processes especially
where detrimental blame cultures have developed
and need to be changed for improved performance
and success. Moreover, it is part of an ongoing
consistent 360 degree process, supporting employers
and employees alike.
Yet, within education, from my experience and
this research, seemingly some management and even
colleagues expect new recruits ‘to hit the ground
running’ or at least that is what I was told when I
asked management about ‘teacher induction’ and
‘who exactly is responsible for what and how’ in my
chosen educational establishment. Of course, I
continued to ask questions and seek contact with all
staff regardless of role within my new organisation,
albeit my questioning behaviour was not necessarily
applauded and possibly misinterpreted by
management and sometimes others, apparently.

Surprise, surprise
So having chosen to repeat some previous teaching
and learning through part-time studies through the
Certificate and Diploma to Teach in the Lifelong
Learning Sector (Level 3) (CTLLS and DTLLS) as
contractually required by current legislation applying
to those entering teaching since 2002, it rapidly
became clear that there were very different standards
and techniques in use across the education sector. This
is possibly due to education management
misunderstanding modern teacher education
techniques, recent initiatives and/or how
management can best achieve and implement ‘what
works best’ within a top-down driven environment.
The next step was to enroll on the university
based BA (Hons) Education and Training programme
Teaching Business & Economics
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Figure 1

1. A statutory
educational definition

2. A commercial definition
‘An introductory stage, time framed according to need and sometimes
legislation, being the first steps towards gaining an employee’s
commitment. Induction is aimed at introducing the job/role and the
organisation to the recruit and him or her to the organisation. It is part
of his or her continuous socialisation in an organisation and the major
objectives are to:
i. gain employee commitment to aid performance and achievement,
ii. reduce his or her anxiety,
iii. help him or her understand the organisation’s expectations, and
iv. convey what he or she can expect from the job and the
organisation now and going forwards.
It involves orientation and probably training specifically tailored to the
employees’ job positions as well as an understanding of the
organisational culture, and showing how he or she is interconnected to
(and interdependent on) everyone else in the organisation.’

‘The induction period will
combine an individualised
programme of monitoring
and support which provides
opportunities for NQTs to
develop further their
knowledge, skills and
achievements in relation to
the Standards for the award
of QTS, with an assessment of
their performance’
(DfES, 2000: paragraph 4).

(Adapted from Business Dictionary.com, 2011)

for a further two years. As a result of these
observations in comparison to my commercial
experience, ‘teacher induction’ was bound to feature
as one of my chosen topics and thus I have become
passionate about sharing my newly researched
knowledge with interested others.
So how can beginning, returner or transferring
teachers build on their initial teacher training (ITT)
regardless of chosen route, wherever based and
quickly contribute broadly to the lifeblood of their
chosen educational establishment? After all this
involves turning their ‘learned’ competence to that
required as a masterful, creative and thoroughly
skilled teacher, while keeping up to date with their
subject discipline, curricular and often changing
learner and management demands. Without doubt,
teacher performance success requires more than I
experienced or observed, although friendly PCE/FE
personalities could not be faulted.

Family and
colleagues
Career
development

Society and
community

Figure 2 Balancing lifestyle and career
Teaching Business & Economics

So define induction
Research soon revealed that statutory ‘teacher
induction’ is about ‘introductory, job and worker
induction’ and that ‘induction’ was considered an
integral part of teacher education under statutory
legislation in ‘The Education (Induction Arrangements
for School Teachers), (England) Regulations 1999’
(DfEE, 1999, updated 2000 & 2008) and in The Further
Education Teachers’ Qualifications (England)
Regulations 2001 (DfEE, SI 2001 updated DfEE, 2007).
However, for clarity and to add to my findings, two
definitions were applied in my research (Figure 1).
Moreover all newly qualified teachers (NQT) are
funded by the Department for Education (DfE)
through local Appropriate Bodies (AB) for this extra
education year (usually three terms, but it can be
extended) of on-the-job induction. So principals or
head teachers must register, monitor and support
their appointed NQTs or beginning teachers for their
agreed ‘teacher induction’. This should ideally be
undertaken during the first year of teaching
employment (the probation year having been
abolished in 1992 and updated in the Education Act,
2002 which requires all teachers to become fully
qualified within a five year period of teacher
education). Importantly, this supportive, assessed and
monitored induction programme includes the
following teacher entitlements in addition to the 10
per cent timetable remission normally given for
programme and lesson planning.
l A 10 per cent lighter teaching timetable than
other teachers in the school.
l A job description that does not make
unreasonable demands.
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l Meetings with the school ‘induction tutor’
including half-termly reviews of progress.
l An individualised programme of support,
monitoring and assessment.
l Objectives, informed by strengths and areas for
development identified in the career entry and
development profile (CEDP), to help
them meet the induction standards.
l At least one observation of their
teaching each half-term with oral
and written feedback.
l An assessment meeting and
report at the end of each term.
l Procedures to air grievances at
school and local education
authority (AB) level.

myriad of research and writings that will assist all
those involved in this essential process, particularly
with appropriate mentoring, albeit commercial
environments must often create their own
development programmes.
Figure 3

(Bubb et al., 2005:252)

A framework is available
Unsurprisingly, a framework has been
provided (see table as Appendix 6 to
DCSF, 00364-2008) to assist all
educational establishments in providing
‘teacher induction’, albeit my research
through personal discussions with
veteran education management and an
anonymous teacher survey suggests that
although some appropriate bodies can
be very supportive, there are those that
only provide limited guidance and must
be chased to secure the DfE funding
available. However, many educational
establishments, once experienced in the
‘teacher induction’ process, prefer to
adjust their teacher induction
programmes according to local as well
as individual needs.
Most importantly, the emphasis
throughout ‘teacher induction’ is on
consistent supportive guidance and that
all staff members are involved with
helping new recruits orientate
effectively and to understand the
organisation’s expectations. Vitally,
everyone approached confirmed that it
was essential to provide induction on a
step-by-step basis after initial teacher training (ITT),
with as much individualised support and mentoring as
it takes over a nine month period to enable beginning
teachers to settle into their new and ever more
demanding teacher roles. Thus it is also reasonable to
suggest that returner teachers and those moving
between educational establishments also have a need
for ‘teacher induction’, just as is experienced in most
commercial environments. Interestingly, there is a
26

Adapted from Appendix 8 at DCSF, 00364-2008.

What are the pitfalls then?
From personal experience since 2008, induction of any
type is often sadly neglected, more particularly in
PCE/FE than in schools apparently. The latter seem to
take ‘teacher induction’ on board effectively revealing
their prominence in aiming to maintain professional
Teaching Business & Economics
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standards and a collegiate culture through working
with all new recruits, as they arrive. Of course, Ofsted
is also hot on results! Thus:
a. NQTs and other new recruits may be
inadvertently ‘badly’ treated and in some
establishments, where disciplinary processes are
inappropriately used to deal with understandable
mistakes, so teacher retention suffers;
b. a culture of ‘blame the teacher,’ ‘hit the ground
running’ and ‘do not ask too many questions’
often applies particularly within more closed
cultures and where middle management pressure
is focused on target delivery;
c.

the required induction mentoring/tutoring is
seemingly not funded albeit this has been routed
by DfE, through appropriate bodies (although all
funding models are under review currently) for
many years despite the Education Act, 2002
aligning PCE/FE with Higher Education (HE);

d. the reduced timetable entitlement is not generally
applied nor is the requirement for assistance with
more difficult learners. Neither is in depth
guidance on discipline management nor the
effective and successful introduction of new
technology in the classroom; at least that is as
reported by Ofsted since 2003;
e. teacher role definitions may not accurately reflect
the PCE/FE programme offerings and therefore
‘cover teaching’ for lesser known disciplines can
exist from day one of employment;
f.

the complications of the Associate Teacher and
Fulltime Teacher provision in the PCE/FE (Foster,
2005) and the routes to ATLS and QTLS (LLUK,
2007) can bring confusion as to when or if
‘teacher induction’ applies or not.

Any research conclusions?
It is regrettable that in some instances, despite a
locally, proactive and supportive appropriate body,
some newly recruited teachers anonymously reported
that their ‘teacher induction’ was either poor or
completely absent. It can be argued that some senior
education managers do not understand their
responsibilities or the importance of ‘teacher
induction’ and if this is true within the southern UK
counties, does it also apply nationally? Certainly
research over the twelve years since the 1999 and
2001 legislation suggests that there is still need for
considerable improvement and changing attitudes.

Why and how can we change this?
‘Teacher induction’ can and does take up to five years
from initial teacher training (ITT) to full qualification;
that is to qualified teacher status (QTS) plus the
successful completion and reported ‘teacher induction
Teaching Business & Economics

alongside functional skills testing’. However, teacher
retention rates are still not good enough. In some
disciplines they are considered disturbing particularly
in competition with other world-class careers where
professional standards and requirements apparently
are more regularised than seems so in education
today. However, there are some excellent models of
best practice ‘teacher induction’ and the current
government has recently implemented its first 100
Teaching Schools as part of its trend for recognising
excellence. So ‘teacher induction’ continues to be
under scrutiny presumably with less patience than
over the past twelve years!
Furthermore, now QTS and QTLS are actively
being equalised, the participation age being extended
and education decentralised to teacher control where
possible, it would seem unthinkable that the
mentoring, coaching and modelling processes that
have been lauded as successful commercially and in
turning around ‘failing’ schools, will not influence
‘teacher induction’ for the future.
Significantly, newly qualified, returner and
transferring teachers risk a great deal when ‘teacher
induction’ is not appropriately offered and
implemented. After all, failure in successfully
achieving the NQT ‘teacher induction’ year means that
a teacher will not be allowed to teach in a state
maintained establishment ever again and asking
questions independently or even appealing against
decisions can be a very daunting and unpleasant
process. Thus appeals are rarely made but, as a result,
the teaching profession gains lesser credibility and
lengthy personal unemployment often results.
Even if we believe that ‘excellent teachers are
born and not made’, many teachers learn to develop
and use their creative, problem-solving skills, and
actively harness the ‘tricks of the trade’ through
experience and not necessarily through books. So
where does the responsibility lie? Certainly with
education management at all levels, but the formal
and informal culture inherent in many education
establishments has an influence too, as do the
contractual employment and psychological contracts
that both employers and employees sign. So, just
because we may have had to ‘hit the ground running,’
was it right then, and is it reasonable now in these
ever-demanding and competitive climes?
Therefore, can we all help ensure that all newly
recruited teachers in our schools or colleges are given
the best possible support and ‘teacher induction’?
I sincerely hope so!
Christina A. Veasey is a Lecturer in Business
Studies and Accounting and coaches individual
students in and around Hampshire, UK.
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DIANE LLOYD & ANDREA PRATT

The new Ofsted framework –
implications for teaching and learning
Is the role of an article on the new Ofsted
framework to pose more questions than
answers? If so, then read on. This article aims to
review the major changes and challenges of the
new Ofsted framework.

How will data be used?
Data remain central to any inspection. However, this
will now take into account international comparisons
such as the Programme for International Student
Assessment (PISA), Progress in International Reading
Literacy Study ( PIRLS) and Trends in International
Maths and Science Study (TIMSS). PIRLS reports every
five years on the reading achievement of students
worldwide and TIMSS reports every four years on the
Mathematics and Science achievement. The next
report is planned for 2016 when both studies will be
published.
You may ask yourself how England ranks
internationally in terms of PISA. There lies the key
issue; our current position for English is 21st and
Mathematics is 22nd. There are critiques of the PISA
analysis which are referenced at the end of this
article. These make interesting reading and are
certainly something which needs to be kept in mind.
RAISE online is being modified to include a range of
value added measures now that contextual value
added is no longer being recognised. Schools will
need to demonstrate evidence of how they are
narrowing the gap in performance for different
groups of learners. Evidence will include learners
with Special Educational Needs, disabilities, boys and
girls, looked after children and learners from different
social or ethnic groups. Both high and underperformance of learners will be scrutinised. There will
be a significant focus on how schools are narrowing
any gaps in attainment between learners in the school
setting and learners nationally. The inspection team
will want to see that learners (including those with
identified barriers to their learning) are making the
appropriate level of progress overtime given their
starting points. Key to this will be how learners are
developing a range of skills which gives them the
28

capacity for greater progress to be made in the
future.
Ofsted’s Parent View is already available for
parents to comment on schools. This involves a
standard questionnaire and will be scrutinised to
ensure it is not misused. The results will be published
to allow comparisons of schools and at the end of the
year results will be frozen, allowing year-on-year
comparison.
Ofsted will examine the rate of progress being
made in the key areas and compare it to national
averages. If the rate of progress is strong and exceeds
the levels indicated in national data this will be
acknowledged positively. This can apply even if a
school has below average figures – it is the rate of
progress being made that is important.

Has the definition of an outstanding
lesson changed?
One of the major changes to the framework is that to
be graded ‘Outstanding’ a school must have
outstanding teaching. So what might Ofsted be
looking for?
A significant difference is the change to feedback
after a lesson observation. Staff will be asked if the
Senior Leadership Team supports teaching and
learning. There will also be questions about the
impact of Continued Professional Development.
Feedback to teachers will include strengths and areas
for improvement. There will be some joint
observations with senior staff to ensure they
understand how to judge the quality of teaching and
learning. There is an expectation of increased
classroom presence, possible pupil pursuit, and
inspectors asking pupils about the learning that has
taken place. During the lesson observation expect a
greater emphasis on formative assessment and how it
is used to support learning. Learners will be asked if
the marking of their work is useful to them and staff
will need to provide evidence of how they are
measuring progress of pupils in their subject.
Teaching Business & Economics
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Lesson plans will be scrutinised for key learning
objectives, success criteria and appropriate tasks for
each differentiated group, designed to move learning
forward. It is really important that the teacher does
not only differentiate by outcome – the lesson will
only merit a ‘satisfactory’ outcome if that is the case.
It must be clearly stated on the lesson plan what is
expected of each group of learners.

and the ability to modify teaching to reflect any
changes in circumstances will need to be displayed in
an outstanding lesson in addition to secure subject
knowledge. Elements that will always feature are the
effective use of support provided for the full range of
learner needs in the classroom; this acknowledges the
role of support professionals.
Reflection of key points to consider.

A new focus on literacy?

l Is marking and feedback helping pupils to
understand how to improve their work, with clear
targets and opportunities to respond?
l Are there opportunities for independent and cooperative learning?
l Is there evidence of extended writing?

l Am I actively using assessment information to
check learning and adjust teaching styles and
activities?
l How well am I planning and building on
assessment?
There will be a much stronger focus on literacy in
lessons and inspectors will look for a range of literacy
skills across the curriculum. This will include looking
for evidence of writing for a purpose, application of
spelling, grammar, punctuation, syntax, rich language
and evidence of extended writing in all subject areas.
Schools need to consider how they will evidence that
the Key Stage 3 and 4 assessment and tracking
systems they are using include progress in literacy.
Reading will also be considered and schools must
demonstrate a track record in monitoring and
improving reading. Inspectors will check higher level
reading skills, choice of books, and attitudes to
reading. Oral literacy is a key part of the proposed
National Curriculum framework so the need to include
this in a whole school literacy approach seems clear.

What will inspectors want to see in a
lesson?
Ofsted will examine how well teachers demonstrate
high expectations and how challenging tasks are
designed to boost pupil learning. Assessment should
be used to inform future planning so that lessons are
built around prior learning and matched to the
learners’ developmental needs. The consistency of
marking and how well learners are engaged in their
own learning will need to be evidenced. The
inspectors will ask if teachers enable pupils to identify
and understand how they can contribute to and
improve their learning. Good questioning techniques
Teaching Business & Economics

l Where is my evidence of outstanding teaching
and learning?
Diane Lloyd and Andrea Pratt are Senior
Lecturers in 14-19 Education, Centre for
Secondary and Vocations Education, Liverpool
John Moores University.
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