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Message from the Editor
A warm welcome to the new academic year to all EBEA
members. Since the last edition of the magazine in May,
a great deal has happened within the EBEA. The Annual
Conference was held at Aston Business School in June.
Both days were well attended with delegates treated to
a varied programme of talks and activities. As a result of
the conference, we managed to encourage some
delegates to make a contribution to TBE and to those
who have responded – many thanks for your time.
In addition, we now have a new Chief Executive in
Sandra Donnelly who is leading the EBEA in a period of
change. The aim is to establish the EBEA as a vibrant

All magazine contributors please note that
submissions should be sent, via e-mail, to the
General Editor, Andrew Ashwin. The deadline
for submissions for the January 2013 edition is
19th November 2012.
Please supply files – via e-mail where possible
– including any relevant charts, images,
suggestions for images, graphs etc. Images
should be hi-res where possible.

Page 30

community of people committed to quality and the
development of Business and Economics by challenging
practice and standards through active members who
engage, debate and support each other.
The next year will bring further challenges and changes
not only for the EBEA but for the wider Business,
Enterprise and Economics teaching fraternity and these
challenges are going to be exciting and rewarding.
Watch for the Newsletter to keep up to date with the
activities and opportunities that your Association will be
facilitating for you and we look forward to not only
receiving contributions for the magazine but meeting
more of our members in the months ahead.
Andrew Ashwin

Front cover photograph
Do mobile phones have any place in the classroom? See
the article by Adil Khonat on page 15.

Please note
A full list of EBEA officers, staff and contacts appears
on page 4.
Current subscription rates are shown on page 36.
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CAROL SUMNER

Differentiation by task
Teachers should be ensuring that lessons have
Using tables to develop concepts and
tasks and activities matched to the learning
understanding
needs of all students and this is certainly
something that OfSTED looks for. However,
Using tables can help weaker students to be able to
much of the differentiation built into our
apply knowledge and to analyse. Also, students can
lessons is differentiation by outcome, which
be given different versions of the table as a starting
does not always enable students to be fully
point, for example, very able students can have a
engaged with the work or produce their best
table with just the concepts column filled in whereas,
work. What we need to do to a greater extent
weaker students could be given a table with some
is differentiate by task. The following is a
completed examples. Those of mid-ability could be
suggested range of ways in which
given a table with the concepts and some analysis
differentiation by task can
Table 1
be achieved in Business
Studies lessons.
Concept
Apply this concept to If the business used this
(Knowledge)
a business of your
approach, what would this
Choice of tasks
choice (Application)
lead to/what would be a
Create different ‘learning
consequence?
stations’ around the
(Analysis)
classroom. At each station
there needs to be tasks from a
particular topic area of the
Unique Selling
Co-operative selling
Selling Fairtrade products allows
specification. The tasks then
point
Fairtrade goods
the Co-op to charge a premium
need to be varied to allow
price and improve its profit
students to choose those they
margins.
want to complete. Tasks on
each table could include:
Market
Arcadia Group
Allows them to tailor their
l matching exercises;
Segmentation
(Topshop/Wallis/BHS/DP/ marketing mix in each store to
l missing word exercises;
their target market, which
Evans etc.). For
l sorting exercises;
improves sales. For example, the
example, Topshop
l definition questions;
sort of clothes sold in Topshop
targets males and
l explain questions;
will be different from those sold
females in the 14 – 25
l discuss questions.
age group whereas BHS in BHS because of the different
The teacher can guide
students towards particular
tasks (if need be), then mark
and provide feedback. The
tasks can also be on colourcoded cards/sheets, coded
according to the grade/level so
that students can choose tasks
accordingly and will choose to
stretch themselves. This
method is particularly suited
to GCSE and is a useful
approach during revision time.
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is more focused on
those aged between 30
and 50 who are likely to
be married, have or are
in the process of having
a family and who are
house owners.

target market. The price of
Topshop clothes may also be
relatively cheap because the
target market is likely to have a
more limited income and the
type of promotion activities used
will be focused on exploiting the
young consumer. It may also be
that Topshop uses online retailing
more obviously for its market, as
it is more likely to be
comfortable with that way of
buying the product.
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leaving them to suggest relevant businesses. This
approach can be adapted for different courses.
Table 1 on the previous page shows an example of
a fully completed table. Which table ‘cell’ is left
uncompleted is where the differentiation comes in!
You can add in as many rows and columns as you like
– why not have an ‘evaluation’ column, for example?

Providing examples/model material
Students can be given different worksheets which may
include the following different task options.
1. A question (e.g. from a past paper) with an
answer that shows where the marks have been
awarded.
2. A question and answer along with mark scheme,
which students have to mark and highlight where
they think the marks would be awarded.
3. A similar question (same command word and
mark allocation) with space for an answer that
has been partly written (i.e. there are missing
words) – this can be done to aid application of a
theory.
4. A similar question but with only the first
(knowledge) part of the answer written and a
choice of linking sentences for the student to
choose from to complete the answer (to develop
analysis).
5. A similar question but with only the first part of
the answer written and the student must
complete the answer.
6. A question, space for an answer and a box of key
words that students could use in their answer.
7. A question and space for an answer.

Using the students’ interests
Business Studies offers the opportunity to base
learning on a range of businesses and organisations,
so why not give different students different stimuli
but similar questions? Worksheets/tasks/case studies
can be set around things that groups of students are
interested in. For example, the concept of the
product life cycle can be taught using sport, a TV
soap, a fashion or a craze. Students can then choose
their worksheet/tasks/case study.

Create a range of challenges
Create a choice of starter, transition or extension
‘challenge sheets’ for students to choose from. These
could include:
• crosswords or word searches on a topic area;
• compare and contrast businesses/approaches;
• create tasks e.g.‘Create a slogan for…’;
• complete/develop an answer;
• create a 5-question quiz for your classmates on …

Students can then work through up to their level, but
it will also encourage weaker students to work up to
a point where they are improving and developing
their subject knowledge and their ability to answer
questions.
Similarly, the same question/topic area of a
question can be asked with different command words
for the different levels. For example:
l ‘State two consumer laws that Marks and Spencer
must observe’;
l ‘Describe two consumer laws that Marks and
Spencer must comply with’;
l ‘Explain two consumer laws that Marks and
Spencer must comply with’;
l ‘Discuss the consequences of consumer legislation
on a business such as Marks and Spencer’;
l ‘Assess the impact of consumer legislation on
Marks and Spencer’.
6

Use of crosswords
Students can be given crosswords with varying
amounts of answers already completed. Weaker
students could have crosswords with a number of
answers written in whereas high ability students may
just have one or two answers completed and if they
complete that quickly, they could then be given
another one without any answers completed.
Carol Sumner is currently teaching Business
Studies at Lady Manners School in Bakewell.
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RUSSELL WAREING

Lies, damned lies and statistics – a review of
entry numbers and grade allocations amongst
the three main A-Level awarding organisations
The three main awarding organisations each set
their grade boundaries abiding by the Code of
Practice regulations set out by Ofqual. The
regulatory body monitors the outcome of
awarding recommendations from each
organisation, but inevitably there are always
going to be some variations in the grade
allocations between them. In the background,
awarding organisations will be told if their

awarding decisions are out of step and if they
have to put in place measures to adjust
accordingly. What follows is a review of entry
numbers and awards across the different grade
boundaries for the three man awarding
organisations for Economics – I leave it up to
you to draw your own conclusions, but I have
added some of my own observations.

Table 1 A-Level Economics results, cumulative percentage by grade 2011-2009
Specification title

Month/Year Entry

A*

A

B

C

D

E

U

2141 AQA

June 2011

8390

8.5

35.0

63.7

84

94.1

98.5

100

2141 AQA

June 2010

7998

8.5

34.5

62.2

83.1

94.1

98.7

100

6141 AQA

June 2009

6483

na

36.7

64.6

84.9

95.6

99.1

100

H461 OCR

June 2011

6798

7.13

33.16

61.39

81.85

93.54

98.37

100

H461 OCR

June 2010

6539

7.97

35.16

63.53

83.25

93.94

98.58

100

7812 OCR

June 2009

6138

na

34.41

62.59

82.01

93.47

98.71

100

9EC01 Edexcel

June 2011

5715

11

41.6

69.2

87.2

95.8

98.9

100

9EC01 Edexcel

June 2010

5517

11.3

45.2

72

87.9

95.9

99

100

9121 Edexcel

June 2009

5559

na

43.1

67.7

84.7

94.2

98.3

100

An observational analysis of A-Level
and AS-Level Economics grades and
numbers 2011 -2009
1. The number of pupils taking Economics is
growing. This is seen at both A2-Level and ASLevel and across all three awarding organisations.
2. The largest organisation (in terms of student
entry for Economics) is AQA followed by OCR and
Edexcel.
3. Edexcel seems to have a larger proportion of
candidates getting A*- B grades.
4. The Edexcel results analysis (available on its
website) gives the most comprehensive
Teaching Business & Economics

breakdown of results. It splits results by type of
school and gender. This is not available through
AQA or OCR.
5. The results do not give details of standardised
ability, so inter-organisation comparisons are
difficult.
6. The data do not include figures from some
awarding organisations, such as WJEC and CCEA.
7. Edexcel has a ResultsPlus service, AQA has
Enhanced Results Analysis (ERA) and OCR has
Active Results. These allow detailed manipulation
and analysis of results data, made possible by the
move to on-screen electronic marking rather than
manual script marking.
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Table 2 AS-Level Economics results, cumulative percentage by grade 2011-2009
Specification title

Month/Year Entry

A

B

C

D

E

U

1141 AQA

June 2011

13233

22

41.3

59.8

75.7

87.5

100

1141 AQA

June 2010

10687

20.9

40.8

59.7

76.1

88.2

100

1141 AQA

June 2009

8347

19.2

39.4

58.7

75.0

87.1

100

H061 OCR

June 2011

9796

22.53

42.86

62.33

77.92

88.57

100

H061 OCR

June 2010

8407

22.16

43.77

62.91

77.47

88.21

100

H061 OCR

June 2009

6357

18.14

38.70

58.86

74.39

85.94

100

8EC01 Edexcel

June 2011

7979

24.5

45.8

64.6

78.8

89.4

100

8EC01 Edexcel

June 2010

6535

28.7

47.2

65.4

80.1

90.1

100

8EC01 Edexcel

June 2009

5096

26.0

45.3

63.4

77.5

87.9

100

Points to review
1. Would students and teachers of Economics (or
indeed any other subject) benefit from having
only one awarding organisation?

assumes the students taught reflect the national
average. Please take what you wish from this analysis.
‘There are lies, damned lies - and statistics.’
Mark Twain

3. Are entry numbers likely to continue to increase
in line with the current trend?

Russell Wareing is Head of Business & Economics
at Lancaster Royal Grammar School and Chief
Examiner of the Cambridge Pre-U Business &
Management qualification.

4. How do Economics results and numbers compare
to Business Studies?

Source of data: AQA, Edexcel and OCR.

2. Why is AQA the biggest awarding organisation?

5. Should all the awarding organisations give a
detailed breakdown of results similar to that of
Edexcel?

http://web.aqa.org.uk/over/stat_results_archive.php

6. Should heads of department consider swapping
exam boards based on the results profile above?

http://www.ocr.org.uk/administration/results/
results_stats/

http://www.edexcel.com/iwantto/Pages/gce-stats.aspx

Conclusions
It is always useful to see if the specification being
taught is the most suited to the students at the
school/college. This analysis does not review the
content or examination styles of the three awarding
organisations and this is crucial information. It can act
as baseline data for results comparisons, but this

8
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ANTHONY STEED

The flipped classroom

FLIPPED
Are educational paradigms beginning to shift?
The digital age has meant the way in which we
access information has changed immeasurably.
The answer to pretty much any question is now
at our fingertips or at the end of a mouse or the
tap of a tablet screen. This seemingly limitless
access of information has irrevocably changed
the way in which students approach their
learning and will continue to so in the future –
we teachers must simply endeavour to keep up!
With this in mind perhaps it is time for us to reevaluate the role of the classroom in the learning
dynamic? Many schools continue to employ an
instruction-based model of education which involves
the teacher delivering information to their students.
‘Today we are going to learn about oligopolistic
market structures‘ routinely translates as … ’Today I
am going to spend the limited time we have together
as teacher and student telling you about the features
of an oligopoly market – I expect you to process and
make sense of this information in your own time,
although I will make some time towards the end of
the lesson to support you with this‘. Sound familiar?

Teaching Business & Economics

Teachers will endeavour to support students in
their learning and, for the most part, do a pretty fine
job working within the limitations of time and
student numbers. It seems unlikely that class numbers
or the amount of time we get with our students will
change in the near future so the question is ‘Is there a
better way?’
American colleges have begun to adopt the
flipped classroom approach as a way of circumventing
these restrictions. The flipped classroom model
involves the teacher delivering the 'taught' element
outside of the classroom. Students complete this
element of their learning prior to attending the
lesson. This allows the teacher to spend more 1:1 time
with students in lessons consolidating their learning
and allowing them to progress to more challenging
tasks quicker. Doubtless many of you who are reading
this will ask what is so new about this idea? Indeed,
many of us have been employing a 'flipped classroom'
model for years, setting reading or research
homework prior to the delivery of a topic (although
without the snazzy Americanised name).

9
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Figure 1 The ‘traditional’ model vs the ‘flipped’ classroom model

Traditional model

Teacher
Instruction

Student
assimilation of
instruction

Student completes
‘activity’ to support
assimilation

Flipped classroom model

Takes place in lesson time

Introduction delivered
through homework

Student
assimilation of
instruction

Takes place prior to the lesson

It is the variety and accessibility of modern
technology that has made ‘flipping’ the classroom a
more exciting experience for both teachers and
students alike. Video clips, podcasts and blogging are
just three tools that can be used effectively to deliver
a flipped classroom. Students will often be more
enthusiastic about learning through these
technologies than through reading a traditional
textbook and taking notes (although I believe these
methods still maintain significant value). Moreover,
these technologies can often be effectively delivered
via those annoying little gadgets that seem
permanently attached to the students’ palms and have
little white wires that snake up from the uniform
towards the ear, meaning that these learning
resources can be stored more conveniently and
accessed at will.

Homework to
consolidate
Takes place outside of lesson

Student completes
‘activity’ to support
assimilation

Teacher support to
consolidate

Takes place in lesson time

a wealth of resource material available through sites
such as YouTube (the excellent Paj Holden is highly
recommended for Economics). Textbook pages can be
easily scanned and made available to students as
PDF's, as can lesson notes (make sure your institution
has appropriate copyright permission for this sort of
thing in place). PowerPoint still works perfectly well
despite it being increasingly viewed as the perfect
cure for insomnia. If you really want to push the
boundaries, programmes such as GoAnimate, Storify,
CamStudio and Jing allow you to create videos that
can be used to supplement the lesson content. The
point is to use whatever works best for you and your
students. The most important thing is that whatever
resource you provide allows them to learn
independently (see Figure 2).

Now for the delivery …

Where to begin?
My advice is to start small. Select one lesson from your
scheme of work to try out before even thinking about
delivering an entire topic. Next, select a method of
delivery. There is no 'best method' of delivery - only
what's best for you. Some will be familiar with
recording their own voice or recording themselves
teaching on video. Many of us will have written blogs
for students. However, the good news is that there is
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Now that you’ve created your resource it’s time to
give it to your students. This should be done before
you attempt to cover the topic in a lesson – in other
words the information should be new. Make it clear
that they are expected to watch/listen/read the
resource and make sense of the information
themselves. Next, plan the lesson itself. Ideally all
students will have engaged with the materials,
processed what they can and arrive at your lesson

Teaching Business & Economics
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with questions. You may want to ease them into this
at first by providing a 5-10 minute recap at the
beginning of the lesson. The important thing is not to
teach them the topic over again. This defeats the
purpose of flipping the classroom in the first place. I
would recommend some scaffold questions that will
support their progress and act as an effective
assessment for learning (AFL) tool for you to see how
much they have understood.

The beauty of the flipped classroom is that it
allows the teacher to move away from the traditional
role of instructor and become more of a ‘coach’
moving from student to student providing support or
guidance where it is needed. This can happen for
pretty much the entire lesson – not just the last 20-30
minutes, maximising the time we get to spend
working with our students directly. The other great
thing about flipping your classroom is that students
have permanent access to these resources and so can
go back to review them after the lesson or as part of
their revision.

You should find yourself presented with a highly
differentiated classroom (fingers crossed). Those that
either didn’t access the materials or didn’t fully
Anthony Steed is KS5 Leader for Business and
understand the content can get additional support
ICT and a Business Studies Teacher at Denbigh
from the teacher, whilst those that fully understood
School in Milton Keynes.
the content can quickly make progress in terms of
accessing higher level questions from pretty much the
Editor’s note: In the Summer 2012 edition of TBE
beginning of the lesson and don’t have to spend the
I mis-spelt Anthony’s name, representing it as ‘Stead’.
first 15 or 20 minutes of precious lesson time listening
My apologies go to Anthony for this mistake.
to the teacher explain a topic which they already fully
understand.
I could dredge
up that ominous
phrase

 $'%#

        
‘outstanding
progress’
at
this
point,
but
I’ll
leave
       that
       
to the
reader!
       
Figure 2


Create PowerPoints
for the delivery of
‘word heavy’ content

Scan notes/diagrams and
make these available on your
school’s VLE

Record your voice explaining
a topic. Make it available to
students via your VLE or sites
like Tumblr

Record directly from your PC screen with this
freely downloadable software

Use Windows MovieMaker
to create movie files that
incorporate images and
content

Create fun animations on this website and
email the link to students

Film yourself teaching a topic
(if you’re brave enough!)

Several free blogging sites are now
available. Write your blog and
email the link to students
Access ready made video clips by authors
like Paj Holden
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Lesson Ideas

ROBERTA KEYS

Budgeting – a group task
exercise for AS/A2 Business
During the sixth form many students will turn
18 and increasingly a party or ‘gathering’ is on
the list of must-dos for students. This lesson
idea turns that student involvement into an
exercise based around decision-making, budget
planning and variance analysis. Students want
the best party, but have to work within the
constraints of a budget.
The activity is fairly simple and should take no
more than one hour-long lesson. Some background is
given which the teacher can share with students
where the business context can be explained. The task
and options sheet are then given out and students
can work in groups to discuss which of the options to
pick and choose to combine to make the ‘ideal’ party.
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Feedback can be in the form of a brief presentation
which outlines which options the group have chosen,
whether they have met the budget constraints and
why they made the choices they did.
All the class can then take part in a discussion to
give their feedback and comments on the different
group choices. Things to note and look out for are the
subtleties in the pricing of the options, for example,
what are the different unit costs involved (is it better
to get 4 cleaners for 2 hours at the same unit rate as
one cleaner for 2 hours?)
Roberta Keys teaches Business and Economics at
Bromsgrove School in Worcestershire.
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Background
Ben, Ali, Johnny, Alex, Lilly, Sachin and Eesha all celebrate their 18th birthday within the same month and have
decided to share a party for their friends. Several months before the party the planning begins. They have
decided to pool some money together and have agreed to put on the party within a certain budget. The sum
they have in mind for the budget is £1,000 and although they do not want to spend much more or less than
that, they have agreed they can go 10 per cent over or under their budget. Ideally, they would like to plan and
book everything on the list below, but the budget may not stretch quite that far. They will have to decide what
stays and what doesn’t. They have written their ideal ‘Wish list’, which includes all of their requirements for the
party.

Wish list
l
l
l
l
l
l

Invitations
Photographer
Bar, including paying someone to serve drinks and clean up
Decorations
Dancers
Strobe lights

l
l
l
l
l
l

Venue
Catering
DJ
Face paints
Bouncers
Cleaners (for the morning after)

They have made quite a few phone calls and have found out the information on the next page (Table 1 Options).

The Task
The task is to help plan this party using the options given, aiming to remain within 10 per cent either side of the
friends’ budget. Remember, the above ‘wish list’ only contains suggestions. You do not have to pick everything,
but you must be able to justify why you have made the decisions you have made. Can you plan for the ‘best
party’ and still be within/on budget?
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Table 1 Options

Venue
Mr Bloggs £50

Routh Hall (free)

£10 per pack and hand
written cards

Option 1

£200

Mrs Hewett £150

Club in local small town £250

£50 per pack (top quality
invites) and hand written
cards

Option 2

Mini snacks Indian/Chinese
and £300

Miss Liffy £200 (plus copy of
prints)

Club in larger town £500

£100 to pay someone else to
write mid-quality invitations

Option 3

Silver Service
£500

Mr Hacket £250 plus DVD per
person attending party

Club in city centre £600

£200 papyrus hand written
calligraphy invites with 1st class
stamps and guaranteed next
day delivery

Option 4

Invitations

Photographer

£100

£750 of drinks of your choice

Catering

£50 of drinks of your choice £100 of drinks of your choice £500 of drinks of your choice

Bar (Money put behind
the bar and so guests
have ‘free’ drinks)

Top DJ from Ibiza 11pm-1am
£500

Posters, A3 posters of the group
at stages during their life plus
helium balloons, leaflets and
personalised beer mats £200

DJ

Posters, A3 posters of the
group at stages during their
life plus helium balloons
£150

£75 per pack of top quality, easy
to remove face paints plus person
to apply face paints for 2 hours
(9pm-11pm)

Plays mix of hip hop, rap and Plays dance, trance and club
R&B from 9pm-12am £250
anthems from 9pm-12.30am
£300

£50 per pack of top quality,
easy to remove face paints

2 local professional club dancers
on podiums £550

Plays popular music from
9pm-11pm £100

£20 per pack of 10

One hour with famous
dancers £500

4 x £150

Banners and helium balloons
£100

Local professional club
dancer on podium £250

3 x £100

For 10 - £250

Banners and balloons £50

Local people dancing to
pop music £50

2 x £80

For 8 - £150

4 cleaners for 2 hours £100

Decorations

1 Bouncer £50

For 4 - £80

2 cleaners for 3 hours £75

Strobe lights

£10 per pack of 6

Dancers

For 2 - £50

2 cleaners for 2 hours £50

Face paints

Bouncers

One cleaner for 2 hours £25

Cleaners

Teaching Business & Economics
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ADIL KHONAT

Do mobile phones have a place
in the classroom?
Listening to a recent radio article on the way
home I was struck by a very polarised set of
views on mobile phones in schools. On the one
hand a teacher was arguing for mobile phones
to be completely banned in schools and noted
how these devices are making teaching
‘impossible’. On the other hand, another teacher
argued for embracing mobile phones and
attempting to help students understand
appropriate use. So, do mobile phones have any
place in the classroom?
Mobiles phones were once seen as a status symbol
but have now become an essential part of daily life
for many. Whether you’re a businessperson, student,
home maker or a young person, a mobile phone will
have become an integral part of your life. The
industry has boomed in recent years with mobile
phones replacing the need for computers in some
instances. The industry shows no signs of decline or of
entering the maturity stage just yet.
Nevertheless, mobile phones have become an
increasingly controversial issue in education. Teachers
often experience numerous difficulties with learners
using mobile phones inappropriately. Virtually every
young person owns at least one mobile phone and
there are now more mobile phones than there are
people in the world. A wide majority of schools and
colleges have codes of conduct, many of which
stipulate that learners should not bring their phones
in to school. It seems that these codes of conduct are
largely ignored.
If we see mobile phones as a problem, they will
be and this could spiral into a bigger issue. If we work
with the learners to use their mobile phones in a safe
and productive manner, we can reap the benefits.
Mobile phones today are more powerful than ever
before. They allow you to not only make calls and
send texts, but to surf the billions of websites that the
Internet contains, take pictures and make videos,
record audio alongside being able to listen to an
audio book. Many opportunities, therefore, arise from
mobile phones within an educational and classroom
environment.
Teaching Business & Economics

All the same, schools have a duty of care to
protect their learners from cyber bullying. Policies
alone will not solve the problem. Education is key and
integrating the use of mobile phones in a safe and
productive manner within our classrooms could be the
way forward.
A new contemporary idea of promoting learning
and innovative teaching through the use of mobile
phones has hit a college in Leicester. Within the
department, we have started to explore the use of
mobile phones within a classroom environment.
When introducing the fact that learners will be
allowed to use their mobile phones within a particular
lesson, teachers can explore the nature of cyber
bullying and its implications. A number of YouTube
videos are available which better paint the picture.
Learners then become more open minded to cyber
bullying, the wider safety implications of having and
carrying a mobile phone and what to do to ensure
they are safe. This would arguably have more impact
than a school policy, as the learners have a direct
benefit from listening and engaging with the lesson.
Moreover, the classroom rules for using mobile
phones within such a lesson can be explored too.

Lesson Idea
When teaching break-even analysis at any level from
GCSE to degree level, a number of key concepts need
to be understood. These include sales revenue, sales
revenue per product, variable costs, fixed costs,
contribution and the break-even point itself most
importantly. If learners are to remember what they
have learnt, learning needs to fun, enjoyable and
engaging.
It is assumed that the classroom rules and wider
boundaries of using a mobile phone within a school
or college environment were explored in a prior
session; this should be reviewed as a starter activity.
The learners should be asked for a rule and another
learner to explain why it is important to follow such a
rule. For the main activity, learners should be put into
pairs or threes as not all learners will have Internet
access on their phone.
15
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The following research task is to be completed by
learners through the use of the Internet on their
mobile phone. After learners have completed the task,
they could be asked to join another pair/group to
discuss their answers. This allows for peer-to-peer
learning and self-assessment as they evaluate their
answers and discuss what is right or wrong. Moreover,
the task promotes a range of transferable skills, which
includes communication and resolving differences in a
mature manner.
Towards the end of the lesson, the teacher could
randomly ask a number of students what definitions
they had found. Through questioning, assessment for
learning can occur, allowing the teacher to better plan
the next session’s plan.
Such a lesson offers many benefits to the learner
including:
l what is cyber bullying and how to combat it;

l how to utilise their mobile phones in a safe and
productive manner alongside learning all about
the key concept of break-even analysis and never
forgetting it.
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Once the foundations of break-even analysis have
been secured, a learner’s understanding can be built
upon.

Homework
Not every school or college would advocate their
learners bringing their mobile phones into school for
a lesson or two. Nevertheless, learning doesn’t only
occur in the classroom.
Where learners are set homework to find
definitions for example, learners could be encouraged
to use their mobile phones to find the answers. This
not only motivates learners to build a wider set of
skills and an ability to use their phone in a productive
manner, but prevents the simple practice of ‘Copy and
Paste’, which is so tempting when on a computer.
This simple task is an example of where learners
could use their mobile phones to find out the key
definitions when considering break-even analysis. This
blueprint can be extended to a range of other
activities and tasks.

Teaching Business & Economics

Lesson Ideas

Extra-curricular
Mobiles phones are no longer used as a device solely
for the purpose of making and receiving calls or
sending and receiving texts. They are being used as a
camera, a video camera and an MP3 player to store
and play music, for social networking and for
watching and uploading videos.

The use of mobile phones opens up doors to
educators and to all in the education sector. If we try
to shut it out or sweep the problem under the carpet,
it will only become more difficult to manage in the
future. The problem needs to be addressed and
turned into an advantage. Is that not what Business
Studies and Enterprise is all about – spotting an
opportunity and exploiting it?

Within Business Studies, some learners might
believe marketing is only about advertising. Mobile
phone activities can help learners to explore what
marketing actually involves within their lessons.
Others may be in the dark about what marketing
involves. The Business Studies department could make
links with the media department, for example to run
a whole school competition, to help their
understanding.

Adill Khonat graduated with a First Class
honours degree in Accounting and Finance from
Durham University. Having completed his PGCE
at Warwick University, he teaches at a college in
Leicester. Alongside this, he is an entrepreneur
exploring a range of business ideas.

The students would be entrusted with the task or
creating a video promoting a product of their choice.
The video must last no longer than a minute and
include the 4Ps of the marketing mix. The marketing
mix has four simple parts: Product, Price, Place and
Promotion. Learners would be made aware they are
being judged upon the quality and creativity of the
advert and whether the advert clearly displays an
understanding of how the 4Ps integrate to create the
marketing mix.

Mobile phone activity

Such activities not only promote learning outside
the classroom, but enthuse and empower learners.
Where possible, links could be made with local
businesses. When the above extra-curricular activity
was set within a college in Leicester, I had spoken to
the owners of a new cafe not far from the college.
The owners of the cafe were more than pleased to
have their cafe at the centre of the competition. It not
only provided them with free publicity, but added a
sense of reality for the students.

3. What is sales revenue? What are costs? Give an
example of each.

Summary
Overall, the use of mobile phones can be seen as a
problem which hinders the learning process and as
something which disrupts the classroom environment.
Nevertheless, where mobile phones are used
effectively with the learner’s input, they can act as a
catalyst to the learning process. They promote a wider
range of skills, talents and abilities, alongside
promoting the safety of our learners. If the use of
mobile phones is not allowed within our classrooms,
they can be used when learners are tackling their
homework outside of school or as an extra-curricular
activity being explored within the wider community.

Teaching Business & Economics

The task is to find some answers to the following
questions. Knowing and understanding these are very
important if you are to understand break-even
analysis.
1. What is meant by the term break-even point?
2. Why do you think it is important for a business to
find out its break-even point?

4. What are variable costs?
5. What are fixed costs?
6. What is the formula for contribution?

Whizz Kidz
If you have got this far, you are a whizz kid. The next
task is more challenging so you need to get your
thinking caps on.
7. What is the formula to work out the break-even
point?
8. What factors can lead to an increase or decrease
of the break-even point?
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Is Ryanair an ethical business?
Businesses, like people, have to make ethical
choices. Ethics are becoming more important to
businesses in an ever more ethically aware
society. Many large businesses want to show
that they are ethically responsible on a range of
issues, from production to suppliers, workers,
customers, competitors, products. This article
considers if Ryanair, the ‘low fare, no frills’
airline, operates in an ethically sound manner,
considering specific ethical areas such as
customers, suppliers, competition and
workforce.
Ryanair’s code of business conduct and ethics 2010
document states ‘Ryanair is committed to conducting
business in an ethical fashion that complies with all
laws and regulations in the countries in which Ryanair
operates.’ 1 However, ‘critics of ethical codes believe
them to be public relations exercises rather than
genuine attempts to change behaviour. What is not in
doubt is that the proof of their effectiveness,’ 2 can
only be measured by how Ryanair actually behaves
and how this is interpreted by stakeholders, not by
what Ryanair writes or says.
Robert C. Solomon observes that discussions about
the rightness and wrongness of aspects of business
life go back to the earliest writings. ‘Aristotle
approved of household trading as an essential part of
the society, but he considered trade for profit as
wholly devoid of virtue and he considered the people
who did it to be parasites.’ 3 The chief executive
officer of Ryanair, Michael O’Leary, has put into place
a business model which revolves around keeping
operating costs as low as possible, whilst running an
efficient and reliable service. Ryanair, like many
businesses, could be looked at as a profit maximiser.
Are profit maximisation and ethical behaviour
incompatible? Is Ryanair prepared to sacrifice profit
for ethical reasons?
Some businesses are particular about the type and
class of customer associated with the brand. It is
evident that Ryanair provides an economy class service
for an economy class price, which clearly appeals to a
socio-demographic range of people. It is widely
documented that Ryanair has a number of ‘hidden
18

costs’. These hidden fees can be found in the Ryanair
terms and conditions whilst booking online, which
make them in fact visible, not hidden. Some of the
hidden costs are:
l £5 online check in fee per person per flight;

l €40 for forgotten boarding pass per person per
flight;
l £5 card payment handling fee per person per
booking;
l fees to check in a second bag to the hold.
During 2008/2009 4 these hidden fees netted
Ryanair half a billion dollars. Customers may feel
cheated when all the fees add up. It is argued that
this ‘cheating’ can reduce trust and makes consumers
question the actual proposition.
The obvious question to ask at this stage is, ‘Has
Ryanair pushed the cost saving approach too far for
consumers to accept?’. Interestingly, a BBC Watchdog
customer survey conducted in 2008 found that more
people said they would never fly with Ryanair again,
compared to the small amount of people who said
that said they would. 5 How accurate is such a survey?
The business model in place strives to reduce face
value costs of tickets. To be able to do this the ‘hidden
charges’ must increase accordingly to cover the
shortfall, meaning the consumer faces the financial
burden, not the airline.
Recently, Ryanair’s business decisions came under
scrutiny in a Spanish court. A judge in Barcelona ruled
that, under international air travel conventions,
Ryanair can neither demand passengers turn up at the
airport with their boarding pass, nor charge them €40
(£34) if they do not. 6 Ryanair’s destination airports
have been questioned many times by consumers.
Often the destination airport is a substantial distance
from the city centre; this is because airport landing
charges are less at less congested airports. This is a
benefit for Ryanair, but more costly for consumers
who may have to hire a car to travel to the
destination required. Furthermore, in 2009, Ryanair
become the first airline to abolish airport check-in
desks. 7 By eliminating the costs, the airline is
Teaching Business & Economics
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eliminating certain services which customers might
feel they need and demand.
It is these issues, such as fees and removal of vital
services like check-in desks, that raise the question of
the extent of customer brand loyalty to Ryanair. Do
customers use Ryanair because of a loyalty to the
brand and what it represents or simply because of the
price benefits using Ryanair can bring?
On September 11th, 2001 terrorist attacks rippled
across the United States. The aviation industry was in
crisis in 2002, the year after 9/11, and was a perfect
buyer’s market for companies such as Ryanair.
Consumers were cancelling flights, opting for other
transport methods. Companies such as British Airways
and Virgin Atlantic were cancelling or postponing
orders with Boeing and Airbus due to anxiety within
the aviation industry. Boeing and Airbus both
competed to secure an order from Ryanair which was
in a position to buy a new fleet of planes.
It has been said that ‘financially, to maximise
profit, a business should pay its suppliers the lowest
prices possible. However, these prices may not be
fair.’ 8 Ryanair negotiated hard with the two
companies and eventually Airbus was unwilling to
agree to Ryanair’s price demands, meaning Boeing
secured the order from Ryanair. In this case was
Ryanair unethically exploiting the human disaster that
had occurred in the United States or just carrying out
good business?
By acquiring aircraft at lower prices Ryanair is able
to undercut its competitors by offering cheaper face
value tickets. The amount of discount Ryanair received
from Boeing still remains undisclosed.
Another main reason why Ryanair is able to
undercut competitors is because it fully maximises its
assets. Planes usually start flying from 6am until
midnight. Ryanair operates a 25 minute window from
the time the plane lands to the time it must take off
again. No other airline operates this short turnaround
window. The implications of this rule mean that staff
work longer hours with fewer breaks and the planes
are cleaned in a quicker fashion, but for the company
this rule allows more passengers to travel more often
on a given route.
Different businesses treat their workers in
different ways. Some would argue that Ryanair
workers are paid lower wages than other competitor
airlines and have more limited worker rights. The
airline hires staff using agencies, meaning an
individual is not hired by Ryanair directly. The
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implications of this are that the individuals must pay
for their own training. It also means staff are not part
of a trade union, which restricts them from going on
to strike or complaining. Given its approach to its
workforce, can it be argued that Ryanair makes no
ethical investment in its workforce?
To conclude, this analysis has highlighted a
number of areas in which Ryanair has acted in what
could be argued to be an unethical manner. It can be
argued that it prioritises profit ahead of staff and
consumer welfare. The brand essence of the airline is
to offer consumers extraordinarily cheap air fare
prices. If the airline brought back some of the ‘frills’ it
has removed from its service, would this brand
essence still exist if Ryanair went back to competing
with other airlines?
Faye Hodges has recently completed a PGCE in
Business Studies and is about to embark upon
the NQT year at Garth Hill School in Bracknell.
Faye teaches KS4 and KS5 Business Studies.
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BERNADETTE SWEENEY

Induction day activities
WHAT DO YOU KNOW ABOUT THE ECONOMIC ENVIRONMENT?
GORGEE SOBNERO
19

9

20

OECTS
10

SENRISCOE
16

3

15

XTA DEVCAINAO
5

11

SNH
2

NABK FO DGNELNA
4

12

21

PUMLYTNOMNEE
14 17

1

CEEGER NISPA
18 22

6

SONEIQUT MIET
13

7

CISMU
23

1

2

3

4

5

6

7

8

8

9 10 11 12 13 14 15 16

17 18 19 20 21 22 23

Use the questions to help you unscramble each of the clue words.
Copy the letters in the numbered cells to other cells with the same number.
1. The Chancellor of the Exchequer
2. This key firm in the supermarket industry has issued profit warnings in 2012
3. The UK is currently in this phase of the economic cycle ... in the media it has been preceded by the words
‘double-dip’
4. This has been brought to the headlines again because of Jimmy Carr
5. Some of the employees in this part of the public sector have taken part in industrial action recently
6. The central bank in the UK – the Governor is called Mervyn King
7. Currently 2.61 million – what does this figure relate to?
8. Two countries that have HUGE amounts of sovereign debt
9. Thursday night, BBC, current affairs programme with a panel and a live audience
10. A number of individuals and firms in this industry have seen falling sales as a result of changing
technology which has made more ‘illegal’ activity possible
20
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THE BASIC ECONOMIC PROBLEM … THE ALLOCATION OF SCARCE RESOURCES
BETWEEN COMPETING USES …
All economic systems have to answer THREE KEY QUESTIONS:
WHAT to produce?
HOW to produce it?
FOR WHOM should it be produced?
Scarce Resources and the NHS ...
FOR WHOM should kidney dialysis machines be provided?
Dialysis machines are used for patients who have kidneys that don’t work properly – without
dialysis the patients would die. They are expensive, costing approximately £75,000.
Some patients can get a kidney transplant which means they don’t need dialysis any longer.
A hospital in a town has one dialysis machine that can run for 30 HOURS PER WEEK.
As the manager of the hospital you must decide who gets the treatment: a number
of patients require treatment and their needs are given below.
Patient A: A 6 year old child who needs 10 hours per week. He is awaiting a kidney transplant which is expected
to occur within one year.
Patient B: A 55 year old man who needs 5 hours per week. He is married with grown up children.
Patient C: A 3 year old child who will need dialysis indefinitely. She currently needs 4 hours per week.
Patient D: A 78 year old female, who needs 4 hours per week.
Patient E: A 7 year old child who has three brothers and sisters, who needs 4 hours per week.
Patient F: An 8 year old child with no brothers and sisters, who needs 5 hours per week.
Patient G: A 30 year old female with two young children, who needs 6 hours per week.
Patient H: A 30 year old male with two young children who needs 5 hours per week.
Patient I: A 30 year old male, heavy smoker and drinker with no children who needs 4 hours per week.
Patient J: A 45 year old male with no children. He needs 6 hours per week but has a brother who will donate a
kidney. This will take place in six months’ time.
Patient K: A 65 year old male who needs 10 hours per week. As he is quite wealthy he has promised to buy
another dialysis machine for the hospital if he is alive in one year’s time.
Decide how you will allocate the 30 hours of dialysis and explain the reasoning for your decision.

Bernadette Sweeney completed her PGCE in Business Education in Liverpool at Edge Hill University.
She began her NQT year in Parrs Wood High School, Manchester, teaching Economics and Business
Studies.
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FAYE HODGES

How can intergenerational learning boost
older people’s and children’s ICT skills?
In a rapidly changing technological society,
people are increasingly becoming more reliant
upon Information and Communication
Technologies (ICTs) to conduct everyday tasks
such as online banking, grocery shopping and
pursuing hobbies. Yet, for some population
groups, particularly older adults, the on-going
digital revolution is unfamiliar territory. ‘The
importance of enabling older adults to engage
in a wide range of learning opportunities is well
recognised – leading to benefits for the
economy, society and the individual in terms of
positive psychological health and social capital
outcome.’1
This article aims to explore the concept of
intergenerational learning by explaining what it
is and examining some examples of this type of
learning in practice, along with its application
to ICT.

What is intergenerational learning?
The most commonly accepted theory of
intergenerational activity is that defined by the Beth
Johnson Foundation2, the leading organisation in
England promoting and supporting intergenerational
practice, which states ‘intergenerational practice aims
to bring people together in purposeful, mutually
beneficial activities, which promote greater
understanding and respect between generations and
contribute to building more cohesive communities.'
It is very difficult to find a consistent and precise
definition for ‘intergenerational learning’, ‘family
learning’ and other related terminologies used to
describe the learning taking place among family
members and across generations. The use of various
terms is still very fluid and inconsistent in the
literature. It is worth noting the inconsistency in
spelling: intergenerational or inter-generational,
depending upon which country the term is used in.

Intergenerational learning in practice
The National Institute of Adult Continuing Education
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(NIACE)3 aims to encourage all adults to engage in
learning of all kinds. NIACE is interested in the effect
of learning between different generations when they
learn together or from each other. Individuals might
be learning together in a family context or as part of
a project to bring older and younger generations in a
community together. NIACE aims to create 'a strategy
and a robust and imaginative programme of family
and intergenerational learning to bring together
social, economic and environmental factors leading to
sustainable development.'4 Intergenerational activities
promote ‘the consciousness and understanding
between older and younger generations, increasing
the self-esteem of both.'5 Considering the NIACE
definition of intergenerational learning it is evident
that when young and old people meet and share
their experiences, work together, help each other or
in any way act together 'there will always be learning
taking place. Mostly this will be informal learning
when values and attitudes are involved. There can
also be non-formal or informal learning when
different generations meet at the workplace and
share skills and knowledge. They will always be
influenced by each other’s attitudes and values at the
same time’.6

Family structures and the opportunity
for intergenerational contact and
learning
For many years in the UK, as well as in other Western
Countries, a family could be thought of in terms of a
household where children, their married parents and,
on occasion, other close relatives such as grandparents
live together. However, ‘a number of factors have
more recently converged and changed the shape of
such families and households.’7 Demographic factors
such as ‘population ageing and migration, an increase
in the breakdown of parental relationships, together
with same-sex couples attaining equal rights to those
enjoyed by married ones, have all had an impact on
household and family structures and living
arrangements.’8
The increase in divorce rates and cohabitation
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also ‘gives rise to more complex arrangements such as
reconstituted family households in which some
children are the natural offspring of both parents,
while in other cases are from just one.’9 On one hand,
‘an increase in step-parenting could suggest a move
away from norms expressed through marriage and
could be seen as a social problem or deficit in terms of
moral values and any stability that might be
associated with these.’10 In terms of the potential for
intergenerational contact, McCarthy et al’s (2003)
work with step families or ‘clusters’ found that the
wellbeing of children was nevertheless maintained in
different ways. For example, while some working-class
parents formed new non-kinship groupings within
single households, middle class parents might
maintain kinship links across different households. In
all cases there was a sense of sustained relationships
with children’s needs at heart. Although parental
separation on the one hand can reduce the
opportunity for intergenerational encounter, on the
other hand, if parents split up and form new
relationships this can also increase the range of adult
contact available.
Dench and Ogg (2002) have also noted that
women giving birth to children in the late 1960s and
early 1970s did so at a relatively early age. This has led
to a high proportion of young grandparents, with
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more than half of the British population becoming
grandparents by the age of 54. When this is taken
together with women currently having fewer children,
a living family can span a number of generations
while the number of members belonging to each
generation is relatively few. ‘This demographic
‘beanpole’ effect is also reflected more generally
across Western societies.’11

Intergenerational Learning and ICT
A study carried out by Kenner (2008)12 confirmed the
role of the computer in intergenerational learning
and highlighted its potential as a cultural tool
encouraging interactivity and exploration of
knowledge, made accessible to both generations by
mutual collaboration. In this research project,
particularly in British Bangladeshi families,
grandparents were often aided in computer activities
through the expertise of their grandchildren.
Meanwhile, young children needed the support of
their grandparents to structure the learning event,
maintain concentration and accomplish tasks relying
on linguistic and cultural knowledge. For several
grandparents involved in the project, this was their
first opportunity to work with computers and during
the activity they showed a growing interest in what
was happening on the screen. ‘Their curiosity
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indicated a potential to develop knowledge and
expertise if they were to have ongoing access to the
technology.’13 The research findings, therefore, have
important implications for educators, both in the
community sector and in mainstream schools. If
opportunities can be provided for grandparents and
grandchildren to work together around the computer,
for example through family learning courses involving
ICT and including bilingual resources where necessary,
this could lead to positive outcomes for both the
younger and older generations. In particular, the role
of grandparents in bilingual families could be of
considerable importance in facilitating young
children’s learning through new technologies.

Conclusion
The themes emerging from this literature review are
that during intergenerational learning both older
adults and younger children’s ICT skills flourish.
However, the UK government needs to do more to
make intergenerational learning a reality in many
under-served areas and communities.
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EOGHAN BEAMISH

The benefits of studying
Economics
Why Study Economics? is a website that
encourages students from all educational
backgrounds to study Economics as their first
degree. It also provides information to teachers
and parents.

Where can students study Economics?
Over 95 higher education (HE) departments across the
UK offer an Economics degree. Some of these are
straight (‘single’) Economics degrees. Normally they
are simply called Economics, but sometimes they are
more specialist, e.g. Agricultural Economics or
Business Economics. Other degrees combine
Economics with another subject (‘joint degrees’). The
titles of these joint degrees include: Economics and
Management; Economics and Finance; Economics and
Philosophy; Economics and Accounting; Economics
and Business; Economics and History; and Economics
and Politics.
What will Economics students do at university?
Most Economics students will experience a generic
first year at university which builds a solid foundation.
The most important modules for a first-year
Economics student are Introductory Microeconomics,
Introductory Macroeconomics and Quantitative
Methods for Economics (statistics/mathematics). The
concepts taught in these three modules will be used
throughout an Economics undergraduate degree. In
their second, and particularly third, year at university,
Economics students will have a number of optional
units. Students will be able to specialise in areas such
as Development Economics, Managerial Economics,
Labour Economics, Monetary Economics and so on. If
students are on a joint degree, they will have modules
in their other subjects in all three years, some of
which will be compulsory. Students on either single or
joint Economics degrees may also be able to do an
optional module in another subject area, such as a
modern language.
‘Until studying a course like Economics not a lot of
people are aware of how the world works, including
industries, businesses and governments. You realise
Teaching Business & Economics

that it's very important to be educated in this type of
thing even if it gets to the stage where you become
annoyed with family and friends for moaning about
taxes!’
The workload at university is generally heavier
than at A-Level. Students can expect around 10-15
hours of contact time a week, consisting of a mixture
of lectures and tutorials/seminars/workshops. In
addition to this, students will be expected to put in a
minimum of 20 hours per week of independent study.
The number of contact hours will normally fall
between years one, two and three, but the amount of
independent study will rise (at least it should do!).

Why do students enjoy Economics?
Economics is the perfect combination of numbers and
words, problems and essays, calculations and
interpretations. It is both an art and a science subject.
Students have the opportunity to build models which
give insights into the real world and then to critique
these models on the basis of their assumptions. There
is rarely a right answer in Economics but any
argument put forward must be backed up by
quantitative evidence. Students ultimately enjoy
Economics because it allows them to employ and
develop analytical and evaluative skills.
’My decision to pursue an Economics degree has been
the single most valuable investment I have made to
date. It sharpened my ability to critically assess
information, deliver disciplined and well structured
arguments and become a more confident team
player.’

What do students need to have studied
to read Economics at university?
Some universities have A-Level Maths as a prerequisite
for their Economics degrees. Even if it is not required,
A-Level Maths is still very useful for university level
Economics, especially those degrees with a heavy
number of quantitative modules. Those institutions
that do not require A-Level Maths still require a good
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of the problems set. Finally, students should brush up
on their statistics either by going back to their notes
or, if they did not study Maths, by working through
some problems in an A-Level Statistics textbook.
Statistics is vital for students to understand
econometrics, a technique used by many authors in a
number of economic journals.

What can students do after an
Economics degree?

GCSE in Maths. Furthermore, some universities may
look more favourably on candidates with other
quantitative subjects, such as Physics or Accounting.
No university requires students to have studied ALevel Economics, but it helps if they have. Aside from
the subjects studied, students should only choose to
read Economics at university:
l if they enjoy keeping up with current affairs;
l if they are comfortable working with numbers;
l if they are willing to write a number of essays.

But how can students who have never
studied Economics before prepare for
their degree?
One way is through work experience, especially when
this involves handling money or making any form of
economic choice. Reading economic articles in
newspapers and/or subscribing to The Economist will
give students an edge over their peers when it comes
to writing their first essay. Students could also read a
couple of the books on their course reading list,
particularly those that give lots of background
information (e.g. Fool’s Gold by Gillian Tett).
Alternatively, a lot of the popular Economics
literature, such as the Undercover Economist or
Freakonomics, will show students that Economics can
be used to explain virtually any phenomena.
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Economics graduates are well equipped, having
analytical and problem-solving skills, numerical and
computer skills, as well as the ability to work well
either alone or within a team. All of these skills are
very transferable allowing Economics graduates to
branch into anything from investment banking and
financial services, business and public sector
management and research, to working with charities,
teaching or the media. There is little restriction on
what students can do afterwards.
’By the end of the degree you emerge as a student
who can read as well as a law graduate, compute as
well as an accountant, and analyse data as well as a
statistician.’
And of course there is money. Economics
graduates typically earn £4 000 more than the
average graduate in their first position.
Want to find out more? All of this information
plus a plethora of resources to support students,
teachers and parents is available at Why Study
Economics? Information includes:
l
l
l
l
l
l

how to make your decision;
how to get the most out of an open day;
a day in the life of an Economics student;
module options;
work experience;
case studies and views of past and present
Economics students;
l Economics graduate job opportunities.
Why Study Economics? has been created by the
Economics Network, which is supported by the Royal
Economic Society and the Scottish Economic Society.

’Economics places a key role in all aspects of life and is
an important subject worth knowing more about.’

Quotes from the website, Why Study Economics? Visit
the website at: www.whystudyeconomics.ac.uk

To get an idea of the level of maths involved in
their Economics modules, students should have a flick
through a first year textbook and have a go at some

Eoghan Beamish is a student project officer at
The Economics Network based at the University
of Bristol.
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MARK DANIELS

OCR GCSE Business and Economics –
managing the transition to linear assessment
The announcement by the government that
modular GCSEs would be replaced by a linear
model for teaching starting in September 2012
meant that all awarding bodies had to reexamine their specifications. Here, Mark Daniels
of OCR explains the implications of the change.
It will not have passed the attention of many that
the way GCSEs will be assessed is changing.
Assessment will be in a linear format at the end of a
course of study rather than on a unitised basis at
chosen points throughout the course of study. This
change is meant to result in candidates having a
broader base of knowledge and fuller understanding
of the specification as a whole when they undertake
their assessments. We understand that the transition
to linear assessment may appear to be complicated so
we have provided useful guides regarding these
changes on our website (www.ocr.org.uk) including a
timeline showing the relevant key dates and
milestones.
In this article we have summarised what the
reforms mean for:
l changes to assessment;
l re-sitting assessments;
l controlled assessment;
l GCSE Double Awards;
l OCR’s Business and Economics specifications.

What the reforms mean for changes to
assessment
Candidates who:
l began a two year course in September 2011, or
who start a one year course in September 2012,
will still be able to enter in a unitised way;
l began a three year course in September 2011 will
now be required to take all of their assessment in
June 2014 in the same series that they will
certificate for their qualification;
l begin a two year course in September 2012 will
take all of their GCSE units in June 2014 in the
same series that they will certificate for their
qualification.
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What the reforms mean for re-sitting
assessments
The mid-course re-sitting of units will not be possible
because of the linear assessment rules. Candidates
who:
l began a two year course in September 2011 and
certificate in June 2013 will only be able to re-sit
the qualification in the 2014 June series;
l begin a two year course in September 2012 and
certificate in June 2014 can only re-sit the
qualification in the 2015 June series.
In both of these examples candidates may choose
only to re-sit the external assessments as it will be
possible to carry forward their most recent results
used for certification from controlled assessment
unit(s).

What the reforms mean for controlled
assessment
The arrangements for the controlled assessment
elements of our GCSE specifications within the
Business suite remain largely unchanged. We will
continue to make the live controlled assessment
materials available on 1 June each year but, with
effect from September 2012, there will be materials
available for two separate academic years, e.g. one
set of materials for submission in 2013 and one for
submission in 2014. Centres can still schedule the
taking of the controlled assessment tasks at any time
during the academic year, but candidates can only be
entered for controlled assessment units at the end of
the course, i.e. in the same series the candidate is
certificating. If a candidate is to re-take an entire
qualification, controlled assessment unit(s) results can
be carried forward.
Centres will need to ensure they are using the
appropriate task(s) for the year in which they enter
candidates for the GCSE.
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What the reforms mean for Double
Awards
From June 2014 onwards a 100 per cent terminal rule
applies where candidates are entering for a Double
Award for the first time and where they have not
previously been awarded the Single Award from the
same specification. All units must be entered in the
series in which the qualification is certificated.
From June 2014, candidates who have already
been awarded the Single Award and decide to move
on to the Double Award from the same specification
can either:
l re-take all of the Single Award units alongside the
additional units required for Double Award. The
new results for the units that have been re-taken
will then be used to calculate the Double Award
grade; any results previously achieved will not be
re-used;
l re-take the externally assessed unit from the
Single Award alongside the additional units
required for Double Award and carry forward the
result for the controlled assessment unit that was
previously used towards the Single Award. The
new result for the externally assessed Single
Award unit will then be used in the calculation of
the Double Award grade;
l take just the additional units required for Double
Award and carry forward the result for the Single
Award.

What the reforms mean for OCR’s
Business and Economics specifications
We are pleased to say that there has been very little,
if any, change to our GCSE Business and Economics
specifications.
GCSE Business and Communication
Systems (J230)
We have taken this opportunity to enhance the
guidance from the unitised specification to make the
linear version more streamlined. The Controlled
Assessment section has been restructured to avoid
unnecessary repetition between the specification and
the Guide to Controlled Assessment. We have also
sought to make understanding how the controlled
assessment unit is assessed more straightforward by
incorporating the generic marking criteria within the
specification resulting in all of the essential
information being within the one document.
Candidates can relate their own experiences to
OCR’s specification, offering the opportunity to focus
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on current and emerging communication systems. It
allows for the development of knowledge and
understanding of a broad range of up-to-the-minute
technologies which is assessed using a range of
motivating models of assessment (practical, controlled
assessment and written examination) enabling
candidates to develop:
l working knowledge and confidence in how to get
the best from software commonly used in an
office environment;
l transferable skills which can be taken forward to
further study or into the workplace;
l an enhanced understanding of local businesses
through interaction and communication as part of
the controlled assessment tasks.
There are three units which comprise the GCSE
qualification:
A265: Businesses and their Communication Systems,
externally assessed by examination;
A266: Developing Business Communication Systems,
internally assessed by controlled assessment;
A267: ICT skills for Business Communication Systems,
externally assessed by practical examination.
GCSE Business Studies (J253)
We have not made any changes to this specification
and the philosophy retains the belief that the study of
Business Studies should require candidates both to
understand the dynamic environment in which
business operates and appreciate the many and varied
factors which impact on business activity and business
behaviour. Candidates work towards gaining an
understanding of the issues facing UK businesses in
the 21st century.
A holistic understanding of business and Business
Studies is encouraged and the delivery of the
specification content should emphasise the integrated
nature of business problems and solutions. The
unitised design of the specification, however, enables
candidates to be assessed in particular aspects of
business activity and business behaviour.
There are three units which comprise the GCSE
qualification:
A291: Marketing and Enterprise, internally assessed
by controlled assessment;
A292: Business and People, externally assessed by
examination;
A293: Production, Finance and the External Business
Environment, externally assessed by examination with
pre-released material.
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The current GCSE Business Studies is co-teachable
with OCR’s Entry Level Business Studies
specification (R343), enabling centres to teach
candidates of a variety of abilities within a single
cohort. The Entry Level Certificate is only internally
assessed which can be undertaken at any point during
the course and submitted in the January or June
series.
GCSE Applied Business (J213/J226)
The only very subtle change to the content of the
specification is the inclusion of the Equality Act 2010,
which now supersedes all other Equal Opportunity
Legislation that was covered as part of the unitised
specification (e.g. Disability Discrimination Act, Race
Relations Act).
These Single and Double Award specifications
provide an ideal introduction to the world of business.
The very applied nature of the specifications means
candidates will be expected to ‘experience’ the
business environment for themselves which can be
achieved through the study of, and participation in,
a range of vocationally-related activities such as
inviting local businesses to speak at the centre, work
experience, real life case studies and research.

GCSE Economics (J320)
The main change to the assessment of this
specification is that unit A591 will only be offered as a
written examination from June 2014 and onwards; the
computer-based test (CBT) option will not be available
as uptake has been minimal.
Economics is a relatively small but growing subject
at GCSE level, particularly given its topicality in today’s
global climate. This unitised specification has proved
successful since 2009, with benefits arising for centres
and candidates who take this as a GCSE option both
in preparation for progression to A-Level study, or as a
general background to the economic experiences
which the candidates will encounter throughout life.
There are three units which comprise the GCSE
qualification:
A591: How the Market Works, externally assessed by
examination;
A592: How the Economy Works, externally assessed
by examination;
A593: The UK Economy and Globalisation, externally
assessed by examination with pre-released stimulus
material.

Supporting centres all the way
The specifications have been designed to provide
a range of teaching, learning and assessment styles
which aims to motivate candidates to learn in an
exciting way. The assessments are designed to give
credit for knowledge as well as the candidates’
application skills and assessment in the form of
internally and externally assessed evidence.
There are two units available for the Single Award
qualification:
A241: Business in Action, externally assessed by
examination;
A242: Making your Mark in Business, internally
assessed by controlled assessment.

OCR will be providing support to keep centres
informed about the impact of moving to linear
assessment. In the meantime if you have any queries
please contact us on 01223 553998 or email us at
general.qualifications@ocr.org.uk.
You will also find further information about the
move to linear assessment for GCSEs on Ofqual’s
website www.ofqual.gov.uk.
Mark Daniels is Qualifications Team Manager
(Business, Leisure & Tourism) Customers,
Curriculum and Qualifications at OCR.

Plus an additional two units for the Double Award
qualification:
A243: Working in Business, externally assessed by
examination;
A244: Business and You, internally assessed by
controlled assessment.

Teaching Business & Economics

29

Resource Reviews

CONTENTS
Business Gurus, David Lester et al
Reviewed by Paul Rapley
Teaching as a Design Science: Building
Pedagogical Patterns for Learning and
Technology, Diana Laurillard
Reviewed by Roberta Keys
The Teacher’s Reflective Practice Handbook:
becoming an extended professional through
capturing evidence informed practice, Paula
Zwozdiak-Myers
Reviewed by Richard Dunnill

The views expressed in reviews are those of the
reviewers and are not necessarily endorsed or shared
by the EBEA. The EBEA welcomes comments on any
reviews or articles in TBE. Please send your comments
to office@ebea.org.uk

BUSINESS STUDIES
Business Gurus, David Lester et al, Crimson Books,
2012, 259 pages, £12.99, ISBN 978 1 78059 048 6
First and foremost, I really liked this book. It sets out
to be a ‘No-nonsense introduction to complex
leadership ideas’ and the book meets this aim and
more besides. It is accessible for students studying at
A-Level and above, and throughout the chapters it
demonstrates a deep and well-explained
understanding of business thinking and business
practice.
One of the most important USPs of this book is
the team of authors and business people drafted in to
contribute. David Lester, who wrote the foreword,
founded the publishing company responsible for the
book. Ian Wallis, the editor, is known for his
contributions to enterprise and business start-ups.
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There is therefore clear entrepreneurial pedigree in
this book. All in all, the 28 gurus explained in the
book are discussed by a team of 18 experts in a
variety of fields. These include Colin Barrow (recent
Head of Enterprise at Cranfield School of
Management), Gerard Burke (founder of Your
Business Your Future), Chris Fung (MD of Crush),
Jeremy Lazarus (owner of an NLP training company)
and Clive Rich (described as the UK’s leading dealmaker and trouble–shooter). This mix of academic
weight and real business experience gives the book an
accessible and grounded feel.
In terms of subject material, the team have
chosen an eclectic range of business gurus. Students
of business studies will recognise Ansoff, Drucker,
Handy, Herzberg, Peters and Porter. But the book
complements this with some excellent explanations of
the ideas of current movers and shakers such as Tim
Ferriss, Michael George, Richard Kock and Seth Godin.
Add to these some serious heavyweight thinkers such
as Warren Buffet, Edward De Bono and Dale
Carnegie, and top this off with a brilliant chapter on
applying the ‘Art of War’ by Sun-Tzu (born 544BC) to
business, and you have a richly diverse pool from
which to draw knowledge. For this reason even a
world weary and hardened business studies teacher
such as myself will find a lot of new and interesting
information which they can then bring into lessons.
Chapters follow the same logical structure starting
with a basic introduction to the field of expertise of
the guru, what they are best known for, and their
best known titles. This nice touch allows the reader to
further study the theories of a particular guru if they
wish. Concepts and theories are then explained and
summarised before each author goes on to explain
how businesses use the ideas in reality. There is some
good application to the real world. However I did
wonder if the authors were trying to fit ideas to
practice, rather than suggesting that particular
businesses made a conscious decision to follow the
thinking of a particular guru. For example, to what
extent did Pillinger Controls consciously decide to
follow Ansoff’s advice when altering their growth
strategy, or did Richard Branson make a firm decision
to adopt the 13 principles of success expounded by
Napoleon Hill? Of course there is no evidence to the
contrary, but the question did keep resurfacing.
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The book provides a clear explanation of how
each particular guru’s ideas fit in with other ideas of
management. This is extremely useful and allows the
reader to cross reference with other theories. Whilst
this is possibly more beneficial to readers at an
undergraduate or even post-graduate level, it is still
an excellent idea and typifies why I think this book
works on a number of different levels. Finally each
chapter explains how the particular theory is still
relevant and valid today. Whilst I understand the
reasoning behind this I would have thought that most
of this was self-explanatory and I would not expect to
pay money for a book about business gurus which
went on to say that the ideas contained within were
invalid! This is a minor flaw in an otherwise excellent
book.

Its main strengths are its accessibility and the fact that
you can dip in and out of chapters as you wish, but of
course the book does not fit easily into any particular
syllabus. The book is clearly and succinctly written by
a team of authors who really know their subject
without being academically distant. Yes, there are
some passages where I felt that evidence was shoehorned in to fit with theory rather than vice versa, but
nevertheless it is, in my opinion, an engaging ‘mustread’ business reference book.

Once again, a strength of the book is that it
delivers enough knowledge to satisfy the curious, and
enough signposting to direct those seeking more
knowledge. For example, the chapter on Robert
Caldini and the ‘Six weapons of influence’ explains
how the theory came about, and how real companies
use these weapons (either consciously or otherwise) to
achieve their aims. For example, it is asserted that toy
manufacturers deliberately under-supply in December,
which means buyers purchase in January and
February, thus solving seasonal slumps. He calls this
the principle of ‘Consistency to Commitment.’
Similarly the explanation of Gerber’s ‘Dreaming Room’
and its links to developing entrepreneurial ability
caused me to stop and think about whether delivering
enterprise should be more about passion and
creativity, and less about structures, legality and access
to finance. Finally the inclusion of the last chapter
outlining the theories of Sun-Tzu and the ‘Art of War’
is a reminder that there is a cut and thrust element to
business. One person’s success is usually another
person’s failure.

Teaching as a Design Science: Building
Pedagogical Patterns for Learning and
Technology, Diana Laurillard, Routledge, 2012,
£22.99, ISBN 978 0 41580 387 8

I did wonder if there were elements of the book
that would serve as advice to new business start-ups,
given the credentials of the authoring team. However,
the vast majority of the cases used to exemplify the
theories focus on large, or even global, firms including
Unilever, PepsiCo, Dyson, Amazon and Virgin. This of
course makes sense when you consider that the
theories are being used to explain how these firms
got to be successful but perhaps a simple summary
with advice for new firms at the end of each chapter
would be the icing on the cake.
Overall I would highly recommend this book as a
purchase for a department or general library,
particularly for any institution with post-16 students.
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Paul Rapley is Assistant Headteacher at
Taverham High School, Norwich.

PROFESSIONAL DEVELOPMENT

Throw your pens and file paper out of the window.
You’ve got to have a Departmental Facebook page
and teach all your Economics lessons using an Ipad.
Mark all your pupil’s essays online. You ‘have’ to have
a smart board. What do you mean, you’re not using
Twitter? And you haven’t thrown all your hard copy
textbooks out and bought your department e-books
and Kindles? The question is, does all this new
technology really enhance learning? As a classroom
practitioner I am now starting to question: are we
embracing this digital age in an effective manner in
our teaching? Or, are we moving away from a
classroom that is centered on teaching and learning to
create a more entertaining ‘drag and drop’ culture?
There is little doubt the profession of teaching is
changing; always has and always will. Every day,
teachers across the country design and test new ways
of teaching, using learning technology to help their
students. Sadly, their discoveries often remain local. By
representing and communicating their best ideas as
structured pedagogical patterns, teachers could
develop this vital professional knowledge collectively.
Teachers increasingly understand that the only way to
enjoy their chosen profession is to work
collaboratively, sharing their expertise in learning
design and incorporating the best use of available
learning technologies in their day-to-day work. What
exactly is meant by learning design and how you
arrive at the best use of the available learning
technologies is thoroughly explored in this book.
Teaching as a Design Science is broken into twelve
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chapters, ranging from ‘What is formal learning’ and
‘Learning through acquisition’ to ‘Learning through
collaboration’ and ‘Teaching as developing
pedagogical patterns’. The book covers a wide range
of learning styles in an applied context, using ICT. If
you attended the recent EBEA conference, and
enjoyed the session entitled ‘Enquiry Based Learning:
the path to more challenging and creative curricula’
by Professor David Leat (Executive Director of the
Research Centre for Learning and Teaching, Newcastle
University), you may enjoy some reflection on Chapter
8, ‘Learning through Enquiry’. This may be of keen
interest to sixth form teachers of economics, in
contrast to learning how to develop theory using
mini-enterprise experience.
If you are interested in making your interactive
white board enhance learning, or if your ‘thing’ is to
ban PowerPoint and only use research lessons for
teaching, you will find something of use to your
everyday lessons in this book. I wish I had had a copy
of this during my PGCE year. It would have been a
terrific resource to use as it covers basic learning and
motivation theories in an applied context. Likewise, it
would be great to have the book at hand when doing
an ICT-based research project and literature review.
Similarly, if you are pursuing (or even thinking of
pursuing) an M.Ed, with a focus on learning and ICT,
have a look at this resource. You could even go the
whole hog, embrace the theme completely and buy
the e-book for your Kindle. You will use it.
Diana Laurillard argues that a twenty-first century
education system needs teachers who work
collaboratively to design effective and innovative
teaching. This book helps us to get the balance right;
it shows us how to be effective teachers who share
best practice through the use of some ICT, but also
states when we should not use it and gives the theory
of why this is so. We don’t need to use Facebook just
for the sake of it. We should approach our lessons
from a learning perspective first, technology later, not
the other way around. Professor Ference Marton of
the University of Gothenburg states ‘I believe this is
the best and most beautiful educational idea of the
millennium so far’. It is good, but I am not quite sure
I would be quite as enthusiastic. That said, if you want
to be an innovative and more effective teacher, this
book is a must-read.
Roberta Keys teaches Economics and Business at
Bromsgrove School.
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INITIAL TEACHER TRAINING AND
CONTINUING PROFESSIONAL
DEVELOPMENT
The Teacher’s Reflective Practice Handbook:
becoming an extended professional through
capturing evidence informed practice, Paula
Zwozdiak-Myers, Routledge, 2012, 206pp, £21.99,
ISBN 978 0 41559 758 6
The Teacher’s Reflective Practice Handbook is
described by the publishers as:
‘… an essential source of advice, guidance and ideas
for both students and practising teachers … it offers
an innovative framework which serves to prepare you
for the challenges and complexities of the classroom
environment, and supports the continuing
improvement of your teaching … the multidimensional framework enables you to build a
meaningful, personally relevant portfolio of evidenceinformed practice.’
Thus, it seeks to address the needs of beginning
and more established teachers in relation to reflective
practice. This is an area included in most, if not all
programmes of initial teacher education and forms a
key component in most programmes of continuing
professional development and school improvement
with the 2012 Teachers’ Standards referring to
reflection as follows:
‘Appropriate self-evaluation, reflection and
professional development activity is critical to
improving teachers’ practice at all career stages.’
(Para 14, DfE 2012)
This is quite some target audience and the Preface
begins promisingly with a brief review of the research
and policy literatures in this area. This includes the
identification of many instances of assumptions of
shared meanings in both literatures. However, on
p.xiii, the written style changes from third person to
second person and the word ‘you’ is then used
throughout the rest of the book.
This signals the true nature of this publication.
Following two chapters which provide some
background, a ‘Framework of Reflective Practice’ is
then explained, chapter by chapter – all nine of them.
Each chapter starts with a set of Learning Objectives,
is punctuated with a series of Reflective Tasks and
ends with a Summary of Key points and a list of
Recommended Reading in the form of an annotated
bibliography. It is at this point that this reviewer

Teaching Business & Economics

Resource Reviews

began to think that it all felt rather like part of a
PGCE or other Initial Teacher Education (ITE)
programme, slightly revised for a (potentially) wider
audience. The rest of this review will test this initial
hypothesis.
Chapter 1 is called ‘Reflective Practice captured,
framed and defined’. The Framework itself is
presented through an impressive diagram with nine
dimensions, each of which has a chapter later in the
book. As one of the two background chapters, it,
naturally, cites a large number of writers. However,
there is little attempt to identify the hugely contested
nature of this area so that Schon and Kolb are placed
together as “two examples” of work that sets
reflective practice as a process as opposed to a
disposition to enquiry, where Dewey is cited. Instead,
the literature is used to develop a kind of linear,
developmental timeline depicting the evolution of
thinking and practice. A similar lack of deep criticality
is shown in the Reflective Tasks. These are not
explicitly linked to the Learning Objectives for each
chapter and have no other overt indication of their
purpose(s). Furthermore, they are often so broad and
ITE focused as to raise questions about their
usefulness. For example:
‘Research these literary sources and compare and
contrast the basis upon which their distinctions
between student teachers have been made.’ p7
The second chapter is, encouragingly, titled
‘Qualitative Distinctions in Reflective Practice’.
However, this serves to present another diagram
presenting a hierarchy of Reflective Conversations,
from descriptive through comparative to critical.
There are no references to the work of researchers,
for instance, the Phenomenographers who are
developing key insights into notions of qualitative
difference. Instead, there is a tabulated list of
fourteen theoretical contributions with the rest of the
chapter focusing on using some of these to promote
the hierarchy of conversations mentioned earlier.
The remaining nine chapters then describe in
detail each dimension in the ‘Framework of Reflective
Practice’. Note that the Framework is not, itself, held
up to critical, reflective scrutiny.
Chapter 3, ‘Study your own teaching for personal
improvement’, draws mostly on Dewey, Schon and
Kolb but ends firmly with the latter and with a section
on Learning Styles. This exemplifies another issue
with the book. There are very few explicit linking
sections helping the reader to make the transition
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from one chapter to the next and from one section
inside a chapter to the next. Moreover, the lack of
genuine criticality is shown by there being no
acknowledgement of the widespread and researchbased critiques of Kolb and Learning Styles, not least
by Coffield back in 2004. Finally, one of the Reflective
Tasks asks readers to: ‘Write a 2000 word reflective
narrative …’. Again, perhaps this is appropriate for
someone following an ITE course but will most serving
teachers really be able to do this?
Chapter 4, ‘Systematically evaluate your own
teaching through classroom research procedures’, is,
in reality, an introduction to Action Research with
little to set this approach in the context of other
research paradigms. It is good as far as it goes but
there are numerous introductions to research out
there that do a much better job, especially since
Masters level trained new teachers have been
entering the profession for over ten years. I wonder if
this chapter really is needed.
Chapter 5, ‘Link theory with your own practice’,
takes Schon’s work and links it to Gestalt theory and
Shulman’s seven categories of teacher knowledge.
Again, this reads more like an elementary
introduction for ITE students at the start of their
training. There is precious little criticality presented,
acknowledged or encouraged.
Chapter 6, ‘Question your personal theories and
beliefs’, is a useful one, really about Bandura and
notions of efficacy. Once more, there is extensive
description and parallel tasks but with a useful set of
recommended reading. I wonder if this chapter might
have been more usefully expanded and moved earlier
in the book.
Chapter 7, ‘Consider alternative perspectives and
possibilities’, takes an explicitly social constructivist (or
even a situated learning) approach to helping
teachers to explore alternatives. Again, this seems
curiously placed in the book. Indeed, along with the
previous chapter, it might well have been moved to
the beginning and provided the learning framework
for the whole book. As it is, this chapter sits
awkwardly given the less constructivist approach of
the other chapters. There is also the issue of what
counts as research as opposed to policy related
investigation. For example, CUREE is used in the
section on mentoring with little or no
acknowledgement of CUREE’s practical and policy
links to government and of the plethora of other fully
research led work in this area.
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Chapter 8, ‘Try out new strategies and ideas’,
seems to be a guide to classroom strategies and
teaching techniques. There are yet more descriptions
and lists along with Reflective Task 8.2 which requires
the use of Bloom’s Taxonomy – a curious and
unacknowledged use of behaviourist learning theory
in a chapter immediately following one using Social
Constructivist approaches. The words ‘mutually
exclusive’ come to mind. Again, there are other and
better books on how to teach. Is this chapter really
needed?
Chapter 9, ‘Maximise the learning potential of all
your pupils’, covers inclusion, assessment for learning
and personalised learning. All in sixteen pages.
Similarly, Chapter 10, ‘Enhance the quality of your
own teaching’, covers effective teaching, pedagogical
expertise, international perspectives and, for some
reason, ICT. This is followed by criteria to judge the
quality of teaching. All this is handled in eighteen
pages. There is much citation, description and plenty
of lists and tables but, ironically, precious little critical
reflection.
The final chapter, 11, ‘Continue to improve your
own teaching’, looks at the OECD framework,
learning communities, CPD and professional
development portfolios. Significantly, there are two
pages with an exemplar reflective statement from an
ITE student.

binder, ready to frame an ITE student’s or a teacher’s
reflective thinking. Better still, a web-tool offering
hyper linked sources and online reflective writing
frames and, possibly, an online community of
professional practice?
However, that still begs the question of just who it
is aimed at. As it is, it feels very much as if it is part of
an existing ITE programme that has been amended
marginally to appeal to a wider readership.
I think the key problem is that, whatever else it
claims, the book seeks to establish reflection as an end
in itself. However, for a teacher, reflection is not an
end in itself; it is a means to an end, that of creating
the highest quality learning in our learners.
Overall, therefore, this is a well-meaning book,
providing a taste of much relevant research, policy
and practice. As such, perhaps it seeks to do too
much, too uncritically.
Professor Richard Dunnill is Director of
Education in the School of Education at the
University of Birmingham.

Overall, therefore, what is to be made of this
book? Well, it is certainly a ’Handbook’. Perhaps it
might have been better published as an A4 ring-
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