Volume 17 Number 1

Spring 2013

In this issue
EBEA member award
Windsor Business Centre
Preparing for teaching
new subjects
Will the slowdown in
world growth and the rise
in the value of the
Chinese currency
be detrimental to China’s
favourable position in
attracting foreign direct
investment?
The Diploma in Finance,
Risk and Investment from
the Chartered Institute for
Securities and Investment

The future of
A-Level Economics

The Economics, Business and
Enterprise Association

Teaching Business & Economics – Spring 2013

PRAISING SUCCESS
EBEA member award
Page 5
Paul Elliot and Stuart Langworthy
Teachers don’t often get praise for what they do, let alone be acknowledged by Royalty, so when a long-time
member of the EBEA was awarded the Queen’s Award for Enterprise Promotion we could not resist sharing
Stuart’s success with members.
Windsor Business Centre
Page 8
Ela McSorley
At the June 2012 EBEA conference, our CEO, Sandra Donnelly, got talking to some delegates from Windsor High
School in Halesowen in the West Midlands and was fascinated by a project they were developing – a business
centre dedicated to enhancing students’ understanding of Business and Enterprise and making connections with
the outside world. This article might provide the inspiration for other schools and colleges to look at ways such a
centre could be developed.
PROFESSIONAL DEVELOPMENT
Preparing for teaching new subjects
Page 10
Helena Knapton
Some members reading this will be completing the training and planning for their first teaching post. Helena
Knapton provides some valuable advice to new teachers and a reminder to seasoned teachers about preparing
effectively for teaching new subjects.
LESSON IDEAS
Will the slowdown in world growth and the rise in the value of the Chinese currency
be detrimental to China’s favourable position in attracting foreign direct investment?
Page 13
Dr David Floyd
David Floyd presents some ideas about how changes in China and in the global economy might be changing
China’s ability to attract foreign direct investment. A series of questions has been provided to enable this article
to be used as a classroom resource for A-Level students and for those taking the IB.
QUALIFICATIONS
The Diploma in Finance, Risk and Investment from the Chartered Institute
Page 5
for Securities and Investment
Page 16
John O’Keeffe
In the Spring 2011 edition of TBE, we featured a new qualification from the CISI and we now present a new
addition to its suite of qualifications. For some schools the offers from the CISI might provide an addition or
alternative to traditional AS-Levels.
The future of A-Level Economics
Page 19
David Butler
The past few months have seen yet more proposals from the government about changes to qualifications. In this
article David Butler looks at the proposals and offers some background to put the changes into some context.
Page 23
RESOURCE REVIEWS
This edition sees four titles reviewed including a new edition of David Smith’s Free Lunch, a revision book for
the IB Economics, a book on managing uncertainty (something which may be very relevant in teaching) and a
look at The Economist Pocket World in Figures 2013.
Page 30

2

Teaching Business & Economics

Teaching Business & Economics – Spring 2013

Message from the Editor
There has been a considerable amount of change taking
place at the EBEA over the past few months. Sandra
Donnelly, the CEO of the EBEA, has been working
extremely hard to devise a new vision for the
Association and new structures and processes have been
put in place to help get the EBEA on a sound footing,
and also to reinvigorate its activities.
It is clear from the contributions that have come
into the EBEA for the magazine over the last three years
that there are plenty of creative and dedicated teachers
out there and the EBEA wants to help members share
their talents. We do not want to claim that we are
experts or have all the answers, but there are members
who do have some ideas that work for them and which
may just help to improve or develop classroom practice
for you.
If you have a challenge that you are facing in your
teaching and want to be put in touch with someone
who might be able to offer an idea to try which might
just work for you, then get in touch with the EBEA

All magazine contributors please note that
submissions should be sent, via e-mail, to the
General Editor, Andrew Ashwin. The deadline
for submissions for the May 2013 edition is
22nd February 2013.
Please supply files – via e-mail where possible
– including any relevant charts, images,
suggestions for images, graphs etc. Images
should be hi-res where possible.

office and we will try and put you in contact with
another member.
Plans are progressing for the Annual Conference
but this year, it will be a bit different. We know how
difficult it is getting out of school to attend any sort of
professional development activity these days, so the
Annual Conference is going to take place this year on a
Friday evening and Saturday (June 14th and 15th).
Come and join your fellow members at the conference,
which this year is dedicated to helping improve
classroom practice and, apart from a special guest who
will give a keynote speech, the conference will provide
the opportunity for you to leave with ideas you can put
into practice the following Monday.
Finally, I have been the Editor of TBE for the last
three years and it is time for me to hand over the role
to someone else. If you are interested in being involved
with running the magazine, get in touch with Sandra or
Claire at the EBEA office for more information.
Andrew Ashwin

Front cover photograph
Valuable advice is provided to teachers about preparing
effectively for teaching new subjects (see page 10).

Please note
A full list of EBEA officers, staff and contacts appears
on page 4.
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PAUL ELLIOT AND STUART LANGWORTHY

EBEA member award
One of the consistent complaints of teachers
throughout the country is the lack of
recognition of their hard work, commitment and
dedication. So, when a colleague does get some
recognition and that colleague is a long-term
member of the EBEA, we thought it appropriate
to share with readers some details. What
follows is a summary of Stuart Langworthy’s
citation and acceptance speech when presented
with the Queen’s Award for Enterprise
Promotion. Stuart has been a regular contributor
to TBE over the years and so we are delighted
that he has agreed to share his good news with
members.
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Paul Elliot, who nominated Stuart for the award,
wrote:
Stuart Langworthy has been a teacher of Business
Studies at Millbrook Academy, formerly Brockworth
Enterprise School, for 30 years and is now its Director
of Business and Enterprise. Through this role Stuart
has inspired many young people to develop and apply
enterprise skills, with many having gone on to
establish their own successful businesses. He was
responsible for developing the whole school
enterprise curriculum and 'go for it' culture, leading
the drive to weave enterprise into every aspect of the
curriculum contributing significantly to student
engagement, application and eventual success. As a
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result, the school has achieved a steadily improving
overall GCSE pass rate from 20% to well over 80%
over a six year period. In addition, he regularly
contributes to Regional and National Conferences and
training sessions in the UK and internationally in
Switzerland and Hong Kong for fellow professionals.
Stuart has run a PGCE in Business Education for 10
years with the University of Gloucestershire. As well as
training others to become teachers and encouraging
them to inspire more young people in their own
schools, Stuart has also been a strong advocate of the
EBEA. One of Stuart’s former students, Ali Pinnock,
was runner up to teacher of the year for the EBEA
and supported his nomination for the Queen’s Award.
Stuart is very proud to be able to be in a position to
now recruit and train others for a profession and
subject which has given him so much pleasure over
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the past 30 years. Two of his ex-students have
successfully trained to become teachers through
Stuart’s PGCE and a third is to join it next year. Many
ex-trainees are now involved in the PGCE, as mentors
or providing sessions to Stuart’s groups.
Through Stuart’s PGCE role and as Director of
Business and Enterprise at his school, he has been able
to build up a community of teachers who now meet
regularly and share resources and expertise. Stuart
has just secured a further two-day a week secondment
from September 2012 and will become Course Leader
for a GTP teacher training course in Gloucestershire,
which is giving him a new direction and focus after 30
years at the same school.
Stuart is a director of the Gloucestershire
Education Business Partnership (EBP) – an organisation
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which tries to bring schools and business together.
Previously Stuart has won an award for excellence
with the EBP. Developing employability skills in young
people is a great passion of his, in order for young
people to have a better chance of gaining
employment in a difficult economic climate.
In December 2010, Stuart gained Accredited Lead
Practitioner status, in recognition of his work to help,
support, train, coach and develop others in his area of
the profession. This qualification had to be supported
by a number of testimonials from colleagues who
recognised Stuart’s role in developing their good
practice for the benefit of their own school and
students.
Stuart is the inspiration behind a book which has
just been published – ‘The Boy Who Played Guitar’ is
about an inspirational teacher who gets the best and
more from his students. The author, Nikki Owen, is
married to one of Stuart’s ex- students, David Owen,
who is now CEO of G-First, a company whose aim is to
bring business and visitors into Gloucestershire. Stuart
inspired David to go to University when he was at
school and the rest is history. David has just become
the new Chair of Governors at the school and
supported Stuart’s nomination for The Queen’s Award.
Stuart also developed a residential experience for
6th formers over 25 years ago at his school, which is
still running now and a summary of which was
provided in the Autumn 2011 edition of TBE. This
programme gives students opportunities to develop
skills in a business setting. This programme has also
been recognised through awards.

involved in the club and Stuart’s enterprise and
organizational skills are put to use in advancing the
coaching skills and development of the club.
In receiving his award, Stuart said:
Thank you again – I am extremely honoured and
absolutely thrilled. Like thousands of other teachers I
just do what I do because I enjoy it and it gives me a
lot of pleasure – it is just lovely to be recognised. It
has been some year – after a difficult 2 years at my
school, I have moved more into teacher training,
achieved Lead Practitioner status, been the inspiration
behind a book, my son has carried the Olympic torch
and now, to cap it all, the Queen’s Award – what a
year. I am most grateful to Paul Elliott, my previous
Headteacher, for nominating me in the first place and
to the people who supported this Award and my Lead
Practitioner qualification. After 30 years in the
profession it is lovely to be recognised. I am the first
person in the county of Gloucestershire to have won
this award and looking through the previous winners I
think there are only a handful of teachers who have
ever won it – what an honour – so, so proud.
Stuart Langworthy, holder of the Queen’s Award
for Enterprise Promotion, Director of Business
and Enterprise, Training Manager at Millbrook
Academy, Business Education Subject Leader,
Course Leader GTP, (GITEP).
Paul Elliott was formerly Head Teacher at
Brockworth Enterprise school and is now retired
and living in France.

Stuart regularly nominates students at his school
for awards. Two groups have won the Diana Award
for anti-bullying and one has won the individual
Diana Award for her contribution to school life. Three
students have been nominated for ‘Heart of
Gloucestershire’ Awards and have reached the final.
Stuart introduced a celebration of achievement
evening into the school with the aim of celebrating
the achievements of as many students as possible in
and out of school in a wide variety of situations.
Stuart continues his belief in supporting young
people through his involvement in a local football
club, Abbeymead Rovers, where he is currently
chairman. Stuart and his family are all actively

Teaching Business & Economics
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ELA McSORLEY

Windsor Business Centre
The Windsor Business Centre was an idea
conceived in 2004. The headteacher recognised
the need to provide quality vocational delivery
alongside academic courses. He also understood
the need to forge closer links with businesses in
order to fully support the development of
students’ skills and experiences.
Today, only 10 minutes’ walk away from Windsor
Sixth Form Centre and located in the centre of
Halesowen in the West Midlands, the school’s brand
new Business Centre is a working professional
environment, set up to offer all local students the
opportunity to develop the skills, experience and
capabilities requested by employers and in support of
their academic education.
Unremarkable in many ways from the kind of
office and conference facilities one would expect, it is
unique in the sense that this is our school’s way of
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physically connecting the worlds of education and
work. Students attend the Business Centre for their
Business Studies and Economics lessons, next to offices
from where established businesses conduct their day
to day business and a boardroom where local business
leaders and leaders from the world of education
meet, discuss and debate. Students are able to
participate in professional masterclasses or to study
vocational courses, such as bookkeeping, and they
benefit from mentor sessions with local volunteers
from the world of business. They take part in
enterprise challenges delivered with real-world
partners and Skype students across Europe,
participating in multilateral problem solving projects.
Students are part of and are becoming immersed in a
professional business environment. This in turn is
helping our students to develop confidence, flexibility
and resourcefulness.
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and larger organisations, delivering activities of
interest and benefit to all. We are starting to form
mutually beneficial relationships with organisations to
enable us to expand what we can offer to all
stakeholders. These opportunities include the
following.
1. Offer services to small businesses delivered by our
students – students gain first-hand experience of
work and the pride in its delivery; businesses
receive work delivered by talented and
enthusiastic young people under our guidance
with access to fantastic facilities.

Conference suite

Created to break down the barriers that so often
isolate a school from so many parts of its community,
Windsor High School opened this pioneering Business
Centre with the aims of developing enterprise,
alongside key employability skills, whilst delivering
tangible value within the business community, in
September 2012.
The Business Centre is housed in a professional
office environment designed to create a productive,
inspirational and enterprising environment, with
boardrooms, hot-desking areas, business pods, gallery
space and a conference room. Here students work
alongside professionals, many of whom are involved
in mentoring and supporting our students in building
their capacity and developing their business acumen.
The Business Centre began as an idea responding
to the concerns and perceptions of local and national
employers that young people who leave education are
not ready for employment and rarely have the
capacity for enterprise. Local employers were
concerned about skills as well as students’
understanding of the world of work and the
opportunities available to them there. The mission of
the Business Centre is to bridge the gap between
education and real world enterprise and employment.
Our aim is to deliver invaluable experience and
exposure for our young people and a fantastic
opportunity for the business community to embrace
and contribute to the potential in our young people
and derive tangible business benefit from what we
will offer.
At the Business Centre, we are seeking to actively
engage the community, young people from all
schools, third sector organisations, small businesses
Teaching Business & Economics

2. Host and deliver training which shares our best
practice as an Outstanding Training school and
translate it into the capacity for building
development for the small and medium-sized
enterprise (SME) sector.
3. Create functional links between local employers
and aspirational young people to ensure those
jobs can be placed locally, including work
experience and long-term relationships.
4. Provide a physical space where the community can
meet, develop and support each other through
workshops, networking events, partnership
projects and the simple provision of accessible
modern facilities.
5. Facilitate cooperation between academia in
schools (and higher education) and the business
world (third sector and private), to reinvigorate
relevance to research and innovation in business.
6. Partnerships – with organisations who can use our
facilities, profile and services and contribute to
our activity.
7. Communication – between the aspirant youth and
employers, ensuring there is expectation setting
and transparency in both directions.
The value we hope to bring to young people,
entrepreneurs, businesses and third sector
organisations within our community is dependent on
the contribution of a little by all. We are excited
about the possibilities to be explored and what others
can contribute to our Windsor Business Centre as it
grows and develops.
Ela McSorley is Deputy Headteacher at Windsor
High School and Sixth Form in Halesowen in the
West Midlands.
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HELENA KNAPTON

Preparing for teaching
new subjects
As teacher trainees complete their studies and
contemplate their new timetables for their first
teaching post there can be a sense of
trepidation as they realise that they are now
responsible for their own subject knowledge
development without the close mentor support
that they are used to. There is also the
phenomenon of Business specialists being asked
to teach A-Level Economics who are equally
daunted by what is expected of them in the
coming year. The following guidance and advice
is written to remind and support new and
experienced staff on ways to develop subject
understanding and be confident in their
delivery.

Investigate the specification
The starting point when preparing to teach a new
subject is the qualification specification (and not the
student textbook). This provides the context as well
as the content of the subject matter that is to be
covered. Understanding the ‘big picture’ of a
qualification can only be developed by reading the
front end of a specification and in particular noting
the overall aims of the specification – something
which can be forgotten in a rush to get to the
content. The content has to be looked at in the
context of the overall aims, for example, how the
content is expected to be interpreted through the
skills expected in the subject area.

Be clear on the assessment objectives
being targeted
The specification states the assessment objectives of
the qualification. These are crucial as they are what
the students will ultimately be judged by. The
assessment objectives can also be clarified by looking
through past exam papers and mark schemes. These
give clear direction on the level of understanding
students require, how they are expected to handle
the material in the specification and how the skills are
to be interpreted and assessed. No student will gain
high grades by simply demonstrating knowledge
10

without an awareness of the skills being assessed.
The more familiar teachers are with what students
need to know, both in terms of ‘raw’ subject
knowledge and the skills that they need to develop to
present their understanding, the more effective their
teaching can be in enabling their students to achieve.

Utilise materials provided by the
awarding bodies
The awarding bodies also provide guidance materials.
These include directions to additional resources to
help to develop subject understanding, as well as
suggestions on how to teach the subject. Remember
that no matter how much material the awarding
bodies provide (and recent news might change the
relationship between awarding bodies and the
resources they are allowed to provide) the resources
will not give everything needed and using our own
professional judgement is vital; only we have the
insight needed into our own students to ensure that
they are able to make good progress.
Going through these documents will feel time
consuming at first, but in the medium and long term
this will reduce planning time. This is because clear
aims and objectives for students’ learning will be
identified before the start of the course.

Developing subject understanding
We all need to ensure that our subject knowledge is
‘secure’ before beginning to teach it. This means that
our own understanding has to be at a level that is
higher than the qualification that is being taught, i.e.
at least A-Level standard for a GCSE qualification. For
A-Level, the level of understanding needs to be
equivalent to that of the first year of a degree – at
least. If the subject matter is completely new then a
good place to start may be any respected textbook
that has been written and designed to cover the
qualification being followed. These resources provide
the content pitched at the level of the students’ need
to master.
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Teachers need to ensure that their subject knowledge is ‘secure’ before beginning to teach it

However, having gained an understanding about
what students need to know from any textbooks
designed to cover the qualification, it is important
that sources that are at a more advanced level are
accessed. Reading these give depth to our
understanding and therefore adds authority to our
delivery in the classroom. It also gives us confidence
to be able to speak beyond the confines of the
specification, which is really important to engender an
enthusiasm for the subject.
Developing textbook understanding is only one
aspect of extending subject knowledge. Business and
Economics are described as ‘live’ subjects, which
means that their study should be linked to what is
happening in the world. Consequently, having gained
an understanding of the subject it now needs to
develop into a well-informed understanding of the
subject. This includes being able to provide specific
and current examples using case studies that are
relevant. Today with such ready access to the Internet

Teaching Business & Economics

there is no excuse for business or economics to be
taught without a rich tapestry of ‘live’ examples. It is
only when these are employed that we can be said to
have a ‘secure’ understanding of the subject area. If
we are then able to discuss the material with students
at an informed level then students will catch our
enthusiasm for the subject and start to bring their
own examples from their reading and wider
experiences into the classroom.
It would be unusual for any of us to be able to
develop this level of understanding for the whole
qualification before the start of a course. This process
needs to be integrated into the on-going planning
that is undertaken throughout the delivery of the
qualification - and represent the quality of
understanding that we aspire to (even if this is not
achieved in the first year).
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Pedagogy
It is only when understanding of the subject
knowledge and the specification requirements is
secure that the ‘how to’ of delivering a subject should
be considered. One of the disadvantages of the
Internet and the vast array of resources it provides is
that it can seem as though it will deliver a short cut to
planning lessons without having to go through the
stages already mentioned. Whilst this may satisfy
students in the short term, their final success will be
limited by our (insecure) subject knowledge and (lack
of) understanding of what the students need to be
able to produce and the skills they need in order to
get the best marks possible.
The learning strategies that are employed will
depend upon our own professional judgement. These
build upon our own understanding of the students we
teach – as class groups and as individuals – as well as
the requirements of the examination boards. It goes
without saying that the greater the depth of our own
understanding of how students learn and the greater
the range of strategies we have at our disposal, the
better it can be for our students.

The next level
The Ofsted (2011) Economics, Business and Enterprise
Education report identified accessing CPD and support
from awarding bodies as being good practice and is
one that is sometimes well supported by schools.
There is an important caveat to this which is that the
support can be limited to the examinations and not to
the wider professional development of staff.
In addition to training events, awarding bodies
provide a range of support materials to extend staff
understanding of the qualifications that they are
delivering. Two examples of underused resources are
the examination reports and exemplar student
materials provided by most awarding bodies. The
examination reports are specific to particular
examinations and identify how each question has
been answered and what skills have been evident (or
not). Together with the exemplar materials these
provide an insight into what examiners are looking
for, what areas are weak and therefore need to be
developed and in some cases where strengths exist
that can be built upon.
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Awarding bodies are also able to provide
significant amounts of detail regarding student
answers, so that exactly which questions are done well
or badly are identified. Where there is an obvious
trend within a class then this can be addressed. This is
particularly useful where there is the possibility of resits.
The final suggestion regarding working with
awarding bodies is often the least popular! Awarding
bodies are always looking for assistant examiners to
mark the exams. From my own experience, this
provided me with the best insight into what
examiners were looking for and fed directly into my
own teaching – and student results. Some staff use
this to develop careers and even go on to become
examiners and chief examiners.

Conclusion
All of this is good practice. However, what was
identified in the Ofsted (2011) report as being
excellent (or outstanding) practice was for teachers to
network beyond the narrow confines of awarding
bodies’ provision. This could include being involved
with the EBEA. It can also refer to developing links
with other departments in the area (and persuade
them to join the EBEA). Whilst we may not have the
level of mentor support that was provided during our
teacher training, none of us needs to work in
isolation. Support, guidance and explanation is
available from a range of sources – all that is needed
is to have the time and energy to use them!
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DR DAVID FLOYD

Will the slowdown in world growth and the rise in the
value of the Chinese currency be detrimental to China’s
favourable position in attracting foreign direct investment?
This article sets out to examine the main
determinants of foreign direct investment (FDI)
activity. It applies theories of
internationalisation in order to assess the
attractiveness of China for future inflows and
outflows of FDI. Various data sources are used in
order to support the main findings. It evaluates
the current global environment and illustrates
the importance of global factors outside the
Chinese economy, which will also impact on FDI
growth in the future. Evidence would suggest
that China can only play a limited part in global
economic recovery at present.

Introduction
Of late global flows of FDI have fallen for many
countries. Even China and the BRIC countries have not
been immune. However, some countries have
experienced higher growth (see Floyd 2012). Chile and
Indonesia are actually experiencing higher growth
than India, for example.
Global economic policy has tended to focus on
keeping inflation low where possible and maintaining
a policy of low interest rates. However, higher fuel
costs are a threat to this policy, although lower
growth in developed economies is helping to reduce
inflationary pressures. Some countries, such as China,
have the option to use more fiscal stimulus rather
than relying solely on monetary policy, which has not
been the case for countries that are in deficit,
including many countries in the European Union.
China is finding it more difficult to rely on global
exports, particularly to the developed countries, and
factory output in China has fallen 10 per cent in the
first six months of 2012.
The USA has been able to introduce more
spending to exit the recession compared with
European countries partly due to its favourable
position as an international reserve currency.
However, the deficit means that it will be some time
before growth reaches pre-2007 levels. Demand in
Europe has been particularly damaged due to budget
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deficits with countries including Spain, Portugal and
the UK experiencing a double dip recession.

China
An attraction for inward FDI to China has been the
low cost of labour (see Dunning 1993). However, in
recent years this advantage has been eroded to an
extent as wages have risen. Mexico has a favourable
trading relationship with the USA in addition to low
cost wages. Other fast-emerging markets, including
India and Indonesia, offer lower cost labour and so
China can keep ahead only if it has better skills and
productivity. According to the South China Morning
Post, in July 2012 wages have risen by 10 per cent in
the last year. Much of China’s growth has also been
related to its large population. The ‘one child’ policy
has led to an increasingly ageing population and
within 20 years it is estimated that over 300 million
people in China will be of pensionable age and there
will be a decrease in the number of young people.
This could lead to overall falls in productivity and
increased costs for firms producing in China.

Can China successfully go up-market
and establish its global brands?
There have been some signs of China beginning to
move up the value chain and gain ownership
advantages. The creation of famous brands can help a
country to become better off according to Porter
(1990). These advantages could include higher levels
of skill and technology. Gradually China is becoming
better educated with an increasing number of
graduates, although it still lags behind the USA and
Europe. There are now a small number of world-class
universities. The Times Higher Education includes a
Chinese University in the top 250 World Rankings.
Lenovo and Haier are starting to establish themselves
as Chinese brands and there have also been a number
of takeovers of Western firms including MG and
Volvo. However, Chinese firms have problems in
obtaining finance to support entrepreneurship. The
Chinese government owns much of industry and
chooses to support certain firms and not others;
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Gradually China is becoming better educated with an increasing number of graduates
indeed Haier’s success is partly attributed to
government support (Floyd 2011).
Demand in the domestic economy is an important
factor for China’s future success (Floyd 2011). Despite
a recent fall in projected growth for 2013, it is still
over 7 per cent. Recent inflation data provide future
opportunities for lower interest rates to boost
domestic demand if necessary. China represents 40 per
cent of the BRIC Market according to a Sunday
Telegraph report in November 2012. China has also
been more open to FDI compared to Japan, which
suggests that Western products may be able to
increase market share in the Chinese market.
However, savings ratios are still high at over twenty
five per cent, which may dampen demand.
Other factors that will influence the amount of
FDI attracted to China include political factors. Recent
concerns over territorial claims with Japan have led to
falling sales for both Toyota and Nissan cars in China
according to the Times (November 2012). An
accusation that China’s currency is overvalued has
been a source of dispute with the USA. China is in a
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position to offer incentives for foreign investors at a
time when its finances are in a surplus. Finally, the
cost of resources are also relevant in explaining
patterns of FDI. In times when the value of the
Chinese currency becomes strong, this may be seen as
an opportunity to seek resources for help in future
manufacturing at times when the currency again
becomes weaker.

The significance of the undervalued
Chinese currency in the promotion of
foreign direct investment
China’s advantage in low cost production has been
attributed to its currency advantage. For many years
prior to the financial crisis of 2007, the USA was
perceived to be growing fast due to low inflation
created by buying in cheap goods from China. China
had a low cost advantage, particularly in 2000, as it
entered in to tariff reductions resulting from WTO
membership, according to Peston (2012). The property
boom in the USA and perceptions that China and
other emerging markets were growing too fast added
to the demand for oil and energy resources. This led
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to a spike in the oil price, which exacerbated the
situation in the USA. As a response to the financial
crisis, the USA decided to have a short-term stimulus
and an active monetary policy of low interest rates in
order to reduce the impact of the recession that had
been created. The Federal Reserve used quantitative
easing in order to boost the economy.

introduced to improve productivity and improvements
in infrastructure could help China maintain its
competitive advantage.

As a result of loose monetary policy in the USA,
there has been a strengthening of the Chinese
currency, which weakens the Chinese export position
and helps to encourage firms to produce in the USA
rather than overseas. Table 1 illustrates recent
exchange rate values, which show a weakening of the
Chinese export position. As the USA recovers there is
the potential for the yuan currency to move in the
other direction, which should then improve once
again China’s position.
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Conclusion
China’s success in attracting FDI has partly been due to
its cost advantage in exporting since joining the WTO.
There are many other ways of competing, particularly
in producing higher value added products as well as
creating global brands. China can make some
improvements in this area providing patent protection
can be achieved. More could also be made in the
short term by focusing on increasing sales in the
domestic market while much demand is still evident.
It is also likely in the longer term that China’s export
advantage may return as the global recovery and
particularly recovery in the USA help to increase the
value of the dollar. A number of risk factors remain.
The recovery in the USA may take more time and
there is an assumption that low cost products from
China will still be in demand. There is further concern
that the European market will remain weak for a
considerable time. Finally, China needs to compete
more effectively with a growing number of low cost
producers in Asia as the effects of rising wages in
China takes hold. Better technology would need to be
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Questions
1. Explain three factors that are likely to encourage
foreign direct investment into a country.
2. Why is it difficult for countries in many parts of
Europe to relax monetary policy and use a greater
fiscal stimulus to help boost economic growth?
3. If wages in China start to rise compared to other
emerging economies, why do productivity and
skills become so important?
4. Explain why accusations that China has
deliberately sought to keep its currency
overvalued benefit Chinese exporters but make
it harder for countries like the USA to sell into
China.
5. Why might the political controls within China be a
potential brake on future economic growth in
China?
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JOHN O’KEEFFE

The Diploma in Finance, Risk and Investment from
the Chartered Institute for Securities and Investment
Regular readers of Teaching Business &
Economics might be familiar with the Chartered
Institute for Securities & Investment (CISI) and
its AS equivalent qualification, Certificate for
Introduction to Securities & Investment, which
featured in the Spring 2011 edition of the
magazine.
The Institute is a registered charity
that is committed to promoting
financial services as a career to young
people, and 2012, its 20th anniversary
year, has seen two new developments
in this area – the Diploma in Finance,
Risk & Investment and the Investing in
Futures project.
The recent launch of the CISI’s A2 equivalent
Certificate in Finance, Risk & Decision Making means
that, if it is taken with the Certificate for Introduction
to Securities & Investment, students can achieve the
new overall CISI Diploma in Finance, Risk &
Investment.

Diploma in Finance, Risk & Investment
The Diploma in Finance, Risk & Investment has been
specifically designed to be taught in post-16 schools
and colleges, to develop students’ financial awareness
and to boost their CVs with an industry recognised
award. The qualifications are recognised within the
industry and are designed with the intention of giving
students a distinct competitive advantage when
looking for a job in the financial services industry.
The Diploma consists of two certificates, which
themselves require study of two units each.
Certificate in Finance, Risk & Decision Making
l Money, Economies & Uncertainty
l Investment Decision Making, Accounting &
Governance
Certificate for Introduction to Securities & Investment
l Introduction to Securities & Investment
l Extended Project
16

Each Certificate can be taken alone, or combined
to achieve the full Diploma. The following provides a
more detailed look at each Certificate.

Certificate in Finance, Risk & Decision
Making
The Certificate in Finance, Risk & Decision-Making has
been developed specifically by teachers of
Business Studies and Economics and the
current tariff review being undertaken by
UCAS means that, although this Certificate
does not have a tariff at present, it is
being accepted by a number of universities
for admissions purposes. The CISI awaits
the outcome of this review and it is expected that
UCAS will introduce Qualification Information Profiles
(QIPs) instead of a tariff, which will be gradually
phased out. The CISI will be working closely with
UCAS on this to ensure that our qualifications are
fully recognised for the purposes of HE.

Money, Economies & Uncertainty
This unit explores the characteristics and functions of
money and students will acquire a practical grasp of
macroeconomics. They will be required to combine,
re-arrange and interpret economic and financial data
and evaluate risk and uncertainty in decision making.
This unit requires 60 guided learning hours (GLH) and
is assessed by a 1 hour 45 minute exam, which
includes an unseen case study and essay questions
covering the syllabus.

Investment Decision Making,
Accounting & Governance
Equipping students with the means to apply their
knowledge at the micro level, in a business context,
this unit enables students to assess and compare
different sets of accounts and to appraise investment
proposals. This unit requires 80 GLH and is also
assessed by a 1 hour 45 minute exam, which includes
an unseen set of accounts and essay questions
covering the syllabus.
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Certificate for Introduction to Securities
& Investment
Introduction to Securities & Investment
This unit provides an overview of all areas of
investment and the role of financial services in the UK.
Typically, the syllabus is taught over one academic
year. This unit requires 80 GLH and is assessed through
a one-hour exam of 50 multiple choice questions. The
exam is delivered by computer based testing (CBT)
within a school or college premises, using CISI
software.

Extended Project
This requires students to produce a 3,000-4,000 word
report, plus a 500 word evaluation. The report will be
based on topic titles provided by the CISI. This unit
requires 120 GLH and provides students with the
opportunity to demonstrate a range of competencies
in collecting, analysing, managing and evaluating
information.
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UCAS
Students who complete the Certificate for
Introduction to Securities & Investment and achieve
one of the following grades will earn the following
UCAS tariff points:
l Pass with Distinction = 60 UCAS points
l Pass with Merit = 40 UCAS points
l Pass = 20 UCAS points.

Teaching the syllabus
The CISI Educational Trust supports the work of the
CISI’s education initiatives in schools, colleges and
universities by supporting teacher training, sponsoring
a number of awards and funding a peripatetic teacher
and work experience placement manager.
The Trust also sponsors an annual prize of £50 to
the best performing student at every school
undertaking the Certificate for Introduction to
Securities & Investment.
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Investing in Futures work experience
Investing in Futures is the CISI’s work experience
initiative that connects financial services firms with
students who are studying for one of the above
introductory qualifications.
The aim of Investing in Futures is to enhance the
student learning experience by providing students
with an invaluable opportunity to develop their skills,
confidence and knowledge within a workplace
setting.

Learning resources
The CISI produces learning manuals for the exambased units. These books contain detailed coverage of
the syllabus and have been specifically designed for
16-18 year olds. The Introduction to Securities &
Investment also has accompanying e-learning, which
offers an interactive method of study. For the
extended project, a comprehensive teacher-assessor
guide and exemplar projects are provided.

Teacher training
Free one or two-day training sessions for teachers are
run by the CISI throughout the academic year.
Separate sessions are arranged for each unit and all
are held at our offices in London. All costs, including
training, accommodations, travel and teaching cover
are met by the Educational Trust. Teachers will also
receive free affiliate membership of the CISI.

Peripatetic teacher
There are also opportunities for teachers to have
assistance in delivering the programme through the
supply of a peripatetic teacher, to deliver a session(s)
to your students and to also assist in the delivery of a
revision session before the exam.

Fees and funding

In addition to providing work experience, some of
our member firms can offer support in other ways; by
sponsoring students through the course, mentoring
students and staff, and providing visiting
opportunities. The CISI can facilitate talks from
industry practitioners for those students who would
like to know more about careers in banking, securities
and investments.
If you would like to find out more, please visit
www.cisi.org/investinginfutures.

Get involved
If you would like more information about the CISI or
the Diploma in Finance, Risk & Investment, contact
John O’Keeffe (Head of Educational Development) at
the CISI: john.o’keeffe@cisi.org or visit the website
www.cisi.org/Dipfri.

About the CISI
The CISI is one of the providers of qualifications for
financial services practitioners, with 40,000 members
in over 89 countries, and offers a range of
qualifications to suit those aspiring to work in the
industry, right through to the most experienced
professionals.
John O’Keeffe is the Head of Educational
Development at the CISI and is responsible for
the development and implementation of the
CISI’s education strategy.

Full-time students will receive a 50 per cent discount
on the registration, exam fee and the learning
manuals. The qualifications are also eligible for
government funding through the Education Funding
Agency (EFA). The amount of available funding varies
by region, so please contact the EFA for further
details.
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DAVID BUTLER

The future of A-Level Economics
The last two years have seen considerable
movements in the public examinations system.
The concerns over awarding bodies’ role in
training teachers and marking, and the
perennial debate about standards, aligned with
a government whose view of education and
assessment harks back to times past, has meant
that major change in our national exams is once
again on the horizon.
In a letter to the chief executive of Ofqual, dated
30 March 2012, Michael Gove, the Secretary of State
for Education, made it clear that he wanted higher
education and ‘learned bodies’ to have a much
stronger voice in the development of A-Level courses
and their assessment.1 Gove also expressed concerns
about the modular nature of A-Levels and the
availability of January re-sits and called for a
consideration of the development of Mathematics
within A-Levels. He asked for the teaching of some
reformed A-Level subjects to begin in September
2014, but recognised this was a tight schedule. In
response, Ofqual carried out a consultation on the
future development of A-Levels, which ended on 11th
September. So far, Ofqual has announced that, as
from September 2013, students will no longer be able
to re-sit AS-Level and A-Level examinations in
January2. Other aspects of the reform of A-Levels,
including the nature of the involvement of higher
education, are due to be announced later.
This article considers the purposes of A-Level
Economics, the views of higher education and the
place of Mathematics in Economics. It also maps out a
possible role for the EBEA in the development of
A-level economics and calls for the views of members
on the future nature and development of A-Level
Economics that could help shape discussions with a
set of possible guidelines for awarding bodies, the
Royal Economic Society and higher education.

Why do students take A-Level
Economics?
The number of students taking A-Level Economics has
been rising in recent years. In 2012 there were 24,327
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entries, an increase of almost 16 per cent from 2009,
just over two-thirds of whom were male.3 Discussions
with many students during my time as an HMI
indicate that they take A-Level Economics for a
number of reasons. They see it as being relevant in
terms of explaining the things they hear about on the
news and see in newspapers. The much higher profile
of Economics in the news since the economic crisis
may be a contributory factor explaining the increased
take-up of the subject. It may also be because some
universities have made it clear in recent years that
they favour A-Level Economics over Business Studies
(see section below).
Students also see Economics as being important in
terms of their future careers. They often take
Economics with the intention of studying a related
degree course, for example in Business and
Management, but only a minority go on to study a
‘pure’ Economics course.
Just over 30 per cent of students who took ASLevel Economics in 2011 did not continue to the full
A-Level, suggesting that at least for some the subject
is taken as an option to broaden their advanced level
studies. Of course, it might also be that some students
find it too difficult or not as interesting as their other
subjects!

The view of higher education
No degree course at higher education institutions in
the UK in Economics requires students to have studied
the subject at A-Level. A few institutions, including
Cambridge, state that it is a ‘preferable’ subject to
offer and a minority make separate provision in the
first year of their courses for those who have taken ALevel Economics and those who have not. The
majority of universities, particularly those in the
Russell group, want students to have studied A-Level
Mathematics and some make it a requirement for
straight Economics courses. However, the Russell
group does include Economics in its list of what it
regards as ‘hard’ subjects, while Business Studies is
listed as a ‘soft’ subject!4
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A-Level Economics students see it as being relevant in terms of explaining the things they hear about on the
news and see in newspapers

Because A-Level Economics is not a ‘facilitating’
subject for degree courses, higher education has not
had much to say about specification content. A recent
survey of 633 university lecturers across a range of
subjects suggested a number of areas they would like
to see strengthened in A-Levels to better prepare
students for university. These included greater depth
of coverage of core specification areas and
encouraging more critical thinking, independent
study, experimentation, exploration of ideas and more
extensive reading.5 With regard to the assessment of
A-Levels, the university academics wanted to see less
‘teaching to the test’ by making examinations less
predictable and more essay style and open-ended
questions. They also wanted more limitations on the
number of re-sits. My anecdotal evidence, based on
discussions with lecturers involved in teaching first
year undergraduate Economics courses, suggests that
they are broadly in agreement with these findings,
both in terms of syllabus content and in terms of
assessment.
20

The lack of a requirement to have studied A-Level
Economics for degree courses means there is much
greater flexibility in terms of course content
compared, for example, with subjects such as Physics
or Chemistry. University lecturers in Economics appear
to be more interested in students developing ways of
thinking analytically about economic issues and
problems than specific content. However, when
pushed, they appear to favour the development of a
thorough grounding in microeconomics and an
understanding of the economist’s ‘toolkit’.

Economics and Mathematics
Concerns have been expressed by both government
and higher education about the level of mathematical
competence possessed by students going on to degree
courses in a range of subject areas. One way of
overcoming this weakness would be to make a
separate course in Mathematics a compulsory part of
post-16 advanced level studies. An alternative
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approach would be to develop mathematical skills
through existing A-Levels. With this in mind, the
Nuffield Foundation undertook a survey of the
mathematical requirements in the assessment of
several A-Level subjects, including Economics and
Business Studies.6 In Economics, all the five awarding
bodies surveyed set questions involving moderately
complex Mathematics, but only in familiar contexts.
Most of the Mathematics required in the assessments
involved the use of graphs, percentages, proportions,
ratios and basic arithmetic operations. There was
some use of formulae, but involving minimal algebraic
manipulation. In a small number of instances students
were required to interpret statistical material and
there were a few occurrences of business-specific
techniques, such as using and interpreting indices. The
survey also found areas of mathematical content that
were not formally assessed but needed to be taught
for students to understand certain basic economic
concepts, such as elasticities (percentage changes) and
production possibility curves (tangents and gradients).
Overall the survey found significant variation between
the awarding bodies in the extent and level of
Mathematics required in their assessments.
Discussions with university lecturers involved in
undergraduate courses in Economics indicate they do
not feel there is a need to introduce higher level
mathematical content into A-Level. As has already
been discussed, they believe students intending going
on to straight Economics degree courses are normally
best advised to take A-Level Mathematics. However,
they also believe that A-Level Economics should
involve the application of basic mathematical ideas
and the interpretation of statistical data.

A role for the EBEA in shaping the
future of A-Level Economics?
There is a potential opportunity for the EBEA to help
shape the future of A-level economics by working
with the Royal Economic Society, universities and
awarding bodies to draw up a set of guidelines for
the development of specifications. The guidelines
would not attempt to specify the detailed content of
specifications or the precise nature of assessment,
which is the job of the awarding bodies, taking
account of the views of their centres.
As a ‘starter for ten’. I suggest the following
should be included in the guidelines, but I would be
interested in hearing members’ views.

Teaching Business & Economics

l A-Level Economics should aim to serve the needs
of students:
a)

b)

c)

wishing to pursue the subject further at
university, either by studying straight
economics or more general degree courses
involving some Economics;
who wish to broaden their A-Level studies in
order to gain some understanding of
Economics, possibly only to AS-Level;
who intend to go into employment after
completing their A-Levels.

l Courses should place strong emphasis on students
developing a thorough understanding of an
agreed set of key ideas and threshold concepts
and applying these theories and concepts to real
economic problems and issues.
l In order to allow students the time to study topics
in depth and to have plenty of opportunities for
applying their understanding and skills, content
needs to be strictly limited, particularly in the first
year of the course.
l Students should develop an understanding of the
methodology of Economics, for example, the use
of models and their underlying assumptions.
l Courses should encourage students to develop
critical thinking, engage in wider reading and
explore different ideas.
l Specifications should state the explicit
mathematical skills required by the course.
l The first year of the course should provide
students with a good grounding in basic
microeconomics set in ‘real world’ contexts but
should also include an introduction to the key
macroeconomic issues faced by governments.
l The second year of the course should include a
more detailed consideration of aspects of
microeconomics, again applied to real contexts,
and a more theoretical consideration of
macroeconomic problems.
l Assessment should involve a variety of
approaches, including longer essay style responses,
the interpretation of statistical data and the
application of basic mathematical skills. Students
should be able to apply their understanding and
skills in unfamiliar contexts.
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Students take Economics with the intention of studying a related degree course, for example in Business and
Management, but only a minority go on to study a ‘pure’ Economics course.

One of the core aspects of the work of the EBEA is to
represent members’ views so we would be very
interested in receiving your thoughts on the future of
A-Level Economics so that the EBEA can communicate
these to relevant bodies. Please send any comments or
observations either directly to the EBEA office
(office@ebea.org) or to me at
davidbutler50@btinternet.com.
David Butler is a former HMI with national
responsibility for Economics, Business and
Enterprise education. He currently works as an
Ofsted inspector and education consultant and
supports the EBEA’s external relations work.
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ECONOMICS
Free Lunch, David Smith, Profile Books, 2012, 345
pages, £9.99, ISBN 978 1 78125 011 2
David Smith, Economics editor of the Sunday Times,
first wrote ‘Free Lunch’ in 2003. The new edition is
fully updated to include developments in Economics
and in world events since the first edition, mainly in
the form of an extra chapter on the recession entitled
’A nasty bout of indigestion’. The author’s stated aim
is to provide an ‘easily digestible’ book on Economics
for the non-economist, those whose economics is
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somewhat ‘rusty’, and as a complement to textbooks
for students of Economics.
The book is highly readable. The chapters are
structured as courses of a meal, interspersed with
‘guests’ such as Smith, Ricardo, Marx and Keynes, and
is an appealing aspect of the book. The coverage is
ambitious. Most of the main areas of micro and
macroeconomics are at least touched upon
(environmental issues are a notable exception). There
are no diagrams and the author prides himself on
introducing only two equations: that for aggregate
demand and the Fisher equation of exchange. There
are chapters on incentives and prices, business
Economics, fiscal policy, monetary policy, and chapter
13, ‘Arguing over coffee’, includes discussions of
globalisation, the euro and the Economics of
happiness, among others. The ‘guest’ chapters contain
interesting biographical details and succinct accounts
of their main ideas. (Malthus was the world’s first
Economics professor as well as having golden curls
tinged with pink!)
I doubt whether teachers of Economics will learn
very much if anything from this book. There may be
the odd nugget: for example, I had not before come
across Krugman’s idea of a bad equilibrium. This is
where the free market can get trapped because
demand is constrained by consumers’ lack of
knowledge of goods which have never been supplied.
(Krugman’s example is decent food in post war
Britain.) Consequently supply is not forthcoming
either. The sections on savings behaviour are
interesting too, with references to possible money
illusion when interest rates and inflation are high and
how savers’ low marginal propensity to consume
might limit the positive income effect of higher
interest rates on savers’ consumption.
I also enjoyed the new chapter on events since
2007, and the way in which it was centred on the
Queen’s question: why didn’t anyone see it coming?
There is an interesting quote from Schiller suggesting
that arguments such as stock market efficiency spread
through ‘social contagion’ rather than by their
intellectual merit.
However, the positives were, for me, outweighed
by repetition (such as two explanations of the Laffer
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curve), mistakes (one of these is in the glossary where
average cost is defined as quantity divided by total
cost) and a lack of references. Above all, I found the
sloppiness of some of the Economics irritating. To take
just one example, the explanation of comparative
advantage misses the point that specialisation enables
countries to trade at lower relative prices. Facts are
not always strictly accurate either. For example, it is
suggested that all the Eurozone’s problems stemmed
from government budgetary imprudence, whereas of
course this was not true in the case of Spain and
Ireland.
‘Free Lunch’ could be a useful summer read for
year 12 students; it should consolidate and extend
their AS course. But those aiming to read Economics
at the more sought after universities will also need to
read books which are more challenging and contain
more economics. Parts of the book would enrich the
background reading of AS students. The chapter
‘Bread and Money’ could be used while teaching
monetary policy, and ‘Paying the bill’ would be good
background material for fiscal policy.
I would also recommend the book as a way of
enthusing able year 11 students who are considering
studying Economics, but who are not sure what it is
all about. David Smith’s amusing and engaging style
will have served a purpose if it encourages more
students to study Economics.
Sheila Pugh teaches Economics at Ipswich
School.

IB Economics 3rd Edition, Higher Level, Stephen
Holroyd, OSC IB Revision Guides, 2012, £15.50,
ISBN 978 1 90737 434 0
This is not a textbook. It is an articulate, concise aid to
IB Higher Level Economics revision which will help
some students but has limitations. Holroyd has made a
wonderful job of condensing two years of academic
teaching into 140 pages. My students love this book
already and I predict they will especially love it during
the months of April and May 2013, doing last minute
‘cramming’ before their final IB exams. This book is
their new bible. One thing I particularly love about
this book is that key exam skills have been highlighted
in the margin. I find this helps my weaker students
when trying to focus their revision but also helps
brighter students to visualise the links between key
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topics. The emphasis is on command words, exam
technique and economic language.
A criticism of the book is that it doesn’t cover the
new Higher Level Paper 3; there is a distinct lack of
mathematical material and worked examples. It would
have been good to have a guide that covers all three
IB Economics Papers, instead of having to buy a
separate revision guide for each one. I personally
would like a ‘one-stop-shop’ IB Economics revision
guide. As Holroyd is a Senior Examiner for the HL P3 it
is perhaps no co-incidence this material is so obviously
missing given the concerns over conflicts of interest. It
may be wise to purchase the new HL P3 Revision
Guide too. This resource will not help students
understand two years of theory. It is a reminder only.
Substantial revision (using class notes and core text) is
critical for a high grade.
The diagrams within this book are excellent and
numerous. Diagram races, competitions and repeated
drawing of Economics diagrams all help my students’
learning and this guide fits into my teaching style
nicely. I like using it as a teacher (occasionally) to
remind pupils of the key ‘you-need to-know’ content
before an exam. It is a great resource that can help
with last minute panic and late night cramming
(before internal tests or external examinations). It also
has some useful hints and tips on exam technique,
specialising on HL P1 and HL P2 examinations. That
said, I find at times (as with the chapter on
International Trade) there is a distinct lack of
explanation in some key areas (e.g. Terms of Trade
and Economic Integration). I stress, it is a revision
guide only and pupils should know and understand
their subject well in advance of using this book. This
resource will not help a student who hasn’t
understood the key economic theories in the first
place and isn’t a substitute for core texts, it is a
complimentary aid for those students who want a
compact concise book with clear diagrams and exam
hints. As far as revision guides go, this is one of the
better ones. I tend to advise my students to rely more
on class notes and their core text [Blink and Dorton]
to help prepare for exams rather than lean too heavily
on a neat revision source such as this. This book helps
with rote memory and recall of Economic concepts
rather than deep understanding of key topics. Every IB
Economics teacher within my department has a copy
of this on their desk and I have just ordered 15 copies
for our school library.
Roberta Keys teaches Economics and Business at
Bromsgrove School.
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The Economist Pocket World in Figures 2013, 3rd
Edition, Economist Books, 256 pages, £10.99,
ISBN 978 1 84668 599 6
Why would anyone want a book of economic statistics
when all the data you need is available free from
websites such as the World Bank, United Nations
Development Programme or the Central Intelligence
Agency’s World Fact Book? With the preponderance
of laptops, tablets and smart phones there is so much
free data readily available it is a wonder that anyone
is willing to pay £10.99 for a pocket book that doesn’t
really fit in your pocket, unless you are the sort of
person who teaches classes in a Barbour jacket, and
doesn’t happen to be using the space for a dead
grouse or two. This, however, might be an
exaggeration and to avoid the risk of being sued, I do
have to admit it does actually fit into my suit’s inside
pocket – albeit with the top sticking out – but only
just! So now I know what it must feel like to have a
Walther PPK strapped under my armpit – not comfy!
But at least I could shoot someone with that, whereas
all I can do with this book is whip it out and assault
someone with an esoteric fact or two, although I’m
not sure how long people would sit next to me in a
pub if I did.
Yet, the Economist’s Pocket World in Figures is a
desirable object in its own right, with its sleek looks,
hard cover and beautiful layout printed as it is on
high-grade paper. The classroom would seem to be
missing a friend, one that has inhabited my shelves for
two decades. As most Economics teachers must surely
be aware, the book is in two parts, the second part
consisting of economic and demographic data for all
the world’s countries. A little worryingly, however, a
brief comparison with the aforementioned CIA Fact
Book reveals that between them and the Economist,
two million Algerians are missing, as is a quarter of
their healthcare budget – one or both sources is surely
wrong. I was also bit disappointed to see national
debt figures from 2010 – which are of little use now
so many euros have washed away under so many
bridges. On the other hand I was glad to know the
Giving Index places the UK 4th in terms of generosity
of time and money, whilst the Germans are at 24th
down with the Guatemalans.
The first section comprises 104 different sets of
facts and statistical indicators ranging from the
longest rivers to alcohol consumption. It turns out,
for example, that Estonians come first, consuming 86
litres of beer a year each, with the UK not even
making the top 20. With this sort of data to hand it
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would be possible to sort out the following questions
without much trouble – see how you get on!

Questions
1. Who has the world’s highest number of
subscriptions to broadband at 62 per 100 people?
A. Singapore.
B. Bermuda
C. Japan
D. United Kingdom
2. Of the following, which has the lowest level of
press freedom?
A. Estonia
B. Czech Republic
C. Suriname
D. United Kingdom
3. Which is the least energy efficient country
measured by GDP per unit of energy use?
A. Hong Kong
B. Albania
C. Singapore
D. United Kingdom
4. Which country had the 6th lowest ranking brain
drain of talented people in 2011?
A. Canada
B. Hong Kong
C. Sweden
D. United Kingdom
5. Which of the following is not in the top 20 of the
world’s shipbuilders?
A. United Kingdom
B. Italy
C. Spain
D. Denmark
1. B 2. D 3. D 4. D 5. A
Chris Rodda teaches Economics at Oundle
School, Peterborough.
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BUSINESS STUDIES
Managing Uncertainty: strategies for surviving
and thriving in turbulent times, Michael Syrett
and Marion Devine, The Economist in association
with Profile Books Ltd., 2012, 210 pages, £15,
ISBN 978 1 84668 590 3
New to The Economist’s catalogue, this book explores
the challenges facing business leaders in an
increasingly unpredictable world and offers a
framework for leading organisations in an uncertain
business environment. The authors take the recent
financial crisis as a starting point, basing their work
around research conducted with business leaders to
identify six core capabilities for successful ‘uncertainty
management’. These are strategic anticipation,
navigational leadership, agility, resilience, open
collaboration and predictive learning.
This is certainly not a text aimed at students, nor
is it directly applicable in great measure to GCSE or ALevel specifications. Even as enrichment reading, all
but the most literate and widely read of students are
likely to struggle since it is written by and for
informed professionals. However, the applied nature
of much of the text, coupled with short and accessible
case studies, could offer useful material on well
known companies such as GSK and RBS to teachers
looking for contemporary material to support AS and
A2 topics.
Since the themes of the text relate to successful
leadership this book is likely to prove most useful to
heads of department or to those with input into
whole school strategy, especially given the uncertain
future that school leaders now face. It is certainly
interesting for readers who can relate their personal
experience of organisations operating in shifting
environments to themes addressed, but for classroom
teachers with little strategic responsibility it may
prove to be more interesting than directly applicable
in many instances. However, this is not to say that the
book is without use. It is a continual challenge for
teachers to stay abreast of topical issues in Business
and Economics and the case studies and references in
this book are interesting, wide-ranging and up to
date. I would recommend this book for purchase as a
department copy if budgets allow, but not for student
use.
Polly Glegg teaches Economics and Business
Studies at Lea Valley High School in Enfield.
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FT Essential Guide to Writing a Business Plan:
How to Win Backing to Start Up or Grow Your
Business, Vaughan Evans, Financial Times/Pearson,
2011, 221 pages, £14.99, ISBN 978 0 27375 798 6
This book is written for aspiring entrepreneurs and
business people requiring a fresh outlook on how to
approach business planning. The book is divided into
three main sections: Preparing your plan, Writing your
plan and Reviewing your plan. Within these sections it
addresses ways of assessing market demand,
competition, risk and opportunity, along with the key
sections one would expect to find in a business plan.
Although this is targeted at business professionals, it
is easy, accessible and could be adapted for use in the
classroom for A-Level lessons on business planning
and financial forecasting.
This book is well written and easily accessible.
Throughout there are ‘Essential Examples’ that put
the theory into context, drawing from many real
business examples including Dyson, GoCompare and
Pret A Manger. In addition to this, the book is based
around a case study of a small hotel/ spa business and
as the chapters evolve it shows how this business has
progressed through the various stages of business
planning.
Highlights include the Financials and Forecasts
section, which is very easy to understand. It presents
the main financial forecasts in an accessible manner,
further illuminated by the case study running through
the book. The chapter on risk, opportunity and
sensitivity introduces the concept of the Suns and
Clouds Chart, which shows opportunities in a pictorial
format. Examples include The Beatles’ risks and
opportunities 1962 and 1963. The book is peppered
with ‘Essential Tips’ that provide useful pointers
throughout.
One might think that a book on business plans
will be a little dull; however this one was an enjoyable
read and could appeal to A-Level students who want
to further their understanding. Some of the concepts
such as the Suns and Clouds Charts could be adapted
for use in the classroom, to enable students to
consider risk and opportunities for businesses. It is
well worth £14.99.
Claire Wilkin teaches Business Studies and is
Assistant Head of Year at South Bromsgrove
High School.
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Is Economics Dead? is a
readable and accessible
introduction to the subject.
It challenges traditional
economic theories and
goes as far as to question
the value of the models
economists use.
Is Economics Dead? has been written in
the context of the economic crisis still
gripping western economies. It suggests
that the near banking collapse is partly
attributable to fundamental weaknesses
in economic policies rooted in neoclassical thinking.
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Is Economics
Dead? does not
claim to have all
the answers. It has
been written to stimulate
classroom debate, make your
students more critical, and to
push them to higher levels
of achievement.
About the author

Chris Vidler has extensive
experience in teaching,
examining, training and
inspecting economics and has
previously published a number
of more traditional texts.
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