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Russell Woodward and Amy Pearson consider ‘The
developmental alphabet soup: PPD, PDP and WLB in
Higher Education business’ starting on page 28.

Please note

The new EBEA Community information appears on
page 4 and EBEA dates for the diary are on page 35.

By the time you receive this edition of Teaching Business
and Economics, it will not be long before the EBEA’s
annual conference. This time the conference looks a
little different. Many members have explained that they
have difficulty getting out of school to attend the
conference midweek, so to cater for members’ needs we
are holding the conference over a Friday evening and
Saturday. Fear not – Friday evening is not going to be a
tedious lecture from some academic that will quickly
send you to sleep at the end of a busy week. Instead
you will have the chance to take part in a quiz, eat,
drink and socialise and take away the quiz questions to
use with your students the following week. 

The Saturday sees a varied programme with the
emphasis on the practical, rather than being lectured at
for the day. We also have a special guest speaker who

has an interest in business and economics and who is
also passionate about education – the BBC’s Breakfast
business presenter, Steph McGovern. The programme
devised means that the conference is going to be very
different this year, so do come along and join your
colleagues and leave with lots of ideas and enthusiasm
for the next week. You can even still be home for an
evening meal and the rest of the weekend to relax a
little (well, maybe some interruptions from family,
marking and preparation!).

We look forward to meeting as many members and
maybe prospective new members as possible at the
conference in Nottingham.

Andrew Ashwin

All magazine contributors please note that
submissions should be sent, via e-mail, to the
General Editor, Andrew Ashwin. The deadline
for submissions for the September 2013
edition is 26th July 2013.

Please supply files – via e-mail where possible
– including any relevant charts, images,
suggestions for images, graphs etc. Images
should be hi-res where possible. 

Message from the Editor
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More EBEA community contacts coming soon...

EBEA Advocacy Group 

The Advocacy Group will make a key contribution to the EBEA achieving its mission statement by seeking to: 

l develop and maintain a high profile for economics, business and enterprise education; 

l represent the views of members to influence government thinking and policy; 

l contribute to syllabus and examination development through liaison with awarding bodies; 

l keep the membership informed of current developments in economics, business and enterprise education. 

In addition, it offers members excellent opportunities for their own career development by getting closely
involved with current developments and helping to shape policy. The work will range from just keeping a
watching brief on a website to a more substantial commitment involving attending meetings. Members are
encouraged to get involved even if they feel they are only able to offer a small amount of time. The great
majority of the work will be carried out through emails and telephone discussions, rather than formal meetings. 

To find out more or express an interest email david.butler@ebea.org.uk (copy your email to
sandra.donnelly@ebea.org.uk).

Beacon Schools

The EBEA Beacon School Accreditation will be an exclusive standard, awarded to no more than 20 schools or
colleges.  It recognizes outstanding practice in the field of Economics, Business and Enterprise education.  Beacon
Schools will participate in the EBEA Development Group and so engage, debate and support each other in order
to challenge existing practice and drive up standards.  By sharing this best practice with wider EBEA network,
through contribution to the EBEA Journal, development of EBEA CPD packages and hosting in school events,
Beacon Schools will make a significant contribution to the wider subject community. In order to maintain quality
accreditation will last for two years from the date awarded after which schools are required to provide evidence
of impact in order to renew.

To find out more about the programme and eligibility criteria, email sandra.donnelly@ebea.org.uk.



A message from the Editor

As part of my PhD study, I am conducting some research on teachers’ conceptions of learning. The research will
be conducted via the online medium of e-mail and will consist of a series of 12 open and semi-open questions.
I am specifically requesting help from teachers who teach GCSE business studies, GCSE economics or GCSE
business and economics courses. The questions will focus on your views and opinions of the teaching and
learning of students and of economics and business at GCSE level.

The questions are likely to take you around an hour to complete, but the time taken will obviously depend on
the amount of detail you choose to provide.

If you are interested in helping then please email me by reply and I will provide further information on the
process.

Many thanks in advance for your help.

Andrew Ashwin
Editor, Teaching Business and Economics.

Request from the Editor ANDREW ASHWIN

Teaching Business & Economics

Request for help with Research
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Teaching and Learning CATHERINE CAREY

Dealing with politics in the applied
macroeconomics classroom
These are interesting times to be an instructor
of macroeconomics.  I tell my macroeconomics
students that my goal is to help them
understand what they read and hear in the
media and to encourage them to develop their
own opinions about what they learn when
doing so.  This is becoming an increasingly
difficult task.  How do instructors of
macroeconomic principles use current events in
a partisan political climate to teach applied
economic policy while remaining apolitical
themselves?  Is it enough to tell students that
economic theory itself is apolitical and that
politicians latch onto the theories that match
their own ideologies?  Is it even a true claim?
How does one reconcile the very public
disagreements between popular political
macroeconomists such as Paul Krugman, Alan
Blinder, Robert Barro and Arthur Laffer?  What
does one say when students who are members
of the new ‘Tea Party’ bring up Hayek, von Mises
or Say?  What follows are guidelines I use in my
own teaching when dealing with politics in the
applied macroeconomics classroom.

Guideline #1:  Talk about it up front  

Whether or not applied macroeconomics is inherently
political is not clear.  But if it is not political, then any
good economist would make a good Presidential
economic advisor.  The problem is that there are
different economic ideologies, just as there are
different political ideologies.  In a recent blog post1,
Greg Mankiw tells us about a test that Charles L.
Schultze, chief economist for President Carter,
suggested for determining a conservative from a
liberal economist:

Ask each to fill in the blanks in this sentence with the
words ‘long’ and ’short’: ‘Take care of the
____________ run and the ____________ run will take
care of itself.’ 

And, of course, if one chooses long (short) and
short (long), respectively, then he/she is conservative
(liberal).  This phrase highlights the distinct economic
ideologies revolving around the classical/Keynesian
debate and, in many ways, these ideologies can be
attributed to conservative and liberal political views.
(Keynes once said, ‘The long run is a misleading guide
to current affairs. In the long run we are all dead.’)  In

any case, talking about it up front gives students a
sense about the difficulties of completely separating
politics from macroeconomics when using applied real
world examples. 

Guideline #2:  Try to be balanced in your
approach

Having political views as an economist does not mean
that an applied approach in macroeconomics has to
lean right or left based on who is teaching. One could
have a balanced, emotionless approach by teaching
macroeconomic theory as it has developed in a
historical context and by assuming that the
government is a benevolent central planner.  To do so,
we would almost certainly have to exclude using
current events and sources such as cable news,
newspapers, magazines and the Internet.  To include
current events and media, one may have to take a
more ‘balance of models’ approach.

Time constraints may influence what topics and
models an instructor will cover and the depth of that
coverage.  Emphasising that there are several
approaches to understanding economic events and
that they often conflict may seem confusing to
students, but it promotes something else that is
valuable to all budding economists – critical thinking.  

‘Critical thinking begins when students learn that
alternative thought structures exist, each consistent
with the real material world.’ (Knoedler &
Underwood, 2003)  

Done correctly, students will take with them a
new understanding of their own ideology.

Guideline #3:  Try to be nonbiased in
your approach

Using what I call the ‘on-the-other-hand’ approach is
essentially pointing out how different economic
models can be used to explain the same data.  When
looking at current events, explain that politicians
latch onto economic models which are convenient for
their own beliefs or which they think are best for the
current situation.  When opposing politicians/
economists support inconsistent policies, it may help

Teaching Business & Economics6
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that students understand why their opinions differ,
rather than suggesting that the one policy is right and
the other is wrong.  Macroeconomic theories
themselves are not Democratic or Republican.
Presidents Kennedy, Reagan and Clinton have been
shown to support supply-side economic policies.
Presidents Nixon, Carter, Bush Jr. and Obama have
been shown to support Keynesian policies.  Legislation
is not always inherently Keynesian or classical either.
Indeed, much legislation can be shown to be a
combination of both.  

Guideline #4:  Try to stick to positive
analysis

Using positive economics essentially means presenting
the model without opinion.  This is my ‘I
report, you decide’ approach.  Positive
economics is based on facts that can be
supported or refuted.  This, in itself,
causes a problem for the understanding
of macroeconomics for students.  Nearly
every recession and inflation over the
past 100 years has been examined from
both classical and Keynesian
perspectives.  Which models are correct?
To answer this question likely means
moving into the normative realm of
explanation.

Guideline #5:  Make use of the
ceteris paribus assumption

There are times when presenting data or models to
students when we might want to avoid using real
data or current events to make our case.  This is when
making liberal use of the ceteris paribus (all else held
constant) assumption is helpful.  For example, when
trying to explain the crowding out model, we say that
deficit spending raises interest rates, ceteris paribus.
That deficit spending will raise interest rates might
conflict with current economic data, confusing
students when they hear about high deficits and low
interest rates. Does this contradict/invalidate the
model?  Perhaps the model is working correctly and,
in reality, the Federal Reserve is making heroic
attempts to keep interest rates low.  Or perhaps the
markets are not feeling threatened by the mounting
US debt.  In either case, invoking ceteris paribus gives
us a chance to make more use of ‘I report, you
decide’.

Guideline #6:  Keep them guessing

The question of whether or not to reveal your own
ideology is not always an easy one, especially in these
days of heightened awareness of the differences
between the political parties.  Whether I am successful
or not, when I teach the Keynesian model, I probably

sound very liberal.  When I teach growth models, 
I probably sound like a tea party candidate.  When 
I teach supply-side economics, I probably sound like a
Reagan advisor.  If I have been balanced in my
approach then I may not have been apolitical, but
rather fair to both sides of the issue.  If my bias has
been revealed, I try not to be critical of the other side
in the classroom.

Guideline #7:  Use media from a variety
of sources

I have found that students do look for signals.  In a
recent class, while presenting variables that impact
production possibilities, I presented to the class the
Index of Economic Freedom. Almost immediately, a

very observant student pointed
out the Index was on the
website of the Heritage
Foundation.  The student
remarked, ‘Isn’t the Heritage
Foundation a conservative think
tank?  Shouldn’t you be using a
more balanced source?’  This
actually caught me unaware at
the time and it led me to start
contemplating writing this
current article.  I felt that it was
clearly too early in the semester
for me to have shown much bias
in either direction, but it kept
me in check for the remainder of

the semester.  I was careful to choose as many articles
from The Wall Street Journal as I did from The New
York Times. I used examples such as the National
Budget Simulation to illustrate how difficult it is to
get 535 members of Congress and one President to
agree on a budget if the class can’t even agree on
one.  I chose video clips of various economists and
politicians espousing various models.  These efforts
are appreciated by the students even when they don’t
say it at the time.

Guideline #8:  Allow for different
economic ideology on tests and
assignments

Another source to look for potential bias in our
teaching of macroeconomics is in our test questions
and assignments.  I was talking with a high school
student recently about a test question asked on a
practice (AP) exam in another field.  The student said
that the question allowed him to express his own
opinion (ideology), but he instead chose to answer
according to the instructor’s apparently very obvious
ideology. He believed this is what would be required
to get a higher grade.
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(Nelson & Sheffrin, 1991) looked at form B of the
Test of Economic Literacy, developed by the Joint
Council on Economic Education (JCEE) for testing high
school literacy in macroeconomics.  They find  (p158)
that the test promotes ‘a Panglossian microeconomics
of laissez-faire and, at the same time, an
interventionist macroeconomics … .’ Other studies
have shown that some students have difficulty with
tests in economics in general when the economic
implications of a policy conflict with their own moral
and social values.  For example, (Buturovic & Klein,
2010) sought to learn about economic
‘enlightenment’.  They conducted a Zogby
International poll, surveying 4835 American adults on
eight questions concerning
basic economics.  The survey
also asked each respondent’s
political affiliation and
ideology.  They designed the
questions with hope of
intentionally provoking
political sensitivities by
focusing on unintended
effects of economic policies.
Their findings suggest that
regardless of how we teach
economics, ‘for many
respondents, economic understanding takes a
vacation when economic enlightenment conflicts with
establishment political sensibilities.’  

Students should develop their own opinions and
be able to successfully defend them with the
appropriate macroeconomic models.  Political rhetoric
is not a successful defense of a macroeconomic
ideology.   Students should be able to successfully
apply what they have learned to the real world.  They
may disagree with certain models – and if your
approach is balanced, then they most certainly will
find a model with which they disagree – but they
should be able to defend or refute models either way.

Guideline #9:  Respect that your
students may have a different ideology
than your own

According to a 2010 Survey U.S.A. poll2 sponsored by
Allegheny College, college aged (18-34) registered
voters are pretty evenly split on a generic
congressional vote with 45% Republican versus 43%
Democratic.  Another 2010 poll3 that isolates college
students found that 49% of 4-year college students
are either Democrat or lean Democrat and 33% are
either Republican or lean Republican.   (Butos, 2010)
found, using numbers that suggested a large liberal
affiliation of faculty, that the vast majority of
economics students are being instructed by faculty
with policy views that are generally center or center-
left.  Thus, if there is a large representation of

students with conservative beliefs, they are ‘likely to
be underserved in terms of the availability of courses
in the social sciences and humanities more in line with
their political and economic ideology.’  

Students want to learn about both conservative
and liberal economic ideologies.  Covering current
events requires respecting both sides of the political
‘aisle’ and perhaps helping the students understand
the economic ideologies associated with prominent
political figures.  Students will be searching for
theories that fit their core ideologies and they will
likely be dissatisfied with economics in general if their
first experience with it is predominantly classical or

Keynesian.  It seems that
instructors of economics may
not be the ones to change the
composition of the electorate
and so there is little need to
attempt it.  Does this mean that
we should not be allowed to
share our own opinion?  It is the
instructor’s decision as to how
much of their own personal
ideology to reveal.  So, while it
can be argued that we cannot
take politics out of the applied

macroeconomics classroom, we can, as instructors,
attempt to redirect student focus to understanding
the economics behind the politics.

Catherine Carey is Professor of Economics at
Western Kentucky University, Kentucky, USA.
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Economics, business and
enterprise survey visits
In a special feature of this edition of Teaching Business and Economics, we are very pleased to be
able to publicise the revised subject criteria for economics, business and enterprise, which have been
re-written to reflect the new Ofsted section 5 inspection framework.

A number of key points are particularly noteworthy.

l Reflecting changes to section 5 inspections, the bar has been raised.

l The satisfactory grade has been replaced by ‘requires improvement’. In subject specific criteria, 
for this and other subjects, there is considerable detail for the ‘requires improvement’ grade. This
is in contrast to the grade 3 description in the section 5 evaluation criteria.

l The criteria are explicit regarding expectations for whole school provision beyond formally 
assessed courses.

l Unlike the section 5 criteria, where curriculum is judged within leadership and management, 
subject specific criteria contain an explicit section on curriculum.

Ofsted would encourage schools to use these criteria to evaluate their work. 

The EBEA would like to thank Adrian Lyons for his support in the provision of this information.

Generic grade descriptors and supplementary subject-specific guidance for
inspectors on making judgements during visits to schools

Inspectors visit 150 schools each year to inform Ofsted’s subject surveys in English, mathematics and science.
Survey visits for other subjects are less frequent, but continue to take place from time to time. 

Where applicable, subject feedback letters, which are sent following survey visits, normally contain separate
judgements on:

l the overall effectiveness of the subject 

l the achievement of pupils in the subject

l the quality of teaching in the subject

l the quality of the subject curriculum 

l the quality of leadership in, and management of, the subject.

In reaching these judgements, inspectors draw on the criteria and grade descriptors from the September 2012
school inspection handbook as they can be applied to individual subjects. Key elements of these descriptors are
set out in the guidance below. Alongside them are supplementary, subject-specific descriptors to provide
additional guidance for schools and inspectors. This includes guidance on the quality of the curriculum in the
subject. 

This supplementary guidance is not for use on section 5 whole-school inspections. 

Teaching Business & Economics10
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Grade descriptors – the overall effectiveness of economics, business and enterprise
education provided in the school

Note: These descriptors should not be used as a checklist. They must be applied adopting a ‘best fit’ approach,
which relies on the professional judgement of the inspection team. The exception is that teaching in economics,
business and enterprise must be outstanding for overall effectiveness to be outstanding. 

Outstanding (1)

l Economics, business and enterprise teaching is outstanding and, together with a rich and relevant 
economics, business and enterprise curriculum, contributes to outstanding learning and achievement. 
Exceptionally, achievement in economics, business and enterprise may be good and rapidly improving. 

l Pupils, and particular groups of pupils, have excellent educational experiences in economics, business and 
enterprise and these ensure that they are very well-equipped for the next stage of their education, 
training or employment.

l Pupils’ high levels of literacy, appropriate to their age, contribute to their outstanding learning and 
achievement.

l Practice in the subject consistently reflects the highest expectations of staff and the highest aspirations for 
pupils, including disabled pupils and those with special educational needs.

l Best practice is spread effectively in a drive for continuous improvement.

l The subject makes an outstanding contribution to pupils’ spiritual, moral, social and cultural development.

Good (2)

l Pupils benefit from economics, business and enterprise teaching that is at least good and some that is 
outstanding. This promotes very positive attitudes to learning and ensures that pupils’ achievement in 
economics, business and enterprise is at least good. 

l Pupils and particular groups of pupils have highly positive educational experiences in economics, business 
and enterprise that ensure that they are well prepared for the next stage in their education, training or 
employment.

l Pupils’ progress is not held back by an inability to read accurately and fluently.

l The school takes effective action to enable most pupils, including disabled pupils and those with special 
educational needs, to reach their potential in economics, business and enterprise.

l The subject makes a good contribution to pupils’ spiritual, moral, social and cultural development.

Requires improvement (3)

l Economics, business and enterprise in the school requires improvement because one or more of the key 
judgements for achievement; behaviour and safety (in economics, business and enterprise); the quality of 
teaching; the curriculum; and the quality of leadership and management of economics, business and 
enterprise requires improvement (grade 3).

Inadequate (4)

Economics, business and enterprise in the school is likely to be inadequate if inspectors judge any of the
following to be inadequate: 
l the achievement of pupils in economics, business and enterprise

l the behaviour and safety of pupils in economics, business and enterprise

l the quality of teaching in economics, business and enterprise

l the quality of the curriculum in economics, business and enterprise

l the quality of the leadership in, and management of, economics, business and enterprise.
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Generic1 Supplementary subject-specific
guidance

Outstanding (1)

l Taking account of their different starting points, 
the proportions of pupils making and exceeding 
expected progress are high compared with 
national figures.2

l Pupils make rapid and sustained progress 
throughout year groups and learn exceptionally 
well. They are exceptionally well prepared for the
next stage in their education, training or 
employment. 

l Pupils, including those in the sixth form and 
those in the Early Years Foundation Stage, 
acquire knowledge quickly and develop their 
understanding rapidly.

l The learning, quality of work and progress of 
groups of pupils, particularly disabled pupils, 
those with special educational needs, and those 
for whom the Pupil Premium provides support, 
show that they achieve exceptionally well. 

l The standards of attainment of almost all groups 
of pupils are likely to be at least in line with 
national averages with many pupils attaining 
above this. In exceptional circumstances, an 
outstanding grade can be awarded where 
standards of attainment of any group of pupils 
are below those of all pupils nationally, but the 
gap is closing rapidly, as shown by trends in a 
range of attainment indicators. 

Outstanding (1)

l Pupils on formally assessed economics and 
business education courses show exceptional 
independence; they are able to think for 
themselves and take the initiative in, for 
example, asking questions, carrying out their own 
investigations and in working constructively with 
others. They show significant levels of originality,
imagination or creativity in their understanding 
and skills within the subject. They develop 
passion and commitment to the subject. 

l Pupils frequently use skills in reading, writing, 
speaking, mathematics and information and 
communication technology extremely well to 
understand and explain economic and business 
ideas and concepts.

l In secondary schools all pupils, including those 
not taking formally assessed economics and 
business education courses, are developing 
excellent understanding and skills in relation to 
enterprise education (the promotion of 
economics and business understanding and 
enterprise and financial capability) and work-
related learning, including very good 
employability skills, as a result of the school’s 
planned provision. 

l Appropriate to their age, pupils in primary 
schools are developing an excellent grasp of the 
world of work, including basic economics and 
business ideas and money management. Older 
pupils in primary schools are developing good 
enterprise and employability skills.

Good (2)

l Taking account of their different starting points, 
the proportions of pupils making and exceeding 
expected progress compare favourably with 
national figures. Where the proportion making 
expected progress overall is lower than that 
found nationally, it is improving over a sustained 
period.

l Progress across year groups is consistently strong 
and evidence in pupils’ work indicates that they 
achieve well.

Good (2)

l Pupils on formally assessed economics and 
business education courses are able to work 
independently when given the opportunity, 
taking the initiative in their work and when 
working with others. They demonstrate some 
originality, imagination or creativity in their 
subject work. They enjoy the subject and can 
explain its value. 

Grade descriptors – achievement of pupils in economics, business and enterprise

Note: These descriptors should not be used as a checklist. They must be applied adopting a ‘best fit’ approach,
which relies on the professional judgement of the inspector.
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Good (2) continued

l Pupils read widely and often.

l Pupils acquire knowledge and develop 
understanding quickly and securely. They develop 
and apply a wide range of skills in reading, 
writing, communication and mathematics. This 
ensures that they are well prepared for the next 
stage in their education, training or employment. 

l The learning and progress of groups of pupils, 
particularly disabled pupils, those with special 
educational needs, and those for whom the Pupil 
Premium provides support, are good. 

l Where attainment, including attainment in 
reading in primary schools, is low overall, it is 
improving at a faster rate than nationally, over a 
sustained period.

Good (2) continued

l Pupils make good use of their reading, writing, 
speaking, mathematics and information and 
communication technology skills to understand 
and communicate economic and business ideas 
and concepts.

l In secondary schools all pupils, including those 
not taking formally assessed economics and 
business education courses, are developing good 
understanding and skills in relation to enterprise 
education (the promotion of economics and 
business understanding and enterprise and 
financial capability) and work-related learning, 
including good employability skills, as a result of 
the school’s planned provision. 

l Appropriate to their age, pupils in primary 
schools are developing a good understanding of 
the world of work, including basic economics and 
business ideas and money management. Older 
pupils in primary schools are developing 
enterprise and employability skills.

Requires improvement (3)

l Pupils’ achievement requires improvement as it is 
not good.

Requires improvement (3) 

l Pupils on formally assessed economics and 
business education courses are generally 
dependent on their teachers but can occasionally 
work independently and take the initiative in 
developing their work. Occasionally pupils show 
creative or original responses in their subject 
work. They are generally interested in the 
subject. 

l In secondary schools all pupils, including those 
not taking formally assessed economics and 
business education courses, are developing some 
understanding and skills in relation to enterprise 
education ( the promotion of economics and 
business understanding and enterprise and 
financial capability) and work-related learning, 
including satisfactory employability skills, as a 
result of the school’s planned provision. 

l Appropriate to their age, pupils in primary 
schools are starting to develop an understanding 
of the world of work, including basic economics 
and business ideas and managing money, but this 
may be patchy. Older pupils in primary schools 
are beginning to develop enterprise and 
employability skills.

13
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Inadequate (4)

Achievement is likely to be inadequate if any of the
following apply.

l Pupils overall, or particular groups of pupils, are 
consistently making less than expected progress 
given their starting points.

l Pupils’ learning and progress in any key stage, 
including the sixth form or the Early Years 
Foundation Stage, indicate they are 
underachieving.

l Disabled pupils, those with special educational 
needs and those for whom the Pupil Premium 
provides support, are underachieving. 

l Pupils’ communication skills (including reading 
and/or writing) or proficiency in mathematics are 
not sufficiently strong for them to succeed in the 
next stage of education, training or employment.

l Attainment is consistently below floor standards 
or is in decline and shows little, fragile or 
inconsistent improvement.3

l There are wide gaps in the attainment and/or the 
learning and progress of different groups.

Inadequate (4)

Achievement is likely to be inadequate if any of the
following apply.

l Pupils on formally assessed economics and 
business education courses rarely show the ability 
to work independently or take the initiative in 
their work. They rarely demonstrate creativity or 
originality in their subject work. They lack 
interest and enthusiasm for the subject. 

l Results in any formally assessed qualifications in 
economics or business may be below the national 
average, declining or showing little sign of 
improvement. In these courses, pupils and 
particularly those with special educational needs 
and those for whom the Pupil Premium provides 
support, may be underachieving, or pupils may 
be doing notably less well than in other subjects. 

l Pupils are unable to use skills in reading, writing, 
speaking, mathematics and information and 
communication technology to understand and 
communicate economic and business ideas and 
concepts.

l In secondary schools most pupils, including those 
not taking formally assessed economics and 
business education courses, have weak 
understanding and skills in relation to enterprise 
education (the promotion of economics and 
business understanding and enterprise and 
financial capability) and work-related learning, 
including weak employability skills. 

l In relation to their age, pupils in primary schools 
have a weak understanding of the world of 
work, including basic economics and business 
ideas and managing money, and older pupils are 
not yet beginning to develop enterprise and 
employability skills. 
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Generic Supplementary subject-specific
guidance

Outstanding (1)

l Much of the teaching in all key stages is 
outstanding and never less than consistently 
good. As a result, almost all pupils, including 
disabled pupils, those with special educational 
needs and those for whom the Pupil Premium 
provides support, are making rapid and sustained 
progress. 

l All teachers have consistently high expectations 
of all pupils. They plan and teach lessons that 
enable pupils to learn exceptionally well across 
the curriculum. 

l Teachers systematically and effectively check 
pupils’ understanding throughout lessons, 
anticipating where they may need to intervene 
and doing so with notable impact on the quality 
of learning. 

l The teaching of reading, writing, communication 
and mathematics is highly effective and 
cohesively planned and implemented across the 
curriculum. 

l Teachers and other adults generate high levels of 
engagement and commitment to learning. 

l Consistently high-quality marking and 
constructive feedback from teachers ensure that 
pupils make rapid gains. 

l Teachers use well-judged and often inspirational 
teaching strategies, including setting appropriate 
homework, which together with sharply focused 
and timely support and intervention, match 
individual needs accurately. Consequently, pupils 
learn exceptionally well. 

Outstanding (1)

l Teachers communicate high expectations, 
enthusiasm and passion for economics, business 
and enterprise education. Teaching benefits from 
teachers’ strong specialist subject knowledge 
together with their understanding of effective 
learning in the subject. Teachers use resources, 
including ICT, to promote highly effective 
learning. Every opportunity is taken to bring the 
subject alive by relating it to the real world.

l In formally assessed economics and business 
education courses, teachers focus exceptionally 
well on developing pupils’ higher level skills, 
including application, analysis and evaluation.

l As a result of highly effective teaching over time, 
pupils develop the confidence to challenge, ask 
questions, show initiative and take risks in order 
to create original, imaginative and distinctive 
work of high quality.

l Teaching provides high levels of challenge to 
pupils including taking full account of their 
previous study of economics, business or 
enterprise and of their subject-relevant 
experiences outside of school. While lessons are 
planned and structured thoroughly with clear 
learning intentions, teaching responds very 
positively to pupils’ creative, and sometimes 
unexpected, responses and builds on these to 
promote outstanding economics, business or 
enterprise learning. 

l Highly effective assessment focuses relentlessly on 
helping pupils to improve the quality and depth 
of their responses.

Good (2)

l Teaching is usually good, with examples of some 
outstanding teaching. As a result, most pupils 
and groups of pupils, including disabled pupils, 
those with special educational needs, and those 
for whom the Pupil Premium provides support, 
make good progress and achieve well over time.

l Teachers have high expectations. They plan and 
teach lessons that deepen pupils’ knowledge and 
understanding and enable them to develop a 
range of skills. 

Good (2)

l Teachers understand the value of economics, 
business and enterprise education and 
communicate this effectively in lessons. 

l Teachers use their specialist expertise well to plan 
good lessons. They use resources, including ICT, 
well to promote effective learning. Teaching 
strategies promote good learning across all 
aspects of the subject.

Grade descriptors4 – quality of teaching in economics, business and enterprise 

Note: These descriptors should not be used as a checklist. They must be applied adopting a ‘best fit’ approach,
which relies on the professional judgement of the inspector.
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Good (2) continued

l Teachers listen to, carefully observe and skilfully 
question pupils during lessons in order to reshape 
tasks and explanations to improve learning. 

l Reading, writing, communication and 
mathematics are taught effectively. 

l Teachers and other adults create a positive 
climate for learning in their lessons and pupils 
are interested and engaged. 

l Teachers assess pupils’ learning and progress 
regularly and accurately. They ensure that pupils 
know how well they have done and what they 
need to do to improve.

l Effective teaching strategies, including setting 
appropriate homework, and appropriately 
targeted support and intervention are matched 
well to most pupils’ individual needs, including 
those most and least able, so that pupils learn 
well in lessons. 

Good (2) continued

l Teaching of the subject is often grounded in the 
real world. 

l In formally assessed economics and business 
education courses, teachers focus well on 
developing pupils’ higher level skills, including 
application, analysis and evaluation.

l Assessment is accurate and covers all areas of the 
course over time. Teachers listen accurately to 
pupils’ responses and correct any errors or 
misconceptions through good modelling and 
precise explanation. Frequent sharing of 
assessment criteria with pupils is used to enable 
them to self-assess their work. 

l Marking enables pupils to know how to improve 
their work.

Requires improvement (3)

l Teaching requires improvement as it is not good.

Requires improvement (3) 

l Teaching does not secure good progress over 
time for most groups of pupils. Very little 
teaching is outstanding and not enough is good 
to enable pupils to achieve well.

l Lessons are not informed by accurate assessment 
of what pupils have already learnt. 

l Not all teachers have high expectations of what 
pupils are capable of achieving. Learning does 
not interest or engage all pupils, or inspire them 
to try their hardest and teaching is insufficiently 
rooted in the real world. Tasks and questions are 
not sufficiently challenging, especially for the 
most able, which prevents them from making 
good progress. 

l Notable gaps in the subject knowledge of 
teachers limit their ability to question pupils fully 
about the quality of their learning, challenge and 
deepen their understanding, or offer them clear 
advice on how to improve. 

l Teaching maintains pupils’ interest in the 
economics, business and enterprise education. 
Teachers’ subject expertise is sound. They use a 
range of resources, including ICT, and teaching 
strategies to promote a satisfactory level of 
learning across most aspects of the subject. 

l Pupils’ responses are assessed informally during 
lessons; work is marked and records are kept, 
although the focus tends to be about meeting 
narrow elements of external assessment criteria 
rather than the quality of the response and 
understanding shown.
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Inadequate (4)

Teaching is likely to be inadequate where any of the
following apply.

l As a result of weak teaching over time, pupils or 
particular groups of pupils, including disabled 
pupils and those with special educational needs, 
and those for whom the Pupil Premium provides 
support, are making inadequate progress. 

l Teachers do not have sufficiently high 
expectations and teaching over time fails to 
engage or interest particular groups of pupils, 
including disabled pupils and those with special 
educational needs.

l Learning activities are not sufficiently well 
matched to the needs of pupils.

Inadequate (4)

Teaching is likely to be inadequate where any of the
following apply.

l Teaching approaches fail to engage significant 
numbers of pupils who are sometimes bored, 
passive or badly behaved as a result.

l Teachers’ subject knowledge is limited in key 
aspects of economics, business or enterprise. 
There are occasional weaknesses in the teacher’s 
own understanding and use of technical 
language. 

l The resources and strategies used are limited and 
do not secure adequate learning. Inadequate or 
inappropriate use is made of ICT to support 
learning. Few references are made to real world 
examples.

l Assessment does not help pupils sufficiently to 
see what needs to be improved in their written 
or oral work. Learning intentions are unclear so 
that pupils see tasks as ends in themselves rather 
than learning from them. 

l There is no systematic recording of attainment 
and/or pupils’ work. Arbitrary grades are given 
for work, which are unrelated to national 
grade/level criteria. Unwarranted praise is given 
to work of poor quality, and significant errors are 
left unchallenged and uncorrected. 

l In formally assessed economics and business 
education courses, there is too little focus on 
developing pupils’ higher level skills, including 
application, analysis and evaluation.
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Grade descriptors – quality of the curriculum in economics, business and enterprise

Note: These descriptors should not be used as a checklist. They must be applied adopting a ‘best fit’ approach,
which relies on the professional judgement of the inspector.

Outstanding (1)

l Links with other subjects in the school are highly productive in strengthening pupils’ learning in 
economics, business and enterprise.

l In formally assessed economics and business education courses the imaginative and stimulating subject 
curriculum is skilfully designed to match the full range of pupils’ needs and to ensure highly effective 
continuity and progression in their learning.

l There is a wide range of appropriate 14 to 19 progression routes for pupils with different levels of 
attainment. Excellent links are forged with other agencies and the wider community to provide a wide 
range of enrichment activities to promote pupils’ learning and engagement with the subject. As a result, 
pupils have excellent opportunities to engage with local businesses and employers as part of their 
economics and business courses; and to take part in economics and business competitions, participate in 
business enterprise activities and to go on visits. 

l Rigorous curriculum planning ensures that the subject makes an outstanding contribution to pupils’ social, 
moral, spiritual and cultural development. 

l In secondary schools, there are excellent opportunities for all pupils to develop understanding and skills in 
relation to enterprise education (the promotion of economics and business understanding and enterprise 
and financial capability), including very well-targeted work-related learning opportunities to develop 
employability skills. This is the result of a well-planned and coherent programme of study. 

l In primary schools, there is an explicit and coherent programme to develop pupils’ awareness of the world 
of work, including age-appropriate economics and business understanding and personal financial 
capability. Older pupils in primary schools are provided with excellent opportunities to develop enterprise 
and employability skills and to engage with people in a range of occupations in the local community. 

Good (2)

l In formally assessed economics and business education courses the curriculum is broad, balanced and well 
informed by current initiatives in the subject. It is designed to match a range of pupils’ needs and ensure 
effective continuity and progression in their learning in the subject. 

l There are clear 14 to 19 progression routes for pupils with different levels of attainment. Good links are 
forged with other agencies and the wider community to provide a range of enrichment activities to 
promote pupils’ learning and their engagement with the subject. As a result, pupils, particularly those 
taking applied or vocational business courses, have good opportunities to engage with local businesses 
and employers. 

l Opportunities to promote pupils’ SMSC development are planned and delivered systematically.

l In secondary schools there are good opportunities for all pupils to develop understanding and skills in 
relation to enterprise education (the promotion of economics and business understanding and enterprise 
and financial capability), including well-targeted work-related learning opportunities to develop 
employability skills. This is the result of a planned programme of study.

l In primary schools, good opportunities are provided in the curriculum to promote pupils’ awareness of the 
world of work, including age-appropriate economics and business understanding and personal financial 
capability. Older pupils in primary schools take part in enterprise activities to develop their employability 
skills and engage with people in a range of different occupations in the local community. 
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Requires improvement (3)

l In formally assessed economics and business education courses the curriculum secures the pupils’ broad 
and balanced entitlement in the subject, although the range of courses available may be limited. 

l The curriculum meets any statutory requirements which apply. It provides for a range of pupils’ needs and 
ensures that they make satisfactory progress in their learning. Some links are forged with other agencies 
and the wider community, including local businesses and employers. However, the range of activity 
provided to enrich pupils’ interest and learning may be quite limited. 

l The curriculum ensures that the subject contributes to pupils’ social, moral, spiritual and cultural 
development.

l In secondary schools, there are adequate opportunities for pupils to develop understanding and skills in 
relation to enterprise education (the promotion of economics and business understanding and enterprise 
and financial capability), including work-related learning opportunities to develop employability skills. 
Provision may be the result of a range of ad hoc elements rather than a planned programme of study. 

l In primary schools, there is basic provision to develop pupils’ awareness of the world of work, including 
age-appropriate economics and business understanding and personal financial capability. Some of these 
aspects may be better developed than others and the provision may lack coherence. Older pupils in 
primary schools have some opportunities to develop enterprise and employability skills and to engage 
with people in different occupations in the local community.

Inadequate (4)

The curriculum in economics, business and enterprise is likely to be inadequate if any of the following apply.

l In formally assessed economics and business education courses the curriculum does not ensure pupils’ 
entitlement to the subject, does not meet their needs and does not secure continuity in their learning. 
There is little by way of enrichment activity in the subject. 

l There is an over-reliance on externally published schemes of work and teaching resources which are 
insufficiently adapted and/or poorly used to meet the requirements of all pupils. 

l Planning does not demonstrate an understanding of progression in economic, business or enterprise 
learning, and pupils may end up repeating activities that they have done before without additional 
challenge.

l Resources are inadequate. 

l Insufficient curriculum time is provided to enable pupils to consolidate learning and develop economic, 
business or enterprise skills and understanding beyond the rapid completion of assessed tasks.

l Opportunities to promote pupils’ social, moral, spiritual and cultural development in economics, business 
and enterprise are often missed.

l In secondary schools, pupils’ understanding of enterprise, including financial capability and economics and 
business understanding is underdeveloped, because they do not have sufficient opportunities to develop 
understanding and skills in relation to enterprise education or work-related learning and employability 
skills. 

l In primary schools, there is very little planned provision in the curriculum to promote pupils’ awareness of 
the world of work, including age-appropriate economics and business understanding or personal financial 
capability. There are very few opportunities for older pupils in primary schools to develop enterprise and 
employability skills or to engage with people in different occupations in the local community.
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Generic Supplementary subject-specific
guidance

Outstanding (1)

l The pursuit of excellence is demonstrated by an 
uncompromising and highly successful drive to 
strongly improve, or maintain, the highest levels 
of achievement and personal development for all 
pupils over a sustained period of time. 

l All leaders and managers, including those 
responsible for governance, are highly ambitious 
for the pupils and lead by example. They base 
their actions on a deep and accurate 
understanding of the school’s performance, and 
of staff and pupils’ skills and attributes. 

l Excellent policies ensure that pupils have high 
levels of literacy, or that pupils are making 
excellent progress in literacy.

l Leaders focus relentlessly on improving teaching 
and learning and provide focused professional 
development for all staff, especially those that 
are newly qualified and at an early stage of their 
careers. This is underpinned by highly robust 
performance management which encourages, 
challenges and supports teachers’ improvement. 
As a result, teaching is outstanding, or at least 
consistently good and improving.

l The school’s curriculum provides highly positive 
experiences and rich opportunities for high-
quality learning. It has a very positive impact on 
all pupils’ behaviour and safety, and contributes 
very well to pupils’ academic achievement and 
their spiritual, moral, social and cultural 
development. 

l Staff model professional standards in all of their 
work and demonstrate high levels of respect and 
courtesy for pupils and others.

l Through highly effective, rigorous planning and 
controls, governors ensure financial stability, 
including the effective and efficient management 
of financial resources such as the Pupil Premium 
funding. This leads to the excellent deployment 
of staff and resources to the benefit of all groups 
of pupils.

Outstanding (1)

l Senior managers and subject leaders demonstrate 
a strong vision for economics, business and 
enterprise (including financial capability and 
economic and business understanding) and in 
preparing all pupils for the world of work. 

l Leadership of formally assessed economics and 
business education provision is informed by a 
high level of subject expertise and vision. 

l There is a strong track record of innovation. 
Subject reviews, self-evaluation and improvement 
planning are well informed by current best 
practice in the subject and in education generally 
and by the views of pupils and other 
stakeholders. 

l Subject leadership inspires confidence and whole-
hearted commitment from pupils and colleagues. 
There are effective strategies to share good 
practice and secure high-quality professional 
development in the subject. 

l The subject has a very high profile in the life of 
the school and is at the cutting edge of initiatives 
within the school. 

l There is excellent coordination and management 
of programmes to prepare pupils for the world of 
work, including the wider provision for enterprise 
education (the promotion of economics and 
business understanding and enterprise and 
financial capability) and work-related learning to 
develop employability skills. This includes 
rigorous evaluation of the quality of provision 
and its impact on pupil outcomes.

l The subject makes an excellent contribution to 
whole-school priorities, including consistent 
application of literacy and numeracy policies.

Grade descriptors – quality of leadership in, and management of, economics,
business and enterprise

Note: These descriptors should not be used as a checklist. They must be applied adopting a ‘best fit’ approach,
which relies on the professional judgement of the inspector.
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Good (2)

l Key leaders and managers, including those 
responsible for governance, consistently 
communicate high expectations and ambition. 

l Teaching is good and/or improving strongly as a 
result of accurate monitoring, effective 
performance management and professional 
development, which are closely matched to the 
needs of the school and staff. 

l Self-evaluation is robust and the school’s actions 
are carefully planned, concerted and effective. 

l The well-thought-out policies ensure that pupils 
make at least good progress in literacy.

l The quality of teaching and pupils’ achievement 
have improved, or previous good performance in 
these areas has been consolidated. 

l The school’s curriculum provides well-organised 
and effective opportunities for learning for all 
groups of pupils, including disabled pupils and 
those with special educational needs. It promotes 
positive behaviour and a good understanding of 
safety matters and provides a broad range of 
experiences that contribute well to pupils’ 
achievement and to their spiritual, moral, social 
and cultural development. 

l Governors ensure the efficient management of 
financial resources. This leads to the effective 
deployment of staff and resources.

Good (2)

l Leadership of formally assessed economics and 
business education provision is well informed by 
current developments in the subject. 

l Subject reviews, self-evaluation and improvement 
planning are clearly focused on raising 
attainment and improving the provision for the 
subject. 

l There is a shared common purpose among those 
involved in teaching the subject with good 
opportunities to share practice and access 
professional development. 

l There is good coordination of provision at whole-
school level to prepare pupils for the world of 
work, including the wider provision for enterprise 
education (the promotion of economics and 
business understanding, and enterprise and 
financial capability) and work-related learning to 
develop employability skills. Systems are in place 
to evaluate the quality of this provision and its 
impact on student outcomes. 

l The subject makes a good contribution to whole-
school priorities, including literacy and numeracy 
policies. 

Requires improvement (3)

l Leadership and/or management require 
improvement because they are not good, but are 
demonstrating the capacity to secure 
improvement in the school.

Requires improvement (3) 

l Strategies for improvement are not sufficiently 
focused on securing measurable outcomes and, 
where necessary, improvements in pupils’ 
achievements. Enterprise provision (the 
promotion of economics and business 
understanding and enterprise and financial 
capability) is insufficiently evaluated for leaders 
to be able to make improvements. 

l Provision for the formally assessed subject is 
monitored and reviewed regularly and there is a 
sound understanding of the strengths and 
priorities for improvement. There is some sharing 
of good practice, with modest access to subject-
specific professional development. 

l The provision at whole-school level to prepare 
pupils for the world of work, including the wider 
provision for enterprise education and work-
related learning to develop employability skills, is 
satisfactorily managed. The subject contributes to 
whole-school priorities, including literacy and 
numeracy policies.
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Inadequate (4)

Leadership and management are likely to be
inadequate if any of the following apply.

l Capacity for securing further improvement is 
limited because current leaders and managers 
have been ineffective in securing essential 
improvements. 

l Improvements which have been made are fragile, 
too slow or are dependent on external support.

l Self-evaluation lacks rigour and is inaccurate in its 
conclusions so that leadership and management 
do not have a realistic view of outcomes or 
provision.

l Leaders and managers are not taking sufficiently 
effective steps towards securing good teaching 
for all groups of pupils, including disabled pupils 
and those with special educational needs. 

l Leaders and managers are not taking sufficiently 
effective steps towards securing good behaviour 
from all pupils and a consistent approach to the 
management of challenging behaviour.

l The curriculum fails to meet the needs of pupils 
or particular groups of pupils, or pupils are 
entered for public examinations inappropriately 
early, and pupils’ achievement and enjoyment of 
learning are significantly impaired.

l A lack of attention to literacy is impeding pupils’ 
progress.

l Governors are not sufficiently robust in holding 
the school to account for pupils’ achievement, 
the quality of teaching and the effective and 
efficient deployment of resources.

Inadequate (4)

l There is no clear vision for the development of 
economics, business and enterprise education. 
Provision is not inclusive because the school has 
not considered or promoted effectively the 
involvement and progress of different groups. 
Consequently, significant groups do not 
participate in, succeed in, or enjoy economics, 
business and enterprise (including financial 
capability and economic and business 
understanding). Key statutory requirements for 
the subject are not met. 

l Leadership of formally assessed economics and 
business education provision is not well- 
informed about current initiatives in the subject. 

l Self-evaluation is weak and not informed by 
good practice in the subject. 

l Opportunities for professional development in 
the subject are limited and, as a result, some staff 
lack the confidence and expertise to deliver 
lessons effectively. The subject has a low profile 
in the life of the school. 

l There is ineffective, or a lack of, coordination and 
evaluation of whole-school provision to prepare 
pupils for the world of work and to support the 
development of their understanding and skills in 
relation to enterprise education (the promotion 
of economics and business understanding, and 
enterprise and financial capability) and work-
related learning to develop employability skills. 

l There are serious concerns about arrangements 
for safeguarding in economics, business and 
enterprise, for example because opportunities for 
direct contact with employers and businesses are 
not suitably risk assessed. 

l There is little or no awareness of local and 
national initiatives in economics, business and 
enterprise education. 

l The subject makes a minimal contribution to 
whole-school priorities, including literacy and 
numeracy policies.

References
1 The descriptors are set out in full in the School inspection handbook.

2 Expected progress is defined by the government as two National Curriculum levels of progress between Key Stages 1 and 2 and three 
National Curriculum levels of progress between Key Stages 2 and 4. Progress from age-related expectations at the beginning of Nursery, 
to age-related expectations at the beginning of Reception, on to the end of Reception where they can be compared with the Early 
Years Foundation Stage Profile national figures is likely to represent expected progress during the Early Years Foundation Stage. 
Expected progress for pupils attaining below Level 1 of the National Curriculum at the end of Key Stages 1 or 2 is explained in 
subsidiary guidance.

3 Floor standards refer to the expected levels of performance set by the government in relation to standards of attainment at Key Stages 
2 and 4 and the proportion of pupils exceeding the threshold for the number of National Curriculum levels of progress made in English 
and mathematics between Key Stages 1 and 2 or between Key Stages 2 and 4.

4 These grade descriptors describe the quality of teaching in the subject as a whole, taking account of evidence over time. While they 
include some characteristics of individual lessons, they are not designed to be used to judge individual lessons.



Student: ‘Can I go to the toilet, please?’
Teacher: ‘Only if you have a permit.’

Background

Using ‘games’ or ‘simulations’ to teach A-Level
economics is a well-established technique for getting
students to engage with the subject and to bring
variety to the classroom.  Here’s a very simple exercise
I’ve used to explain the way emissions permits work.
The game provides a fun analogy that students tend
to remember.  I would suggest this activity is used in
an economics course after you have looked at the
types of correction to market failure, all of which are
revised as part of the set up for this game. 

Set up

The teacher explains why going to the toilet is similar
to an industrial activity that carries an externality and
therefore leads to market failure.

Private benefit to the toilet goers, the
‘consumers’. They go to the toilet and therefore feel
more comfortable (no need to get more specific here).
Private cost to the ‘consumers’. They miss out on
lesson time and so reduce their lifetime chances of
success (albeit by a small amount).
Externality. The disruption to the lesson caused by
their leaving and re-entering the classroom has a cost
on the rest of ‘society’  (the education of rest of the
class).
Market failure. If left to the market there would be
too high a production/consumption of visits to the
toilet because students only consider the private
costs/benefits and not the social costs. It also seems
reasonable to assume that the social benefits equal
the private benefits, i.e. no other student in the class
feels better because another student has made a trip
to the toilet.

Various ways to correct the market
failure of too many trips to the toilet

The students are then asked how the ‘government’
might try and correct this market failure. This is an
excellent opportunity for students to demonstrate
some application skills. The ‘answers’ are standard

ways of dealing with market failure, but students
have to think of the context and apply the remedies
to the particular situation. Here are some possible
answers.

Tax. Students could be made to pay a charge every
time they went to the toilet. When students come up
with this response, use it as a way to discuss how
taxation affects behaviour and some of the
advantages and disadvantages of taxation. For
example, a tax would raise money, which could be
used to put towards a benefit to society as a whole
(maybe a class treat at the end of the year) and is a
market-based system (giving students a choice).
However, it is clearly hard to know what level of
taxation should be set – asking students to decide on
an appropriate charge is an interesting discussion in
its own right (is the tax designed to deter going to
the toilet or a means of raising revenue, or both?).

An outright ban. No one is allowed to go to the
toilet. This may not be the socially optimal level and
could lead to unfortunate outcomes/severe distress.
Discussion could focus on how the ban could be
enforced and if a ban was implemented how
behaviour would change. Would this mean students
ensure they go to the toilet before the lesson? What
would happen if a student was really in distress and
needed to access the toilet? Could the ban be
relaxed? Who makes such a decision and how do they
make such a judgement?

A set limit (per person) on going to the toilet.
This could be once per year or once per term, for
example. This is not a market-based solution. Some
people who don’t really need to go to the toilet will
end up going, while others may not be able to go
often enough. How is the limit to be determined? 

Subsidising an alternative. The teacher could pay
students to go to the toilet before the lesson. Would
this be fair? Would all students need to be paid?
Where would the money come from to pay the
subsidy?  What would the level of the subsidy be and
what would the opportunity cost be? You might also
discuss whether the school finance officer would
sanction such a solution.

Lesson Ideas DAN CORBY
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A simple game to teach the
concept of tradable permits
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One further way to correct this market
failure: tradable toilet permits, a
market-based solution

The students are then told that there is another
option - tradable permits. Here are the rules.

l Permission to go to the toilet during a lesson will 
be given only if the student produces a permit or 
voucher/permission slip.

l The permits can be bought by the students and 
will be made available via an auction.

l The permit allows the holder to go to the toilet 
once at any time in the future. 

l The ‘government’ (the teacher) wants to reduce 
the amount of visits to the toilet in any one 
lesson, so the permits issued will be limited in 
supply.

l Six permits per class will be made available (work 
on the basis of about one permit for every three 
students in the class). 

l The auction is on a strict cash-only basis.

l When students buy the permits they are free to 
sell them to other students in the class at any 
time. 

There is usually a degree of moral outrage when I
make it clear that I am really prepared to take real
money from them, but, as with the tax idea already
discussed, students can be told that the funds raised
will be used for a benefit to society as a whole (like a
prize for a game at a later stage in the year). The use
of real money is an important part of the lesson, as
students see that there is an opportunity cost involved
and the value to them of the possible trip to the toilet
becomes more real. You may find some indignation,
but once the auction commences, the permits are sold
and the money is collected. 

Discussion can then develop on what happens to
the permits. If a student needs to go to the toilet, but
does not have a permit, they can buy one from those
who have a permit but do not need it. The permits,
thus, have a market value. The debate over the price
that students demand for the permit from those
wanting/needing to buy is an exercise in market
understanding in itself. Of course, the possibility is
that the permit trading takes place when you are
doing some work on another part of the specification
in three weeks’ time. If this happens then embrace it –
use it as a natural break to help revise key points in
relation to markets, market failure, price signals and
so on. This can be done in an orderly fashion and
make the lesson interesting. 

Once the auction has been carried out, attention
can turn to discussing the advantages and
disadvantages of tradable permits. Some are outlined
below.

The advantages of auctioning tradable
toilet permits

l By using a market-based system we can ensure 
that only those who really value and benefit from 
a comfort break leave the classroom, disrupting 
the lesson, to go to the toilet.

l The number of toilet permits could be reduced 
over time, as students adjust their behaviour, so 
they need to visit the toilet less often in lessons.

l Assuming we create the right level of permits we 
can reduce production of toilet visits closer to the 
socially optimal level, reducing the externality. 

l Selling the permits can raise money for the 
government to be used for other means 
(although, of course, under most schemes a high 
proportion of permits are given away for no cost). 

The disadvantages of auctioning
tradable toilet permits

l When students take part in the auction they have 
to consider for themselves what the value of a trip 
to the toilet in a lesson is to them, so that they 
have the basis of what price to bid in the auction. 
The collective actions of all the students, which 
make up the market, are a useful teaching and 
learning point in the role of markets. 

l Setting the number of permits to try and target 
the socially optimal level is not easy – how many 
trips to the toilet is socially optimal? 

l Will the market (i.e. the students) actually buy 
into the scheme without some form of threat 
backing it up (not being allowed to go to the 
toilet is not necessarily the appropriate threat). 

Your students may come up with other
advantages and disadvantages.  Once you have
covered the issues in the game you can then look at
some real examples of tradable permits, most notably
the European carbon trading market. Tracing through
the history of the market and what has happened to
prices and why will provide a useful and realistic
connection with the game that students have played.
This will help make the understanding of the issues
facing the EU more realistic. 
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Summary

This simple game certainly does not capture all the
complexities of the EU’s Emissions Trading Scheme. For
example, I can’t see how to fit in many of the
limitations of ETS, such as the fact that it may make
European producers uncompetitive (if any reader can
think of an application to the game here then please
feel free to share your idea so that the game can be
improved). Nevertheless, it is a useful and enjoyable
way of helping to explain the basic process in an
accessible way.

Six great games for teaching economics

Games, simulations or experiments, whatever you call
them, have long been a good way to enrich
Economics lessons. Here are some of my favourites.

Stars and triangles. A great way to explain the hard
to grasp concept of comparative advantage. It can be
found, among other places, on the Biz/ed website.
http://www.bized.co.uk/educators/games/index.htm

Snickers game: This introduces and illustrates the
following concepts: demand, price, income and cross
elasticity of demand. This is also on the Biz/ed website
(http://www.bized.co.uk/educators/games/index.htm)
as well as the ‘Classroom Expernomics’ site (see
below).
http://www.marietta.edu/~delemeeg/expernom.html
(Volume 10, Fall 2001)

Farm game. Peter Imeson has written about this
game in previous editions of the EBEA magazine. I
have found it makes a great lesson illustrating the
way government intervention with subsidies,
minimum prices and set-aside affects producer
behaviour in agricultural markets. The Virtual Farm on
Biz/ed is also a useful game.
(http://www.bized.co.uk/virtual/vla/farm/index.htm)

The tennis ball factory. A great physical way to
illustrate the concept of diminishing marginal returns.
I like going outside to do this. It works well when the
students come back from AS-Level exams in the
summer as a preparation for Unit 3 Business
Economics.
http://www.economicsnetwork.ac.uk/showcase/hedges
_tennis
http://www.bized.co.uk/educators/16-
19/economics/firms/activity/dimreturns.htm

Predict the price of oil. Perhaps the simplest game
of all and great for those who like a bit of
competition. Students are asked to predict the price
of oil in one month’s time. Whoever is closest wins. It
helps them take an interest in the movement of
markets and can be tied in with determinants of
supply and demand. 

Free rider game. A quick, simple and effective way
to illustrate the free rider problem and introduce the
concept of public goods. It works like this.

l Students are told they can contribute any amount 
between £0.00 and £10 to a class fund (in practice 
they will write down in secret their contribution 
on a piece of paper, with their name on it).

l The teacher promises to double the total 
contributions.

l The new teacher-enlarged pot will then be shared 
out equally among the class.

l They are not allowed to discuss their contributions 
with classmates.

l Once they have submitted their pieces of paper 
they are asked to explain why they chose the 
amount they did.

l It soon becomes apparent that £0.00 is the 
rational contribution but that the overall welfare 
of the group is not served by this choice.

After a career in television and advertising, Dan
Corby now teaches economics and business
studies at the Jewish Free School (JFS) in North
London.  The author is happy to receive
comments and suggestions for improvement in
the game – please contact Dan at
corby.dan@gmail.com
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What’s the point?
As an educator in modern times we are
frequently asked by learners, ‘What’s the point
in school?’ ‘What’s the point of this course?’
‘What’s the point in education?’ These are all
pertinent  questions and in a world where
targets are deemed so important, it is perhaps
not surprising that they are asked. 

Until recently we had a vogue set of answers to
these questions until a talented young man asked one
of us the question, ‘What’s the point of economics?’ I
considered my response but before I had the chance
to reply he asked further questions. The young man
suggested that  economics  was in a mess and showed
limited signs of change, which led him to question
why he should aspire to be a ‘failed economist’. It was
not difficult to see the young gentleman’s point of
view; having gone through the
majority of his secondary education
in a recession, where was the
opportunity of growth and what
career could economics lead to? That
question led us to reflect a little and
stimulated this article, which focuses
on two issues: career routes and case
study perspective.

Career routes

Career routes are good for those
who are goal orientated when it
comes to motivation. Consulting the
publication ‘ What do Graduates
do?’ October 2012, a publication of
the Higher Education Careers Service
(HECS) and Association of Graduate Careers Advisory
Service (AGCAS), highlighted some interesting trends
in destination routes for recent economics graduates.
For those students who are motivated by monetary
value, the average salary of an economics graduate in
2010/2011 was over £25,000, which is above the
average salary for all graduates. The number of
people graduating with an economics degree has
risen by 11.5 per cent between 2009/2010 to
2010/2011. The increased popularity in studying
economics could be linked to a greater awareness of
students of the role that economics plays in life, 
a point which is compounded within a recent survey,
conducted by the CBI, which indicates that for 80 per
cent of employers, degree subject is less important in
the selection of future employees than employability
skills (valued by 82 per cent of employers) and work
experience (67 per cent of employers).

Considering the destination routes of economics
graduates from 2010/2011 provides an interesting
insight into the conceptual value of the subject. For
example, from the 2011 graduates, 53.6 per cent of
economics graduates found employment within 6
months, which compares slightly more favourably to
accounting graduates with 51.6 per cent of graduates
finding employment within the same period.
Alongside this, 14.8 per cent of economics graduates
furthered their studies by following postgraduate
study from the cohort of 2011, again comparing
favourably to 7.4 per cent of accounting graduates
pursuing further study. To further support the case for
economics, the number of the 2011 cohort of
graduates who are unemployed within 6 months of
finishing is 10.9 per cent for economics, with 11.5 per
cent of accounting students and 10.1 per cent of

business and management students.
It would appear that the evidence
suggests that not only are economics
graduates well paid in comparison to
average salaries, they are also sought
after professionals highly valued for
their analytical and employability
skills.

One of the reasons why the
average salaries of economics
graduates are high in comparison to
other graduates is shown in the type
of work of those in employment.
Economics graduates are significantly
more likely to be employed within
‘business and financial professionals
and associate professionals’ with 49.8

per cent of 2011 graduates working within the
professional fields of: auditors, economists, tax
specialists, business analysts, management consultants
and investment analysts. This is further highlighted
when compared to accounting graduates with 46.6
per cent and business and management graduates at
19.9 per cent employed within ‘business and financial
professionals and associate professionals’. So,
economics graduates are able to access well paid
employment in professionally regarded jobs,
compared with business and accounting graduates. 

A similar trend is evident when it comes to taking
both retail and clerical based jobs, with 32.2 per cent
of accounting graduates taking retail or clerical based
roles, and 27 per cent of business and management
studies graduates, compared to only 19 per cent of
economics graduates taking similar roles. 
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The evidence shows that economics graduates are
regarded highly as professionals and when it comes to
those going into employment, they are taking more
of the business and financial professional roles, hence
being paid the higher average salary.

A case study perspective

So the answer to our question might be that
universities are seeing an increase in the number of
economics graduates, that economics graduates can
earn well above average salaries and there are a
significantly higher number being employed within
professional roles.  For some students this is not
enough. Economics needs to have appeal to
teenagers; it needs to be exciting and allow them to
follow their aspirations.  For some the thought of
aspiring to be a famous economist might be a
significant motivating factor. After all, the range of
famous people who have studied economics is
considerable, from Arsene Wenger to Bob Diamond
and Vince Cable. Two famous case studies will be
highlighted which can form the basis of classroom
discussions.

Russell Howard 

After school, Howard headed to Bristol, gaining an
economics degree from the University of West
England. He comments that the decision to go to
university was the result of his friends doing degrees
at the time and being unsure about which direction to
follow in life. In 1999, at the age of just 19, and one
year into a three-year Economics degree at the
University of West England, he performed in
Edinburgh in the final of Channel 4's So You Think
You're Funny? competition alongside Jimmy Carr, and
eventual winner David O'Docherty. After making the
final of this competition, it would have been easy to
drop his studies and focus on his comedy career.
However, Howard decided to complete his economics
degree, a decision that is currently aiding his career as
he uses his economic understanding to help underpin
his comedy in his current affairs based, stand-up
television shows.

Donald Trump

Donald Trump is the founder and chief executive
office (CEO) of the Trump Organisation. However,
prior to his successful career he studied a Bachelor's
degree in economics at Wharton Business School at
the University of Pennsylvania (1968). Initially
graduating from the New York Military Academy in
1964, he briefly considered the idea of attending film
school, but in the end decided real estate was a much
better business bet. Originally he attended Fordham
University, but after two years decided that as long as
he had to be in college, he might as well test himself
against the best. Applying for Wharton School at the
University of Pennsylvania his application was
successful and he has been known to comment on

being very glad to have completed his economics
degree. On completion he returned home to work full
time with his father who was also a real estate
developer. After starting his own real estate business
later, the rest is, as they say, history.

Conclusion

On reflection, the answer to the question, ‘What’s the
point of economics?’ may be hard to justify to a
student in a secondary school. However, in current
times it has never had more of a dynamic effect on
the world and these young people’s futures. More
exposure in understanding this fascinating subject
from an earlier age may cultivate the interest needed
and change a young person’s perspective on how the
world works and develop skills that will never leave
them throughout their lives, which are so highly
sought after in many working environments. 

What of the young man at the start of this article
who questioned:  ‘What’s the point of economics?’ He
recently returned from a trip to New York and showed
real delight in sharing, through classroom discussion,
his knowledge on the US debt crisis. The young man
had shared pictures and engaged in social media
debate on the debt crisis in the US. Maybe in his own
way he had found his own answer to the question he
posed. It was the effect it had on his life and that of
people around him, his country and the world at
large.

Kirk Dodds is a teacher of Business Studies at
Northumberland Church of England Academy. He
is dedicated to raising aspirations of young
learners and future business and economic
leaders. With many years industry experience,
he believes the links between the classroom and
the business world need to be closer to provide
learners with employability skills, as well as
academic qualifications.

Ben Cox is a passionate teacher of Economics
and Business at Whitley Bay High School in the
north east of England.  He graduated with a
degree in Marketing & Management from
Newcastle University in 2010 then moved
straight onto completing a PGCE in Business
Education at Sunderland University.

Ben and Kirk met at Sunderland University and
shared many similar views, as well as an
appetite for high quality business and
economics teaching and learning. They have
continued to work together to enthuse and
interest other new teachers and learners about
their subjects.
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The development of alphabet soup:
looking at PPD, PDP and WBL in 
Higher Education business
Introduction

While student development in the personal and
professional contexts is implicitly desirable and
important on business related courses at all
levels, specific direction to address this in higher
education, including business studies, has come
through sector reports and policies in the last
decade or two. The key abbreviation terms
connecting to this are:

PDP - Personal Development Planning
PPD - Personal and Professional Development
WBL - Work Based Learning.

This article looks at the importance of these for
business management students in higher education,
at approaches for incorporating key elements into
relevant courses and several other aspects to consider
for the tutors involved.

While this article covers the needs of higher
education (HE) business, several of the points are
relevant for development and careers issues in
business education at all levels and will be of interest
to teachers who have students considering business
related degrees.

Importance of PDP, plus PPD and WBL

In Higher Education
The Dearing Report indicated that HE institutions
should develop progress files with students in order to
help them reflect upon their personal development
(Dearing 1997). Furthermore, the Quality Assurance
Agency (QAA) for HE has required institutions in
England and Wales, from 2005-6, to enable this
activity to take place within the curriculum (QAA
2001).

These professional development aspects have
strong importance in HE, partly in view of the fact
that following the Widening Participation Agenda

there is a much broader diversity of students in HE
learners with differing skill levels, especially in study
and content presentation skills. Similarly, there is a
greater number of students in HE today from
socioeconomic groups for whom guidance and
development for graduate careers is less likely to
come from sources outside of formal education, e.g.
family and contacts, as might have been expected for
the bulk of undergraduates in the fairly recent past.

In view of this changed context, the emphasis on
individual progress files, which is the basis behind PDP
in higher education, is probably well founded, 

In business studies
For effective pursuit of a managerial career relating
to one of the module areas of business, e.g.
marketing, accounting, human resources, written and
presentation communications have to be as good as
those possessed by a HE tutor themselves. This is
especially so in view of the increasingly widespread
Foundation Degrees (FDs), where business
management is often contextualised to a particular
industry. Such programmes also heighten the
importance for PDP, PPD and especially WBL to assist
in the application of students' professional skills in the
relevant sectors. Examples here would include the
sector contextualised management FDs validated by
Leeds Metropolitan University at the Grimsby Institute
of Further and Higher Education in which 60 credits of
each 120 credit level are equally divided between PPD
and WBL.

PPD and WBL in business management
courses

While personal development is key to student success,
there is a danger of the modules concerned being seen
as irrelevant or dull. This is especially the case if the
modules are presented as stand-alone content. In order
to overcome this, modules must be connected strongly
to the programme area to highlight the linkage
between skill development and value in the curriculum
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area. Sequencing is also important to ensure the
students can see the relevance of each development
module and how each builds upon the last.

One should note that in a sense business studies
lends itself more to PPD than other subjects because
of the requirements within the core modules to
produce assessments in the different professional
formats, e.g. reports, presentations etc., rather than
just essays and examinations. Often crucial to the
validation of business degrees is an effective
dispersion of modes of assessment across the
programmes. The personal and work-related
developmental aspect goes further when one notes
that the requisite dispersion on business courses also
encompasses group and individual assessment forms.

Given the developmental nature of PPD and WBL
components, key aspects to consider for their
incorporation into business courses are timing and
sequencing. Inevitably, part of what governs the
sequence of delivery within PPD and WBL as
dedicated modules of an HE programme, is that the
learning outcomes at each level (4 and 5 on FDs; 6 on
honours) must correspond to the Framework for
Higher Education Qualifications (FHEQ), 2008
standards and taxonomy for level appropriateness.

However, one should also consider sequence in terms
of which developmental angle should precede or
follow another. 

For example, looking at the PPD2 (level 4) and the
PPD3 (level 5) modules on the Leeds Metropolitan FD
in Beauty Management at the Grimsby Institute, the
PPD2 assessment is a case study of a salon, looking to
recruit additional staff. Information is given regarding
current roles, experience and qualifications of existing
staff, plus a range of CVs of candidates. Required
activities include a capabilities audit of existing staff,
creation of a job vacancy with job description and
person specification, plus reasoned selection of an
individual most suitable from the range of CVs. It is
the PPD3 assessment which focuses on students doing
their own applications packages, including CVs and
covering letters relating to identified and explicit
vacancies, plus careers oriented action plans.

The PPD2 assessment has significant business
curriculum connection, including human resource
planning, as well as sector specific management value.
Placing it at the earlier point in the programme means
that students already have seen a manager’s eye view
of applicant documents ahead of producing their own
in PPD3, thereby motivating them on the importance
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of hard work and care being taken in the latter
activity, both for the assessment and for real life.

With specific regard to WBL, a key aspect is
frequent interaction between module tutors and
organisation contacts to ensure fitness for purpose in
terms of student experience. An ongoing evidence
base of this is usually required for continued
validation of relevant programmes in HE. As with PPD,
business curriculum connection of assessments is
important, as is effective sequencing. Both are
achievable for WBL course incorporation provided
relevant measures are taken.

Early stage level appropriate work, such as
experience informed SWOT analysis of the
organisation, can be useful, as well as studies of the
target markets and marketing methods of the firm in
question. Higher level assessment activity can involve
problem oriented critical analysis and comparative
evaluation of solutions, allowing that some of this
may come from a chiefly observational capacity for
the student and that requisite confidentiality is
maintained. In view of the fact that the sequence of
experience relevant to different levels of
developmental assessment cannot be fully controlled
in the workplace, a vital element in WBL is to ensure
the student keeps a thorough and reflective log of
what is undertaken and observed, so that material can
be referred to as and when needed.

Selling and motivating PPD/WBL/PDP

Alongside sequencing and business curriculum area
integration, other elements can assist student
engagement with the developmental content. The
workplace value of continuous development is
especially well illustrated when WBL is part of a
programme. Another more generic aspect here is
deployment of guest speakers. Visiting talks by
significant employers about the importance of an
ongoing self-driven approach to development for
career success can be very effective. Guest sessions by
successful alumni can also help with this, including with
regard to development related to the business course
curriculum.

PPD, WBL, PDP and learning styles

Often Learning Styles Questionnaires (LSQ) are used
when a student is inducted on a programme, for
example, the LSQ of Honey and Mumford, which
classifies respondents into different categories;
Activist, Pragmatist, Reflector and Theorist.
It is worthwhile to do these in HE Business PDP not
least because of the evidence that learning styles do
vary across business cohorts, often connected to the

particular subject preference within the business field
(Biberman and Buchanan [1986]; Loo [2002]).

How learning style material is used to guide the
student through PDP, PPD and WBL is essentially a
matter of balance. With the reality that the world of
work will never tailor its requirements to the learning
preferences of an employee, PDP should help to
ensure that a student becomes strong in all the modes
of learning, not just the ones in which an initial
relative strength is indicated by the LSQ. At the same
time, in discussions with students in a PDP setting,
there should always be at least consideration of
different routes by which students can play to their
strengths.

In view of the fluid nature of the labour market,
emphasis on the former ‘roundedness’ aspect may
well deserve precedence in PDP directional guidance.

The PDP tutorial role

Considering the PDP tutorial role itself, since so
many relevant developmental aspects exist across the
business curriculum, especially when PPD and WBL
modules are housed within courses, a key imperative
is that close liaison be maintained by the PDP tutor
with his/her colleagues in the course team. Such
liaison will equip the tutor with knowledge of areas
of competence, progress and development of each
learner.

In addition, it is expected that PDP tutors should
be proactive in shaping student actions and plans.
Taking a purely listening brief, even in HE, risks a
double-passive equilibrium outcome where little is
effectively diagnosed and few specifics of
development improvement are achieved.

Figure 1 The role of development
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Taking into account the requirement of
information collation for a cohort alongside individual
student ownership of their own development
progression, effective use of a relevant Virtual
Learning Environment (VLE) is another factor in
successful PDP tuition.

The PPD, WBL and PDP elements of the degree
work together, but are informed by and applied to the
external environment of the student.

PDP, business studies and career scope

There is a reasonable assumption that study of
business management in HE most neatly leads
students to a career in a managerial or leadership role
either within an existing organisation or in starting up
their own enterprise. This might well be the case for
many, but it may not suit the personal character or
aims of all good HE business students. It therefore
should be recognised and noted by PDP tutors that a
wider spectrum of business related careers exist which
can be suitable for a business studies graduate.

For example, a large number of organisations
exist, employing many business graduates fresh from
university/college, whose chief purpose is to conduct
analysis and produce reports for readership by
commercial companies as customers, to aid their
managerial decision making. Examples here would
include Mintel, IHS Global Insight, and Euromonitor.
Here, careers revolve around the ability to study
existing evidence, perhaps on a sector or part of the
world, to produce business environment analysis and
relevant forecasts, which the companies can use.

Recognition of such a spectrum of business
support related graduate careers that do not
necessarily involve management itself can perhaps be
depicted in the acronym 

CATER

Consultancy
Analysis
Training

Education
Research

In view of the importance, in these career avenues, of
possessing effective business related study, writing
and presentation skills, the already mentioned PDP
tutor liaison with PPD and WBL tutors becomes even
more important.

Conclusion

In HE and in business studies generally, tutorial and
curriculum incorporation of personal professional
development aspects is both vital and feasible. The
key ingredients for success revolve, as usual, around
effective student centred planning and
communication.

Russell Woodward and Amy Pearson are
involved in PPD, WBL and PDP delivery across
several courses within the University Centre
Business School at Grimsby Institute of Further
and Higher Education.
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Is Economics Dead?, Chris Vidler,
Woodbine Publications, 2013, 221 pages, £9.99, 
ISBN 978 0 95755 360 6

It is clear throughout this book that Chris Vidler is a
teacher with examiner experience and that this
comprehensive book on economics is written primarily
for students studying economics for the first time. The
book is written as a discussion of the usefulness and
effectiveness of traditional economic theory and
models in explaining both long-standing and current
economic conditions. In his book, Chris questions the
basis and validity of models commonly used which
have very little, if any, empirical underpinning.

Chris references significant works on economics as
well as connected literature. How many books explain
the works of Aristotle, Plato, Malthus, Galbraith,
Donaldson, Adam Smith, Ricardo, Marx, Keynes and
Robbins in a relevant context and in a way that A-
Level pupils can understand? This both highlights the
author’s authority in writing on the subject and
provokes further reading and research on the part of
the reader. Many textbooks seem to leave these
relevant fathers of economics out of the picture
altogether and give the briefest of mentions to their
contribution to our understanding of how economic

systems function. The book remedies this in an easy to
understand way, which enhances students’ grasp of
the development of the theories they are expected to
learn and evaluate in their exams.

Each chapter contains a historical discussion of the
origins of the relevant theory to help the reader
understand the development and context of
particular theories. The book is full of incredibly
useful and necessary diagrams throughout, which
makes it clear that the book is informed by examiner
reports, which repeat year-on-year that A-Level
candidates do not illustrate their points sufficiently
with diagrams.

Vidler’s book follows most awarding body
specifications closely in their delivery of content, once
again proving this book a valuable resource for
students. He starts with an explanation of the purpose
of economics in Chapter 1 by describing the
development of the scientific method, as well as the
development of modern economic thinking. He offers
a clear explanation of econometrics and behavioural
economics in which the major figures mentioned
above are explained in context.

The traditional questions of what to produce,
how to produce it and who should benefit from
production are discussed in the context of widening
inequalities globally and in the UK. Both these
sections would be invaluable for pupils in their use
and evaluation of economic theory in their written
work.

The book is then divided into sections on
microeconomics and macroeconomics, again proving
the value of this book for A-Level students. The
efficacy of markets is thoroughly discussed and the
difference between the theories of Adam Smith with
the ‘invisible hand’ and John Maynard Keynes, a
proponent of government intervention in markets, is
explored in sufficient depth to challenge A-Level
students. There is also an intriguing description of the
apparent failure of Marxism, which is sure to provoke
class debate and foster students’ analytical skills if
used in lessons.

I thought the excellent graphical representation
of the functioning of the market mechanism would
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be particularly useful for ‘visual learners’. There is an
effective discussion of the problems of basing
economic and political decisions on such over-
simplified models, which often lack empirical support.

Overall what I particularly liked about the book
was the use of relevant data, for example, the UK
budget deficit and surplus graph and the breakdown
of budget spending in 2012. There are also relevant
diagrams explained fully and used throughout. So
both the classical and Keynesian long run aggregate
supply (LRAS) curves are fully discussed. 

This book enhances student learning by putting
economic theory in context, as well as exploring the
drawbacks and limitations of theories. It could provide
challenge to able students and support weaker ones. I
feel that the educational value of this work is clear
and I would recommend departments to put it on
their reading lists. To supplement teaching, students
at the beginning of their studies should be asked to
read the relevant chapters (if not the whole book) in
the Autumn term of their AS year. I would also
recommend organising a group purchase to
supplement class textbooks, as this book surpasses
several books currently published in its clarity of
explanation and up-to-date data.

Theone Miller is the Curriculum Leader for KS4
Business Studies and an A-Level Economics
teacher at Collingwood College, Camberley.

The Globalization Paradox: Why Global Markets,
States and Democracy Can't Coexist, 
Dani Rodrik, Oxford University Press, 345 pages,
£10.99, paperback, ISBN 978 0 19965 252 5

The new Director-General of the World Trade
Organisation will take office on 1 September this year.
He or she (for three of the nine nominees are female)
will come to the job at a crucial time: while the Doha
round of talks remains stalled; global economic
recovery should lead countries away from the 'beggar
thy neighbour' protectionist policies that become
more attractive during recessions.  Indeed, it appears
that accession to the WTO is still high on many
countries' agendas: membership of the trade body
continues to grow, most notably with Russia's
eventual accession.  Is such confidence in the WTO
and the benefits that membership can bring for
countries justified?  Whilst Monsieur Lamy's would-be

successors are busy orating the case for such a view,
Dani Rodrik's latest book, The Globalization Paradox,
posits a much less positive view of what the WTO, or
indeed any multilateral, pro-globalisation body, can
achieve.

Fundamental to much of Rodrik's argument is a
distinction between 'shallow' and 'deep' global
integration.  Under shallow integration, domestic
policy and the different needs of individual states are
prioritised above the rules of international bodies
which exist to promote trade.  Under deep integration
(or 'hyperglobalisation'), domestic policy becomes
secondary to a set of immutable, international trade
regulations, so that 'global rules in effect become the
domestic rules'.  The surprising result of Rodrik's trawl
through economic history is that eras of shallow
integration (under the Bretton Woods consensus, for
example) saw much greater increases in world trade
and prosperity than eras of deep integration (the
mercantilist age of joint stock companies, or the
modern day multilateral regime centred on the WTO).
Markets and nation states, he argues, are
complements, not substitutes: larger, more solid
national governments facilitate trade and wealth
generation to a much greater extent than does
removing all forms of government intervention.  

Rodrik is not arguing that globalisation is bad, but
rather he is arguing for a particular kind of
globalisation: one tailored to each individual economy
by that country's own government, rather than a 'one
size fits all' globalisation imposed from above.  As a
case in point he considers the development of China,
where globalisation has generated such impressive
rates of economic growth because of the use of
market-supporting institutions, which possess
distinctly Chinese characteristics.  Rodrik believes that
China would have found it very difficult to diversify
out of agriculture and other traditional products
without the unorthodox characteristics of the
government's reforms; relying on markets alone, and
restricting the scope of industrial policy actually
'undercuts globalisation as a positive force for
development'.

In support of his argument, Rodrik covers a large
amount of economic history and draws together case
studies from all over the world.  Whilst the former is
interesting and a good introduction to the sub-
discipline (perhaps for high ability students looking
for pre-UCAS summer reading) the latter is directly
relevant to the economic development element of all
A-Level, IB, and Pre-U economics specifications.  
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For example, there are fairly short (two to three
pages) sections covering how Japan, South Korea and
Taiwan transformed themselves into industrial
economies, and the costs and benefits of import-
substituting industrialisation policies, as implemented
by Brazil, Mexico and Turkey, all of which can be used
with high ability A2 classes.  Similarly, teachers
covering the Pre-U Investigation on 'China and the
global economy' will find lots of useful material here
and there is much on the history and future of the
WTO, although I would definitely want to present this
to a class as one side of the argument only. (Rodrik
does not seem to take into the account the softening
of the WTO's aims and objectives represented by
Lamy's coining of the term 'Geneva Consensus' - a
belief that freer trade works for development only if
the imbalances it creates between winners and losers
is addressed - for example.)

Perhaps the most inspiring aspect of this book for
me as a teacher, though, was that it re-emphasised
the synoptic nature of our subject.  Although
awarding bodies are increasingly recognising and
testing this, spending all year teaching three or four
separate units, I still find that it is all too easy to
forget the links between topics.  One of this book's
strengths is that in stressing that each country
requires different policies, it brings some of the
lessons from microeconomics into macroeconomics.
So the next time that I teach my class the classic tariff
diagram, I will remind them that the domestic supply
and demand curves drawn are the private cost and
benefit curves, and challenge them to think what
positive or negative externalities might result from
changing the level of imports, and how this would
affect the diagram and our conclusions, and I will
contrast the (small) size of the deadweight loss from
the tariff that we are eliminating, with the (much
larger) size of the income redistribution caused.  Or
when considering the positive spillovers that
technology transfer creates, I will point out that we
would expect the market equilibrium level of
investment to be below the social optimum level
given the presence of positive externalities and so ask
whether we should encourage government
intervention in this area to correct the market failure,
rather than relying on the liberalisation of capital
markets alone.

Overall, then, this is an instructive read for
economics teachers, and a challenging but rewarding
read for would-be economics university students.  
The language is clear and fairly accessible and Rodrik's
enthusiasm for his subject comes through clearly,
although a good level of economic knowledge is
needed to appreciate all of his arguments.  I found
the middle section of the book, where he focuses on
the compatibility of democracy and hyperglobalisation
(what he calls the 'political trilemma'), less convincing,
but that wouldn't stop me from recommending this
for department and school libraries and, of course, for
those aspiring new WTO Director-Generals.

Harriet Thompson teaches at Truro School in
Cornwall.



EBEA dates for the diary

Teaching Business & Economics 35

Dates for the diary
EBEA EVENTS & MEETINGS 2013/14

EBEA Beginner Teacher Conferences - Birmingham
Supported by OCR and Pearson Edexcel

Friday 18th October 
Monday 9th June

EBEA National Network Meetings - London
Supported by the Department of Business, Innovation and Skills
Teaching & Learning Development Group: 

Saturday 28th September 
Saturday 8th February 

Advocacy Group Seminar: 
Saturday 28th September 

EBEA National Conferences - Various
Annual Conference: 

Thursday 12th/Friday 13th June
Bank of England: 

Tuesday 1 July 2014 

EBEA Trustee Meetings - London
Saturday 16th November 2013
Saturday 8th March 2014
Saturday 5th July 2014

Watch this space! 
EBEA Beacon School CPD Events
- regional CPD events led by
outstanding educators from 
within the EBEA community.  
From February 2014.
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The CISI’s new Diploma in Finance, Risk & Investment is
designed to be taught in schools and colleges:

! Develop your students’!nancial awareness and
enterprise skills, with support and training from the CISI

! Boost your students’CVs with industry-recognised
quali!cations, plus opportunities for work experience

! Students can earn UCAS points, all with Government
funding and discounts available

The CISI will support you all the way with "exible teaching 
structures, help to integrate quali!cations into your 
curriculum, free teacher training and peripatetic teacher 
support.

#/3+ 498 246,

 cisi.org/dipfri +44 20 7645 0714 educationdevelopment@cisi.org
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