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Message from the Editor
Over the last three and a half years, I have edited
Teaching Business and Economics (TBE). It is now time to
hand over this responsibility to some fresh eyes and
ideas. Debbie Dean is taking over as the new
Development Manager and Coordinator for the EBEA
and will be assuming responsibility for the next edition.
A great deal has happened in the time I have been
editing TBE not only in the EBEA but also in the world
of education generally. As I write, there is yet another
consultation on reform to GCE and GCSE. Teachers I talk
to note that they feel under greater pressure to get
results than ever before and the EBEA is continuing to
try to represent teachers and to promote business,
economics and enterprise. The one factor that seems to
bind all these things together is time, or rather the lack
of it. The world has changed a great deal since I first
joined the Economics Association as it was back then.
Teachers then seemed to have time to be able to reflect,
think about their subject and take great pride in
discussing and sharing new ideas with colleagues.
Perhaps this is one of those rose tinted spectacle
moments and things were not that different in the early
1980s but somehow I think things have changed.

organisations, finds that the demands on members’ time
and goodwill have increased from so many areas that
there is a question mark as to whether such an
organisation has any relevance anymore. I very much
hope the EBEA does have relevance.
One of the wonderful things about the EBEA is that
when colleagues do get together the passion for
teaching and learning, the respect for the students and
a desire to see business, economics and enterprise take
their rightful place in the curriculum is clear for all to
see. There are so many teachers out there doing
fantastic work despite the internal and external
pressures. Young teachers, in particular, arrive to the
profession with some truly wonderful ideas honed in
part by the vast improvement in the work done by
teacher trainers since I did my teaching qualifications.
To all those people who have volunteered articles –
a very big Thank You. To my colleagues in the EBEA – an
equally big thank you for the support and
encouragement you have given me and I hope that this
next chapter in the life of the EBEA is a successful one.
Andrew Ashwin

It is not always easy to get colleagues to commit to
contributing articles and the EBEA, like other
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The Advocacy Group will make a key contribution to the EBEA achieving its mission statement by seeking to:
l develop and maintain a high profile for economics, business and enterprise education;
l represent the views of members to influence government thinking and policy;

l contribute to syllabus and examination development through liaison with awarding bodies;

l keep the membership informed of current developments in economics, business and enterprise education.
In addition, it offers members excellent opportunities for their own career development by getting closely
involved with current developments and helping to shape policy. The work will range from just keeping a
watching brief on a website to a more substantial commitment involving attending meetings. Members are
encouraged to get involved even if they feel they are only able to offer a small amount of time. The great
majority of the work will be carried out through emails and telephone discussions, rather than formal meetings.
To find out more or express an interest email david.butler@ebea.org.uk
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A Message to EBEA Members

From Guy Durden, Chair of the EBEA
Dear Colleague
I do hope that the academic year has been a
good one for you so far and that Economics,
Business and Enterprise Education is looking
vibrant from where you stand.
Things have continued to move forward at the EBEA,
and I am very pleased to let you know that we now
have a Development Manager and Coordinator in
place for the next year. Debbie Dean started her
career in educaton as a maths teacher and since then
has had significant experience of leading, managing
and coordinating a very wide range of successful
projects in education for organisations such as The
Specialist Schools and Academies Trust, Young Enterprise
and The Co-operative Academies. I am very confident
that she is the right person, with just the right skills,
to build effectively on the foundations established last
year.
Debbie will work very closely with our excellent
Operations Manager, Claire Johnson, to continue to
deliver what we hope you consider being high quality
member benefits. Debbie and Claire will be organising
conferences (including our regular slot at The Bank of
England), coordinating and disseminating the work of
The Advocacy Group and looking to raise some
funding. In addition, Debbie will take over from
Andrew Ashwin as the Editor of our Journal.

I would like to take this opportunity to thank
Andrew for the excellent work that he has done in
this regard over the last few years. The Journal has,
I think, continued to be of the highest quality –
stimulating, varied and most of all useful. Without
Andrew’s vision, dedication and genuine passion for
Economics and Business Education, this would just not
have been possible. We do hope that past
contributors to the Journal will continue to work with
Debbie and Claire to maintain this standard. As ever,
we are more than happy to receive contributions from
all members, so please do drop Debbie or Claire a line
if you feel able to.
As I mentioned in my last update, we are looking
to re-launch our Teaching and Learning Development
Group in the New Year. This will be a relatively small
group that will meet two or three times a year to not
only set the strategic direction of the EBEA, but also
work on developing additional relevant and up to
date member services. If you would like to be part of
this group, then please let me know.
Finally, do also get in touch with us if you want to
get involved in any way in the work of the EBEA or
have ideas for things that you think we should be
doing. We will most definitely listen.
All the best,
Guy

EBEA Trustees - Guy Durden, Chair and Paul Widdowson, Company Secretary
Teaching Business & Economics
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Introducing...

Debbie Dean, Development
Manager and Coordinator
for the EBEA
I was seconded to the Specialist Schools and
Academies Trust (SSAT) as a regional enterprise coordinator for the North West and Yorkshire &
Humberside. This allowed me to hone my project
management skills and I used these to forge a
national network of contacts with the Department for
Education (DfE), schools, colleges and businesses and
cement strong relationships between these
stakeholders.

Debbie Dean, EBEA Development Manager

I started my career in the banking industry, followed
quickly by teaching secondary mathematics. For the
last twelve years I have been involved in delivering
projects, designing activities, securing funding and
supporting schools and community partners in a
variety of roles.
After teaching I moved to a national educational
charity to be a strategic manager across a subregional area, managing delivery of programmes,
staff, bidding for funding and budgets. I moved on
to work on a national government contract within a
sub-regional team in Merseyside, Cheshire and
Warrington, providing support to embed a wholeschool ethos of enterprise education.
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I am now an associate for a variety of
organisations working on continuing professional
development (CPD), training, school award mentoring
and inspections, Co-op schools conversions,
conference planning and delivery and publishing
journals and newsletters. I believe my experience
draws on a wide range of projects with a motivation
to ensure the EBEA is able to support schools and
teachers in all areas of their work.
I am very excited about working with the EBEA
on the journal, newsletters and conferences. As the
voice of Economics, Business and Enterprise teachers
across the UK, I feel the EBEA is in a strong position to
advocate on behalf of the subject area and support
practitioners in an ever changing education
environment. I am looking forward to engaging with
as many of you as possible, through contributions to
and feedback from the journal and conferences to
make sure the EBEA is offering what you need.
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ANTHONY STEED

Technology in the Classroom

In June I had the pleasure of attending the
annual EBEA conference at the East Midlands
Conference Centre in Nottingham. One of the
most striking things about this year’s conference
was the emphasis on collaboration. Delegates
were keen to get stuck into each workshop that
they attended and share their own brilliant
ideas about how they approach their teaching
practice. One common theme that I noticed
across the maelstrom of collaborative discussion
taking place was the willingness to embrace
technology.
I suspect this may be a side effect of many of us being
forced to make up a teaching timetable with the
delivery of some ICT lessons, or it may simply reflect
the fluid nature of our subject matter and its
relevance to current events? Regardless of the reasons
behind this change it is undoubtedly the case that
many in the Business and Economics teaching
community are in the vanguard of pedagogues willing
to embrace technology and take risks.
Below is just a selection of the many wonderful ideas
that were shared at the conference.
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Socrative
Thanks go to Keith Hirst and Andrew Redfern who
introduced us to this little gem in their workshop.
Socrative is a student response system that allows
teachers to set educational exercises and games for
students to complete via smart phones, tablets or
laptops. It is unbelievably easy to use and the website
contains a good instructional video that explains some
of the different ways in which Socrative can be
utilised. I have already started using it with my classes
and the students have found it extremely simple to
grasp.
http://www.socrative.com/
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Scoop.it!
Scoop.it! is a superb website that enables you to
easily 'scoop' content from webpages and place it into
a 'virtual magazine' that can then be shared with
students. Upon signing up to the website there are
clear instructions on how to insert a handy button
onto your toolbar that allows you to 'scoop' content
quickly and efficiently with just the click of a button.
You are provided with a link to your page which can
then be emailed to students. You can also stimulate
discussion underneath each scoop in a handy
comments section.
http://www.scoop.it/

Quizlet

Popplet
Popplet is a brilliant little piece of mind mapping
software that I use on a regular basis with my
students. It takes seconds for them to sign up and it
couldn't be simpler to use.
The technology allows you to easily create colourful
mind maps as well as draw or insert photos into the
mind maps to enhance the overall impact. Students
can also collaborate on the same Popplet by hitting
the Share button. The mind map saves automatically
and students can return later and add additional
content, building a map of their learning over the
course.
http://popplet.com/
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Quizlet is a website that provides a learning platform
for students that includes flashcards, multiple choice,
matching and true/false quizzes – all for free. You
start by creating your own set of key term definitions.
Once you have completed these Quizlet does the rest
and will automatically jumble these key terms up to
create a variety of tests for students to complete.
http://quizlet.com/

Go Animate
Go Animate is a great little website that allows
students and teachers to create mini cartoon
animations. Choose your background and main
characters and then start to write their dialogue. This
resource is particularly useful for those Friday
afternoon lessons as an alternative to a handwritten
or typed exam question. Simply ask the students to
type their response into the dialogue boxes and get

Teaching Business & Economics
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the characters to speak their words! You can also
create your own videos and these can be saved and
accessed later as a handy revision resource.
http://goanimate.com/

Jing

Triptico
Thanks go to Kirk Dodds and Ben Cox for introducing
us to this little beauty in their workshop. Triptico is a
superb piece of software that can easily be
downloaded to your desktop. It is literally a treasure
trove of interactive resources that work well on a
range of technologies. At the moment I am enjoying
using it through my interactive whiteboard running
some of the interactive games which Triptico provides
templates for.
http://www.triptico.co.uk/
Anthony Steed is Head of ICT & Business,
Denbigh School, Milton Keynes.

Jing is a piece of free software that allows you to
make live recordings directly from your laptop screens.
Plug in a microphone and you can also record a
voiceover at the same time. Once completed, this
mini-video can then be easily exported as a Flash file,
which the students can access at their convenience. I
find it particularly useful when teaching diagrams in
economics as it gives the students a visual and verbal
description which they can refer back to at a later
date as a revision resource. It is also useful if you are
planning to ‘flip’ your classroom.
http://www.techsmith.com/jing.html

Teaching Business & Economics
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DR DAVID FLOYD

Outward Foreign Direct Investment (FDI)
Strategies of Korean and Chinese Multinationals:
Will Chinese firms be the eventual winners?
Much has been made of the important success of
Chinese and Korean multinationals in their
attempt to take on multinationals from Japan,
the USA and Europe in the global market place.
This article sets out to examine the strategies
being adopted by such firms in order to achieve
their main aim. The article draws on theories of
FDI and management and applies firm and
country data in order to provide evidence for
the types of strategy being adopted.
Prior to the last 20 years, Korean and Chinese
multinational enterprises (MNEs) have had a rather
limited presence on the global arena. Korea has made
greater progress than China historically when, for
example according to Yoo (1987) the car company
Hyundai became the largest exporter to Canada in
less than 18 months from the introduction of its Pony
model in 1985. Korean manufacturers have also
gained market share in Europe despite a declining
number of cars being sold of late. China on the other
hand has had less Western influence in the early
stages as it did not join the World Trade Organisation
(WTO) until 2001 according to Floyd (2012). Korea’s
relationship with the USA may help explain Korea’s
more favourable position though Japan was less close
to the USA but still managed to focus more on an
exported orientated strategy (see Kojima 1990) , in
earlier years. China was always more inwardly focused
adopting multi-domestic rather than global strategies
according to Porter (1990)
As well as the historical and political development
evident in the strategic focus of MNEs, there are also
a number of theories that help explain the current
global strategies of Chinese and Korean MNEs. Hymer
(1970), for example, shows how some new entrant
countries tend to need to have additional assets to
local firms in order to successfully penetrate new
markets. In many cases Korea, Japan and China have
entered the market from a position of low cost and a
favourable exchange rate (see Dunnings 1993).
There are also a number of management
characteristics that may explain the developing
10

strategies of Korean and Chinese MNEs.
The Korean government has invested heavily in
education and has been able to gradually move up
the value chain similar to the experiences of Japan.
Dunnings’ 1993 ownership advantages show the
importance of management skill in determining the
success level of multinationals. This has been more
difficult for China due to its population size and more
recently there has been more focus on investing in
infrastructure.
There are some similarities in internationalisation
strategies of Chinese and Korean Multinationals. They
have both tried to purchase foreign companies to
gain access to technology, for example, Samsung has
purchased CSR UK and the Chinese firm Shanghai
automotive has purchased the MG UK brand, in the
same way Lenovo and Haier have expanded by
purchasing foreign brands. According to Debaere’s
research, Korea focuses more on the USA for its
outward FDI strategies which may also influence its
success rate in gaining technology to move up the
value chain. Debaere (2010) further shows how Korea
is focusing on specific technologies including cars and
electronics. China is also targeting these sectors but at
a lower level of the value chain. Both Chinese and
Korean multinationals have much support from their
governments and are offered favourable loans.
Furthermore both countries have a hierarchical topdown decision making process. In addition both
countries have a Confucian work ethic including hard
work and long hours (see Hofstede 1980).

Specific Attributes of Chinese Brands
China is making progress with establishing additional
brands as well as further supporting the established
brand, Lenovo. Market share is improving despite
intense competition and Lenovo has done well by
diversifying into a wide range of products at
competitive prices. Lenovo is also a strong contender
for the purchase of BlackBerry according to the
Teaching Business & Economics
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China is making progress establishing new brands whilst further supporting the established brand, Lenovo

Financial Times (August 2013). Huawei is also a
Chinese brand expanding market share and its level of
technology is improving which has provoked the USA
to be concerned about its potential for influencing
the market place in the USA.
There are a number of firms to watch in China
including Fosun which is focusing on insurance and
pharmacy, areas that have been neglected in the past
especially in the service sector. The service focus and
the movement up the value chain will be important in
the future as costs have risen and the currency is
appreciating (see Floyd 2012). Shanghai, for example,
is setting out to become a favourable trade location
for financial services by offering government
incentives. To some extent Japan has made greater
profits moving up the value chain rather than
remaining a low cost entrant into the global market
(see Floyd 1999). Over time it has often been shown
Teaching Business & Economics

that low cost successful brands have a tendency to
move up the value chain in the longer term when
their brand awareness improves and this is likely to
happen for certain Chinese brands. China is showing
progress in moving up the value chain, this can be
shown by its improving productivity through
infrastructure development. Education levels in China
are improving. There are now more engineers in
China than many advanced countries. Higher income
is also resulting in more sophisticated consumption.
On the downside a higher valued currency and
higher labour costs need to be kept in check. There
have also been concerns over bank lending and a
potential property bubble, which the authorities are
monitoring although savings ratios in China have
traditionally been much higher than in the West,
which may counter the problem.
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Korean brand Samsung is now challenging Apple in terms of technology and market share

Korean Brands
Korean brands have gradually begun to shift up the
value chain. For example Samsung is now challenging
Apple in terms of technology and market share and
even the government of the USA has now purchased
its products. Brands including LG, Hyundai and Kia
have also managed to obtain an improving global
reputation. Hyundai and Kia have increased market
share in Europe despite a reduction in overall market
size. The success has been possible due to the
improving quality of the products (see Porter 1990)
but also due to the conducive business environment
that has been apparent in Korea.
Yoo (1987) suggests that the efforts of the private
business sector have been the real catalysts for Korea’s
economic development. Family ownership is more
prominent in Korean trans-national corporations
(TNCs) compared with China despite both having
much government support. The mix of family run
firms and government support as well as political ties
with the USA has given the country much early
exposure to international competition. Furthermore a
people-orientated approach is adopted and there
12

have been relatively few labour disputes leading to
strikes. In the 1960s Korea was at the same stage of
development as Malaysia though has managed to
overtake today (see Floyd 2004). This has been made
easier for government by having less diverse
populations and having an effective government
decision making process. There is also a genuine goal
to become the number one company in the long run
as shown by founder-owner philosophies of
companies such as Samsung.
One of the reasons for success of Korean TNCs has
been a saturated home market. Korea is now one of
the leading investors abroad according to Stoever
(2002). It has made progress on copyright protection
passing strict privacy laws. Korea also made progress
by limiting the welfare system and keeping costs low.
Its history showed that in the mid 1980s it was under
pressure to open up trade according to Stoever
(2002).Despite this there was resentment towards FDI
activity from Japan due to historical events in the past
that can be traced back to the Second World War.
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Conclusion
To some extent China faces similar problems to Korea
though it enters the global market during a more
competitive era. They have both experienced ‘hot
wars’ and geopolitical tensions have been particular
issues for the region. However things are improving
for China with recent improvements in relations with
Taiwan though there have been some recent disputes
with China and the Philippines concerning ownership
of the waters in the region. China joins the
international market at a later time than Japan and
Korea and has some advantages and disadvantages
which arise from this. The advantages have included
joining at a lower cost base though the currency and
wages costs are now rising. New infrastructure is
always better than the previous so China can capitalise
on these improvements and costs have been lowered
due to international competition and more workers in
the market place. There is further potential from more
education and skilling as well as moving up the value
chain. China joins the international market at a time
when more women are at work globally than before
which should help improve productivity further. Both
countries have had controls on exchange and this has
limited the development of the service sector, however
these are set to improve in the future. China also has a
growing domestic market which should generate
further income, there may be less need to have so
many assets overseas as has been the case with Korea.
However on the downside China needs to make
more progress on piracy laws. Corruption has been
reduced in Korea partly by establishing various codes
of practice. China also joins the international market
at a time when the service sector is in some countries
more important than manufacturing in establishing
global brands and China lacks experience in this sector.
Korea will need to keep going for high-end
manufacturing at a reasonable price level in order to
remain competitive in the long term. Further
investment in education is taking place. Both countries
will also need to compete with new low-cost entrants
in the region such as Indonesia which has an
expanding, young population.

Questions:
1. How do ‘low costs and a favourable exchange rate’
help countries like China and Korea invest successfully
in other countries?

get support from their respective governments
represent an unfair competitive advantage? Explain.
4. Why is an investment in brands and brand
recognition an important factor in the future success
of Chinese FDI?
5. Explain how the cultural and business environment
in Korea has helped its TNCs to grow and develop.
Dr David Floyd is a Senior Lecturer at the
University of Lincoln.
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2. What do you understand by the term ‘value chain’
and how might investment in education help countries
like China and Korea to move up the value chain?
3. Does the fact that Chinese and Korean businesses
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Curriculum Change

DAVID BUTLER

Update from the EBEA Advocacy
Group Chair, September 2013
National Curriculum
The draft national curriculum was published on 8 July
2013 following consultation. Comments on the
proposals closed on 8 August 2013. The possible
implications for economics and business teachers
include:
l All state funded schools will be required to teach
personal, social, health and economic education.
Non statutory guidance has been issued but
schools are free to develop programmes in the
way they feel fit.
l The citizenship national curriculum includes
personal finance education.
l The mathematics national curriculum also includes
some references to money, mainly in relation to
basic calculations.
Commentary: The inclusion of economic education in
the curriculum of all state funded schools is to be
welcomed. However, economic education is being
interpreted solely as personal finance education. The
PSHE stakeholder group (see below) supported the
case for a broader interpretation of ‘economic’, to
include national finances, but this has not been
reflected in the draft programmes of study. Schools
are free to interpret economic education in any way
they wish and there may be a role for the EBEA,
working with the Personal Finance Education Group
(PFEG) to provide some guidance on its teaching.
What schools teach in the way of economic education
is likely to remain extremely patchy. While the Ofsted
framework for inspection does contain references to
preparing young people for their futures and
spiritual, social, moral and cultural education, the
evidence indicates that the attention given to the
development of economic education as a contributor
to these is minimal and often non-existent.

PSHE stakeholder group meetings
The PSHE stakeholder group brings together a range
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of organisations to share information, discuss issues
and lobby government. Meetings are attended by DfE
officers with a responsibility for PSHE. While much of
the agenda of the meetings is not relevant to
economics and business education, the EBEA attends
when possible to lobby for the broad interpretation
of the economic aspect of PSHE. At the July meeting
some limited progress was reported on including PSHE
education for all pupils in state schools and raising
the profile of personal financial education. However,
there was no response to the PSHE stakeholder
group’s support for widening the interpretation of
the ‘economic’ component of PSHE and citizenship
education to include some basic understanding of
how the economy impacts on citizens. The PSHE
stakeholder group had also written to Ofsted
requesting more emphasis be given to PSHE in school
inspections and surveys but Sir Michael Wilshaw’s
response provided little encouragement that this was
likely to happen in the foreseeable future.
Commentary: The PSHE stakeholder group meetings
provide the only opportunities for the EBEA to have
some regular contact with the DfE. Nobody at the
department has specific responsibility for economics
and business education or for work-related learning
(now that it is no longer statutory). The officers
responsible for PSHE tend to change frequently and
their main concerns are often with statutory
requirements, for example in relation to sex
education and child protection issues. Economic
education tends to be interpreted as personal finance
education, reflecting the powerful lobbying of PFEG
and the financial sector.

A-level reform
The government intends to start introducing
reformed A-levels for first teaching in September 2015
and economics and business studies are both included
in the first group of subjects to be taught. All A-levels
will be linear and there will be a greater emphasis on
synoptic assessment. AS and A2 will be stand alone
qualifications. There was a good response by

Teaching Business & Economics

Curriculum Change

members to the EBEA’s survey on A-level reforms and
an analysis of the results is available on the website.
Perhaps not surprisingly, few members were in favour
of radical changes in either economics or business
studies and most were reasonably happy with existing
courses. The EBEA, as a ‘learned society’ is consulted
by the awarding bodies and whenever possible
members are represented at meetings with the
awarding bodies. Joint responses from the awarding
bodies on economics and business studies were
presented to the Smith review of A-level reform which
reported in July 2013 and is available through the
Ofqual website (ofqual.gov.uk). The proposed changes
to the specifications are detailed in the appendices to
the report. These changes are relatively minor and are
more about a change of emphasis than a radical shift
in content. In business studies, for example, it is
proposed to change the qualification title to
‘Business’, to include more on global influences and to
have a stronger focus on quantitative skills. In
economics there is to be greater emphasis on ‘realworld’ economics, financial economics and the
development of quantitative skills. There is no call to
include coursework in either business or economics.
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Commentary: Changes to A-level economics and
business studies are likely to be relatively minor,
reflecting a lack of consensus on any radical change.
The moves to linear courses and more synoptic
assessments are likely to present greater challenges
for some schools and colleges than others but may
free up more teaching time. Quite how AS and A2 will
differ is still to be decided and could have major
implications for the curriculum in institutions where
numbers of students are small. Once the general
criteria are approved, awarding bodies are tasked
with producing syllabuses. There is a strong case for
EBEA hosting a day conference where the awarding
bodies present their different syllabuses, followed by
a general discussion on the future direction of
economics and business. Ofqual are running a
consultation on the proposed changes to A-level
which closes on 17th January 2014 – members are
urged to register their views via:
http://ofqual.gov.uk/qualifications-andassessments/qualification-reform/a-level-reform/
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GCSE reform
The government is reforming GCSEs but it is unclear if
and when non-core subjects such as economics and
business studies are to be included. The government
wants to make GCSEs more rigorous and sees this
being achieved through the majority of assessments
taking place at the end of the course and through
external written examinations.
Commentary: It is not clear where economics and
business studies fit in the reform programme. The
EBEA has close links with awarding bodies and will
consult with members once there are firm proposals.
It is vital to ensure their future status in the
curriculum that economics and business studies
continue to be included in the performance table
headline statistics.

Vocational Qualifications
The Government is continuing to implement the Wolf
Report recommendations, with a strong focus on
increasing the rigour and status of vocational
qualifications. By this they mean greater external and
synoptic assessment and the public support of
employers, professional bodies and universities for the
qualifications. For level 3 qualifications to be included
in performance tables from 2017 they will need to be
approved either as ‘technical level’ or ‘applied
general’ qualifications. Technical level qualifications
are occupationally specific (for example, engineering,
IT, accounting and hospitality). To be approved they
need a good take-up, be ‘at least the size of an
A-level’ and have the support of a professional body
or 5 employers that represent the sector.
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Qualifications that meet the
technical level criteria will
be included in the new
technical baccalaureate.
Applied general
qualifications need to be at
least the size of an AS and
have the support of a
minimum of three
universities. Existing
qualifications that do not
meet these criteria will
need to be reformed if they
are to be included in future
performance tables.
Schools and colleges can
continue to provide other
courses that do not meet
the technical level or
applied general criteria but are accredited by Ofqual
and approved under Section 96 for 16-19 education.
Awarding bodies are currently submitting courses for
approval.
At level 2, BTEC ‘next generation’ and
OCR/Cambridge national qualifications will be
included in 2015 performance tables. To meet the
criteria qualifications are required to have a
significant amount of external, written assessment.
The list of qualifications to be included in the 2016
performance is due to be published in November
2013.
Commentary: The immediate future of BTEC and
OCR/Cambridge vocational qualifications, once
seemingly under threat, looks secure. Their inclusion
in performance tables beyond 2015 is still to be
decided but there is no reason at this stage to believe
that they will not. Most level 3 qualifications are likely
to be put forward under the applied general category
and may well be subject to further reform. The EBEA
has traditionally been less engaged with the
development of vocational qualifications than it has
with GCSE and GCE but there is very substantial
interest amongst members and the advocacy group
proposes setting up a sub-group of members with a
particular interest in this area of work, particularly
amongst those involved in colleges of further
education.
Responses: please send any responses to
david.butler@ebea.org.uk
David Butler
Chair of Advocacy Group
Teaching Business & Economics
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RUSS WOODWARD AND IAN RODWELL

Distance and Online Learning in Business
and Management Studies: Trends, Issues and
Recommendations Regarding Provision
While distance learning, especially for higher
education in the UK has existed for several
decades now in the form of the Open University,
it is apparent that distance learning through
online provision has seen an expansion in very
recent years.
This article looks at trend factors in that
expansion, challenges issues involved in its
effectiveness and suggests possible approaches
to help ensure provision is adequate and fit for
purpose. The article can be used as the basis of a
PEST analysis study for business students.

Trend Factors in the Extent and
Direction of Growth
A range of political, economic, sociological and
technological factors have prompted and directed the
online distance learning expansion.
A major political/economic driver has been the cuts
to funding especially for higher education (HE) studies
such that providers have raised fees substantially. While
distance learning fees are not necessarily low, the
overall higher fee aspects may make the residential
cost of the traditional learning model pivotal at the
margin for many people leading them to more strongly
consider the online option. Indeed, the current
government has advocated that HE and further
education (FE) institutions should pursue distance
learning models as a means of bolstering income (BBC,
2013)
Computer technology, especially in the increasingly
interactive potential of Virtual Learning Environments
(VLEs) has, arguably, reduced the material differences
between distance and on-campus learning and made
the former much less of a solitary, detached
experience. This has had a bearing on the demand
(attractiveness) and on the supply (capability) side of
distance learning programmes.
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The proliferation of degree and other qualification
awarding bodies since the Further and Higher
Education Act of 1992 and the more competitive
market environment in post-compulsory education
which has arisen, has greatly increased possibilities and
a willingness of students to enter the distance learning
sector. One should note that in many cases recently, it
has been dedicated distance learning companies that
have emerged offering courses validated by one or
more of the awarding bodies. The number of awarding
bodies with which distance learning providers can form
partnerships is increasing - especially with several FE/HE
colleges gaining powers to award degrees themselves.
With a focus on business related studies, there are
a number of factors tending to put this curriculum area
at the forefront of the distance learning expansion.
First, it is noted that, linked in part to the increased
propensity for flatter team structures and project
specific working in many industries and organisations,
staff development in the bulk of sectors often tends to
require a managerial capabilities element as well as the
trade specific skills enhancement. This aspect,
alongside the particular direction that the Widening
Participation Agenda has taken in practice, has
certainly been a factor in the large increase in industry
contextualised management foundation degrees being
delivered. This is particularly the case at the newer
universities and FE/HE colleges with self or university
partner validation. Secondly, with the increased quasimarket structures in much of the public services, e.g.
health, alongside greater performance target and
accountability pressures in those sectors, business
managerial competences are likely to be an
increasingly important component in the development
of staff in these sectors. Thirdly, the importance
attached to new enterprise development in long term
economic recovery and job creation, has a likely
consequence of increasing momentum for business
capabilities acquisition alongside existing sector
intrinsic skills in the post compulsory education sector.
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With it being likely that many people in the above
scenarios who are looking to pursue management
based courses are already in full time work or have
embarked on self-employment, the online/distance
provision option may well appeal to a significant
proportion of them. There is also the fact that locally
developed sector management expertise can be
extended to demanders nationally with online distance
learning provision, for example, in the Humber region,
Ports, Logistics and Food Manufacturing Management
expertise can provide external economies of scale and
be exploited by distance learning providers.

business related learning looks set to have salient
demand among distance education courses.

It has also been asserted, for example in the Daily
Telegraph (2011), that the composition/balance of the
distance learning market has shifted in recent years,
from an argued previous dominance by individuals
with a generic desire for subject learning, to a market
increasingly dominated by ambitious, relatively young
working people looking to gain qualifications that will
help them on the managerial career ladder. Again,

Key Issues and Approaches in Distance
and Online Provision

Another dimension in which this development has
distinct bearing for the business curriculum area is the
international one. As noted in The Guardian (2012) it
seems that business and management has so far been
the dominant subject field of growth in the increasing
international demand for an online British education,
with dedicated business school provision at HeriotWatt University being cited as a world leader.

A number of major challenge issues which apply
specifically to online learning, including for business
are discussed here with thoughts on how they can be
addressed in practice. These issues stem in part from
research findings on such provision, but also from key
Teaching Business & Economics
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requirements set down by relevant quality bodies, for
example, the Quality Assurance Agency for Higher
Education (QAA).
An issue evident in the literature, for example,
Duffy and Kirkley (2004) is that teams within particular
online course provision tend to be relatively widely
distributed and that course content tends to be
significantly disaggregated. These aspects present
problems in terms of disjointed curriculum and a sense
of a lack of course coordination - the latter likely to
exacerbate any perception of remoteness on the part
of the student. Whilst the facility for students to
compose a course from diverse elements may have had
value through the years in distance learning, it is likely,
given the cohort developments regarding business
mentioned above, that courses of a very coherent and
specific vocational purpose are to be increasingly
demanded from now on. Furthermore, in the design of
courses for awarding body approval, rigorous
coherence of content is required, in terms of module
learning outcomes being mapped to overall
programme outcomes which themselves map to official
benchmarks for the subject. It is therefore advised here
that course teams, in programme construction and for
all developments thereafter, work in very close contact
with each other.
As touched upon regarding distributed teams, one
of the key dangers in distance online learning noted
from existing research, including that by the HE
Academy (2008), is the student feeling isolated or
detached. This problem can persist even when standard
good practices are present such as frequent updating
of VLE materials and customised annotated feedback

on student formative assessments and activity work, for
example, using the ‘Review-Add Comment’ feature in
Microsoft Word. Furthermore, a sense of isolation from
peers can be just as pivotal as detachment from tutors.
Isolation and detachment in practice can be especially
detrimental for business course cohorts because of the
key requisite of a spread of assessment modes, to
include those of a group/team format.
One of the main ways of reducing isolation and
increasing (especially) peer engagement is the use of
electronic forums. Here student peers and the tutor can
communicate and essentially talk module/topic ‘shop’.
It is important, however, that the terms of reference of
each forum session is specific and set by the tutor.
Ideally any such forum should be time bound in terms
of contributions, with the relevant tutor being online
in the latter phases to amend or expand upon peer
guidance before the end. It should be noted that there
is some trade-off between student coverage in forums

One of the key
dangers in
distance online
learning is the
student feeling
isolated or
detached.
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To combat the isolation/detachment issue it is suggested that residential inductions are deployed at particular
points in the year

and the asynchronicity of student progress regarding
courses and modules in view of any flexibility of start
dates and pace of study offered.
With regard to student sense of isolation from
tutors and the teaching team, solution methods have
been advocated for distance online learning which also
address issues of different sensory preferences in
learning style, see for example Croft, Dalton and Grant
(2011).
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supplemented by audio and podcast communication
from the tutor. Listening or aural intake is another
dimension to learning which can complement other
forms and – in the case of many – may be the strongest
mode of learning. Audio and podcast communication
also enables students to attach an authentic voice and,
in the latter case, a better visual depiction than a
booklet or website photo, to the relevant tutor(s).

Much of the early work regarding the sense of
isolation was developed in countries such as Australia
and New Zealand, and other isolated communities like
the Shetland Islands. The development of virtual
technology and learning activities has opened up
distance online learning to those living in close
proximity to the provider but due to lifestyle are
unable to access education in the conventional way, as
developed by Falconer (2012).

Taking note of the isolation/detachment issue yet
further it is suggested here that, within the constraints
of asynchronisation, on longer and larger courses,
residential inductions are deployed at particular points
in the year. Such inductions perhaps spanning a few
days would enable students at the outset to make
acquaintance with module/course peers so as to give
meaning and motivation to student-tutor and peer
communications, including for those business
management team assessments, thereafter.

A greater proximity of virtual to real contact can be
achieved if at particular points document material is

It may also be valuable, again subject to
constraints, to have a residential at a key point in
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assessments. Possible suggested points on management
courses, would include, the finalisation stage of
research proposals, and supervisor allocation, ahead of
dissertation or industry project work; another possible
stage would be for cases where the team/group
assessments referred to above have a live element, for
example, group presentations.

Conclusion

Placing one or two instances of real face-to-face
interaction within courses also helps to address an
otherwise relative disadvantage of distance learning
compared to campus studies, i.e. making key contacts
and network development for careers and other
matters. This is especially important for sector
contextualised management courses where the contact
can help create and strengthen national and
international industry specific networks.

Russ Woodward and Ian Rodwell are tutors in
Business and Management at University Centre,
Grimsby, part of the Grimsby Institute of Further
and Higher Education

While pinpointed brief phases of real interaction
can help address many issues in this field, it is by
definition that the emphasis of distance and online
learning rest on techniques for use while physically
remote. In terms of group work including presentations,
a major development here is Googledoc whereby
students in a secure online setting, collaborate in
constructing virtual pieces of work specific for reading
and amending by their designated group.
A final specific challenge in distance learning is
that of gaining and incorporating student feedback.
Achievement of this is a crucial and on-going element
of the modern quality agenda and carries through into
quality body requisites for programme validation in the
distance/online setting, QAA (2008). The basic
technology for this is certainly there in terms of online
Module/Course Evaluation Questionnaire design
through packages such as SurveyMonkey, but the
engagement and response rate may be low if the
student isolation issue mentioned above is not
addressed. Again, the combination of old fashioned
interaction and online technology may help with
effectiveness here. A more purposeful forum and
online learning community-based communication can
occur across a dispersed cohort following residential
induction and further – this can lead on to effective
selection of cohort student representatives – a key part
of the feedback process – whose participation in
minuted course meetings can be achieved through the
technology of video conferencing. The ideas of Daly
(2008) of embedding student feedback and evaluation
into course activities and assessments are interesting,
and potentially have a strong facility within business
studies, e.g. course evaluation as part of modules
involving customer service and/or quality management
topics.
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It seems that distance courses are going to be a key
element for sustainability and success for business
studies educators; the above piece covers just a few out
of many potential issues and approaches for effective
provision.
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The Undercover Economist Strikes Back – How to
Run or Ruin an Economy, Tim Harford,
Little, Brown, 2013, 320 pages, hardback, RRP £20,
ISBN-13: 978-1408704240
I’ve been a fan of Tim Harford ever since I watched
the first episode of ‘Trust Me I’m an Economist’ in
2006. Having had the opportunity to listen to him
speak live at the EBEA Annual Conference in 2011 just
confirmed my admiration for him. In his earlier
offerings, Harford has focussed on microeconomics
and how to make it accessible to a non-specialist
audience. However, in his latest book he has tackled
the much broader and perhaps more challenging
topic of macroeconomics.
Writing in a very user-friendly style, Harford helps
the reader to gain an understanding of the economy
and then figure out if there is anything that can be
done to make it work better. In order to gain this
understanding, the ‘reader’ asks Harford questions
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which are then answered using a mixture of theory,
anecdotes and stories. This dialogue style is
captivating and is written in such a way as to
maintain the attention of those completely new to
the subject of macroeconomics.
Each chapter starts with a quote; these range
from snippets from the General Theory by John
Maynard Keynes to extracts from the script of The
Office, featuring words of wisdom from David Brent.
Highly absorbing, Harford has a natural ability to
portray economic theory in an interesting and witty
style. The book covers most of the fundamental
topics of the current A-level macroeconomic
specifications, referring to inflation, unemployment,
inequality, output gaps and poverty, just to name a
few. There are insights into recessions, relating
theory to the reality of a babysitting circle in Capitol
Hill and a German prisoner-of-war camp. American
football makes a cameo appearance as does the
economics of Dr Strangelove. This isn’t to say that
Harford is ‘dumbing down’ the subject; he manages
to relate macroeconomic theory to everyday situations
and real life experiences. Any reader will gain a solid
understanding of the Phillips curve, the liquidity trap
and the multiplier and will be able to list a host of
well known experts in the field.
The Undercover Economist Strikes Back is a great
read; I’d recommend it to anyone, pupil, teacher,
librarian, plumber, hairdresser or professional
economist. There is something in it for everyone to
relate to and Harford manages to bring the subject to
life in an engaging and humorous manner.
I will definitely be recommending that my A-level
students get hold of a copy; it’s written at exactly the
appropriate level and really could have been called
‘An accessible and witty beginner’s guide to the
macroeconomy.’ I’m sure that any references to the
book in UCAS personal statements will go down very
well with university admissions tutors. I know that I’ll
be making numerous references to the stories
included in the book in my lessons. As The Times puts
it “In Harford’s hands, economics becomes cool” and
that is only a good thing!
Lucy Barton is Head of Economics and Business
Studies at Newcastle-under-Lyme School in
Staffordshire.
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Super Business: How I Started SuperJam from
My Gran’s Kitchen. Fraser Doherty.
Capstone, 2011, 216 pages, RRP £12.99,
ISBN 13: 978-0857081421
This is a fascinating account of the Fraser Doherty
'SuperJam' story, told by Fraser himself. As well as
recounting his inspirational story, Fraser also provides
guidance and advice for other budding entrepreneurs.
The book gives a clear insight into the mind and
motivations of an entrepreneur as well as the
advantages and disadvantages of running your own
business. There are excellent sections on the
motivation for starting a business, how to come up
with an idea and the market research needed before
the business can be launched. These sections contain
some great tips for budding entrepreneurs and will
help avoid some of the mistakes that are commonly
made.
Some very strong themes run throughout the book,
reinforcing key principles for modern business:
l The dedication, commitment and perseverance
needed by the entrepreneur, as well as an
unshakeable belief in the product.

l A huge focus on the customer - really
communicating with customers and finding out
what they think.

l Having a social conscience: business today needs
to consider its impact on the wider community
and the SuperJam story demonstrates this very
well.
The book contains a number of references to
other business start-ups which could provide excellent
case studies for students. There is advice on where to
get help and good sections on market research,
advertising and marketing. Overall, the book is an
interesting read and well worthwhile for anyone who
is potentially interested in setting up a business.
This book could be used as a source for reference.
Access to a library copy would be useful, particularly
for A-level Business students. Although it is quite a
lengthy read it does support several areas of some
A-level Business specifications and will provide
students with many relevant business case studies. It
would also be worth recommending to keen students
at GCSE and certainly to students about to embark on
Young Enterprise or other enterprise activities.
Tim Jones is Head of Development & Enterprise
and an Advanced Skills Teacher at The Hayfield
School, Doncaster.
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The Price of Inequality. Joseph Stiglitz.
Penguin, 2013, 592 pages, RRP £10.99,
ISBN 978 0718 197384
The Price of Inequality gives an incredibly detailed
account of the current state of inequality in the USA
and looks at the reasons for and consequences of its
emergence. The author – Joseph Stiglitz – has obvious
expertise as a commentator on the current state of
the US economy. Stiglitz served as Chair of the Council
of Economic Advisors (basically, the group that advises
the US President on economic policy). He has served as
the Chief Economist at the World Bank and if that’s
not enough expertise then surely the award of the
Nobel Prize for Economics back in 2001 should provide
ample evidence that Stiglitz will know what he is
talking about.
The central theme to the book is that income and
wealth have become so unequally distributed that in
effect, the prime direction of US policy on taxation,
banking regulation, environmental legislation, and
other areas has become subservient to the top 1% of
income earners and wealth holders. Obviously the
corollary here is that if policy is controlled by a small
elite then those less fortunate who make up the
remaining 99% of the population are left in a partial
state of disenfranchisement as they get left further
and further behind – not only failing to keep up in
terms of income growth but also seeing their real
incomes and wealth values decline.
The book opens with an outline of the current
state of US inequality. As one would expect, Stiglitz
backs this up with a vast array of data, both historical
and current. Both income and wealth inequalities are
considered with plenty of statistical data provided to
support assertions made as to the harm inequality
causes. A major source of concern outlined is that
inequality has risen whilst at the same time social
mobility has declined. The USA’s position as the land
of opportunity is now largely a myth; the vast
majority of citizens not only find themselves facing
falling wealth and real incomes, but also see their
chances of progressing and ‘making it’ becoming
increasing limited.
The main body of the book looks at how this
position has been reached. Chapters cover individual
causes and consequences of this inequality – such as
the failure to reform banking regulation in the light
of the sector’s failure in 2008; market failure and the
increasing rent seeking behaviour of corporate
monopolies; declining participation and increasing
barriers to higher education; the decline in the
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political power of the majority - exacerbated by a
decline in participation rates in elections - and the
difficulties presented to those who may wish to vote
but find themselves unable. As the book develops it
becomes apparent that these individual issues are not
stand-alone factors but are all integrated within the
power and control extended by the top 1%, in terms
of maintaining their position of primacy.
Although highly critical of this situation, Stiglitz
does not come across as an advocate of a new
economic system. Rather he makes the case for
reforming the existing liberal capitalist system so that
it will allow those who strive to benefit but will not
leave the poor and middle classes with such a small
and declining share of national output. A criticism of
the book is that the solutions put forward to reigning
in this growing inequality are only addressed in the
last chapter and are disappointingly brief. The
solutions are generally sound and focus on
unsurprising targets such as the curbing of corporate
pay and the need to end corporate subsidies as well as
improving competition within markets. Many of the
solutions could apply to the UK and other liberal
democracies as well – making the tax system fairer
through a more progressive system and closing tax
loopholes, for example.

David Horner teaches at the Sixth Form College
in Colchester.

The Growth Map – Economic Opportunity in the
BRICs and Beyond. Jim O’Neill.
Penguin Economics, 2013, 254 pages, £10.99,
ISBN 978-0241958070
I should, perhaps, declare an interest here. Working
in an international college, I teach Development
Economics to students from Brazil, Russia, India and
China, as well as from many other parts of the world,
so I have a vested interest in the growth of the BRIC
economies. It was with some excitement that I read
Jim O’Neill’s book.

Overall, the book is highly readable, coherently
argued and convincing in its case. It is comprehensive
and packed both with examples and evidence of how
bad things may have got in the USA in terms of the
unfairness of the systems which are meant to serve all
equally. Surprisingly there is a complete lack of charts
and tables throughout the book. Given the central
importance in looking at shares of income and how
the distribution of this income and wealth has
changed over the last fifty years it would seem
sensible to have presented much of the data in chart
form.

O’Neill is now Chairman of Goldman Sachs Asset
Management. In 2001 he led a team analysing the
emerging market economies and it was from this
work that he coined the acronym BRIC, which has
become so familiar today.

The book does mention other countries in terms
of how inequality has grown there. The UK is referred
to in plenty of the examples. However, the content is
meant to show how bad things have got in America
and some of the problems mentioned don’t really
apply to the UK. For example, the lack of access to
adequate health care provision may be a problem in
the USA but does not apply to the UK or to most
other European economies in the same way.

Over the course of the next eight chapters, O’Neill
looks at BRICs as individual economies, considering
their strengths and weaknesses. Brazil has
demographics on its side, with a large, young
workforce and a booming economy. Russia suffers
from weak demographics and heavy reliance on its
energy exports, leading some to question its place as a
BRIC economy, but O’Neill sees western prejudice
here. Our views are still too coloured by the Cold
War, he argues. Why do we see ‘oligarchs’ when
anywhere else they would simply be businessmen?
India has huge problems but also massive potential,
again mainly because of its large, young workforce (a

The book is well worth a read. Even if most are
aware of how inequality has hit many poor
Americans, the book serves to remind us that things
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can be different and that things are probably far
worse than we originally thought. The audience for
the book is not necessarily those from an economics
background. I would hesitate before recommending
it to all students – those studying A2 Economics or
Politics would get the most from it. Certainly, those
who teach these subjects would be advised to read
this. It is both interesting and informative in large
measure.

Looking back to the birth of the BRICs in Chapter
1, O’Neill recalls how impressed he had been by the
role of China in the Asian currency crisis of 1997. The
Chinese government had played a major part in
persuading the US to support the yen and so avoid a
further spread of the crisis.
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recurring theme in this book). China faces the
problem of an ageing population, with too few young
people entering the workforce. But here urbanisation
is driving growth, and here, as with Russia, O’Neill
argues that western prejudices prevent us from seeing
the full extent of China’s potential.
The book does not confine itself to just the four
BRIC economies. O’Neill explores the rise of the N-11,
the next eleven states most likely to enjoy rapid
economic growth in the near future. Some of these
seem surprising – Egypt, Iran, Nigeria and Bangladesh
for example - but again O’Neill draws attention to
their large and mainly young populations.
Chapter five asks if the world can supply enough
resources to enable the BRICs to reach their predicted
level of growth by 2050; O’Neill confidently expects
China at least to have challenged the US for global
economic dominance by then. He concludes that
whilst initially the BRICs seem to have an insatiable
appetite for finite resources, this will diminish in part
because of the reaction of consumers as prices rise.
Demand will fall and use of these resources will
become increasingly efficient. In addition, China is
becoming increasingly interested in renewable energy
and is looking at ‘decoupling growth from
greenhouse gas emissions’, making it less dependent
on fluctuating oil prices and giving it a competitive
advantage in a low-carbon world.
The book is similarly upbeat about the question of
consumption. Referring to the quantities of luxury
goods being bought by the growing number of very
wealthy BRIC citizens, O’Neill sees benefits to western
producers who can supply these goods. Those
companies that have a strong brand and a premium
product (he cites German car makers and Italian
leather goods as examples) will find their markets
hugely expanded.

of the EU rather than having just one EU
representative at these meetings? Likewise, the BRICs
will want a greater role in the International Monetary
Fund (IMF).
The final chapter considers the investment
opportunities that present themselves as the BRIC
economies and their successors in the N-11 and
beyond become increasingly prosperous. There are
many risks involved, but also many rewards for those
willing to take the risk. O’Neill looks at the role of
Britain in this respect. Britain, he thinks, is right to
want to get more involved in BRIC growth, but he
calls for a change in attitude to the BRICs by our
leaders. They will ‘have to adjust their approach and
not spend too much time trying to persuade them
how to run their lives; accept them for what they are.’
This is a fascinating and highly readable book.
O’Neill has a rather quirky style at times - his love of
football in general, and Manchester United in
particular, grated somewhat! He is careful always to
show that his predictions are just that, however
painstakingly arrived at, and with the comfort of
hindsight many questions can be raised about aspects
of his analysis. But it is a thought-provoking book
and should certainly have a place in any economics
department library, and be recommended to any
student looking to read economics at university. It
might be tactful not to place it too near your copy of
“The Black Swan”, however!
Geoff Moran teaches at Bosworth Independent
College, Northampton.

Also considered are the ‘New Alliances’ which may
be formed in the future. China and India are seen as
obvious, if reluctant partners for some form of
economic alliance, as are the countries of south-east
Asia generally. O’Neill even suggests the possibility of
a monetary union in the region – though he admits
that this is highly unlikely. The rise of Brazil could
lead to greater economic cooperation in Latin
America and he even floats the possibility of Russia
joining the EU. All this speculation leads us to consider
how a ‘New World Order’ may arise, bringing into
question the role and membership of the G7 and G20.
For example, can we justify having separate members
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EBEA Event

2014’s must attend event
for Economists
Economics teachers, if you only attend one
conference this year – make it this one!
Are you a Business Studies teacher suddenly
teaching Economics? - Come along and find out
about current economic policy and the
implications for teaching.
The Bank of England – Tuesday 1st July 2014
This one day conference will consider the fragile recovery, current stance of UK monetary policy and
the outlook for the economy, including businesses.
Speakers will include representatives from the Bank of England, Business and Education.
The sessions will provide perspectives on the nature of current economic problems, the
policy responses available and the implications for the teaching of Economics and
Business Studies.
Further information about the programme and the keynote speakers will appear in
newsletters and on the website soon.
Conference fees will offer a discount if more than one person attends from your
department. This is likely to be a popular conference, places will be limited and you are
recommended to apply early.
Costs
Members
£150
Non Members £250

Student Teacher members
Additional delegates from the same school

£50
£100

For schools interested in bringing A-level students along, please contact the office.
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Do something different and become
an Edexcel GCSE or GCE Examiner
with Pearson
We have exciting opportunities for Economics
teachers to boost their income and
develop their assessment experience.
Examining will inspire new ideas and give you
skills to take back to the classroom.
Visit our website for opportunities to develop
and further your career in education:
http://www.edexcel.com/i-am-a/teacher/aa-recruit/vacancies/Pages/home.aspx

Email update info...

@ebea

The EBEA Office is aiming to keep
members updated more efficiently
with invoicing, news updates and
membership information. To keep
costs to a minimum, we will move
towards emails as our main method
of communication. To make sure the
emails we send get to your inbox
and aren't treated as spam, please
add office@ebea.org.uk to your
address book. You will still receive
your journal by post.

