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Message from the Editor
This is the first edition of Teaching
Business and Economics that I
have edited since taking over from
Andrew Ashwin after his three
and a half years as editor. I think
we have all been grateful for the
variety and depth of articles Andrew
sourced over his time. I now need
your support to ensure that we
keep publishing relevant and topical
articles for you, our members.
It is not always easy to get
colleagues to commit to contributing
articles and the EBEA, like other
organisations, finds that the demands
on members’ time and goodwill have
increased but teacher input makes
the journal far more relevant and

interesting. So I make the plea, if
you can spare the time and have an
interesting, tricky or innovative topic
to focus on, please contribute!
One of the wonderful things about
the EBEA is that when members do
get together the passion for teaching
and learning, the respect for the
students and a desire to see business,
economics and enterprise take their
rightful place in the curriculum is
clear for all to see.
We have re-established a
development group of volunteers
who have committed to establishing
an EBEA blog, which we hope to
link to our facebook and twitter

Deadline for Contribution to Summer Journal – 31st May

feeds and more importantly, keep
the dialogue between members
active. We are planning subject
knowledge webinars in the summer
term to ensure that interaction is
embedded and extended. This is all in
addition to the summer term events
– Beginner Teacher Conference on
the 13th June, Bank of England
Economics conference on the 1st
July and currently in planning stage a
Business Studies Conference.
I hope you enjoy this first edition
under my editorship and I look
forward to contributions for future
editions.
Debbie Dean

Front Cover Photograph

All magazine contributors please note that submissions and materials for
review should be sent, via e-mail, to the EBEA office, office@ebea.org.uk.
Please supply files including any relevant charts, images, suggestions for
images, graphs etc. Images should be hi-res where possible.
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Little High Street, Shoreham-by-Sea, BN43 5EG or email: office@ebea.org.uk

Teaching Economics as a NonSpecialist: 10 Tips for Survival by
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How to teach an Effective
Coursework Lesson
What makes an effective
coursework lesson? Primarily,
effective learning should take
place in the lesson but, and
perhaps more importantly,
the lesson must contribute to
students making progress over
time and teachers should be
able to demonstrate that each
coursework lesson does in fact
contribute to the progress each
student makes.
Of course the content and style of
a coursework lesson depends very
much on the course the students
are taking and the stage they are at.
Students taking an applied A level
course, for example, may need to
spend a great deal of time on data
gathering and research and therefore
the whole class may need input on
gathering and interpreting data. A
class of year ten BTEC students may
need to focus on writing up work
to present for assessment and need
individual attention to help them
meet their deadlines. However, the
basic principles of effective learning
and progress over time must be
evident.
Therefore, the common elements
of any lesson should still be there
in any coursework lesson, those of
target setting, learning, progress
and differentiation. Similarly, for
students to value a coursework
lesson, they must feel that they have
achieved something. This can be
through learning new skills or finding
information that will contribute to
their coursework or by achieving
something that ‘counts’ towards
their final grade. The teacher’s role
is that of facilitator but the teacher
must also ensure that learning has
taken place and that each student
has made progress.

4

objectives for each student and
hand them out. Also remind
students of the resources they
have available (ensure they have
access to text books and are
encouraged to use them rather
than relying on the Internet and
any worksheets you may have
provided).

Have you ever felt dissatisfied
because your coursework lesson
went like this?
Students enter the room, log onto
computers and casually begin
work. The teacher takes the
register, sets objectives and reminds
the students of their deadline/s.
Students nonchalantly carry on and
the teacher circulates to encourage
students to remain focussed and to
intervene and offer guidance where
needed. Some marking/feedback
may take place. The lesson ends
when the students log off and leave
the room.

•

As students begin work, take the
register.

•

Circulate, check progress and
intervene where required to
ensure that individual students
are on task and know how to
progress. Question students
to check their knowledge and
the sources of information they
intend to use and encourage
them to think critically about the
business problem or approach.
Hand out any additional
resources prepared for individual
students.

•

After approximately 20 minutes,
gain the attention of all students
and check understanding of a
key point or provide input on a
key aspect of the coursework.
This time could also be used to
resolve a common issue/area of
misunderstanding.

•

As students return to their
coursework, check on the
progress of individuals and
mark or provide feedback on
their work (paying attention to
literacy) giving a clear indication
of what they have to do to
improve and setting a target for
the next stage. Ideally, show
students the progress they are
making towards achieving a
particular unit (this can be done
through the use of a detailed

It happens but what does an
effective coursework lesson look
like when students are in the middle
of, for example, a piece of BTEC
coursework?
The teacher would:
•

Welcome students into the room

•

Focus the class with a fast
paced starter. For example,
this could relate to key terms
students should be using in their
current piece of coursework
(this could be key terms bingo,
a competition crossword
[differentiated], the use of mini
whiteboards for students to state
the term you are defining etc).

•
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Outline the structure of the
lesson and set objectives.
Ideally, this should be, “By the
end of this lesson, you should
have…”. It is very important
in a coursework lesson to set
achievable goals. These interim
targets can be linked to the final
deadline for the coursework.
If students are all at different
stages, prepare short written

SectionContent
Lesson
title

Effective
Coursework
spreadsheet on which each
student’s progress through a unit
is tracked, which, in itself, can
provide extrinsic motivation for
students). Initiate any planned
conversations with particular
students based on progress to
date.
•

•

Ten minutes from the end of
the lesson, check progress
against the lesson objectives
(individually or as a class) and set
homework. This time could be
used to celebrate good work, for
example, by sharing a student’s
work with the class and asking
students to explain why this
piece of work would achieve a
particular grade.
Remind students to save their
work and dismiss them in an
orderly way.

The delivery of an effective lesson
relies heavily on good planning and
coursework lessons need planning
and preparation just the same as any
other lesson. In particular, thought
should be given to how teaching
assistants are used to support
effective learning and teaching.
Time should be taken to share the
lesson plan and resources with
assistants and to identify how and
where a teaching assistant can be
deployed to provide effective support.
Finally, whilst good coursework
lessons are essential to student
progress, each coursework lesson
should be part of medium term
planning rather than a similar
scenario that is repeated lesson after
lesson. Students following courses
that are primarily coursework based,
such as BTEC courses, still need to
experience varied lessons and need

some lesson time when they can
gather information, for example,
from guest speakers. They also need
lessons based on skills and techniques
just as students who are taking exam
based courses do. Medium term
planning is essential to ensure that all
the elements students need to make
progress are provided for within a
time frame that will allow students
the opportunity to complete units of
work in time for assessment deadlines
and this planning should be shared
with students.
Carol Sumner, currently working
as a supply teacher.
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Teaching Economics as a
Non-Specialist: 10 Tips for Survival

The American poet (and teacher)
Mark Van Doren once said that
The art of teaching is the art of
assisting discovery. But what if
you, the teacher, are required
to go through this process of
discovery prior to teaching thirty
or so teenagers an entire A Level?
In the world of budget squeezes
and rationalisation that is indeed
what many of us are increasingly
being asked to do. Below are
my top ten tips for those of you
who have been asked to teach
Economics for the first time.
1. Plan ahead

boards offer something similar. It is
absolutely vital that before you begin
you have a clear plan of delivery for
the entire year. I would recommend
a week-by-week plan to give you
some flexibility. Take some time to
think about which topics will be most
challenging (and so will require more
time). If you are unsure help can be
found in the points below.
2. Get to know the assessment
model
I can’t stress this point enough. Of
course it is vital that you understand
how an economics paper will be

Whichever examination board you
are following, the Economics syllabus
has a clear line of progression.
The economic problem leads into
resource allocation… resource
allocation leads into markets…
markets takes you into supply and
demand and so on and so on.
Speak with faculty colleagues. They
may have a programme of study
that you can adopt as your own or
alternatively most of the examination

6

Teaching Business & Economics

assessed so that your students can
have the best chance of success in
their exams. However in economics
it runs deeper than this. The ability
to analyse and evaluate key concepts
is a skill that a good economist must
develop in order to be able to fully
understand the subject itself. The
ability to make arguments using their
economic ‘tool kit’ is not just vital
in the context of an exam paper,
but also an integral part of being an
economist. Examination boards are
now providing mark schemes with
more detail than ever. Use these in
conjunction with past papers and
examiners reports to help you to get
a feel for the sort of questions your
students will be asked in those all
important examinations.
3. Ask for advice or teaching
materials from colleagues
There is no shame in asking
colleagues to share their teaching
ideas or materials with you if you
are not sure how to approach a
particular topic – indeed most
of us enjoy nothing more than
the opportunity to show off our
resources! Your colleagues will
appreciate how tough it is to teach
something away from your specialism
and they will be happy to help out
with information or materials. Make
sure you take the opportunity to pick
their brains about the order in which
they deliver materials – they may
even have an old scheme of work
that they could pass onto you.
4. Book yourself onto a course
Although exam boards are beginning
to move away from the traditional
one-day CPD courses, there are still
a number of outstanding providers
out there. These can be a priceless
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are using these outlets to share
ideas and resources. Business and
Economics teachers already have
a thriving social media network
– particularly on the Twitter and
LinkedIn platforms. These can be a
rich source of ideas and resources and
can also provide opportunities to ask
for advice or guidance. Try searching
in Twitter using #ecbusteach

opportunity to gather resources and
ideas, as well as an opportunity to
meet other professionals and build
your own professional network.
5. Stay a couple of weeks ahead
For your own sanity and the good of
your students try to prepare lessons
a few weeks ahead. I know that this
is often easier said than done, but
when teaching Economics it is useful
to have an understanding of where
the syllabus is heading. This will
help you to plan and build resources
for each lesson, knowing what key
material students must understand
before moving on.

10. Enjoy it and stay positive!

6. Build cross curricular links
The Business Studies teachers that I
work with are a rich and invaluable
source of interesting information,
facts and figures. As you progress
through the Economics syllabus you
will notice opportunities to bring in
some of what you are doing with
your Business Studies students –
particularly anecdotes or quirky facts
that will help to breathe life into
some of the more conceptual areas of
the Economics syllabus.

Economics is a tremendously fun
and engaging subject to teach
because it is so relevant. Hardly a
day will go by without a news report
appearing that can be used by you
with your students. Just listening to
the radio on the drive into work can
provide you with a lessons worth of
discussion material. The usual media
outlets are a treasure trove of useful
news articles and video clips. Using
these as a supplement to what you
teach will add to its relevance and
really enrich the discussions you are
having with students in class.

are working with. It is important that
you make your case to the budget
holder and are clear about what
your requirements will be. Although
many schools seem to be moving
away from purchasing full sets of text
books (at least in hard copy form) I
would recommend you purchase at
least one copy of the exam board
approved text. In most cases these
will have been penned by chief or
principal examiners and will follow
the prescribed syllabus closely. Most
will contain some useful activities or
worksheets that can be used in class.
My own centre follows OCR but I
also have copies of texts approved
for the other examination boards as
the material is quite similar. There
are a large number of educational
resource providers in the market – my
recommendation to begin with would
be to stick with those companies that
you trust and that have served your
Business Studies needs well in the
past.

8. Build your resource bank

9. Sign up to social media

The scale and speed in which you
are able to do this may, of course,
depend on what sort of budget you

Education is changing. Teachers
are building their own professional
networks through social media and

7. Let the material teach itself!

Admittedly I may be slightly biased
but in my humble opinion, Economics
is tremendously interesting and fun to
teach. As a subject it is so diverse that
students will inevitably build their
own cross curricular links with other
A Levels they are studying and this is
where things can get really interesting
for them. I believe there are few A
Level subjects as relevant to students
everyday lives and as important in
helping them in understanding their
own futures. There will be times
when the content may appear a little
daunting or counter-intuitive. Some
of the more challenging diagrams can
begin to resemble an aerial shot of
Spaghetti Junction but stick with it
and like your students, you will find
that your own view of the world is
altered irrevocably.
Anthony Steed
Denbigh School
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Making trade fair
If you put on your emerald-tinted
spectacles and look out of the
window you might just be able to
make out some green shoots of
recovery. But it is clear the road
ahead is long and bumpy so in
days like these shouldn’t business
be looking for every opportunity
to cut costs and maximise
margins?
Throughout the noughties real
progress towards corporate social
and environmental responsibility
was starting to be seen. Consumer
pressure and international lawsuits
were bringing even some of the
worst culprits of labour exploitation
and abuse of the natural world to
heel. But with the profit warnings
and public spending cuts of the
recent past one might expect the
upward drive in ethical standards
to grind to a halt or even go into
reverse. In an effort to find savings in
the supply chain the additional costs
of Fairtrade sourcing would seem a
likely target.
In fact the popularity of Fairtrade
products has continued to grow.
Estimated retail sales in 2012 reached
£1.57 billion, a 19% increase on
sales of £1.32 billion in 2011.
Cocoa, sugar and bananas all saw
a significant growth increase at,
respectively, 21%, 35% and 15%
over 2011.

Fairtrade makes sure that they
have more certainty that they will
be able to sell again next time.
•

•

A fair price: The farmers receive
a fair price from the company
that bought their crop, which is
enough for them to afford the
essential things they need and
have a decent standard of living.

•

Some extra money for
community projects: The
producers receive an additional
payment called the ‘Fairtrade
Premium’. This extra money
is used for projects that help
the whole community, such as
building water wells or schools.

•

If something has the Fairtrade Mark
on it, this means that its
production and sourcing have
complied with an exacting set
of standards. It’s like a stamp
of approval to show that the
farmers or producers got a
fair deal. In the UK, it’s the job
of an organisation called the
Fairtrade Foundation to give
the Fairtrade Mark to products
that have passed the test. The
most important elements of
the Fairtrade standard are:
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Long-term trading: Many farmers
don’t know from one harvest
to the next if they will be able
to sell their crop. This makes it
very difficult to plan ahead so

Farmers working together: The
farmers organise themselves into
a co-operative or group (where
each farmer is a member) so they
can make important decisions
together, such as how they
will use the extra money from
Fairtrade to pay for projects that
the community needs.

The Fairtrade initiative started in the
Netherlands in 1988 and through
the late eighties and early nineties
the idea spread across Europe. 20
years later evidence of the impact
the scheme has made is beginning
to pile up. A review carried out in
2010 by Valerie Nelson and Barry
Pound of the University of Greenwich
concludes that there is “strong
evidence that Fairtrade provides a
favourable economic opportunity
for smallholder farming families that
are able to join farmer organisations
and can provide products to market
specification.”
Whilst Fairtrade is not able to
guarantee improved net household
income in every case there are signs
that it does make a real difference
when broader welfare and quality
of life indicators are taken into
account. Where strong co-operatives
have been established and these
organisations have begun to share
ownership further along the
value chain, for example
Cafedirect and Divine, the
Fairtrade system is offering
protection and stability in
more difficult times.
Most economists believe
that trade is the driving
force behind economic
development, offering
people in developing
countries the chance to
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Fairtrade farmers are set for a
breakthrough year in 2014 as
Fairtrade International’s innovative
new commodity sourcing model
begins to take off. Already nine
companies, including Mars, have
committed to increasing their
Fairtrade purchases starting with
initial 2014 volumes set to deliver
$1.2m in additional Fairtrade
Premium to cocoa farmers by the end
of this year.

escape poverty and build sustainable
livelihoods. In some markets though,
especially agriculture, the present
system limits the opportunities
for poorer countries to really take
advantage of its potential. Want of
technology and investment often
means that they must depend on
export of a narrow range of primary
commodities which have most of
their value added in the developed
world where they are processed and
marketed.
A further problem is created for
the developing countries when
richer countries use trade tariffs to
restrict imports, protecting their own
farmers who they often encourage,
through export subsidies, to dump
produce on the developing world at
below market prices, undermining
the position of poor farmers even
in their local markets. Add into the
equation the power of a handful of
dominant commodity traders who
can manipulate global prices and it
becomes clear that there is no level
playing field on which developing
world farmers can join in the trading
game. Markets in agricultural
commodities do not operate as
envisaged in the classic liberal market
economic model.
Despite all this, critics of Fairtrade
often argue that it is wrong because
it creates inequalities in global

markets. What they
fail to acknowledge
is that no-one is
forced to choose
Fairtrade products
when they push
their trolley around
the supermarket.
The Fairtrade system only works, and
provides benefits to the producers,
because of the purchasing decisions
of consumers who are interested
in supporting this vision. Unlike the
protectionism of countries in the
developed world, the success of
Fairtrade is predicated on genuine
market mechanisms.
It is not only direct consumer choice
which has resulted in Fairtrade sales
continuing to rise against all the odds
in the current financial climate. An
Ipsos Mori study carried out in 2008
reported that over half of British
workers believe it is “very important”
that their employer is responsible
to society and the environment.
“Aligning corporate values with
employees’ ethics has a significant
impact on employee engagement.”1
The benefits to business of acting
in a responsible way towards
their suppliers can be seen in staff
engagement and recruitment and
retention. Some companies have even
reported cost savings in procurement
when changing to Fairtrade.

Fairtrade not only makes ethical sense
it makes business sense too.
Julie Thorpe
Co-operative College
Looking for teaching resources to
support Fairtrade?
Visit www.enterprisevillage.org.
uk/cooperateforchange/ where
you can download information,
activities, videos, case studies and
other resources to support teaching
Fairtrade across the curriculum, and
inspire and facilitate action. There
are two editions of Co-operate for
Change: Fairtrade in Your School
available, providing activities suitable
for KS2 and KS3/4 students. The pack
was developed by the Co-operative
College, in association with the
Enterprise Network.
References
1.

http://www.ipsos-mori.
com/researchpublications/
publications/1380/EngagingEmployees-through-CorporateResponsibility.aspx
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Improving Schools - a contribution from
economics and business education
Ofsted’s last major report
on the subject based on first
hand evidence was published
in 2011. That report found
that achievement, teaching,
curriculum, and leadership and
management were at least good
in the large majority of schools
visited. However it should be
noted that the sample of schools
visited was not random. The
schools visited were largely
drawn from those that had been
judged to be good or outstanding
at their previous institutional
inspection. This is because schools
judged to be less than good often
received different types of Ofsted
visits. Within that overall positive
picture for the subject area, some
key points for development were
noted.
The main areas for development
were:
•

teachers’ use of questioning, to
extend and deepen students’
learning

•

opportunities for students to
engage directly with businesses
or employers

•

provision of subject-based
professional development to
improve the quality of teaching,
particularly in 11-16 schools.

•

10

vocational business courses
assessed by assignments, where
success is guaranteed by meeting
narrow assessment criteria
and where students too often
lack the ability to apply their
business understanding in a
range of business scenarios, so
that evidence does not support
the stated equivalence between
these courses and GCSE courses.

Achievement
Evidence from inspections indicated
that overall, achievement in formally
assessed economics and business
courses was good or better in the
large majority of schools visited.
Attainment on entry of pupils
undertaking business courses was
often below the national average for
all subjects. Nevertheless, in many
schools, they gained higher grades in
business than in their other subjects.
A range of factors explain this, most
of which are positive. For example,
pupils are highly motivated by a new
subject that links well to real world
issues they are interested in; good
teaching; curriculum opportunities
that meet their needs, including, for
some, assignment-based assessment.
On the other hand we found too
many examples of assessment
criteria in assignment-based courses
that are not sufficiently rigorous or
challenging. In courses assessed by
assignments, inspectors continued
to see a mismatch between their
evidence from discussions with
pupils and a review of their work
and pupils’ actual formal attainment,
thus continuing to question the
equivalence of such courses with
GCSE/GCE. Since the report, the
Department for Education has acted
on our recommendation in this area
and tightened up equivalence. No
longer can a headteacher tell an
inspector that he will have these Year
11 pupils in over February half-term
and by the end of the week they will
have passed a B/tec level 2 in business
and so have the equivalent of four
GCSE passes, as has happened to me.

to remember that Ofsted has
no preference for any particular
teaching style or approach. We
are only interested in how well
teaching enables pupils to make
good progress. On our visits we
observed that where students made
good progress, teachers made
good reference to real world issues,
used up-to-date resources and
provided well-paced, interesting and
challenging lessons that enabled
pupils to develop higher-order skills.
Our concerns continue to be:
•

the general quality of teaching
in 11-16 schools where business
teachers are often isolated, are
rarely members of the main
subject association, are rarely
involved in local networks and
have no local authority specialist
support

•

although Ofsted does not ‘expect
that all work in all lessons is
always matched to the specific
needs of each individual’1 it is
sadly rare in economics and
business lessons to find different
teaching and learning strategies
that match the range of abilities
and prior knowledge of pupils,
thus providing appropriate levels
of challenge for more able pupils

•

the quality of teachers’
questioning so that it is used
not only to confirm factual recall
but as a tool to extend and
deepen pupils’ knowledge and
understanding and to promote
higher-order thinking and oral
skills

The impact of teaching on
achievement

The impact of the curriculum
on achievement

The quality of teaching overall was
good or better in the large majority
of schools visited. It is important

The quality of the curriculum was
good or better in the large majority
of schools visited. Many schools
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provided a wide ranging curriculum,
including academic and vocational
options and good progression routes
between Key Stage 4 and post-16,
that met students’ needs well.
The formally assessed curriculum was
often supported well by appropriate
extra-curricular activities, which
added to pupils’ enthusiasm and
engagement. However, a lack of
business links and enrichment
activities to support the curriculum
continued to be a feature in too
many schools, especially where
teaching was dull and uninspiring and
outcomes were less than good.

The impact of leadership
and management
The quality of leadership and
management was good or better in
the large majority of schools visited.
Major strengths in relation to formally
assessed courses included the quality
of self-evaluation and the rigour
with which students’ progress was
monitored. We are aware of and
encourage the increasing use for selfevaluation by subject departments, of
Ofsted subject specific criteria.2
Areas for development included:
•

the provision of subject-based
professional development to
improve the quality of teaching
in formally assessed business
courses, particularly in 11-16
schools

In the last report, Ofsted made
several recommendations.
1. The DfE have taken action 		
to address concerns raised in
the last report about the 		
equivalence between vocational
and GCSE courses, although 		

impact is yet to be seen.
Schools should:
2. improve the quality of teachers’
questioning in order to develop
pupils’ higher-order thinking 		
and oral skills; linked to this, i		
mprove the use of differentiated
teaching and learning strategies
in order to introduce more
challenge into learning and 		
to take account of pupils’ prior
knowledge.
3. develop and extend links with
employers and businesses to
support and enhance the
curriculum and pupils’
experiences.
4. provide more opportunities
for teachers of economics and
business to engage in subjectspecific professional
development; where
appropriate, provide more
training opportunities for nonspecialists involved in teaching
enterprise education, particularly
in relation to the economic and
business understanding and
financial capability elements of
provision.

New challenges and
opportunities
Strong subject knowledge has been
a key strength of economics and
business teaching in 11-18 schools.
There is some anecdotal evidence
to suggest that, in response to the
growing popularity of economics,
subject knowledge among teachers
is becoming less strong. Additionally
with changes in government policy
to vocational courses many more
pupils are taking GCSE business
courses rather than B/tec. As a

result teachers
who have
traditionally
taught B/
tec business
are having to adapt their approach
for GCSE courses. These factors
re-enforce the need for more
opportunities for teachers of
economics and business to engage
in subject-specific professional
development.
In this article I have written exclusively
about formally assessed courses in
economics and business education.
There is a lot that could be written
about enterprise education which is
back on the national agenda. The
Prime Minister’s Enterprise Advisor,
Lord Young said: ‘A society and an
education system which fosters and
values enterprise is vital if young
people are to be fit and ready for the
real world when they leave school,
college or university. I will be looking
across the education system to see
what more can be done to boost our
entrepreneurial spirit and will report
back to the Prime Minister in the
summer.’3
Adrian Lyons, Her Majesty’s
Inspector, Ofsted national lead
for economics, business and
enterprise
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The state of initial teacher education in England
and what’s happening in business and economics
Subject degrees and
teaching qualifications
It may be hard to believe, but
teaching has been an all-graduate
affair only since the 1970s. In many
respects what is deemed necessary to
become a good teacher echoes the
debate of knowledge versus process
in the school curriculum and reflects
the tension between traditional and
progressive education. In days gone
by, top private schools demanded
high-calibre graduates from Oxbridge
(or at least a red-brick university) but
with no requirement for a formal
teaching qualification as strong
subject knowledge was deemed
sufficient preparation for life in the
classroom. The need for well qualified
teachers is now almost universally
accepted within the teaching
profession and it has been the norm
until recently for teachers to complete
a first degree in their subject and
then take a one-year (master’s-level
since 2007) PGCE in the process
of gaining qualified teacher status
(QTS). However, we are now in a
period of unprecedented change in
the realm of teacher preparation and
it is once again possible to teach in
the state sector (in a Free School or
an Academy) with no recognisable
teaching qualification.

am sure most readers will be familiar
with the concept of the reflective
practitioner or even the reflexive
teacher. Conceptualising teaching
as a craft or science creates a false
dichotomy; it seems reasonable to
me that a combination of substantial
practical experience with university
study of pedagogy and research is an
excellent grounding for a career in
teaching. Yet, the Secretary of State
for Education, Michael Gove, has
argued for a return to “learning the
craft”. This does signal a move away
from the established School-University
Partnership model to a much more
school-focused approach to ITT with
a target of “50% of ITE becoming
school-led” in the next few years.

First (TF) and School Direct (SD) offer
alternative routes into teaching and
it is also possible to gain QTS via
School Centred Initial Teacher Training
(SCITT). Teach First (loosely based on
Teach for America) was established
in England in 2002 and designed to
attract high calibre graduates who
otherwise might not have considered
teaching. In 2002 there were just
200 participants (the TF name for
apprentice teachers). By 2013 there
were 1260 participants with a target
of 2000 for July 2015 intake. Teach
First is characterised by a six-week
‘summer school’ in a Higher Education
Institution (HEI) prior to taking up a
position in a school with participants
gaining QTS at the end of their first

all children
deserve good
teachers

What’s in a name: ITT or ITE?
Initial teacher training implies a
conceptualisation of teaching as a
craft. The apprentice teacher can
learn the skills of the classroom from
an experienced ‘old hand’ and one
can see the important school role
of passing on ‘best practice’. Initial
teacher education, however, implies
the role of theory and research and a
unique role for university in developing
a critical approach that enables the
teacher to understanding his or her
classroom and to be able to realise
learning opportunities as they arise. I
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Routes into teaching
Teacher supply and retention
is now the responsibility of the
National College for Teaching and
Leadership (NCTL) which is part of
the Department for Education (DfE).
The NCTL issues strict targets for ITT
(to both HEIs and direct to schools)
with the aim of matching teacher
supply with teacher demand. In
addition to the proven PGCE, Teach

Teaching Business & Economics

year and additionally a master’s level
PGCE awarded by the host university
at the end of the second year of
teaching. School Direct is new and
was launched in 2012. ‘School Direct
Salaried’ largely replaced the old GTP
and offers trainees an employmentbased route in gaining QTS. Trainees
may still spend some days at a
university during their first year of
teaching and some universities offer
master’s level credits as part of their
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education
training input. ‘School Direct Training’
allows schools to recruit teachers and
then send them to an HEI for their
PGCE. Typically the pattern of practical
teaching experience will be different
to a ‘regular’ PGCE, trainees spending
90 days in their ‘own’ school and 30
days in a contrasting placement.

One small step for
economics?
In 2013/14, a total of nearly 17,000
Secondary ITT places were allocated
and for 2014/15 the figure is just
over 19,000 (of which 9,386 are HEIs,
8528 are SD and 1,287 are SCITTs).
For business, there were 199 places
in 2013/14 and 301 for 2014/15
(178 for HEIs, 106 for SD and 17
for SCITTs). Considerably fewer than
the 500 odd allocations of just a
few years ago, but nevertheless it is
heartening to see a bounce-back.
The big story though is the return
of economics PGCE from a modest
base this year to 55 in 2014/15
with the Institute of Education
(London) offering 20 economics
places, Staffordshire University 18
economics & business and Worcester

University six economics with
business. Anecdotally, I can report a
huge shortage of economics teachers
so I hope economics ITE provision
continues to grow so that we are able
to supply the economics teachers our
schools desperately need.

Final thoughts
All children deserve good teachers
and it follows that all students of
business or economics deserve good
business studies teachers and good
economics teachers. The steer from
government is for schools to play a
more proactive role in initial teacher
preparation and while many schools
may wish to ‘grow their own’ I am
not convinced of schools’ appetite
to take on the responsibility of ITT
wholesale. From an HEI perspective,
the uncertainties of allocation policy
and changes to funding have created
uncertainty with some universities
pulling out of ITE altogether. The
rapid growth of School Direct seems
to be speeding up the process of
destabilising existing programmes of
ITE and this process may undermine a
university’s ability to provide master’s

courses and other CPD. I see the need
for a strong enquiry-based element
in teaching and strong partnership
between schools and university.
Dr Jacek Brant is currently Head
of Department of Curriculum
Pedagogy and Assessment at the
Institute of Education, University
of London. From September 2014
he resumes a teaching role and
will be subject leader of the new
Economics PGCE
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A Level Reforms
Reformed AS and A level courses
in economics and business
will be introduced for first
teaching in September 2015 with
examinations for AS being offered
in 2016 and in 2017 for A level.
After a period of consultation the
general criteria have been agreed
and awarding bodies are currently
working on their proposed
syllabuses and assessments.
These will be submitted to Ofqual
during the summer term with final
approval expected in September
2014. The EBEA took part in the
consultation meetings with the
DfE and Ofqual and made formal
comments on the proposals for
both business and economics (see
below).

examinations taken at the end of
the courses.
•

•

There will be greater emphasis on
synoptic assessment.

•

Ofqual has confirmed the
following assessment objectives
and weightings:

What has been decided?
•

Business studies will change its
title to ‘business’ (no ‘studies’).

•

AS will be a separate qualification
and will not count towards A
level.

•

AS will be at the same level
of difficulty as the current
qualification.

•

Courses will be designed to allow
co-teaching of AS and A level (for
example, by teaching AS in year
1 and A level in year 2) but there
is no requirement for students to
take AS before taking A level.

•

•
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Reformed AS and A level
economics and business will be
introduced for first teaching in
September 2015.

•

The core content specification
will make up 60% of the AS and
A level courses with awarding
bodies deciding on the remaining
40%, which could include
studying aspects of the core in
greater depth.

The assessment of quantitative
skills will make up 10% of the
marks for AS and A level business
studies, 15% for AS economics
and 20% for A level economics.

•

The proposed content does
not sufficiently reflect modern
developments in business, such
as the impact of the digital
revolution and the use of social
media.

•

Insufficient emphasis is given to
international aspects of business,
globalisation and green issues.

•

The heading ‘people in
organisations’ should be replaced
by human resource management
to reflect modern business

Business
AS

Business
A level

Economics
AS

Economics
A level

AO1
Knowledge of terms,
concepts & theories

25-35%

20-30%

20-30%

20-30%

AO2
Application of
knowledge &
understanding

20-30%

20-30%

20-30%

20-30%

AO3
Analyse issues &
problems

20-30%

20-30%

20-30%

20-30%

AO4
Evaluate quantitative
& qualitative
information &
evidence

15-25%

20-30%

20-30%

20-30%

Responses to the proposals
from the EBEA’s Advocacy
Group
The following points were made at the
stakeholder meetings hosted by the
DfE and in the formal submissions to
the DfE and Ofqual:

practice and should include
recruitment and selection, training
and development and employer/
employee relationships.
•

Insufficient emphasis is given to
enterprise and entrepreneurship.

•

The finance section should
require an understanding of how
accounts are constructed, not just
the manipulation of ratios.

•

The quantitative skills need to be
set in business contexts and used
to investigate business problems
and issues and not taught and
assessed in isolation.

Business
•

All assessment will be through
externally set and marked

Teaching Business & Economics

The core content is large for only
60% of the syllabus, particularly
for AS, if another 40% is to be
added. There is a distinct danger
that depth of study will be
sacrificed for breadth.
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in AS Level and A Level
Economics and Business

Economics
•

Finance, aspects of economic
thought and an increased
quantitative component have
all been added to the A level
specifications. While there is value
in all these additions, it makes the
core content very large for 60%
of the overall course and there is a
danger of superficial coverage.

•

While the quantitative
components are welcomed,
they need to be set in economic
contexts and should not be seen
as mathematics for mathematics
sake.

•

Insufficient emphasis is given
to key economic issues such as
poverty and the environment.

•

The distinction between AS and
A level is insufficiently clear both
in terms of level of difficulty and
content which makes co-teaching
problematic as topics need to revisited in A level.

Discussion: a personal view
Changes to the content of A level
economics and business are unlikely
to be massively different from
current courses but how they are
assessed might well be considerably

different, depending on how the
awarding bodies interpret the new
specifications. While the increased
emphasis on quantitative skills
might appear on the surface to have
substantial ramifications, in reality
they are unlikely to go much beyond
current requirements. The skills
proposed are no more than those
needed for around a C grade in GCSE
mathematics. The main difference
is that questions will specifically
require students to use quantitative
methods and a minimum proportion
of marks will be allocated to them.
In economics the main difference in
content is the inclusion of more on
business and finance. In business the
great majority of the content is very
familiar but with a greater emphasis
on strategy and change. Much
will depend on what the awarding
bodies decide but there is an in-built
conservatism amongst the awarding
bodies which reflects the views of the
vast majority of teachers (including our
own members) who do not want to
see radical change. Given the size of
the common core and the increased
emphasis on synoptic assessment,
there is likely to be a move away
from a choice of papers, which are
anyway expensive to administrate
and mark. Awarding bodies are
being encouraged to use objective
test questions for some examination

components, so they may well be
included by those who do not already
have them. There is also likely to be
an increased emphasis on extended
writing, particularly in A2, to allow
students to demonstrate higher order
thinking.
Very little specific guidance has so far
been given to awarding bodies on the
assessment of AS but the common
core is designed to allow co-teaching.
With the de-coupling of AS from A2
probably the most important decision
schools and colleges will need to make
is whether or not to continue teaching
both AS and A2 and if so, whether to
offer them as combined or separate
courses. Some argue that the AS
provides a good half-way marker of
progress while others argue it takes
up valuable teaching time and results
in repetition of course content in year
2. Student numbers and finances are
likely to drive the decisions in smaller
sixth forms. Whatever decision is
taken it will be ‘back to the future’,
either as a return to pre-AS days or
to when AS was separate from A2
– demonstrating once again that if
you stay in education long enough
everything comes full circle!
David Butler (Chair of EBEA
Advocacy Group)
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What I get from being
a member of the EBEA

EBEA Annual Conference Delegates 2013
In 2007 I attended my first ever
EBEA conference in London. I
was able to attend presentations
by key players in the world of
business and economics education
such as Nancy Wall, Ian Marcousé
and, most especially, David Butler
the then HMI in charge of Business
and Economics education at
Ofsted.
As a solo department I also gained
a great deal from chatting to other
teachers and swapping experiences
and e-mail addresses with them. I
took advantage of the workshop
opportunities and remember clearly
Ian Marcousé describing seasonal
supply and demand using the example
of a Cadbury Caramel on a hot, sticky
day compared with an ice cream!
Two months later my department
played host to David Butler in his
capacity as Ofsted inspector as he
conducted a subject survey. I chatted
to him about the EBEA and to my
surprise he passed my details on to
Duncan, then Chief Executive, and
asked him if he had any work I could
get involved in.
From here my career changed
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dramatically. I went from being the
only teacher of a subject that many
forgot even to list in school, to
someone who was asked for their
opinion and listened to by the people
I looked up to in my professional and
academic life. I wrote articles for the
newsletter, hounded my MP regarding
changes to the curriculum and
became an examiner and moderator.
In other words my confidence grew
and grew.
In 2009, as a result of the additional
work I had contributed at the EBEA,
I was lucky enough to be awarded
‘New Teacher of the Year’. An
accolade I would never have dreamed
possible two years earlier and one
which still makes me feel incredibly
proud today.
Since then I have been Head of
Business and IT and in September
2013 was promoted to Head of
Faculty with responsibility for eight
subjects! It’s no coincidence that
teachers who get involved with the
EBEA quickly become too busy to do
as much for the association as they
would like – it’s probably the best
personal development you can have
and is recognised by the vast majority
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of schools as good practice.
I would recommend that everyone
join the EBEA and to get as involved
as you have time for – send in those
great lesson resources (it’s proof that
you are demonstrating good practice
for your performance management
if other professionals are using
your resources!), write an article for
the journal, campaign to your MP
about issues you feel strongly about
or ask about presenting or other
opportunities within the EBEA – there’s
ALWAYS room for one more!
If I am asked what the EBEA is for I
will always give the same answer – it’s
a community of teachers at all stages
in their professional life, supporting
each other and making life that little
bit easier for each other. We offer
some excellent resources but that is
not primarily what we are for – it is a
bonus!
To be honest if I had not had the good
fortune to be inspected by Ofsted in
2007, I doubt if I would be teaching
now – I have a great deal to thank the
EBEA for.
Sandra Butler – Head of Global
Faculty in a high school in Kent.
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Visit our website for opportunities to develop
and further your career in education:

Examining will inspire new ideas and give you
skills to take back to the classroom.

We have exciting opportunities for Economics
teachers to boost their income and
develop their assessment experience.

Do something different and become
an Edexcel GCSE or GCE Examiner
with Pearson
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International comparisons in education
– what can we learn from PISA?
Comparisons of our place in
International league tables seems
to be one of the reasons being
used by the current Government
for a number of reforms being
introduced. In his Statement to
the House of Commons on the 3rd
of December 2013, Mr Gove made
a number of comments about the
PISA results and used the results to
justify the reason for Educational
reform:

number of countries participating in
the programme has grown from 43 in
2000 to 65 in 2012. The most recent
testing was in 2012 and results have
just been published. Our current
position in the PISA league tables
for the United Kingdom is 23rd for
reading, 26th for Mathematics and
20th for science.
The 2013 report highlights that:
•

“Today’s league tables show that
nations which have had the courage
radically to reform their education
systems - like Germany and Poland
- have significantly improved their
performance and their children’s
opportunities.”
•

•

The main statistic being used to
justify reform is our place in the
PISA rankings (the Programme for
International Student Assessment).
PISA is an evaluation of reading,
mathematics, and science literacy
among 15-year-olds. The
Organisation for Economic Cooperation and Development (OECD)
conducts PISA every three years. The

18

•

Teaching Business & Economics

The United Kingdom performs
around the average in
mathematics and reading
and above average in science,
compared with the 34 OECD
countries that participated in the
2012 PISA assessment of 15-yearolds.
When compared with PISA 2006
and PISA 2009, there has been
no change in performance in any
of the subjects tested. (The USA
by comparison moved down the
rankings for all subjects: Reading
to 24th, Science to 28th, and
down five for Mathematics to
36th place.)
The UK is listed 26th in
Mathematics but because relative
results are based on a sample,
its relative position could be
between 23rd and 31st. Its
performance is similar to Czech
Republic, Denmark, France,
Iceland, Republic of Ireland, Latvia,
Luxembourg, New Zealand,
Portugal and Norway.
Students in the UK are generally
positive about their experiences
in school and about the climate
in their classrooms. As in many
other countries, they are much
less positive about learning
mathematics, although students
in the United Kingdom are less
anxious about mathematics

than the average across OECD
countries.
•

Girls in the United Kingdom
do not enjoy mathematics, are
anxious when asked to solve
mathematical problems, and
underperform compared with
boys. Boys also outperform girls
in science. Girls outperform boys
in reading, although the gap
is smaller than in many other
countries

But there is research coming out
that suggests that the information is
flawed and The Learning Curve, a
recent publication by Pearson (2012)
and the Economics Intelligence
Unit (EIU), states that creating a
comparative index of education
performance is not a straightforward
exercise at all. The publication
looks at a number of international
comparisons beyond PISA and ranks
the UK as 6th - much higher than the
OECD who publish PISA.
The top countries for 2013 are
China’s Shanghai region followed
by Singapore, Hong Kong, Taiwan
and South Korea. The top European
Country is Finland and has been
consistently at or near the top of this
international table in all areas since
PISA began. For 2013 Finland ranked
6th for Reading and 5th for Science
and The Organisation for Economic
Co-operation (OECD) describes Finland
as;
“one of the world leaders in the
academic performance of its
secondary school students. A position
it has held for the past decade. This
top performance is also remarkably
consistent across schools. Finnish
schools seem to serve all students
well, regardless of family background,
socio economic status culture.”
Looking more closely at the Finnish
education system there are a number
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The focus is not just equal access
to education but a guarantee of
high quality education for all.

Teaching and Learning
•

Streaming abolished in
comprehensive schools

•

Mixed ability teaching, with all
learners studying mathematics
and modern foreign languages,
regardless of abilities, in the same
class.

•

of features that may have contributed
to its performance and these make
interesting comparisons with the UK:

Accountability
•

•

•

The evaluation of student
outcomes is the responsibility of
each teacher and school
Assessment is based on teacher
created tests at school level
and on sample based national
assessments.
One test the matriculation
examination board administers to
test the national core curriculum
is only tested at upper secondary
level. The essay based, open
ended assessment is sat twice a
year and must be taken over an
18 month period.

Sustainability
•

The basic values and main vision
of education remains unchanged A comprehensive, fully integrated
school system

•

Governments agree that only a
highly and widely educated nation
will be successful in world markets

•

The 1990’s saw a move to a trust
based culture, with teachers being
trusted to make assessments

•

State Education starts at age 7
but there is early childhood care
available, including voluntary free
pre-school and all learners have
an assessment of their support
needs before starting school
Teachers are all trained to Masters
Level.

Culture
•

Child poverty is at low levels – 4%
of the population (20% USA)

•

Free and healthy lunch for all
pupils

•

More than 60% of students
attend University, which is free for
all students

•

reports on the website including
interesting reading on What Makes
Schools Successful?, Ready to Learn,
Student Engagement, Attitudes and
Motivation and Excellence Through
Equity, Giving Every Child a Chance.
These outline many case studies
of what countries have done to
reform their education systems. But
sadly these are not focused on by
governments and the only thing that
makes the headlines is the rankings.
Diane Lloyd Senior Lecturer in
Education, Liverpool John Moores
University
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More than 50% of the Finnish
adult population participate in
adult education.

It is interesting to compare the key
features of Finland’s education system
to the other country that appears
regularly at the top of the PISA ratings,
South Korea. In terms of a culture of
testing, the top two countries in the
PISA ratings, Finland and South Korea,
could not be further apart. South
Korea has a set National Curriculum
and young people spend many more
hours in formal learning, including
after school private tuition.
There are numerous criticisms of
the PISA data and one problem is
simply, can a single assessment really
judge the quality of education in a
country? PISA does produce additional
contextual data and there are full
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Starting from where they start: thinking about teaching
Economics and Business as moving students from something
to something better, rather than from nothing to something
In this article, I want to present a
view of teaching in Economics and
Business Studies that focuses on
changing the way that students
already understand the subject
rather than on providing them
with an understanding that they
did not have before. I aim to
set out what lessons that are
organised around this view would
be like, what they might require
of teachers and suggest why they
might be beneficial.
In Meno’s Paradox, Plato showed
that gaining knowledge of the world
is impossible. This is because it is
impossible to search for what you
don’t know. If you don’t know
something, then how is it possible
to know what to search for to find it
out? If you don’t know what you are
looking for, how can you ever find it?
Learning is therefore impossible.
The obvious counter argument to
this is that we can learn by being
told. Telling can fill the gap between
knowing and not knowing – between
nothing and something. Students
are blank slates on which to write
or empty buckets for the teacher to
fill. Unfortunately this falls foul of the
same problem. If you do not already
know what a teacher tells you when
you are told it, how can you decide
whether it is true or false?
I think that this is much more than
clever word play. All teachers face
the dilemma of Meno’s Paradox.
Their personal resolution of it has a
powerful effect on what they do in
their lessons every day (even if they are
not explicitly aware of it).
Here I want to introduce a solution
to Meno’s Paradox that I think can be
very helpful. I want to propose that it
is in fact possible to gain knowledge
about the world and to learn, because
teaching is not a matter of giving
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How is it possible for a student to have
an understanding of price elasticity?
students some understanding that
they did not have before, it is a matter
of changing what they already know
into something better. In other words,
I want to argue that students already
have experience of or have come
across in some way what they are
going to be taught and that the role
of the teacher is to help them develop
a more sophisticated understanding of
that experience.
But how it is possible for students to
have an understanding of say price
elasticity of demand or economies of
scale or critical path analysis before
the teacher has taught them these
ideas? Well, of course, they may
not have heard of the terms but, it is
highly unlikely to be the case that they
have no idea about the underlying
concepts. Most likely they will have
bought things in bulk or been with
people who have, they will have
planned in some way or been with
people who have and they will have
experienced changes in price. In fact,
it is quite hard to think of a concept
in Economics or Business Studies
that students would have no direct
experience of or would not have
encountered in some way. I guess you
could argue that since Economics and
Business Studies sets out to analyse
aspects of the world that we all
experience, then it would be logically
impossible for students not to have
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encountered the subject matter of
Economics or Business Studies in some
form or other. If this is the case, it isn’t
that students have no sense of any
particular topic when they come into
the classroom it is just that they do not
necessarily have a very well-developed
sense.
Lessons in which teachers take this
view will have a distinct character.
They will be focused more on
changing the way that students
think about the topic rather than
on just providing them with subject
input. In these lessons it will not
be a case of students being right or
wrong or of them understanding or
not understanding, it will be more
of case of students understanding
in this way or in that way. Lessons
will not tend to focus on correcting
students’ mistakes they will be about
the teacher working out how to move
students’ understanding on.
Teaching like this requires that
teachers do two things. First, to start
where students start, they will need
to think in a particular way about the
topics being taught. They will need
to boil a topic down to its underlying
principles, go behind the headline
of the terminology and work out
what’s really going on. Second, if
they are to move students on to more
sophisticated ways of understanding,

Debate
teachers will need a clear idea of what
those different levels of understanding
are. Neither of these things is
necessarily very easy – particularly at
first.
However, I think that there are good
reasons for giving it a go. A lesson
that starts with their understanding
is likely to be much more engaging
to students because they can see the
relevance of the topic and therefore of
Business and Economics to their lives.
It is also more likely to have a more
profound effect on them, genuinely
changing the way they think because
it sets new ways of thinking into the
context of what they already know.
They are therefore less likely to take
on board subject matter in a remote
and superficial way and more likely to
be able to apply their understanding in
different situations.

The approach that I have been
discussing here is based in
phenomenography and was first
developed by Ference Marton in
the 1980’s at the University of
Gothenburg. The basic assumption
of phenomenography is that people
have a limited number of qualitatively
different ways of understanding
any particular phenomenon and so
learning is defined as the acquisition
of more sophisticated ways of
understanding. It’s worth pointing
out that this is rather a different view
of what it means to learn something
than that implied by Bloom’s
Taxonomy. Phenomenography does
not focus on the development of
skills such as analysis or evaluation,
rather it highlights the structure of
understanding of the subject itself.
This is what makes the approach so
useful. Bloom’s Taxonomy is not at all

good at helping to describe the type
of understanding that students bring
with them to the start of a lesson
and teachers need a different way of
thinking.
I appreciate that this might be a
controversial set of ideas and that in
the space available I may not have
explained them fully. I would certainly
welcome comment either directly,
on the EBEA Blog or in the pages of
this journal. However, my strongly
held belief remains that if learning is
building a bridge between the known
and the unknown, it makes much
more sense to anchor things firmly in
the known side rather than start in
mid-stream.
Guy Durden
PGCE Award Leader – Economics
and Business (Staffordshire
University) & Chair of the EBEA

Bank of England Conference
Tuesday 1st July 2014
Economics Teachers, if you only attend one
conference this year - Make it this one!
This one day conference will consider the fragile recovery, current
stance of UK monetary policy and the outlook for the economy,
including businesses. Speakers will include representatives from the
Bank of England, Business and Education.
The sessions will provide perspectives on the nature of current
economic problems, the policy responses available and the implications
for the teaching of Economics and Business Studies.
This is likely to be a popular conference, places will be limited and you
are recommended to apply early.
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23 Things They Don’t Tell You
About Capitalism, Ha-Joon Chang
Reviewed by Roberta Keys
Cambridge IGCSE and O Level
Economics, Paul Hoang and
Margaret Ducie,
Reviewed by Caroline Loewenstein

The views expressed in reviews
are those of the reviewers and are
not necessarily endorsed or shared
by the EBEA. The EBEA welcomes
comments on any reviews or
articles in TBE. Please send your
comments to office@ebea.org.uk

23 Things They Don’t Tell You
About Capitalism, Ha-Joon Chang,
Penguin, 2010, 304 pages, RRP £9.99,
ISBN 978-0-141-04797-3
This book appears to be the ‘new
black’. In 2008 every student
applying for an Economics-related
undergraduate degree typed ‘I have
read the Undercover Economist’
somewhere in their UCAS personal
statement. I have found that now in
2013, the new ‘must have’ quotation
is ‘I have read 23 Things They Don’t
Tell You About Capitalism’. Many
of my Oxbridge students this year,
including prospective Economists,
Land Economists and Economics and
Management applicants, as well as the
Geographers, are reading this text. I
can see why it’s the new economics
buzz book. It provides some truly
fascinating insights into the mistakes
of free-market economies. Chang uses
student-friendly language throughout,
explaining how many of our current
economic problems are, in one way or
another, directly related to capitalist
policies.
Ha-Joon Chang sets out 23 chapters,
each one with an original title as a
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‘thing’ worth considering. This is a
clever style of writing, where the
audience can pick and choose what
and where they read according to
their topic or subject-specific interests.
This is of particular use to economics
teachers who are trying to stretch
brighter, more able, economists by
suggesting some extension reading
outside the core exam board-specific
textbook. For example, the chapter
entitled ‘Thing Two’ (Companies
should not be run in the interest of
their owners) is a useful chapter to
read for any A2 economist wanting
to have a deeper, more advanced
understanding of the theory of the
firm. It covers the objectives of firms
and the principle-agent problem,
as well as concepts such as profit
maximising or satisficing. Indeed,
my students taking the OCR F584
Transport module have found this of
particular relevance.
Likewise ‘Thing Three’ (Most people
in rich countries get paid more than
they should) is of great use to those
students taking an examination on
labour markets (OCR F583). This
could also be used to demonstrate
the concept of sticky wages when
teaching differences between
Keynesian and Classical schools of
thought. Similarly ‘Thing Four’ (The
washing machine has changed the
world more than the internet) and also
‘Thing Seventeen’ (More education
in itself is not going to make a
country richer) is of great use to
those students taking an examination
on development economics (IB HL).
Indeed, we can see in the chapter
entitled ‘Thing Ten’ (The US does not
have the highest living standard in the
world) a clear connection to indicators
of welfare - including HDI, Lorenz
Curves and the Gini Coefficient. These
are all relevant extensions to basic
knowledge, for any student taking an
international economy examination
(F585 Global or indeed AQA or
Edexcel Unit 4).
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It is very refreshing as an Economics
teacher to have such a clear focus
on the importance, relevance and
impact of free market economics.
Indeed, the current A Level Economics
specifications are so filled with
Keynesian bias that it is wonderful to
have a fresh outlook on economics,
acting as a counterweight to
Keynesianism, from such a credible
author. That said, I would be failing as
both an examiner and a teacher of this
subject if I ignored the glaring lack of
precise economic terms throughout
this book. Although Chang
acknowledges this omission, claiming
it makes the text more accessible to all
readers, I cannot help thinking that it
would be so much more credible had
it included key definitions, accurate
economic terms and much more
mechanical, clinical language.
I would suggest that this book
should be read chapter by chapter
by A2 economists who have had a
solid grounding in basic theory of
economics. They should be guided
by their teachers – this will not only
stretch their ability to critique free
mark theory, but also enable them
to offer balance and articulate
alternatives. In this sense, the book
would benefit from greater clarity on
the precise original principles of a freemarket system and the foundations
of their formation in economic
thinking, alongside the problems free
market economics causes, considering
the emphasis the author places
throughout the text on economic
problems stemming from free-market
policies.
I can easily see why Chang’s book is
an international bestseller. It makes
accessible the real issues that students
read in the news, such as inequality,
poverty and the global financial crisis.
He has such a wonderful way with
words that he can relate these issues
directly to the policies of free-market
economics, making it easily digestible.
What is really appealing is the author’s

Resource Reviews
lack of assumptions regarding the
reader’s depth of knowledge on
this system of capitalism. So those
students, perhaps those who do not
usually look outside the core text,
will have their hand held by Chan as
he walks the reader through many
puzzling concepts.
Roberta Keys is Head of Economics
at Bromsgrove School.

Cambridge IGCSE and O Level
Economics, Paul Hoang and
Margaret Ducie, Hodder Education,
2013, 296 pages, £22.99,
ISBN 978-1-4441-9641-2
As is made clear in the title, this book
(and accompanying CD) is a textbook
aimed at students taking Cambridge
IGCSE and O level Economics. The
book closely follows the syllabus for
both examinations and is written
in very clear English, an important
feature for a book that is likely to be
read by many students for whom
English is not their first language. At
the beginning of each chapter there
is an excerpt from the Cambridge
International Examinations Syllabus
for IGCSE and O Level, making it
clear what part of the course the
student should be able to master.
Every chapter, as well as giving
comprehensive coverage of the
relevant information, also contains
study tips, student activities, exam
practice questions and case studies,
each placed at relevant points in the
text. At the end of each chapter there
are review questions and a list of
key terms with definitions. Answers
for the activities and exam practice
questions are on the accompanying
CD though some of the suggested
answers for the activities are aimed at
teachers rather than students.
The truly international feeling of this
book is one of its most impressive
characteristics. In the first chapter
(The Basic Economic Problem) students
are asked to think about a jewellery
shop and workshop in Pondicherry
on page 6; they will consider
government spending in Hong Kong

on page 7. The exam practice on
page 9 then asks them to consider
the problems associated with flooding
in Bangladesh. In Chapter 9 (Income
and Expenditure) the materials include
data on consumer expenditure in
the United States , UK and Japan,
inflation in Mauritius, saving in China
and household debt in South Korea.
Throughout the book, students
are encouraged to relate the issues
covered to their own experience and
to conduct relevant research into their
own country.
The content of the accompanying
CD is all arranged under the same
chapter headings as the book. As
well as including answers to all the
questions, each chapter has internet
links and interactive exercises. The
internet links, as well as directing
students and teachers to further
sources of information, contain
websites providing quizzes and
puzzles. Some of the internet links,
however, do not lead you immediately
to the expected material and some
prove so complicated to navigate that
students are unlikely to persevere.
Many of the websites can be used by
students for independent study but
some are classroom activities. There
is no indication of which is which on
the CD. Also, not all the interactive
exercises have been adequately proof
read. For example, in chapter 1, an
exercise asking students to match
key terms and definitions, marks the
following sentences as being correct (I
have put the key term in italics):
“The chain of production is how to
allocate scarce resources to satisfy
unlimited needs and wants.”
“The production possibility curve
(PPC) describes how businesses from
the primary, secondary and tertiary
sectors work interdependently to
make a product and sell it to the final
consumer”.
“The basic economic problem
represents the maximum amount
of goods and services which can be
produced in an economy i.e. the
productive capacity of the economy”.

In other places the definition of the
key term unnecessarily contains the
key term thus giving the answer away.
For example, in chapter 3, completed
sentences include:
“Demand refers to the willingness
and the ability of customers to pay a
given price to buy a good or service.
The higher the price of a product, the
lower its demand tends to be.”
“Substitutes are products that are
in competitive demand as they can
be used in place of each other. For
example, tea and coffee or McDonalds
and Burger King meals are substitute
products.”
Few of the interactive exercises offer
any real challenge to students. They
may have been designed to simply
reinforce learning but all but the
least able students are unlikely to
engage with exercises where most
of the answers are obvious. Most of
the exercises also only test a small
proportion of the material covered
in the chapter. On the whole, the
quality of the materials on the CD is
disappointing and its use really needs
to be kept under the control of the
teacher.
The book on its own provides a
stimulating and exciting introduction
to Economics that enables students
from anywhere in the world to relate
to the subject. It is written specifically
for Cambridge IGCSE and O Level
but also seems to give reasonable
coverage of the Edexcel IGCSE. GCSE
specifications, however, require
students to have knowledge that
specifically relates to the UK economy
and the EU, making the book
unsuitable as a main text for these
courses. Still, it would be a useful
addition to school libraries. This book
could also provide teachers of A level
Economics with useful ideas that can
be developed to give their teaching a
more international flavour.
Caroline Loewenstein is a recently
retired teacher who was formerly
the Subject Leader for Economics
at Strode’s College, Egham, Surrey.
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Guy Durden - Chair
guy.durden@ebea.org.uk

Debbie Dean –
Development Manager &
Coordinator + Journal Editor
debbie.dean@ebea.org.uk

Our AGM is to be held on
14 June 2014, 1pm–2pm
At the University of
Staffordshire,
Stoke-on-Trent Campus,
College Road,
Stoke-on-Trent, ST4 2DE
More details can be found
on our website in the
“About Us” section.

Sandra Butler – Treasurer
sandra.butler@ebea.org.uk
Paul Widdowson – Secretary
secretary@ebea.org.uk
Kevin Abbott
kevinjabbott@yahoo.co.uk
Helen Beardmore
helen.beardmore@gmail.com

Claire Johnson –
Operations Manager
office@ebea.org.uk

Vice Presidents
Professor Colin Bamford
Professor John Kay
Professor Patrick Minford
Professor David Myddelton
Jenny Wales
Ian Marcousé

Please visit our website at www.ebea.org.uk
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The EBEA Office is aiming
to keep members updated
more efficiently with
invoicing, news updates and
membership information. To
keep costs to a minimum, we
will move towards emails
as our main method of
communication. To make sure
the emails we send get to
your inbox and aren’t treated
as spam, please add
office@ebea.org.uk to your
address book. You will still
receive your journal by post.

