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I have thoroughly enjoyed 
my time as Development 
Manager and Co-ordinator at 
the association and will remain 
a member but after agonising 
about leaving, I am off to 
become a civil servant. I leave 
the association in the capable 
hands of the trustees and hope to 
continue to support whenever I 
am able.

The association has evolved and 
continues to update its offers in 
line with members’ needs and that 
work will continue after I leave, 
with a series of webinars and events 
during the academic year. I hope 
to see many of you at the National 
Enterprising Business Conference on 
28th April in Liverpool.

 
 

EBEA is a member organisation and 
needs ACTIVE members to contribute 
articles or run webinar sessions to 
stay relevant to you as practitioners 
and individuals interested in the 
teaching of Economics, Business and 
Enterprise.

Debbie Dean

Message from the Editor

Deadline for contributions to Spring Journal – 13 Feb 2015

All magazine contributors please note that submissions and materials for 
review should be sent, via e-mail, to the EBEA office, office@ebea.org.uk. 
Please supply files including any relevant charts, images, suggestions for 
images, graphs etc. Images should be hi-res where possible. 

Teaching Business & Economics

General Editor: Duncan Cullimore, Email: duncan@varndean.fsnet.co.uk 

Materials for review should be sent to the EBEA Office, Adur Business Centre, 
Little High Street, Shoreham-by-Sea, BN43 5EG or email: office@ebea.org.uk

Front cover Photograph

Exam Board Conference, comparing 
the changing A level content of 
four exam boards - see page 10.
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Beginner Teacher conference -  
Preparing to teach outstanding lessons

To be an effective teacher you 
need two types of knowledge:  
Content Knowledge, that is 
knowledge of the subject 
itself and Pedagogical Content 
Knowledge that is knowledge 
of the subject in a way that 
is needed for teaching it.  At 
the EBEA Beginner Teacher 
conference we aimed to help new 
teachers develop both types of 
knowledge at the same time.  

To do this, delegates took part 
in a series of demonstration Business 
Studies or Economics lessons as a 
student would, but at the same 
time asked to think about the way 
in which the subject matter was 
taught.  In this way delegates were 
both inside and outside of the lesson 
– ‘inside’ as students and ‘outside’ 
as teachers.  As a result we aimed 
for delegates to directly experience 
the learning of subject content 
which is a powerful way of building 
Content Knowledge as well as having 

a chance to reflect on and discuss 
the effectiveness of the teaching 
methods used in order to build 
Pedagogical Content Knowledge.  

the conference aimed to 

Support the development of •	
subject knowledge

Increase the quality of teaching •	
of subject specific content

Increase understanding of the •	
relationship between subject 
knowledge and particular 
teaching methods

Build power of reflection and •	
lesson observation skills

6 lessons were taught on the day 
by educators who were all recently 
qualified and were nominated by 
their PGCE tutors: an invite is very 
much a reflection of the potential 
they have. Twice as many presenters 
were nominated as there were 

workshop spaces. “Teaching” a 
peer group is extremely challenging, 
especially with tutors and Ofsted 
watching! So this was a significant 
challenge and high quality 
professional development.  We 
are extremely grateful to them for 
accepting this challenge. 

Here we showcase two of the 
lesson plans presented on the day 
with all electronic resources available 
to download on the website at 
http://www.ebea.org.uk/teaching_
resources/resources_from_our_bt_
conference/

We hope as a beginner or 
experienced teacher you will find the 
resources useful. 

Jade Slater (Walton High School, 
Staffs) and Conor Johnston 
(Streatham and Clapham High 
School)
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LESSON PLAN 

Teacher CJO Date Period Room  Class  

Lesson title  International Trade Subject Economics LSA  N/A

Lesson Objective

To understand why economies export and import different products•	
To be able to understand the concept of Absolute Advantage•	
To identify the concept of Comparative Advantage•	
To understand the significance of Absolute Advantage and Comparative advantage in •	
relation to a countries exports and imports

LEARNING OuTCOmES

All 
pupils

-Can confidently understand why economies have different factor endowments and the needs of a county 
to export and import different products or services

most 
pupils

-Can describe the concepts of Absolute and Comparative Advantage

Some 
pupils

-Will be able to discuss and make a judgement regarding the significance of comparative advantage with 
regards to an economies’ terms of trade

PLANNING CONSIDERATIONS

The Big Picture/Links to Previous Lesson Learning Dialogue & Assessment Opportunities (AfL)

Previous lesson focused on Exchange rates and its effect 
on International trade.

Teacher assessed through individual target questioning, 
peer assessment & group discussion. Quality of response, 
written questions and mark scheme also highlight 
learning dialogue and facilitate assessment.

Differentiation Strategies Literacy including Keywords/New Vocabulary

Differentiation through target questioning, assimilation 
and outcome. Also, the lesson comprises of audio, visual 
and kinaesthetic activities.

Specialisation•	
Factor Endowments•	
Absolute Advantage•	
Comparative Advantage•	
Terms of Trade•	

Skills including opportunities for numeracy Opportunities for SMSC

Some numerical data present within ratio calculation
Some moral implications regarding the effects of an 
economy specialising in one particular industry

Other Considerations

Small class room with limited use of space for kinaesthetic activities

Conor’s Lesson Plan
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OuTLINE OF LEARNING EPISODES

Time Student Activity
Teacher 
Activity

Skills AfL Resources

10 min

Definition opera
 
As students enter the room they take their seats and have 
3 mins to learn definition (Comparative Advantage) 
on wipe-board. After which time students close their 
eyes and must repeat the definition from memory. 
Each student is only allowed to recite one word of the 
definition. Should two or more students speak at the 
same time, the entire class must start from the beginning. 
They have 5 attempts.

Coordinate 
the activity 
and ensure 
students 
understand 
the key term

Memory 
and 
learning

Teacher 
questioning

Wipe-board

15 min

Geographical Commodity map 

Teacher distributes maps and pictures of different 
products (i.e. IPhone, oil refinery, banking services, Justin 
Bieber etc.) to class. In groups, students work together 
and decide which commodities belong to which region. 
Each group records their results in hand-out, making sure 
to justify their reasoning for placing a particular product 
in a certain region. This can then lead to group discussion 
as to why each product belongs to a particular country. 
This in turn can lead to a debate amongst students and 
introduces concepts of specialisation and why individual 
nations trade.

Orchestrates 
group 
discussion 
and target 
questioning

Group 
learning 
and 
discussion

Teacher 
questioning, 
group learning

Maps & hand 
outs

45 
mins

PowerPoint  

Teacher uses PowerPoint to illustrate the concept of 
Absolute and Comparative advantage. Ratio calculation 
sheets are also used to help the students understand the 
concepts involved

Note: If you have time, I would normally use paper nets 
to facilitate this power-point and turn the exercise into 
a kinaesthetic activity. These ‘paper nets’ can found on 
google and come in various shapes, sizes or other formats 
such as boxes, cars, planes etc. When you have picked 
two different products for the students to create, make 
sure you have used the same two products on the PPF 
in your Power-point. In addition, also ensure that the 
amount of paper nets that you distribute to the class/
groups is equal to the amount of units you have displayed 
on your PPF in your power-point. This visually helps the 
students grasp the concept of opportunity cost and the 
ratio of producing one product in relation to another.

Teacher 
exposition, 
target 
questioning,

Individual 
learning, 
audio 
and visual 
learning

Teacher 
question, 
student self-
reflection

PP
Paper nets
Ratio 
Hand out 
calculation

10 
mins

Plenary – Speed dating

Working in pairs, one student takes the role of Absolute 
advantage while the other takes the role of Comparative 
advantage. The students each have 3 min to tell each 
other as much information about their topic before the 
bell rings and the other student begins their dialogue.

Students 
demonstrate 
knowledge 
they have 
learned from 
PP and lesson

Peer
student
reflection/
student testing

Online stop 
clock
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Jade’s Lesson Plan

EBEA OuTSTANDING TEAChERS CONFERENCE LESSON PLAN

Subject Business Studies Class: A5 Economics Teacher: J Slater
Topic: price elasticity of 

demand

Timings Lesson Activities

Starter 15 min Bell work/starter: 

Pupils to read the two articles (‘Tuition fee rises deterring A Level students from 1. 
university – poll’ and ‘The great cigarette tax lie’). 
Pupils to discuss in pairs and summarise what the article is demonstrating. 2. 
Teacher to display ‘Things to consider…’ slide part way through reading/discussion to 3. 
give learners some direction. 
Class discussion of this. 4. 
Teacher introduces concept of elasticity and elastic and inelastic demand and refers 5. 
back to the articles – which is elastic and inelastic? 

Differentiation – weaker pupils can be given less complex articles and more support, more 
able pupils can be given less/no prompts.

Learning  
Objectives

5 min Learning Objectives – discuss with pupils:

1.   Define the meaning of price elasticity of demand, and elastic and inelastic demand
2.   Explain the determinants of price elasticity of demand 
Refer to completion of first objective, will now concentrate on 2nd objective 

Differentiation – can link these objectives to exam grades and add more challenging 
objectives such as an evaluation of the usefulness of PED for more able pupils

main
Learning
Activity 

10 min

15 min

Introduction:

Pupils to go back to main articles and concentrate on why these products have elastic/1. 
inelastic demand – pair/group discussion 
Teacher to use Q&A to draw out list of determinants of PED and discuss impact of 2. 
these on elasticity, with reasons

Differentiation – weaker pupils could be given a list of determinants and be asked to 
explain these for each good.

main activity: 

Each pair is given a laminated card with the name and photo of 1 product1. 
Pupils explain the determinants of the elasticity of your product by writing any reasons 2. 
which will make the product elastic on green post its, and any reasons which will 
make the product inelastic on red post its, sticking the post its on the product card 

Differentiation - More able pupils can be given more difficult products. More able pupils 
should be asked to rank the determinants in order of importance. 

Revisit objectives 

To demonstrates progress to the group•	
Have achieved second objective•	

End Review 10 min Flash slides: 

Teacher displays a definition or determinants of elastic/inelastic demand on the board, 
pupils state if this is relevant for elastic or inelastic
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The EBEA held a conference in 
October at which the new A/
AS Level Business Studies and 
Economic exams were discussed. 
But what happened prior to this 
event? How did the new exams 
get to this stage?

I am an Ofqual-approved subject 
expert and early in 2014 Ofqual 
approached me asking if I would 
be interested in sitting on the 
accreditation panel that was to be 
formed to assess submissions for 
the new A/AS Level Business exams. 
Similar panels were being formed 
for all the subjects under review, and 
whilst this article refers to the work 
carried out by the Business panel 
the requirements were broadly the 
same (apart from subject-specific 
information) for all panels. 

In England two main bodies 
oversee education: The Department 
for Education (DfE) and The Office 
of Qualifications and Examinations 
Regulation (Ofqual). The DfE is the 
department of the UK Government 
that is responsible for issues affecting 
people in England up to the age of 
19, including child protection and 
education. Ofqual is a non-ministerial 
Government department that 
regulates qualifications, exams and 
tests in England, as well as vocational 
qualifications in Northern Ireland. As 
a non-ministerial department they are 

accountable to Parliament through 
the Education Select Committee, it 
is not accountable to Government 
ministers and as such is independent 
from Ministerial Government. Put 
simply, the DfE proposes the initial 
‘idea’ of what is required, passing 
it over to Ofqual for the feasibility, 
planning and implementation.

In January 2011 the then 
Education Secretary, Michael 
Gove, announced a review of the 
National Curriculum in England, 
and in December 2011 a suggested 
framework for this was published 
and put forward for public 
consultation. In January 2013 
Michael Gove confirmed that A/
AS Levels were also to be reformed 
with universities being more closely 
involved in their development, 
and that AS Levels were to 
become standalone qualifications. 
Initially eight subjects were to be 
restructured: English, Science, 
Art & Design, Business (formerly 
Business Studies), Computer Science, 
Economics, History and Sociology. 
These were due to be ready for 
teaching in schools and colleges from 
September 2015. 

Our first meeting was concerned 
with the purpose, process and 
regulation of accreditation; the 
number of people on each subject’s 
panels reflected the number of 

exams Ofqual expected to receive. 
The Business panel was composed 
of three representatives from Ofqual, 
a lead reviewer, and four subject 
expert reviewers. Day two gave 
the individual panels a chance to 
talk through the details specific to 
their subject; we were expected 
to discuss the subject content and 
assessment objectives with reference 
to the subject-specific accreditation 
template and associated guidance 
given to us by Ofqual. 

By the end of June the exam 
boards had submitted details of their 
new exams to Ofqual. For each A 
and AS Levels under considerations 
an exam board was required to 
submit the exam’s specifications, 
sample assessment materials (SAMs), 
and assessment strategies which 
amounted to a not insignificant pile 
of paper. 

The requirements for the new A 
and AS Level Business exams were 
broadly similar; in general the A Level 
needed more depth of knowledge 
than the AS and there were a few 
areas covered by the A Level but 
not the AS. In terms of expected 
understanding the students were 
required to be able to:

Investigate different types and •	
sizes of organisations at local, 
national and global level. 

Ofqual processes to approving  
a qualification
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Identify, investigate, analyse and •	
evaluate business opportunities 
and problems.

Apply numerical skills.•	

Use qualitative and quantitative •	
methods to make justifiable 
decisions.

Identify and understand how to •	
operate successfully in a dynamic 
business environment.

Promote a holistic understanding •	
of business and enterprise.

Understand and apply concepts •	
and techniques to a range of 
contexts.

Analyse, interpret and evaluate •	
business information, taking a 
strategic view of problems and 
issues.

In addition to these areas of 
understanding the following areas 
of study had to be applied through a 
range of types and sizes of business 
organisations, in different contexts:

External influences•	

Marketing•	

Accounting and finance•	

People in organisations•	

Operations management•	

Business analysis, •	
objectives and strategy

Marketing•	

Change•	

These Ofqual 
requirements had to be seen 
within 60% of the content 
of an exam’s specifications. 
The remaining 40% was up 
to the exam board. However, 
it had to match Ofqual’s 
overall ethos and ‘make 
sense’. This 40% of subject matter is 
how the various boards differentiate 
their exam from a competitor’s and 
it was very interesting to see how 
each of them did this; considering 
they all had 60% in common each 

submission appeared, on the surface, 
to be very different. 

Each of the submissions were 
examined in great detail. As a panel 
we could only apply the Ofqual 
requirements to an exam board’s 
submissions, it was not our place 
to discuss whether an exam board 
had covered the subject in enough 
depth or range outside of these 
requirements. At times this was 
difficult as there were often areas 
that some experts personally felt 
were missing, incomplete or under-
emphasised but this was beyond our 
remit. 

At the end of each submission if 
all the requirements had been met 
we could accept it. Accepting it 
meant that the exam board was free 
to offer it to schools as an accredited 
qualification. If it were rejected then 
Ofqual provided the exam board 
with a breakdown of the areas of 
concern, it was then up to the exam 
board to decide whether they 1) 
made appropriate corrections and 
resubmitted it to Ofqual or 2) decide 
not to offer that particular exam. 
Resubmissions would later be dealt 

with in a variety of ways, depending 
on the reasons for rejection in the 
first place. The lead reviewer on 
behalf of the whole panel could 
accept corrected minor concerns 
whilst major problems might mean 

that the whole panel would need to 
be reconvened.

As a teacher I have spent hours 
comparing the specifications 
from various exam boards, either 
because we want to change the 
exam currently offered or we are 
introducing a new one. I have never 
thought about the work involved 
in getting an exam to the stage of 
me being able to teach it – it has 
always been something that was just 
there and available. It was hugely 
time consuming but also fascinating 
– I can’t wait to get stuck into the 
GCSE’s!

Teresa Robinson, Simplyteachme. 
Teresa worked for 18 years in 
the private sector ending up as 
a company director. She then 
taught ICT and Business Studies 
for 10 years and now works as an 
Ofqual approved subject expert, 
produces teaching and learning 
material and writes text books. 
She’s currently studying for her 
MBA.

References

1 Further details from: http://
ofqual.gov.uk/qualifications-
and-assessments/
qualification-reform/a-level-
reform/

2 Further details from: 
https://www.gov.uk/
government/policies/
reforming-qualifications-and-
the-curriculum-to-better-
prepare-pupils-for-life-after-
school

3 Further details from: https://www.gov.
uk/government/uploads/system/uploads/
attachment_data/file/302103/A_level_
business_subject_content.pdf
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The 2015 ‘A’ and ‘AS’ Specifications for Economics 
and Business (Studies) - interboard comparisons

This article focuses on the new A 
Level specifications for Business 
and Economics for September 
2015.  The article discusses both 
the specifications and the criteria 
on which they are based.  The 
new criteria were issued by 
Ofqual earlier this year and can 
be seen on its website www.
ofqual.gov.uk  The specifications 
from the major English awarding 
bodies were presented at the 
EBEA conference on 10th October 
this year in London.  The EBEA 
would like to express its thanks 
to these bodies (AQA, Edexcel 
and OCR) for their contribution 
to this conference as well as to 
WJEC for providing information 
about its offers.

Ofqual make it clear that in 
both Economics and Business the 
intention is to decouple AS and A 
Levels, to move from modular to 
linear courses, to focus on synoptic 
assessment and remove coursework 
elements and by implication remove 
internal marking.  The decoupling 
changes could have made it difficult 
to co-teach AS and A Level, however, 
the awarding bodies have gone to 
great lengths to ensure both AS 
and A are co-teachable with their 
specifications.  The changes to the 
subjects and a commentary regarding 
awarding body offers is described 
below. The summary tables overleaf 
were drawn from information sent 
by the Awarding Bodies.  They 
vary in detail depending on the 
information provided and readers 
should look at the relevant websites 
for a fuller description.  The full set of 
information is on the EBEA website 
(see ‘further reading’ at the end of 
this article).

Business (formerly 
known as Business 
studies)

Apart from the cosmetic change 
of describing Business Studies as 
Business there are radical changes 
for this subject.  The aim of the 
changes reflects the argument 
that A Levels (particularly Business) 
have lacked rigour and that this 
can be best addressed by removing 
coursework elements, focusing on 
synoptic assessment and introducing 
a tougher and heavier content.  For 
instance in the new Business A Level  
the new content may include the 
following topics.

Business A Level – New Content

Tannenbaum Schmidt1. 

Blake Mouton grid2. 

Balanced Scorecard3. 

Elkington’s Triple Bottom Line4. 

Hackman and Oldham’s model5. 

Porter’s Five Forces6. 

Porter’s low cost, differentiation 7. 
and focus strategies

Bowman’s strategic clock8. 

Carroll’s Corporate Social 9. 
Responsibility Pyramid

Greiner’s Model of Growth10. 

Skunkworks11. 

Intrapreneurship12. 

Data Mining/Enterprise Resource 13. 
Planning

Lewin’s force field analysis14. 

Kotters four reasons for 15. 
resistance to change

Handy’s Task Culture16. 

Hofstede’s National Cultures17. 

There is also a strong steer 
from Ofqual about the teaching of 
quantitative skills.

In order to be able to develop 
their skills, knowledge and 
understanding in business, students 
need to have acquired competence 
in the quantitative skills that are 
relevant to the subject content and 
which are applied in the context of a 
Business A Level, including:

calculate, use and understand •	
ratios, averages and fractions

calculate, use and understand •	
percentages and percentage 
changes

construct and interpret a range •	
of standard graphical forms

interpret index numbers•	

calculate cost, revenue, profit •	
and break-even

calculate investment appraisal •	
outcomes and interpret results

interpret values of price and •	
income elasticity of demand

use and interpret quantitative •	
and non-quantitative information 
in order to make decisions

interpret, apply and analyse •	
information in written, graphical 
and numerical forms

The assessment of quantitative 
skills will include at least level 2 
mathematical skills as a minimum of 
10% of the overall AS Level marks 
and as a minimum of 10% of the 
overall A Level marks. 

These quantitative skills may 

Events
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be assessed across the assessment 
objectives

(see Annex in subject level 
conditions for Business A Level on 
Ofqual website)

With the exception of Investment 
appraisal none of the above are 
compulsory for the AS level although 
specifications may include them at 
their discretion.

There are clearly going to be 
some differences in the content 
offered in the specifications of 
different awarding bodies but most 
of the content will need to comply 
with the Ofqual criteria identified 
above. The main content differences 
lie in how the content is grouped 
and presented.  AQA divides the 
A Level content into ten sections 
whereas OCR and WJEC identify 
three components and Edexcel has 
four themes.  The assessment models 
also look quite similar superficially 
although there are some notable 
differences.  
  

economics

Economics does have content 
differences compared to the previous 
specifications but they are likely to be 
less significant than the Business AS/A 
Level changes. For instance, there is 
likely to be more emphasis on real 
world economics, financial economics 
and development of quantitative 
skills.  Edexcel for instance identifies 
the following as new content:  
behavioural economics, references 
to Smith, Hayek and Marx, the role 
of financial markets and banks 
and functions of money, different 
interpretations of key economic 
events and national happiness as a 
measure of wellbeing.

As with Business there is a new 
emphasis on quantitative skills 
though in the case of Economics it is 
even more pronounced with 20% of 

available marks at A Level and 15% 
at AS needing to be related to it.  

Each of the awarding bodies 
have divided the content differently 
although there are fewer differences 
between them than there are in the 
Business specifications:

OCR A Level comprises three •	
components:

Microeconomics •	

Macroeconomics  •	

Themes in Economics •	
(application of theories and 
concepts to contemporary 
contexts

Edexcel A Level comprises •	
four themes:

Theme 1: Introduction to •	
Markets and Market Failure 

Theme 2: The UK Economy – •	
Performance and Policies 

Theme 3: Business Behaviour •	
and the Labour Market 

Theme 4: A Global •	
Perspective

AQA A Level  comprises four •	
units:

Markets and Market Failure•	

The National Economy•	

Business Economics and the •	
Distribution of Income

The National and •	
International Economy

WJEC A Level Proposed Course •	
comprises four units:

Introduction to Economic •	
Principles

Economics in Action•	

Exploring Economic •	
Behaviour

Evaluating Economic Models •	
and Policies

The assessment profile of the 
three English awarding bodies is 
similar in so far as they each have 
three two hour papers for A Level 

and two one and a half hour papers 
for AS.  They each employ a mixture 
of questions including multiple 
choice, data response and essays at A 
level and the first two but not essays 
at AS.  At A Level WJEC has proposed 
four examinations, one for each of 
the A Level units.  Three are two hour 
papers employing a mix of non essay 
style questions and the fourth is a 
two and a half hour essay paper.

In the case of what used to be the 
Nuffield A Level, the Economics and 
Business specification from Edexcel 
(Economics B) features many of the 
same changes as those identified 
above but the following key changes 
according to the awarding body:

updated content, which •	
includes labour markets, the 
role of financial markets, 
greater focus on market failure 
and government failure, 
and macroeconomic policy 
instruments

a global focus in Theme 3 to •	
build on the strengths of the 
current (2008) specification 
 

Further Reading

The PowerPoint presentations from 
the recent EBEA conference about the 
2015 A/AS specifications can be seen 
on the EBEA website at http://www.
ebea.org.uk/events_networking/
events_archive_2014/exam_board_a_
level_specifications__october_2014/

The summary tables describing the 
various offers that were provided by 
the awarding bodies and from which 
the tables here were drawn can also 
be seen on these web pages.

Debbie Dean and  
Duncan Cullimore

Events
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Changes to A Level Specifications for Economics by English and Welsh Awarding Bodies

AQA Edexcel  OCR WJEC

Content Additional guidance has 
been provided to clarify 
what students need to know 
and understand.

New topics have been added 
to the A Level specification 
e.g economic decision 
making and financial 
markets

Topics such as buffer stocks, 
growth of firms, cost benefit 
analysis and game theory 
have been removed from the 
specifications.

Economics A

Theme 1 - New content includes 
an awareness of economic 
thinkers with reference to 
Smith, Hayek and Marx, as well 
as rational decision making and 
alternative views of consumer 
behaviour (an introduction to 
behavioural economics). 

Theme 2 incorporates selected 
aspects of economic history for 
context. This  includes  Keynes 
and references to and awareness 
of different interpretations 
of and policy responses to 
the Great Depression and the 
Global Financial Crisis. National 
happiness as a measure of 
wellbeing is also covered.

The labour market is 
incorporated within Theme 3 
which also focuses on business 
behaviour.

Theme 4 covers a global 
perspective and the new context 
of the financial sector covering 
the role of financial markets 
and central banks, functions of 
money and market failure in the 
financial sector.

Economics B (suitable successor 
to Economics and Business – 
developed from Nuffield)

Theme one – The economic 
problem, market failure and 
government intervention.

Theme two – understanding the 
global context

Theme three – focus on 
developing economies, global 
labour markets and the global 
economy

Theme four – more on market 
failure and macroeconomic 
policies

Content updated to bring the 
specification up to date with 
current developments. Additional 
content includes developing and 
emerging economies, market 
failure/public goods, inequity and 
environmental economics.

Specification uses exam command 
words, to clarify what skills are 
expected of the students.

To ensure a clear structure in the 
A Level and AS Level, the first 
component is Microeconomics 
and the second Macroeconomics 
making them co-teachable. The 
AS Level has fewer topics but the 
same structure.

Both components are mandatory 
for AS and A Level. Component 
2 (Macroeconomics) introduces 
the new core content area of the 
financial sector. 

The A Level has a third mandatory 
component – Themes in 
Economics, which is synoptic in 
nature and offers the opportunity 
for students to apply theories and 
concepts to up-to-date contexts.

This third component is, in part, 
similar to the current Global 
Economy paper as it includes an 
extended data response section; 
however, unlike Unit F585, this 
will be unseen material. This 
approach gives teachers more 
freedom in teaching time, while 
encouraging the development of 
students’ skills to react positively 
to unseen material. 

To ensure consistency across 
the different topics, there is 
no optional content within the 
specification anymore.

More depth about the 
reasons why demand and 
supply curves are sloped in 
the way they are.

Determinants of the 
elasticity of demand and 
supply in labour markets 
and the reasons for wage 
differentials.

An awareness of dynamic 
efficiency and Pareto 
efficiency.

Determine the Nash 
equilibrium in a matrix. 
Knowledge of the kinked 
demand curve is no longer 
required. 

Understand the issues 
surrounding deflation.

The differences between 
structural and cyclical fiscal 
deficits. 

How quantitative easing 
is meant to work and to 
evaluate the impact and 
risks associated with it.

The importance of the 
financial sector (and its 
regulation) to the UK 
economy.

The extent to which 
Economic and Monetary 
Union in the European 
Union constitutes an 
optimal currency area.
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AQA Edexcel  OCR WJEC

Assessment Greater emphasis is given for 
candidates to demonstrate 
quantitative skills in the 
assessments.

The AS has five fewer 
multiple choice questions 
and the paper is increased 
from 1hour 15 minutes to 1 
hour 30 minutes.

Questions on the AS data 
response papers are more 
structured.

The A Level assessment 
consists of three two hour 
papers. The third paper is a 
case study paper which is 
synoptic.

Economics A and B

Reduced the variety of 
command words used, 
carefully defined the skills that 
comprise each command word 
and consistently applied the 
command words within and 
across assessments. 

Developed skills based mark 
schemes that focus on the 
qualities students are required 
to demonstrate in their answers 
rather than the quantity of 
points within responses. So 
expectations are clear for 
teachers and for markers and 
reduces subjectivity.

Introduced short-answer 
questions comprising multiple 
choice and short answer 
elements. 

Choice is provided for the essay 
questions.

There is no choice of data 
response question. 

Economics B

Focused on the skills required 
for progression to university and 
employment through the broad 
pre-release context in A Level 
Paper 3.

All examinations taken at the end 
of the course Components are 
tested in 2h exams (1.5h for AS) 
and are equally weighted with 
33.3% for each of the three A 
Level papers (50% for each AS 
paper).

Balanced range of short, medium 
and extended response questions. 
Introduction of multiple choice 
questions helps to improve quality 
of marking, and to more broadly 
assess the specification content.

Removal of a pre-release stimulus 
material, currently sitting within 
Unit F585, The Global Economy

To allow for greater differentiation 
in the higher tariff questions, 
particularly the essays, available 
raw marks increased from 60 to 
80 for each component

A new requirement for 20% (for 
A Level) and 15% (for AS Level) of 
available marks to explicitly require 
responses to include an element 
of quantitative skills.

Paper 1 will be multiple 
choice and short questions 
(1.5 hours). Paper 2 
comprises two compulsory 
data response questions 
(2.5 hours). 

Paper 3 will be an essay 
paper in which learners are 
required to answer three 
structured 2 part essays 
(a and b) one from each 
section of the specification 
(2.5 hours). Paper 1 counts 
towards 30% of the 
qualification, Paper 2 30% 
and Paper 3, 40%.
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Changes to A Level Specifications for Business by English and Welsh Awarding Bodies

AQA Edexcel  OCR WJEC

Content A summary of the topics 
that have both been 
introduced into the new 
specification and removed 
from the existing one can be 
found on the AQA website 

Theme 1 - New content includes 
dynamic markets and online 
retailing, income elasticity of 
demand, consideration of social 
trends in marketing (such as 
social media), approaches to 
staffing, innovation within a 
business and moving from an 
entrepreneur to a leader.

Theme  2   Ratio analysis to 
measure profitability and 
liquidity is included.

Theme 3  New content includes 
reasons for businesses staying 
small, time-series analysis 
(moving averages), managing 
change and scenario planning.

Theme 4 The global context 
has been made more explicit 
and includes other developing 
economies, namely Africa

Content updated to bring the 
specification up to date with 
current developments e.g. social 
media, drip marketing. 

Detailed specification which is 
not designed to increase the 
amount of content but to give 
greater clarity to help centres and 
candidates prepare for the exams.

Specification uses exam command 
words, to clarify what skills are 
expected of the students.

Three components (two for AS) 
exploring the local and wider 
business environment.

Case study based using real life 
examples.

Optional units have been removed 
to enable a more holistic learning 
experience. There are also no 
more pre-released materials. This 
approach gives teachers more 
freedom in teaching time, while 
encouraging the development of 
students’ skills to react positively 
to unseen material.

Changes include:

Greater emphasis on 
entrepreneurial activity, 
including the importance 
of enterprise and SMEs to 
the economy.

Explain the nature of 
inferior, normal and luxury 
goods.

Sampling.

Calculate contribution and 
understand its application 
to the calculation of break-
even.

How new technology is 
used in marketing.

Calculate and interpret 
gross and net profit 
margins now in AS.

Explain what is meant by 
workforce performance.

Explain the advantages 
and disadvantages of 
management by objectives 
(MBO).

Leadership theories 
including F. Fiedler (1976), 
P. Wright and D. Taylor 
(1984)

Employer/employee 
relationships now in AS.

The nature and purpose of 
franchising as a method of 
growth removed from AS 
now in A Level.

Different approaches 
to managing change 
including J. Storey’s four 
different approaches.

Resistance to change 
and ways of removing 
resistance including Lewin’s 
three step process.
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AQA Edexcel  OCR WJEC

Assessment At both AS and A Level the 
papers will be holistic in 
nature covering all of the 
specification.

Wherever possible the 
businesses used in the 
question papers will be real 
businesses. 

AS  - The assessment will 
be made by two equally 
weighted papers both 
1½ hours in length and 
out of 80 marks -Paper 1 
-  includes multiple choice 
questions , short answer 
questions, data response 
questions          Paper 2 
- Case study with related 
questions. 

A Level - The assessment 
will be made by three 
equally weighted papers 
each 2 hours in length and 
out of 100 marks Paper 1 - 
Multiple choice questions, 
short answer questions and 
extended answer questions            
Paper 2 - Three sets of data 
response questions           
Paper 3 - Case study with 
related questions.

Reduced the variety of 
command words used.

Developed skills based mark 
schemes. 

Introduced short-answer 
questions that focus on 
knowledge, understanding 
and application. These ensure 
the integration of assessment 
objectives within questions 
so they are not considered in 
isolation. They support the 
application of knowledge to 
real business contexts and 
require students to demonstrate 
a holistic understanding of 
business through making 
connections between their 
knowledge and these business 
applications.

We have focused on the skills 
required for progression to 
university and employment 
through the broad pre-release 
context in A level Paper 3.

All examinations taken at the 
end of the course. Components 
are tested in 2h exams (1 1/2 h 
for AS) and are equally weighted 
with 33.3% for each of the three 
A Level papers (50% for each 
AS paper). There are no optional 
elements in the assessments.

Removal of pre-release stimulus 
material.

Balanced range of low and 
high tariff question types. The 
introduction of multiple choice 
questions helps to improve quality 
of marking, and to more broadly 
assess the specification content.

To allow for greater differentiation 
in the higher tariff questions, 
particularly the essays, available 
raw marks increased from 60 to 
80 for each component.

Responses to include an element 
of quantitative skill (10% of 
available marks for both A and AS 
Level).

Each component is distinct 
and has a clear focus in 
content and assessment.

Business opportunities and 
functions

Focus on introducing 
a wide range of 
business knowledge 
and understanding with 
a discrete section on 
entrepreneurship, new 
business and SMEs with 
short answer and data 
response questions

Business analysis and 
strategies

Progresses learning to 
include strategy and 
analytical techniques 
and tools to consider the 
decision making process. 
Assessed through short 
,extended and data 
response questions 

Business in a changing 
world

Develops learning to 
consider the external 
environment and the 
global economy. This 
component can assess 
all of the A Level content 
through a combination of 
a case study with extended 
questions and essays 
through extended synoptic 
responses.
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The secret of an 8 mark iB question 
Every year as I mark students’ 
work both in SL and HL 
Economics, helping them prepare 
for the ‘big 8 marker’ in paper 
2, I read the same mistakes over 
and over again. Students seem to 
forget everything they have been 
taught regarding development 
economics and they freeze. Many 
students seem to panic and so, to 
fill in the time, think copying and 
re-writing (often large) sections 
from the text into their answer 
will somehow ‘fool’ the examiner 
and they will get a good mark for 
their essay. They won’t. 

Instead, this question in the 
data response element of paper 2 
is all about showing off both their 
knowledge of the wider world and 
also about examination skills. As an 
examiner I often get so disheartened 
by students not doing what the 
question asks: ‘using your knowledge 
of economics’. In layman’s terms 
this means, write about what you 
have learned over the past two 
years of studying the IB diploma in 
your economics lesson and also, 
any wider reading you have done. 
If they have done no wider reading, 

they shouldn’t expect a good grade. 
Examples here is the key. They need 
to show off and tell the examiner 
about various scenarios and examples 
they have up their sleeves. This will 
impress but only if it is used in the 
right manner (within your application, 
analysis and evaluation sections). 

Most students attain an 
average of 3 marks out of 8 for this 
question and the reason for this is 
simple – lack of analysis and lack of 
evaluation. As such, I have given you 
an example of an essay that you may 
find in the development section of 
paper 2. Of course, this is an essay 

much longer than there will be time 
to write in the examination, it is not 
a model answer. Instead, this is to 
show how to improve essay writing in 
terms of style, content, structure and 
technique. 

Using your knowledge of Economics 
and information from the case 
study, discuss the extent to which 
the economic development in less 
economically developed economies, 
such as those in Africa, can be 
promoted solely by reliance on 
international trade. [8]

stage 1

Always start off with a clear and 
precise definition. Use key terms and 
show the examiner you understand 
the question

Economic development is the 
process of improving people’s 
economic well-being and quality 
of life. It measures actual living 
standards, usually measured in 
single, composite and adjusted 
indicators such as life expectancy at 
birth or HDI. International trade is 
the exchange of goods and services 
between countries, this can be free 
trade (without any barriers) or with 
some forms of protectionism, such as 
a tariff.

stage 2

Next, make a point and expand 
upon it. Try to show the skills of 
application and analysis as you go 
through here, weaving the two into a 
paragraph. This is where you should 
start to bring in some examples as 
well as theory.

On one hand, complete reliance 
on international trade can positively 
promote economic development 
within many African countries 
as this allows them comparative 
advantage in production of certain 
commodities. For example, Nigeria 
is now benefitting from extraction 
of oil, a primary commodity and 
as such, is now achieving many 
transport economies of scale. Due to 
its large scale production/extraction 
techniques, it can now achieve lower 
unit cost per barrel, thus making 
Nigerian oil more internationally 
competitive in world markets. 
Such specialization and increased 
international trade also implies a 
huge boost to export revenue. This 
may not only lead to an increase in 
RGDP but also increases per capita 
incomes. As such, a composite 
indicator such as HDI is likely to 
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improve and so, technically, Nigeria 
should see an improvement to its 
standards of living. For now, this is 
likely to keep both trade balance 
and terms of trade in Nigeria 
relatively healthy but as time goes 
on, we are likely to see the Prebisch-
Singer hypothesis occur – prices of 
primary commodities deteriorate 
over time compared to secondary, 
manufactured goods.  However, 
such a model of specialization may 
result in countries in Africa maybe 
becoming ‘stuck’ in primary sector 
dependence and thus preventing 
(necessary) future diversification.

stage 3

Now you have to give balance – 
all examiners are looking for you to 
show two sides of an argument so try 
to use phrases such as ‘on one hand’ 
and  ‘on the other hand’ 

On the other hand however, 
complete reliance on international 
trade may hinder economic 
development in Africa. This may 
largely be due to the fact that over 
extraction of minerals leads to over 
production and thus we see market 
failure in action. In this sense, 
economic growth stemming from 
increased international trade and 
globalization often leads to a decline 
in living standards for many. Such 
environmental problems, for example 
producing toxic chemicals, will most 
likely lead to an increase in real GDP. 

Likewise, mining or extraction 
of cobalt and gold can lead to an 
increase in levels of dust in the air, 
noise and visual pollution. Not only 
will this cause a negative effect to 
the local communities (third party) 
but also to future generations, 
so making such production and 
extraction completely unsustainable. 
By depleting such natural resources 
and being so dependent on same, 
many economies within Africa, 
especially south of the Sahara are in 
a very vulnerable position, with most 
of their economic growth based in a 
short term, unsustainable commodity. 
This could lead to further poverty 
and a reduction in living standards 
for many as per capita incomes are 
highly likely to fall once these natural 
resources run out. 

However, without proper 
regulation, governance, tax or 
licensing regimes, it can also lead to 
serious environmental and health 
problems. This could be manifested in 
a reduction in life expectancy, visual/
noise pollution or increased rates 
of child mortality. This extraction 
therefore causes a reduction of 
economic development to both the 
present and future generations.

Next, make another point and 
expand upon it.

Similarly, complete reliance 
on international trade may hinder 
economic development in Africa due 

to the fact that commodity prices on 
global markets are so volatile. 

Most of Africa’s countries are 
still in primary sector commodity 
dependence and as such, with their 
basic dual economies, are often 
vulnerable in external demand and 
world trading process. As such, 
fluctuations in RGDP are likely to 
occur. Not only is this likely to make 
inflation unstable and unpredictable, 
putting off both domestic investors 
and FDI but it is also likely to make 
the use of monetary policy even more 
challenging. 

Likewise, with huge swings in 
GDP and export revenue, it is also 
likely to mean serious fluctuations 
in tax revenue. This is then likely 
to make the government’s job, 
for example in Kenya, much more 
difficult. In order to achieve economic 
development there has to be 
substantial government spending on 
schools, hospitals and roads. Without 
a boost of spending in these areas of 
health, education and infrastructure 
no government can help achieve 
economic development whatsoever. 

With a more stable income, the 
Kenyan government could better 
impose policy decisions and spending 
that would promote economic 
development, but such volatility 
makes this close to impossible. That 
said, we are of course presuming that 
the Kenyan government does have 
the aim and objective of increasing 
development. 

This is not always the case and 
in many African countries, including 
Democratic Republic of Congo, 
Sudan and Kenya corruption is a 
serious problem. Even though export 
revenue may be increasing and the 
country in question is experiencing 
an increase in GDP, the benefits of 
growth may be siphoned into the 
bank accounts of politicians – thus 
not spent on the key areas required 
for development to take place. Such 
government failure is rife amongst 
African governments and is one of 
the biggest challenges in promoting 
economic development today. 
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stage 4

This is a critical stage and all 
examiners will be looking out for key 
language here to show you really can 
evaluate. Show the examiner that 
you understand what is important 
and why it is important. Give clear 
evidence that you know who the key 
stakeholders are and that you can 
start to think about these issues in 
the long and short run. What other 
factors may affect this. The phrase 
‘depends on’ is useful for this.

The extent to which the 
economic development in sub-
Saharan economies can be promoted, 
solely by reliance on international 
trade, largely depends on whether 
or not this growth has led to an 
improvement in development. One 
way of assessing whether or not 
there has been an improvement in 
development is by looking at the Gini 
coefficient. 

Therefore we can conclude 
that growth will not necessarily 
lead to development if there is not 
a progressive tax benefit system in 
an economy. This is also the case if 
workers are in work but not being 
fairly paid and only the owners and 
senior managers in the organization 
are benefitting. 

As such, when a country has a 
government that puts strong social 
policies in place such as employment 
laws, minimum wages, health and 
safety at work legislation, then 
international trade is much more 
likely to lead to development.  
Therefore it is safe to say that 
international trade on its own is 
much less likely to.

Next, make another point and 
expand upon it.

Good students always expand on 
their key evaluation and try to write 
more than one paragraph.

Likewise, whether or not 
economic development will 
happen as a result of promotion of 

international trade depends upon 
whether or not firms who benefit 
from international trade are paying 
sufficient tax and whether or not the 
Government is using that tax revenue 
to improve education and so, raising 
adult literacy rates. 

This tax revenue needs to be 
generated and the government needs 
to spend this on the right thing. For 
example, a government may not tax 
major corporations effectively due to 
corruption, or even just to promote 
investment, and so the increased 
trade may not generate sufficient 
revenue. Even if the revenue is 
generated, if it is spent on military 
goods instead of health care and 
education, it is debatable whether 
or not the economy is actually 
developing. 

stage 5

This is where you are starting to 
be gaining 6+ out of 8. This is where 
you need to start showing judgments 
and thinking about solutions to the 
problem. Again, giving examples 
at this point is key – show evidence 
from the case study provided and 
also other evidence from outside 
reading about how you are going to 
form your judgment. Top students 
will be writing using fluent economic 

language – not simple language.

It is of course completely 
plausible to have economic growth 
without development. i.e. an increase 
in GDP, but with the majority of the 
population not seeing any actual 
improvements in living standards, 
such as improvements in life 
expectancy or increased adult literacy 
rates. Economic growth may only 
benefit a small % of the population. 
For example, if a country such as 
Democratic Republic of Congo or 
Sudan produces more oil, it will see 
an increase in GDP. However, it is 
possible, that this oil is only owned by 
one firm and, therefore, the average 
worker doesn’t really benefit, thus 
per capita incomes are not actually 
increased and many of the population 
remain within the poverty trap. This 
further reduces chances of a country 
such as Sudan from actually meeting 
all of its Millennium Development 
Goals.

International trade can 
promote economic development, 
on the condition that most of the 
countries in Africa have a change 
of government. This need for new 
governance, one that is free of 
corruption and that acts responsibly, 
ethically and with transparency is well 
overdue. 



With a new system of 
governance, the amount of 
government failure will reduce and 
so a country such as Nigeria, is highly 
likely to have improvements in living 
standards and welfare. This will occur 
with the said government spending 
tax revenue generated wisely, on key 
infrastructure items, on education 
and especially on healthcare. Such 
spending is highly likely to result in 
improvements in life expectancy, 
increased adult literacy and also 
reduced infant mortality rates. As 
such, HDI rankings will increase, a 
sure sign that economic development 
is occurring. Of course, such action 
will take considerable time to come 
to fruition and we are not likely to 
see the real effects of such a change 
of governance for perhaps more than 
five years.

Likewise, international trade can 
promote economic development, 
on the condition that most of 
the countries in Africa adopt a 
program of export diversification. 
They need to not only change what 
they produce away from the dual 
economy, primary sector commodity 
dependence, towards the growth of 
a more secondary and manufacturing 
based sector but also where look 
at they export to. For example, in 
Kenya, such successful diversification 

strategies (increasing their export 
portfolio) have reduced the risk of 
price volatility of world markets but 
more importantly, have increased the 
likelihood of sustainable development 
taking place.

Diversifying their trading partners 
also helps reduce risk. For example, 
by reducing the apparent dependence 
on Chinese trade, it may be wise for 
the many African economies to now 
focus more on intra-regional trade. 
This would protect their economies 
from external economic shocks in 
world markets through price volatility 
and they would be more sheltered 
from global recessional impacts. 
This of course is unlikely to happen, 
without substantial investment into 
key infrastructure throughout central 
Africa. Ideally, each of the African 
governments should be making a 
significant contribution towards the 
planning and building of a new intra-
regional road and rail network. This 
would mean distribution costs (or 
hopefully both primary and secondary 
resources) would reduce, as well as 
allow larger freight to be transported 
in bulk. This should all imply that 
Africa’s international competitiveness 
is improved. 

That said, such a project would 
require political co-operation with 

up to twenty African governments, 
but asking for each one to make a 
contribution to the payment may be 
unrealistic. It may be more realistic 
therefore to try to attract FDI into the 
central region – precisely what the 
Chinese have done recently (spending 
£3.2bn spending on a new railway in 
central Africa).  

Final stage 

Here (if you can and if you have 
time) get off the fence. Make a 
clear judgment and show you have 
thought about the issue and you are 
making a recommendation. This is 
difficult. Lots of students don’t like to 
‘take one side’ in case the side they 
choose is wrong – this is where the 
brightest students will really shine.

It is not sufficient for there to be 
just international trade, there must 
also be an independent legal system, 
fiscal oversight and political stability 
to help ensure that the benefits of 
growth are felt by all. Such stability of 
key institutional factors are imperative 
for economic development to take 
place. 

Finally, we know that conflicts of 
growth and development can often 
mean that economies can grow 
without development. For example, 
strong social policies including fiscal 
policy, can often conflict with growth 
as additional costs to business will 
erode international competitiveness. 
As such, even the most well-
meaning of governments can 
sacrifice development in the short-
run to promote growth and only 
introduce the necessary conditions for 
development once they feel they can 
afford to. 

Roberta Keys (Head of Economics, 
Bromsgrove School UK and IB 
Examiner)
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Developing business links
Engaging with employers and 
businesses is something we all 
know that we should be doing 
in order to enliven our subject 
and to give our students a 
broader experience of education.  
However, in recent years this has 
become something of a struggle 
with increasing demands on 
teachers’ time and management 
approaches to achieving grades. 
The purpose of this article is 
to go some way to respond to 
the challenges that do exist in 
engaging with business using the 
contributions and ideas of the 
staff that I work with in schools 
across  the North West in my role 
as PGCE Course Leader.  

examples of employer 
engagement and 
business links

Visits to firms and residential 
trips continue to represent one of 
the most significant ways in which 
schools engage with businesses, 
e.g. to a chocolate manufacturer 
(plc). These visits are most successful  
where they are linked specifically to a 
unit or module, and provide students 
with a real context for their studies.  
However, they can be expensive to 
arrange in both time and money. It 
is also recognised that a number of 
schools no longer get the support 
from either the school leadership or 
parents to organise these.  A more 
efficient approach seems to be the 
use of work experience, particularly 
where BTEC assignments are written 
with the work experience in mind. 
This enables the student to undertake 
assignment research whilst being out 
of school.  

Speakers from businesses are also 
a popular method as identified in 
my research – whether in person or 
through Skype, or even video.  This is 
at its most effective when the speaker 
is able to present a problem that they 

face for the students to work on.  For 
example, a small business owner of 
an outward bound health and safety 
business worked with students to 
look at his marketing strategy during 
a two hour lesson.  This was followed 
up with investigating the skills that 
were developed as well as  learning 
about marketing strategy – great for 
those A level skills of application, 
analysis and evaluation as well as 
employability skills of communication 
and presentation of ideas.  The small 
business owner is a personal friend, 
so the negotiation was relatively 
straightforward – and payment in 
liquid form!  This business-linked, 
problem-based learning approach 
is often used for BTEC units as well 
as extra-curricular contexts such as 
Enterprise Days.

Young Enterprise continues to be 
popular, with those that can afford 
it, but quality can be patchy.  Other 
competitions such as the Business, 
Accounting and Skills Education 
(BASE) competition through ICAEW 
and the regular short competitions 
run by www.mykindacrowd.com 
were also recommended.  In addition, 
stationary stalls, tuck shops and 
enterprise events have been used 
to extend student engagement 
with business by extending their 
experience of business.

The school itself is often an 
under used resource for engaging 
with business and with student 
experience.  At its most obvious, 
business structures can be usefully 
explored by interacting with the 
schools hierarchy and communication 
structures.  However, I have also 
seen students interrogating the 
canteen manager following a tour 
of the kitchens, where they were 
investigating quality assurance and 
quality control.  Another class made 
chocolates in the school kitchen as 
part of their Operations Management 
studies.  And for those colleges that 

have Starbucks on their campus – 
undertaking supply and demand 
of coffee lessons whilst sitting in 
Starbucks just provides an added 
dimension to the study.

Why engage with 
business?

At a personal level the reason 
why I still engage with business is 
because it is fun – it is interesting, 
intellectually stimulating, it gives me 
an opportunity to see my students 
in different contexts and ‘roles’ and 
makes me see my input as being 
bigger than ‘just’ school.  

More prosaically, business links 
help with the delivery of the courses. 
This is at its most common with BTEC 
courses, especially where units require 
students to work with businesses to 
complete their assignments.  A level 
courses are least likely to provide 
students with opportunities to 
engage with employers/ businesses. 
However, I would argue that these 
provide excellent opportunities for 
students to develop application, 
analysis and evaluation skills, as well 
as research skills for university and 
employability, particularly where 
problem based learning approaches 
are used.

Engaging with business/
employers is a way of setting ‘high 
expectations which inspire, motivate 
and challenge pupils’ (Teachers’ 
Standard 1). I referred earlier to a 
quality control/assurance lesson in 
the school canteen.  This group of 
students and their teacher were 
observed later by a senior member 
of staff.  His feedback at the end 
of the lesson reflected his previous 
experience with the students as he 
expressed amazement as to what 
these students were now capable of – 
their enthusiasm and ability had been 
sparked by that ‘visit’ to the canteen 
– and resulted in higher attainment.
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A link between student 
achievement and business links is 
not often made by Business and 
Economics staff, although increased 
student engagement is recognised.  
This is in contrast with Edcoms 
(2007) and Mann et al, (2010) as well 
as others, which indicate that schools 
that engage with businesses saw an 
improvement in student attainment.  
So, why is there this apparent 
contradiction? Perhaps it can be 
partially explained by the way we 
link student attainment to business 
engagement.  It would be hard to 
argue that a trip to a factory will lead 
automatically to an improved set of 
results for AQA GCE Business Studies 
Unit 2 (which includes Operations 
Management) – the attainment of 
students is unlikely to be so causally 
linked to the visit.   Rather, overall 
achievement will improve as students 
engage with the subject, and that 
enthusiasm for the subject may 
be easier to develop with links to 
business.  

Long term attainment may also 
be generated by developing an 
enthusiasm for the subject beyond 
the qualification.  The most powerful 

tool I had for ensuring senior staff 
support for developing business 
links was an e-mail from a previous 
student who linked his success on 
his degree to the teaching on the A 
level – and his employer engagement 
project that formed part of his A 
level experience.  This also serves to 
underline what we already know – 
that relationships with students that 
are not focused solely on getting the 
qualification, enable them to achieve 
more highly (Hattie, 2009 and Petty, 
2009).  

Looking beyond the qualification 
is something that is recognised by 
National Curriculum Framework. 
At Key Stages 3 and 4 pupils 
are expected to be taught about 
personal finance, including the 
management of risk (KS3), financial 
products and services and how 
public money is raised and spent 
(KS4). Wider employability skills can 
also be delivered by engagement 
with employers such as  being able 
to communicate with businessmen 
and women, as readily recognised 
by EdComs (2007) and Mann et al 
(2010).

Some staff are able to argue 
that employer engagement is part of 
their professional development and 
actively seek CPD opportunities to 
support this – to ensure that business 
understanding is current and relevant 
to the specification AND their 
students.  

Finally, Ofsted recognises the 
benefits of employer engagement 
and encourages business links 
through both its subject report 
and grade descriptors.  A key 
recommendation within the subject 
report ‘Economics, Business and 
Enterprise Education’ (2011) was 
for ‘secondary schools and colleges 
to …provide more opportunities for 
students taking formally assessed 
economics and business courses 
to engage with employers and 
businesses’. To underline this further 
the report and the subject grade 
descriptors make specific links 
between the quality of the curriculum 
and ‘opportunities to engage with 
businesses and employers’ and ‘to 
take part in economics and business 
competitions, participate in business 
enterprise activities and to go on 
visits’ (Ofsted, 2014). 

Engaging with business/employers is a way of setting ‘high expectations which inspire, motivate and challenge pupils
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how to develop capacity

All teaching staff identify increased 
constraints, both in terms of 
time as well as finance.  With 
this challenging background, the 
following suggestions are from 
teachers about how they work 
to improve the capacity of their 
department to integrate business 
links into their curriculum.

Garner governors expertise and •	
support – which feeds into senior 
management support

Choose qualifications that •	
require business links for delivery

Approach local fast food •	
restaurants - often identified as 
providing good engagement 
with employers and low cost 
(and sometimes free food is 
included).

At parents’ evenings identify •	
parental support: to finance trips, 
to be additional members of 
staff on trips, to act as business 
partners as guest speakers 
either in person or through 
skype, video links etc. Use a 

questionnaire to save time on the 
evening.

Ask friends and family to share •	
their business experience or to 
set up a business problem that 
students have to address.

Have a trainee teacher and get •	
them to arrange a trip, or work 
with the Education Business 
Partnership contact, or contact 
the Chamber of Commerce, or 
set up a skype link, or manage a 
competition or…

Use a student to manage •	
a business competition, set 
up a business link, manage 
a stationery stall etc. – a 
good example of stretch and 
challenge.  

Undertake trips at the end of the •	
school year so that teaching in 
other areas is not compromised

Use Teaching Assistants as •	
additional staff on trips

Two for one, e.g. use the •	
transport link as well as the final 
destination as your business link

Work with staff from another •	
school in the area

Use examples of good practice •	
on the Ofsted website http://
www.ofsted.gov.uk/resources/
our-expert-knowledge/
economics-business-and-
enterprise 

Use the Ofsted subject grading •	
criteria with senior managers

Become cheeky, resilient – and •	
keep adapting other people’s 
ideas

 
Conclusion

As indicated earlier, engaging 
with business is fun, interesting, 
intellectually stimulating, inspiring 
and raises expectations – for staff 
and students.  I get to work with 
some amazing staff and I hope that 
this article has allowed you to see 
some of the work that they do – as 
well as provide some new ideas to 
think about.

Helena Knapton is PGCE Business 
Education Course Leader and 
Senior Teaching and Learning 
Fellow at Edge Hill University
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Economist Workbooks - Teaching about the 
2007-08 global financial crisis
In recent years economists 
have been re-examining 
their understanding of 
macroeconomics in the light of 
the global financial crisis that 
began in 2007-08.  Did they 
really understand the problem 
of asset bubbles?  Were they 
blind to the issues arising from 
financial innovation?  Five years 
after the 2008 bankruptcy of 
Lehman Brothers, The Economist 
published a series of Schools 
Briefs on the financial crisis and 
its aftermath in successive issues 
of the magazine starting on 7 
September 2013.  These double-
page Briefs have now been 
published as a book under the 
title Debts, Deficits and Dilemmas 
by Profile Books at £6.99.

A workbook to accompany that 
book aimed at both economics 
students and their teachers which 
includes questions and exercises that 
students can work through – either 
on their own or through classroom 
debate – to help them gain a good 
understanding of the financial crisis 
and what has followed  is now 
available on the EBEA website as a 
free download for members.

The five sections of the workbook 
mirror the five chapters of Debts, 
Deficits and Dilemmas.  Additional 
commentary and definitions of terms 
are included on matters students may 
not be familiar with.

Previous schools Briefs

Before outlining the content of the 
reprinted Schools Briefs and the 
workbook it seems relevant to state 
that an EBEA follow-up to Schools 
Briefs is nothing new.  The  first 

appearance of Schools Briefs as 
What’s Going On? in The Economist 
was in 1975 when they were written 
by Brian Reading, prompted by the 
wish to help his nephew then reading 
A Level Economics.  The author of 
this present article managed to get 
the support of The Economist at the 
then Economics Association’s 1975 
annual conference for the magazine 
to issue Macroeconomics in Question 
based on six of the Schools Briefs.  
This publication was then followed by 
others as The Economist continued 
the series of Schools Briefs but now 
the Economics Association assumed 
responsibility for publishing the 
relevant workbooks.  In January 1978 
a second edition of Macroeconomics 
in Question now covered all 11 of 
the Schools Briefs in The Economist 
that appeared in 1977. ( A workbook 
called Questions of Microeconomics 
appeared in 1977 to accompany 
the series of Schools Briefs in The 
Economist under the heading The 
Uncommon Market.1) Five years 
later The Economist magazine 
included ten new Schools Briefs 
on macroeconomics and reprinted 
these as Britain’s Economy Under 
Strain and a parallel workbook called 
Questioning the British Economy 
was published by the Economics 
Association.  Another five years 
on and in 1987 Schools Briefs on 
Markets published by the Economics 
Association included a reprint of a 
recent series of Schools Briefs in The 
Economist  plus the usual package 
of questions and exercises on eight 
two-page Briefs.  Thus the new 
publication in 2014 is a revival of 
a link between The Economist and 
the economics subject teaching 
association that began 40 years ago.

the new publications

The first Chapter in Debts, 
Deficits and Dilemmas (hereafter 
DD&D) succinctly examines the 
origins of the recent financial crisis.  It 
summarises these as being numerous 
but at the heart was the huge 
expansion of new financial products 
that in practice highlighted the risks 
to the global financial system.  In her 
follow-up to this in the Workbook, 
Sheila Pugh of Ipswich School 
explains the issue of risk in detail 
through a number of questions and 
exercises for students.  Again to 
parallel the chapter in DD&D what 
follows is explanation of the basics of 
banking, leverage, securitisation and 
global imbalances.  These topics have 
not been traditionally key aspects of 
Advanced Level specifications and are 
tricky to understand.  The rationale 
of a workbook to extend the succinct 
coverage in just a two-page Schools 
Briefs should be self-evident.

The risks involved in sub-prime 
mortgage lending prompt the second 
chapter in DD&D to review the role 
of debt and deleveraging in the crisis.  
Andrew Threadgould of Dulwich 
College discusses asset prices and 
whether monetary policy might have 
prevented the onset of the crisis.

Chapter 3 in DD&D at first sight 
turns to more familiar ground to 
economics teachers and students in 
discussing monetary policy in more 
detail.  However the focus is on 
the new methods being introduced 
by central banks – quantitative 
easing and forward guidance.  In 
her contribution, Nancy Wall in the 
workbook examines how these 
two new measures have worked 
to augment the effectiveness of 
monetary policy.
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Chapter 4 of DD&D gives a 
summary of the debate over the 
wisdom of using fiscal stimuli to 
shore up aggregate demand during 
the 2008 crisis.  It then turns to the 
debate over the use of austerity 
measures.  Neil Codd of City of 
London School for Girls provides lots 
of questions and exercises to review 
the conflicting theories and how they 
relate to the economic circumstances 
of the time in the global economy.

The final chapter in DD&D 
reviews the role of the banks and 
how governments have been trying 
to make them safer than at the time 
of the crisis.  Ruth Tarrant helps 
students understand the issue of 
illiquidity via an analogy - a student 
borrowing money from a friend to 
buy a car but who finds her lender 
anxious for early repayment.  As 
with the earlier chapter in DD&D the 

workbook tries to make accessible 
the jargon such as return on equity, 
leverage ratios and ring-fencing.

As with previous workbooks of 
another ‘era’ all participants in the 
latest workbook have offered their 
time for free and now economics 
teachers can obtain their output 
also for free.  This time the internet 
makes it possible to reach teachers 
via a publication that does not 
require postage and add to the cost  
of obtaining it that was the case 40 
years ago when the Schools Briefs 
began.  Indeed the internet can 
now also allow access to a further  
resource – one  to contain some 
suggested responses to the questions 
and exercises in the Workbook.  
Members can download this from 
the ebea website at http://www.
ebea.org.uk/teaching_resources/
published_material_reading_lists_

and_reviews/debts_deficits_and_
dilemmas/.

Peter Maunder retired as a 
Senior Lecturer in Economics 
from Loughborough University in 
2008.  He was Chief Examiner for 
Edexcel from 1985 to 2002 and 
edited a number of publications 
for the Economics Association 
and its journal.
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Next generation BTEc
Following Professor Alison 
Wolfe’s review of vocational 
education there was the 
recognition that there was a 
need for a broad and balanced 
curriculum to be offered to 
students in secondary schools 
and colleges.  As a result of this 
Edexcel introduced the Next 
Generation BTEC qualifications 
that incorporates five key 
principles which should underpin 
qualifications of this nature.  
These include:

the development of high quality •	
qualifications with rigorous 
standards that include a common 
core and external assessment

a strong quality assurance system •	
which confirms the standards 
of learner work and supports 
teachers in the delivery and 
assessment of the qualification

a range of optional units offering •	
breadth and progression with the 
opportunity to develop English 
and Maths skills integrated within 
the units

the opportunity to achieve a •	
Level 1 qualification as a fall back 
if Level 2 grading is not achieved

the introduction of work related •	
units to improve a learner’s 
understanding of the sector 
within which they are studying

The new Next Generation BTEC 

First qualifications in Business 
were accredited and recognised in 
the headline school performance 
measures.  In response to the above, 
Edexcel developed four different 
sizes of BTEC Business qualifications 
at Level 1/Level 2 that were based 
around guided learning hours (GLH) 
as opposed to the credit based 
system that was seen in the 2010 
QCF version of the qualification.  
These qualifications are outlined 
above:

It should be noted that for 
the purposes of school headline 
measures, regardless of the size of 
qualification, each learner’s results 
would only count as one GCSE.  
There is also a need to consider that 
schools would be limited to what can 
be counted towards the new Progress 
8 measure for school performance 
as shown below, taken from the DfE 
Progress 8 measure factsheet [DfE, 
February 2014]

The volume of changes in such 
a short space of time has meant 
that there is a premium on the 
development of course materials,  in 
order to support learners in achieving 
their full potential.  As such, the 
purpose of this article is therefore 
to share some of the guidance and 
support that is currently in place to 
allow schools and colleges to achieve 
this aim.

1. structuring the Course

One of the first things that should 
be completed before starting the 
course is an assessment plan.  This 
is important as it allows members of 
staff to identify when assessments 
will be completed and therefore 
when units will be completed and 
ready for standards verification.  This 
is the process by which samples of 
work for completed units only are 

Qualification GLH
Equivalent 
GCSEs to 
Student

DfE Headline 
Measures  

A*-C  
2015

DfE Headline 
Measures 

A*-C  
2016

Award 120 1 Yes Yes

Certificate 240 2 Yes Yes

Extended 
Certificate 360 3 Yes Yes

Diploma 480 4 No Yes

Progress & measure

1 2 3 64 75 8

‘Open group’
Remaining EBacc qualifications and

other approved qualifications
(GCSEs and other approved academic,  

arts or vocational qualifications)

EBacc qualifications
(sciences, computer science, geography,

history and languages)

English
Double-weighted*

maths
Double-weighted*

*Higher score of English Language or English Literature

double-weighted if a student has taken both qualifications
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submitted to Standards Verifiers. 
They will look to confirm the 
processes within the school or 
college as well as that the work has 
been assessed in line with national 
standards across a number of units 
delivered within the centre.

The assessment plan will show 
what units will be taught and when 
these will be assessed.  It will also 
show information about when work 
will be internally verified, when 
resubmissions will take place and 
when any resubmissions will be 
internally verified.  In effect what 
the assessment plan does is plan 
the year in terms of what is likely 
to be completed and by when.  It is 

expected that that assessment plan 
will cover the (usually) two years of 
the course.  The Standards Verifier 
will request this assessment plan 
upon first contact with the centre 
along with assignment briefs used 
and evidence of internal verification 
of these briefs. It is always useful, 
therefore, to have these ready to 
send as soon as contact is made so 
that timeframes for activity can be 
established early in the academic 
year.

By submitting the plan you are 
not committing yourself to the 
dates within them.  It is a working 
document to which changes may 
be made throughout the life of the 

course.  It is important though that 
if you decide to make changes, you 
contact your Standards Verifier with 
an updated plan so that they are also 
aware of the changes you have made 
and they are not contacting you for 
results and learner work when none 
will be available.

There are a number of things 
that should be considered when 
constructing your assessment plan 
which have been summarised in the 
diagram above.

One thing that should be noted 
by teachers is that there are strict 
guideline issues with regards to 
resubmissions.  The requirement 

Appropriate time given to complete the assignment•	
Should not include teaching time in the plan•	
Include a Hand Out Date and a Hand In Date•	

Takes place as soon after the submission of the learner work has taken place•	
Should also allow time for completion of all relevant documentation•	

An appropriate sample should be taken from work assessed•	
Cover all assessors and grades for the work assessed•	

Date identified when resubmissions have to be made by learners (if required)•	
Has to be no more than 10 working days from the date learner receives results of •	
assessment

A second internal verification should be applied to any resubmitted work•	
Again should be a representative example of the work being resubmitted•	

Assignment 
Dates

Assessment 
Dates

Internal  
Verification

Resubmission
Dates

Internal  
Verification
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for resubmission to take place 10 
working days after learners have 
received results is important.  It 
should also be noted that the 10 
working days must be within term 
time and in the same academic year 
as the original submission.  The 
requirement for 10 working days will 
also depend on how the course is 
delivered and what is considered as 
study time.  For most schools this will 
equate to around a fortnight though 
may be longer, for example if the 
learner is studying the qualification 
as part of an evening class.

The implication therefore 
should be that learners should only 
undertake the assignment when 
they are fully prepared for it as work 
should be completed independently.  
This requirement of resubmission 
being within the same academic 
year also means that there will be no 
scope to rework assignments from 
previous years to improve grade 
outcomes which will need to be 
remembered.   

2.  Lead Internal Verifier

In addition to this, there should be 
a decision as to who is going to be 
the Lead Internal Verifier (LIV) for 
the course.  This is the person who 
acts as the first point of contact for 
the Standards Verifier as well as the 
person who ultimately is responsible 
for the quality of assessment within 
the centre.  Under the QCF version 
of the qualification this person could 
attempt online standardisation which 
could lead to accreditation for up to 
four years.  This though has changed 
in that under the Next Generation 
version of the qualification the 
LIV should now register through 
Edexcel Online (www.exedcelonline.
com). They will need to confirm 
that they are in post and that they 
have delivered the standardisation 
materials to their teaching team prior 
to submitting work for verification.

It is important that centres undertake 
the standardisation training exercise 
as it will help all of the teaching team 
to understand the processes that 
should be followed when completing 
a unit of work, as well as being able 
to understand national standards 
that are to be applied to units of 
work.  This is an important starting 
point for these reasons alone and, 
as such, should form an integral 
part of any departmental work that 
is undertaken at the start of an 
academic year.

Lead Internal Verifiers are also 
effectively the lead in terms of 
agreeing the common standard 
across the centre in a given subject 
area.  This, therefore, means they 
will need to organise the internal 
verification of work across their 
team as well as collating all of the 
outcomes and paperwork which 
should be made available for 
inspection by the Quality Nominee 
for the centre.  They also authorise 
resubmissions of assignment work 
which is discussed later in the article.

 

3.  Assignment Briefs

The vehicle for assessment is that 
of the assignment which is usually 
delivered through an assignment 
brief.  In the past it would have 
been possible to write assignments 
to criteria allowing students to 
complete work on a task basis.  The 
requirement now is that centres have 
to use assignments which are written 
for an entire learning aim which will 
include a number of criteria within 
them.  The assignments should 
also be written using a top down 
approach – in other words they are 
written from the view of achieving 
Distinction through the development 
evidence used for the Pass and Merit 
criteria.

For each of the mandatory and 
optional units in the BTEC Next 
Generation Award there is an 
authorised assignment brief which 
can be used in an “off the shelf” 
manner.  The brief will still need 
to be internally verified to ensure 
that the scenario is appropriate and 

Acceptable Practice unacceptable Practice

Should have dates which only focus 
on assessment time allowing for 
teaching to take place

Dates for the start of an assignment 
should not be at the start of a 
term as time should be allowed for 
teaching the unit content

Have a relevant vocational context 
within which learners can produce 
the assignment work

Additional dates for submission and 
resubmission should be within the 
required timeframes

Tasks should be written in an holistic 
manner giving all learners the 
opportunity to attempt the higher 
criteria

Limit learners to attempt only 
certain criteria as these should not 
be identified within the assignment 
brief

Language used within the assignment 
should be accessible for all learners

Assignments should not be written 
on a task basis targeting individual 
criteria

All criteria covered within the 
assignment brief should be listed 
at the end of the assignment brief, 
including the fall back Level 1 criteria

Only listing Level 2 criteria and 
omitting the Level 1 criteria which 
are available



Advocacy

TEAchiNg BUSiNESS & EcONOMicS28

considers the local situation faced 
by the centre.  If you decide that it is 
important for you to write your own 
assignment briefs then the points 
in the chart on page 27 should be 
considered.

4. teaching and Learning

One of the areas which is important 
for teachers is the ideas of teaching 
and learning and the use of 
assessment for learning.  When 
considering this aspect of delivering 
the specification, teachers will need 
to remember the rules regarding 
delivery and feedback that will need 
to be adhered to.  All units in the 
Award are 30 guided learning hours 
and the majority of time with this 
should be spent on teaching and 
learning activities which will prepare 
the learner for the assignment brief.

Teaching and learning should make 
good use of practice tasks which 
will allow teachers to give the 
formative feedback which can act as 
preparation for the full assignment.  
This will make sure that learners are 
fully prepared for the assessment 
when it is issued.  It is also a good 
idea to introduce and develop a 
learner’s understanding of the 
requirements of the command words 
which are likely to appear in the 
final assignment task.  Essentially the 
command words will give you the 
structure within which to deliver the 
content to ensure that learners are 
able to do what the command words 
instruct you to do.

It goes without saying that when 
delivering the content it is important 
to teach the knowledge learners will 
need to attempt the assignment.  
This is laid out within the unit 
specifications in the “What Needs 
to be Learnt” section.  These are 
split up into the various Learning 
Aims and these coincide with the 
assignment briefs that need to be 
completed to meet the assessment 

requirements for the unit.  It is also a 
good idea to look at the Assessment 
Guidance section towards the 
end of each unit specification as 
this will highlight any additional 
emphasis that needs to be placed 
on the criteria when completing the 
assessment for the unit.

One strategy that can be used 
which will generate the evidence 
for interim monitoring grades as 
well as generate assessment for 
learning evidence is the use of 
practice tasks or assignment dry 
runs.  Both of these should mirror 
the assignment but should not be 
the actual assignment or provide 
evidence for the actual assignment.  
These practice tasks will allow the 
learners to get a feel for the unit as 
well as allowing teachers to provide 
formative feedback for assessment 
for learning purposes. This allows 
learners to identify how they can 
improve their work.

Prior to undertaking the 
assessment task, it is important for 
learners to gather the information 
that they need to undertake the 
assignment.  As the BTEC is a 
vocationally applied qualification 
then the use of real businesses for 
assignment purposes not only helps 
to achieve the outcomes for the unit 
but also benefits the learners in terms 
of their understanding of the modern 
business world.  This again gives the 
teacher the opportunity of providing 
formative assessment ensuring that 
the learners have enough evidence to 
attempt the assignment effectively, 
based on the appropriateness of the 
sources.

All of these strategies will ensure 
that learners are able to produce 
work independently of the class 
teacher but also will allow work to 
be written in an individual manner 
without the use of prompts or 
guidance from the assessor.  It is 

important that work produced is 
the learner’s own work but also is 
completed independently of the 
teacher.  It is therefore important 
that writing frames or frameworks 
are not given out, unless it relates 
to content specifically from the unit 
specification.  Where too much 
guidance is given then it could bring 
into question the independence of 
the learner’s work.

5. Assignment 
Assessment and 
Feedback

It is important to note that once 
learners are undertaking the 
assignment that any feedback given 
to them by teachers will need to be 
general in nature.  It must also stop 
short of giving information about 
specific assessment criteria attempted 
within a learner’s assignment work.  
This idea of guidance is important 
as it links with the comments made 
above relating to frameworks and 
writing frames.  If it is deemed too 
much guidance has been given 
then it can lead to outcomes being 
affected.

Feedback that is appropriate 
when learners are undertaking the 
assignment can relate to guidance on 
how to approach the knowledge and 
skills requirements of the assignment.  
This means clarifying any issues that 
learners may have with the theory 
of an assignment or the skills that 
are required to demonstrate this 
theory.  Teachers can also provide 
reminders about how learners can 
use work in their folders to support 
the completion of work to meet the 
requirements of the assignment.

Following completion of the 
assignment the teacher will then be 
required to assess the learner’s work 
in line with the unit specification 
and assessment criteria.   To record 
the outcomes the teacher should 
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use an Assessment Record form 
which is available on the Edexcel 
website.  This is the only place where 
the teacher can formally record 
the assessment decisions they have 
arrived at.  On the record the teacher 
should give feedback on the criteria 
to support learner progression.  More 
importantly though they should not 
give direct and specific instructions 
on how the learner can improve the 
evidence to achieve a higher grade.  
Where this is seen then it could lead 
to the learner’s grade being limited 
to that achieved on the original 
submission as too much guidance 
will have been given by the teacher.

The other important purpose of 
an Assessment Record is to act as 
the declaration by the learner that 
the work they have submitted is their 
own, unaided assignment work.  A 
declaration of authenticity is present 
at the bottom of the record.  It is 
important that this is signed as it acts 
as the means of authenticating the 
work that has been submitted.  This 
is something which is common to 
other forms of controlled assessment 
and, as such, should be treated with 
the same level of importance as it 
would be for those subjects.  It is also 
important that these records are kept 
secure but accessible to the learner 
for reference purposes.

6. Resubmissions

One change from last year in 
relation to improving work is the 
introduction of an opportunity 
to resubmit work.  Previously a 
formative assessment and summative 
assessment existed which allowed for 
work to be developed.  This though 
has been removed to be replaced 
with a resubmission opportunity.  
Resubmissions have to be authorised 
by the Lead Internal Verifier before 
they can be undertaken and this 
decision has to be recorded on the 
Assessment Record by them.  

The resubmission must also be 
given a deadline of no more than 10 
working days within the same term 
and academic year that the work 
was assessed in.  This, therefore, 
makes it important to ensure that 
assessment of learner work is timely 
and carried out as soon as is possible 
after the completion of assignment 
work.  It also ensures that learners 
do not gain an unfair advantage over 
other learners and that evidence can 
be revisited whilst it is still fresh in 
their minds.  It is also important that 
no further guidance is given to the 
learner to allow them to improve the 
assignment work.  This relates to the 
comments made previously about 
the need for learners to produce 
assignment evidence independently.

It is important that a clear 
audit trail exists of the processes 
undertaken in submission and 
resubmission of evidence.  Standards 
Verifiers will, as part of their sampling 
process, ask for evidence of any 
resubmission as part of their sample.  

This audit trail of evidence will 
revolve around the assessment record 
as it will show the LIV authorisation 
of the resubmission, relevant dates, 
the original feedback given and 
the outcomes before and after 
resubmission.  Where issues arise 
with any of these then the Standards 
Verifier may “roll back” grading to 
reflect the outcome of the original 
assessment decision.

Whilst this is an overview of 
the processes involved with Next 
Generation BTEC assessment, much 
more information is available on 
the Edexcel website.  This includes 
handy guides to assessment, sample 
assignment briefs, schemes of work, 
exemplar learner work and much 
more.  The address is  
http://www.edexcel.com/quals/
firsts2012/business/Pages/default.
aspx

Daren Fairhurst, Pensby School 
Federation

http://www.edexcel.com/quals/firsts2012/business/Pages/default.aspx
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The Future of Vocational Qualifications

According to ONS data from 
April 2014, the demise of UK 
manufacturing over the last 
sixty years has seen the tertiary 
sector’s share of the economy 
increase from 46% to nearly 
80%.  Whether you like it or 
not, financial services have 
become the driver of this service-
based domination in the UK.  
The 2008 Credit Crunch and 
resulting recession highlighted 
the importance of the sector 
to economic growth.  The UK 
may no longer be the world’s 
leading financial centre after 
New York took the mantle in 
March of this year, but the UK 
industry continues to dominate 
domestically, accounting for 
around 10% of UK GDP and 
around 30% of UK exports.

The sector’s reputation has 
obviously taken a bit of a hit since 
2008 with its integrity and ethical 
stance called into question.  Financial 
services will remain a core component 
of the UK’s economic make-up for 
a long time to come and therefore 
it’s important that the sector is 
appropriately reformed to address 
some of the stigmas associated with 
it.  One of the ways we can do this 
is to recruit the right kind of talent 
for the future.  This is a gap that the 
Chartered Institute for Securities & 
Investment (CISI) has been working 
hard to fill.

With the principles of integrity, 
professionalism and excellence, the 
CISI represents a beacon of hope in 
the sector as the main professional 
body within securities and 
investment.  Not only do they provide 
their 40,000 global members with 
the qualifications and professional 
development to perform in their roles 
at the highest level but they have 

also been focusing on identifying 
and developing future talent.  The 
Institute has been working with 
schools and colleges in the UK 
since 2007 and has more recently 
expanded its reach to parts of Asia.  
Their vocational qualifications aimed 
at 16-19 year olds are the first rung 
on the ladder towards a career in 
financial services.

Vocational qualifications have 
gained a somewhat undesirable 
reputation over time, from the 
label of “No Value Qualifications”, 
lacking academic rigour, to their use 
in boosting performance data for 
the perceived lower ability students.  
Somewhere along the line, their core 
purpose has become lost amongst 
the ever increasing bureaucracy 
clouding education.  This has not 
been beneficial for the students 
taking them or for the individuals 
delivering them.  Even for those 
facilitators with the enthusiasm and 
drive to make them work effectively, 
there are often the barriers that come 
with contextualising the content 
and bringing it to life.  This often 

manifests itself in the reluctance 
of external parties to play their 
part in adding the value required 
for making the qualification fit for 
purpose.  Vocational qualifications 
should be an immersive experience, 
offering students a chance to put 
learning into practice, or at the very 
least, seeing its relevance to the real 
world.  Ultimately, any vocational 
qualification should be concerned 
with preparing people for a career in 
a particular field.  

The CISI offers a Level 3 Diploma, 
equivalent to an A level, which 
incorporates the first optional unit 
of the CISI’s Investment Operations 
Certificate (IOC), taken by large 
numbers of back and middle office 
financial services employees.  A 
combination of Business Studies, 
Economics and Finance, it enables 
Key Stage 5 students to gain a 
qualification recognised and highly 
regarded by the sector as well as 
being accepted by Universities 
as being on par with A level 
qualifications.  
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60-Second interview
Joanne Welsh is a teacher with 
a difference. This month she 
will embark on her second 
year teaching young people in 
Liverpool about financial services 
in a role sponsored by the CISI 
Educational Trust.

What does your role involve?

Based at Archbishop Beck Catholic 
College in Liverpool, I teach the CISI 
Level 3 Certificate in Finance, Risk & 
Decision Making to students aged 
16-19.This is the first certificate of the 
CISI Level 3 Diploma in Finance, Risk 
& Investment, which is equivalent to 
a full A Level.

how does it differ from 
conventional academic 
subjects?

Firstly, this course is not delivered 
in a school setting but in a number 
of different establishments – in the 
last academic year, Deutsche Bank, 
Investec, Pershing, Quilter Cheviot 
and Rathbones. Students gain an 
insight into the knowledge required 
to be successful within the industry 
and can visualise what it would be 
like to be employed within the sector, 
resulting in raised aspirations.

Furthermore, industry experts 
contribute to the delivery of sessions, 

helping students to discover how 
the knowledge they are acquiring 
is useful in practice. The nature of 
the subject is diverse. I can best 
describe the qualification as a mixture 
of business studies, economics, 
and accounting and finance. 
Consequently, it is unique and cannot 
be compared to any one subject 
within the college curriculum. I am 
delighted that continued support will 
be provided by firms for the 2014/15 
intake. 

What is the verdict so far of 
students and yourself on the 
programme?

The programme is challenging, 
rewarding and allows the broadening 
of knowledge, and that is just 
my own personal gain! In the last 
academic year, 14 students from six 
local schools took the course and, 
most importantly, have enjoyed this 
educational journey. They showed 
great commitment and engagement; 
every individual wants to participate 
in work experience within the 
industry in the near future. 

CIsI qualifications are 
vocational. Are students 
increasingly looking at 
alternatives to university after 
leaving school?

Yes. Is it because of the rising costs 
of going to university or as a result 
of students becoming more aware of 
the benefits that arise from entering 
the world of work earlier? From my 
own experience, it is the latter. Young 
people want to gain valuable work 
experience in a supportive setting and 
kick-start their career.

Apprenticeships in the financial 
investment management sector are in 
high demand which therefore results 
in a strong field of candidates. In my 
role as Advanced Apprenticeship Co-
ordinator at Archbishop Beck, it is not 
unusual to receive 150+ applications 
for one apprentice post.

It is, however, the CISI’s links with 
its members where the qualifications 
become vocational in the truest 
sense of the word.  In Liverpool, the 
CISI has been sponsoring a teaching 
post since September 2013.  The 
local CISI committee made up of 
individual members has worked 
alongside the school.  All lessons 
take place within the offices of 
investment firms in Liverpool city 
centre where practitioners attend 

most lessons, working alongside the 
teacher to help bring the content 
to life for students.  The CISI’s 
‘Investing in Futures programme’ 
also aims to provide students with 
work experience placements during 
their time studying towards the 
qualifications.  The Institute has also 
been leveraging its member firms 
through the development of three 
new apprenticeship standards in 
Investment Operations.

There are a number of exciting 
partnership projects in the pipeline 
for the academic year 2015/16 and 
it seems that the CISI are intent on 
creating a positive, lasting legacy 
which addresses the negative 
connotations associated with the 
sector and vocational qualifications.

Matthew Bolton, Teaching & 
Learning Specialist, CISI
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The views expressed in reviews 
are those of the reviewers and are 
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comments on any reviews or articles 
in TBE. Please send your comments 
to office@ebea.org.uk

Economics: The user’s Guide, ha-
Joon Chang, Pelican, 2014, 502 pages, 
RRP £7.99, ISBN  978-0-718-19703-2.

This is a book of two halves. The 
first five chapters explain the history 
of capitalism and the writers that have 
expounded and criticized the idea. 
The second half, consisting of seven 
chapters, explains the nuts and bolts 
of doing Economics. Both halves of the 
book can be read independently and in 
any order you wish. 

For students, the second half 
might be well used to preview 
macroeconomic topics or as a means 
of developing a fuller understanding 
of the relevant issues once covered in 
class. This section contains chapters 
on output, income and happiness; 
production, growth and development; 
finance and banking; inequality and 
poverty; work and unemployment; the 
role the state plays in an economy; and 
the international dimension of foreign 
trade. There is no section on prices 
and neither inflation or deflation get 
a mention in the index. Each section 
is well explained with interesting, 
well-researched and timely statistics, 
quite a number of which will challenge 

the preconceptions of students and, 
perhaps, teachers. There is a short 
section of recommended reading at the 
end of each chapter for those wishing 
to delve deeper into the topics.

The chapter on production growth 
and development, for example, picks 
out Equatorial Guinea as an example 
of a country with very high GDP per 
capital growth rates, the richest country 
in Africa in terms of GDP per head and 
still one of the most underdeveloped 
due to its inability to develop its own 
technology to extract its resources. 
This is not a well known example and 
can be used as a poser question to 
students; they should start to elicit 
the distinction between growth and 
development. The chapter goes on to 
explain the usual factors leading to the 
development of economies and then 
develops an interesting discussion on 
industrialization and deindustrialization 
before considering sustainability. Here 
there is a mention of the Club of Rome 
and the book The Limits to Growth, 
which I can remember from my 
schooldays. The idea that we will run 
out of resources some day (about 1992 
in the case of oil, according to the Club 
of Rome) is one that students find quite 
appealing. However the technological 
improvements that did for Malthus 
come riding to the rescue. The author 
goes on to warn that technological 
solutions have their limits and makes 
a convincing case for different 
consumption patterns in developed 
countries. This is true particularly with 
the collective consumption of goods 
and services like public transport and 
the reduction in inequality in developed 
countries as a means of allowing for 
increases in welfare without increasing 
total consumption. In this, and in 
other chapters, the case for a viable 
alternative solution to the economic 
problem is set out.

In the first section of the book the 
various different schools of thought 
are set out in a clear manner. Students 
might effectively use this  in the period 
between finishing their exams and 
going to university to get a clear grip 
on the subject they are about to devote 
three years of their lives to. There is a 

very handy guide to nine schools of 
thought with various permutations and 
combinations of schools to consider 
when looking at different aspects of 
the economic problem. There is a clear 
idea running throughout the book that 
production matters: you don’t get this 
from reading the British press. 

Should you recommend this text 
to students? Most definitely, and 
teachers should read it themselves, if 
only to pick up interesting examples 
to throw at students who haven’t read 
the book themselves. Should you get 
a number of copies for the library? No, 
get students to download it themselves 
because it is a book worth keeping. 
Even though the statistics might date 
and some of the references to fictional 
characters might need explaining to 
students, it is a book that students 
should be able to go back to in years 
to come and remember why they have 
learnt to think independently.

Raymond Maher, Head of Politics, 
Philosophy and Economics, North 
London Collegiate School, Jeju, 
South Korea.

The Consolations of Economics : 
how we will all benefit from the 
New World Order, Gerard Lyons, 
Faber and Faber, 315 pages, RRP 
£12.99, ISBN to follow 

The fundamental truth is that 
economics is about decisions, and 
where there are decisions there are 
alternatives, and where alternatives 
exist there is a sacrifice...this premise 
runs through the book. In essence the 
author is suggesting that the world 
economy is getting bigger, but for us 
to benefit we must be prepared to 
accept a smaller slice. It is this hope 
for the future that is also the book’s 
biggest weakness. Of course the world 
would be better if we all treated each 
other more kindly, or put other people 
above ourselves; there’s nothing new 
to that. However, given the fiduciary 
responsibility of large corporations 
(some of whom have annual revenues 
bigger than a lot of countries) and 
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the unwillingness of Governments to 
risk unpopularity, this almost utopian 
vision that the world will be better 
if we all pull together is a little less 
easy to swallow. Certainly teaching 
macroeconomics since 2008/2009 
has been an exercise in crystal ball 
gazing. It is easy to see with hindsight 
(and Lyons agrees) that the recession 
was both inevitable and unavoidable, 
but since then we have ventured into 
uncharted waters with little in the way 
of sound theory to help navigate a way 
out. Essentially this book gives hope 
that what is ahead not only takes us 
somewhere better, but that with careful 
planning we will never again face the 
storms of global financial crisis. Hmmm. 

The subtitle would send Pat 
Robertson apoplectic, and conspiracy 
theorists would wonder if it was 
intentional. The chapter titles including 
‘Who runs the world economy?’ 
and ‘Invisible Influences’ almost 
had me thinking this book was a 
cloak and dagger revelation but, 
alas, not so. However, just skimming 
the index and finding references 
to Darwin, Buckingham Palace, 
Dickens, Herculaneum, Mormons 
and Zimbabwe makes you want to 
know more and read more. This book 
covers a lot of ground and the nine 
page bibliography shows depth of 
analysis. There is a wealth of thought 
provoking information. For example by 
2050 one in six people will be over 65 
and over 80’s are the fastest growing 
demographic segment, At the same 
time, over half of India’s population is 
under 27. Life expectancy on average 
grows at two years per decade. It 
follows that China’s workforce will fall 
and, comparatively speaking, India’s 
will rise. And so it goes on. Similarly the 
references to Kaizen and the philosophy 
of muda, muri and mura will have any 
Business Studies teacher sitting up and 
taking notice. 

If an author can show how 
economics permeates all our lives then, 
in my opinion, they cross the divide 
between the abstract and the real, and 
Gerard Lyons does this consistently. 
He examines the roles of investment, 
multi-national business, demographics, 
energy and technology and weaves 
these into the fabric of society. I also 
like the use of ‘X-factors’ which are 

large scale events with a significant 
impact. Lyons has an exceptionally well 
rounded and holistic view of the way 
the world works, and his arguments 
flow well. For example an ageing 
population is, on average,  likely to 
have more disposable income, and will, 
therefore, create more demand, leading 
to more confidence, which leads to 
more investment (because of the higher 
savings). 

Lyons suggests that the world 
economy has grown despite the turmoil 
of the last 6 years, and therefore how 
much better would the economy grow 
if the lessons were learned? The book 
starts with an excellent discussion of 
the economic history of past crashes 
and how economic development led to 
where we are today. There is a brilliant 
contrast between the US and Argentina 
where Lyons argues that two countries 
with very similar resources can go down 
very different paths and, therefore, it 
is the management of these resources 
which is paramount rather than the 
resources themselves. I particularly like 
the way Lyons has classified the severity 
of financial crises using an economic 
‘Richter Scale’ and suggests the lessons 
learned from each mean they were not 
a case of history repeating itself, but 
were mainly due to a lack of foresight 
and a naïve perception of risk. 

In ‘The Rich; Freedom from slavery 
to super yachts’ Kampfner notes that 
the wealthiest billionaires could wipe 
out extreme poverty four times over. 
Klein, in ‘This Changes Everything’ talks 
about the environment when she says 
developed countries are unwilling to 
bear the collective sacrifice necessary 
to bring about change. Therein lies the 
rub although Lyons might suggest I am 
merely showing the UK’s biggest export 
– pessimism. 

There is no doubt Lyons has a wide 
ranging and grounded understanding 
of the world economy as it is, and 
how it could be, but the sceptic in 
me wonders if his background as a 
forecaster weighs heavily on this book. 
Is there a hint of trying to influence the 
markets, rather than analyse them? 
If there is, it’s no bad thing, and time 
will tell if the forecasts outlined prove 
correct. I was left with one overriding 
question: if our share of the cake will 

get smaller, but the cake is getting 
bigger, then who is doing the slicing? 
Lyons himself asks this question in his 
detailed coverage of the IMF, World 
Bank WTO and G20 organisations. 
For the moment, the book presents 
a future, rather than the future. In 
fact the September ‘Geneva Report’ 
(released after this book was published) 
suggests that the current global outlook 
of slowing growth and growing debt 
(already higher than in 2008) is creating 
a ‘poisonous combination’. Gerard 
Lyons would, I am sure, respond with 
the truism that progress is made in the 
wake of shocks. 

Strip away everything else and this 
book is essentially about maximising 
the drivers for growth and limiting 
the risks. As you would expect from 
someone who has spent the majority of 
their career doing this exact thing, the 
author highlights the importance of (a) 
resilience and (b) information in respect 
of both quantifying and preparing for 
any potential future shocks. It certainly 
isn’t rocket science, but again reinforces 
the notion of short term sacrifice for 
long term gain. The book does, as you 
would expect, carefully explain the 
growing dominance of the east, but 
argues that Western countries can still 
exert their influence via ‘soft power’, 
even if their ‘hard power’ has less and 
less effect. This is a fresh and optimistic 
outlook compared to some views of the 
dominance of China. 

Citations from the London Stock 
Exchange and CBI (not to mention 
one from Boris Johnson – hardly 
surprising as Lyons used to work for 
him!) show that the author has real 
credibility, and if the theories and 
models outlined in text books become 
increasingly irrelevant and superficial, 
books like this may well be the way 
forward. Lyons himself says ‘there is a 
still a long way to go for the subject 
and the teaching of it to understand 
better how an economy works, and 
the 2008 crisis demonstrated this 
clearly’. There is so much rich and 
thought provoking content it is well 
worth the cover price and you get a 
sense of the position of authority from 
which Lyons speaks. I certainly know 
more about international finance and 
currency markets than I did before, 
but sometimes I did wonder if there 
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FREE Gradebooster 
Conference

Saturday 28 March 2015
This day conference is aimed at year 13 pupils who 
are studying Business and Economics A-Level. It is 

organised and hosted by the Business team at Leeds 
Trinity University and offered ‘free of charge’ to Schools 

and Sixth Form Colleges in the Leeds/Bradford/
Harrogate/York area. 

Sessions for pupils will be delivered by experienced 
teachers and A-level examiners with a focus on how 

to improve students’ grades. The conference is organised 
around syllabus cluster headings with an additional 

session/s on revision and examination skills.

To find out more please contact 
enquiries@leedstrinity.ac.uk or 0113 283 7150 

www.leedstrinity.ac.uk

 

was a little too much. It is certainly not 
a page turner and you need to keep 
restabilising yourself with the central 
theme. Similarly I did find the book 
occasionally drifts into rhetoric, and 
you find more and more lists of things 
to do and things to avoid, such as 
the ten rules of fiscal policy. However, 
overall this book is relevant, recent and 
thought provoking, and if examination 
boards take their syllabus lead from 
industry and higher education, then 
works such as this will become 
increasingly important. If fortune does 
indeed favour the fearless then the 
world is in for an unprecedented spell 
of future growth. 

Paul Rapley is assistant head 
teacher at Taverham High School in 
Norfolk and teaches economics and 
business studies at A level.

Other books received

The everything store, Brad Stone, 
Corgi, 2013, 464 pages, paperback, RRP 
£8.99, ISBN 978-0-552-16783-3

As Amazon is said to be entirely 
recasting the retailing process, we 
might think that a book with the 
subtitle ‘Jeff Bezos and the age of 
Amazon’ would have some choice 
insights for A Level business students 
and possibly others too. However, one 
reviewer described it as ‘a breathless 
blow-by-blow account of the details’. 
As such it is a hard read but it is not 
difficult to find helpful information of 
relevance to any discussion of ethical 
business. Long before Amazon’s liking 
for tax inversion became topical, the 
company was managing to avoid 
paying state sales tax in the US.  Bezos 
claimed that Amazon is a missionary 
company, not a mercenary one and 
that it is much misunderstood.

mind maps for Business, 2nd 
edition, Tony Buzan, Pearson, 270 
pages, paperback, RRP £14.99, ISBN 

978-0-273-78435-7.

The first edition of this book was 
reviewed favourably in the summer 
2011 edition of Teaching Business and 
Economics. If you are interested in this 
approach to teaching – and it clearly 
has much potential as a teaching tool 
– you will find this book useful. The 
update takes account of the various 
changes in supporting technologies; 
chapter 3 is entitled Mind Mapping 
on a computer and other devices and 
includes some step by step guidance.
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