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Message from the Editor Gareth Taylor

Welcome to latest issue of
Teaching Business and Economics
as the end of another hectic,
challenging and I hope rewarding
academic year approaches.
One of the characteristics of EBEA
members, if you will forgive the
flattery, is our desire to continuously
improve the teaching and learning
experience we provide – year after
year. As you begin therefore to
think about what you will be doing
differently next year I hope this
issue will help you to reflect on your
current practice and plan for an even
more effective 2015/16.

In this issue we continue to focus
on best approaches to the new A
level specifications and on new topics
included – both in terms of content
and teaching ideas. Polly Glegg
shares ideas, based on the latest
research, on how to use testing more
effectively in the learning and revision
process rather than simply as a
means of assessment. Return to first
principles with Dianne Lloyd as she
reviews the latest theories of learning
and considers how they should
inform lesson planning. Finally
take some time over the summer
to consider some of the resource
ideas covered from videos and digital
learning ideas to new textbooks.

A Call to Share Your
Expertise!
Editing this publication for the
first time, I’ve been overwhelmed
by the response from members to
my encouragement to share their
expertise and best practice by writing

an article. A frequent question
however has been our criteria for
publishing articles – “what shall
I write about?” We welcome articles
about topics that speak to any of the
EBEA’s core principles. If it helps to
be more specific three areas you may
like to focus on are:
•

Teaching new topics and
approaches to the new A level
specifications

•

Effective practice in achieving
and demonstrating student
progress

•

Ideas for providing a more
bespoke learning experience for
your students.

Or simply share what you have found
to be an effective approach to any
aspect of what we do.
Enjoy your summer break.
Gareth can be contacted at
office@ebea.org.uk

NOTIFICATION OF 2015 EBEA AGM
The AGM will be held in London on 5th September 2015. The venue, time and agenda will be published at the end
of July on the website and in an email to members. If you would like information posted to you please contact Paul
Widdowson. If you would like to put an item on the agenda please also contact Paul (see contacts panel on page 31).

Deadline for Contributions to Autumn Journal - 31 August 2015

Front Cover Photograph

All magazine contributors please note that submissions and materials for
review should be sent, via e-mail, to the EBEA office, office@ebea.org.uk.
Please supply files including any relevant charts, images, suggestions for
images, graphs etc. Images should be hi-res where possible.

Teaching Business & Economics
General Editor: Gareth Taylor, Email: taylorg@ntlworld.com
Materials for review should be sent to the EBEA Office, Adur Business Centre,
Little High Street, Shoreham-by-Sea, BN43 5EG or email: office@ebea.org.uk

See On Your Best Behaviour –
Teaching Behavioural
Economics For The First Time
on pages 4-6.
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ON YOUR BEST BEHAVIOUR: Teaching
Behavioural Economics For The First Time
One of the more significant
changes to the new A Level
Economics specifications is
that all boards have included
some element of behavioural
economics (B.E.), see Box 1 for
details. It’s an addition to the
syllabus that should be enjoyable
for students and fun to teach.
This article aims to provide a brief
introduction to the subject, along
with some suggested resources,
(Box 3) and a few ideas for the
classroom, based on experiments
used in the development of the
subject.

BOX 1 - KEY TERMS:
Bounded Rationality is the idea that when individuals make decisions,
their rationality is limited by the information they have, the cognitive
limitations of their minds, and the time available.
Prospect Theory describes the way people choose between alternatives
that involve risk. The theory states that people make decisions based on
the potential value of losses and gains rather than the final outcome and
that people evaluate these losses and gains using certain heuristics.
Dual Process Theory a model of the human mind that suggests we use
two different cognitive processes at different time to make decisions.
System 1, the automatic system, is a kind of ‘gut instinct’, fast automatic
and unconscious. System 2, the reflective system is controlled, slow and
conscious.

Founding Fathers
The prolific American Herbert Simon
was one of the first to question the
way people make economic decisions
in the 1950s and coined the phrase
‘bounded rationality’, see Box 2 on
key terms. However, much of the
current approach to B.E. derives from
the work in the 1970s by Israeli
academics Amos Tversky and Daniel
Kahneman who developed what they
called ‘Prospect Theory’. Kahneman
received a Nobel Prize for this work
in 2002; Tversky died of skin cancer
in 1996 - the award is not made
posthumously. Apparently, Tversky’s
peers thought so highly of him that
they devised a tongue-in-cheek onepart test for measuring intelligence:
“The faster you realised Tversky was
smarter than you, the smarter you
were.”
The Basic Concepts
Neoclassical economics starts from
the principal that economic agents,
are rational, weighing up the costs
and benefits of any decision before
making well informed choices, based
on stable, existing preferences.
B.E. questions the way people
actually make decisions. It suggests
many economic decisions involve

4

numerous uncertain options and
that people often struggle to make
accurate assessments of any gains
or losses. Instead we fall back on
rules of thumb, i.e. mental shortcuts,
known as ‘heuristics’. This means
we make mistakes. But interestingly
these mistakes are not random
errors. Researchers of B.E., which
uses insights from psychology, have
shown that the human brain appears
to have some built-in biases that
means we make errors in an often
predictable, systematic way. We
are, in the words of the title of Dan
Ariely’s book, ‘Predictably Irrational’.
So, what type of mistakes do we
make when processing information?

Here are just a few of the findings,
along with a possible classroom
experiment that could be used to
illustrate the concept.
1. ‘Loss Aversion’ and the
‘Endowment Affect’
Offered the chance to ‘win £60 or
lose £50’ on the toss of a coin, most
people decline. Traditional economics
suggests this is irrational, given that
there is equal chance of a gain or loss
and the potential upside is bigger.
B.E. suggests that people are ‘loss
averse’; studies show that the pain
of losing is twice as powerful as the
pleasure of gaining.

ASK STUDENTS:
Problem 1: Which do you choose?
Get £900 for sure OR 90% chance to get £1,000
Problem 2: Which do you choose?
Lose £900 for sure OR 90% chance to lose £1,000
In problem 1: most people are risk averse, opting for the definite gain of
£900.
In problem 2: the majority choose to gamble. Both options are bad and
we are now prepared to take a risk to avert the pain of loss.
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BOX 2 - What the new specifications say:
AQA appear to have embraced behavioural economics most whole
heartedly, putting all their BE content in at A2 but not AS. OCR are
seemingly least enthusiastic and Edexcel somewhere in the middle
including BE at both AS and A2.
AQA
4.1.2.3 Aspects of behavioural economic theory
• Bounded rationality and bounded self-control.
• Biases in decision making: rules of thumb, anchoring, availability and
social norms.
• The importance of altruism and perceptions of fairness.
Students should appreciate that behavioural economists question the
assumption of traditional economic theory that individuals are rational
decision makers who endeavour to maximise their utility. They should
understand some of the reasons why an individual’s economic decisions
may be biased.
4.1.2.4 Behavioural economics and economic policy
• Choice architecture and framing.
• Nudges.
• Default choices, restricted choice and mandated choice.
Students should appreciate that insights provided by behavioural
economists can help governments and other agencies influence economic
decision making.
EDEXCEL
Theme 1 (1.2.10) Alternative views of consumer behaviour. The reasons
why consumers may not behave rationally:
• Consideration of the influence of other people’s behaviour
• The importance of habitual behaviour
• Consumer weakness at computation
OCR Component 1
Evaluate the concept of rationality as a way of understanding the
behaviour of economic agents.

2. Representative and
Salience Heuristics
The representative heuristic is a
tendency to generalise based on
insufficient evidence. For example, if
a person tosses a coin four times and
gets four tales they may conclude
that the coin is unequally weighted.
But it is more likely that the run of
tales is the result of random chance.
(If you repeat the experiment tossing
a coin thousands of times then one
in sixteen times it will produce four
tales). It seems that even people
familiar with statistics sometimes
put too much faith in the results
of small samples. In finance, the

representative heuristic may lead
people to assume that short term
trends in the market will continue
and to therefore underestimate the
chances of a major reversal.

The salience heuristic occurs
because dramatic and memorable
events stick in people’s minds and so
are judged to be more likely than less
remarkable happenings. People worry
more about dying in a plane crash
than in a road accident, although in
reality the latter is more likely.
3. Anchoring
People may believe that the price
they are willing to pay for a good is
based on a rational assessment of its
merits. The truth is that when people
attempt to assess an unknown
quantity they are influenced, often
unconsciously, by reference points
or ‘anchors’, even when those
anchors have little or no relevance.
So for example the high price of
the first house shown to us by an
estate agent may serve as an anchor
and influence our perceptions of
houses subsequently presented to
us, making us feel they are cheap. In
a similar vein a shop in America ran
a promotion for soup cans, offering:
‘10% OFF’. They found the average
shopper bought twice as many cans
after a sign was put up saying ‘LIMIT
PER PERSON: 12 CANS’
4. Confirmation Bias
We all like to believe that we listen
to arguments and analyse available
information in order to come to a
rational position. Confirmation bias
recognises the tendency to search for
and interpret information in a way
that confirms one’s existing beliefs.
These might be beliefs about the
optimal economic policy or the future
performance of the stock market.

ASK STUDENTS:
Divide the class into two. Hand one half of the class a card that says:
Was Gandhi more or less than 144 years old when he died?
How old was Gandhi when he died?
The other half of the class are given a card that simply says:
How old was Gandhi when he died?
Clearly no one believes Gandhi lived to the absurdly high age of 144.
However we immediately recall Gandhi as relatively old and this affects
our estimate.
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ASK STUDENTS:
What percentage of people living in the U.K. are Muslim?

Conclusion
Critics of B.E. claim it has proved of
limited real value to policy makers
and economic modellers. Others
suggest many of its conclusions are
based on laboratory experiments
with results that aren’t always
replicated in the real world.
Irrespective of whether you accept
these arguments, B.E. certainly raises
some interesting questions and
is a welcome addition to A Level
Economics.
Dan Corby is Head of Economics
and Business’ at Wren Academy,
in North London

BOX 3 - Suggested
Resources:
Dan Ariely’s TED talk ‘Are We
in Control of Our Decisions?’ is
a great introduction. His book
‘Predictably Irrational’ is well
worth reading.
This graph show the perceived and actual percentage in each country.
Source: Guardian October 2014.

Presumably the multitude of media stories about immigration and
Muslim extremism come to mind causing us to tend to overestimate this
percentage.

ASK STUDENTS:
Divide the class into two. Tell them you are going to describe two people
and then ask how they feel about each personality. Tell one half to block
their ears and read the description of ‘Alan’. Then tell the other half to
block their ears and read the description on Ben. Finally get both sides of
the class to discuss whether they like the two characters, or even score
how much they like them out of 10.
Alan: intelligent, industrious, impulsive, critical, stubborn, envious
Ben:

envious, stubborn, critical, impulsive, industrious, intelligent

Most of us view Alan much more favourably than Ben. Although the traits
are exactly the same, the order is important. Once we hear the positive
characteristics we start interpreting the later ones so that they conform to
our pre-existing picture of each person. The stubbornness of ‘intelligent’
Alan may be justified and worthy of respect. On the other hand, for
‘envious’ Ben, being intelligent may just make him more dangerous.
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Richard Thaler and Cass
Sunstein’s book ‘Nudge’ suggests
ways behavioural economics
can be used to help people
make better decisions about
health, wealth and happiness. It
has influenced David Cameron
among others.
Daniel Kahneman’s ‘Thinking
Fast and Slow’ is among the best
and most comprehensive books
you can read on the subject.
Alternatively watch his interview
on YouTube: ‘Daniel Kahneman
on Thinking, Fast and Slow’.
The Behavioural Economics
Guide, 2014 is another useful
resource with explanations of
many of the key concepts. It’s
available free online at: http://
www.behavioraleconomics.com/
BEGuide2014.pdf
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Hackman And Oldham’s
Job Characteristics Model
A guide to the theory and context
and some ideas for helping
students understand how job
design links to motivation and
competitiveness.
Central Idea: Businesses that design
jobs that incorporate five key
characteristics are likely to have a
more motivated workforce.
The new AQA A Level Business
specification includes a number
of additional business models,
theories and techniques designed
as AQA puts it “to support analysis
of contemporary business issues
and situations”. As with the old
specification, emphasis is placed on
the role played by employees in the
success of a business.
Job design appears as a topic
in section ‘3.6.3 Making human
resource decisions: improving
organisational design and managing
the human resource flow.’ As such
it is considered alongside the need
to ensure organisational design as a
whole supports competitiveness. It
actually appears before motivation
(3.6.4) and as an understanding of
the factors that affect motivation at
work is likely to help students grasp
the importance of careful job design,
it may be worth considering teaching
3.6.4 before 3.6.3.

broadly be classified under three
headings:
1. Organisational factors – e.g.
the nature of the work and
tasks to be performed, the need
to organise work around the
capabilities of individuals, process
and procedures agreed with
unions.
2. Environmental factors – e.g. the
availability of skills in a location
and time availability of staff
3. Behavioural factors – e.g. the
psychological needs of people
that need to be taken into
account to ensure maximum
motivation and productivity.
Hackman and Oldham’s Model
Hackman and Oldham focused on
the importance of the design of a
job to an employee’s motivation i.e.
on the need to consider behavioural
factors and the psychological
needs of workers when designing

a job. According to the model (see
illustration below) five aspects
of the design of a job can have
an important influence on how
motivating it is:
Skill variety
The extent to which a job requires
a variety of skills and talents that
the worker can develop over time.
Employees experience greater
meaningfulness in their work the less
elementary it is.
Task identity
Having a clear task with an
identifiable or visable outcome. Is
there an aspect of the organisation’s
work they can feel responsible for?
Employees feel their work is more
meaningful when they are involved in
a whole process rather than just part
of it.
Task significance
Is it clear to an employee why
their job matters? The degree to

Summary of the topic area
In an increasingly competitive
business environment, productivity,
quality and innovation are vital for
business success. A highly motivated
workforce is clearly essential to
achieving all three success factors.
Section 3.6.4 deals extensively with
the broad range of motivational
factors. Hackman and Oldham’s
Job Characteristics Model focuses
specifically on job design.
Influences on job design can

Source: http://www.aqa.org.uk/resources/business-subjects/as-and-a-level/
business-7131-7132/teach/teaching-topics
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Skill variety
Task identity
Task significance
Autonomy
Feedback from the job
which their job impacts on other
people’s lives increases its perceived
meaningfulness.
Autonomy
The extent to which the
employee has the authority to act
independently. Does the job holder
have the power to plan out the work
and determine the procedures for
carrying it out? Where this is the
case, employees experience greater
personal responsibility for their
successes and failures and greater
motivation.
Feedback
Does the employee receive actionable
feedback from their superior,
colleagues or customers as to
how well they are doing? Do they
understand the overall impact of
the work they are doing and how
they could improve their overall
effectiveness?
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According to Hackman and
Oldham, favourable outcomes
resulting from job designs that
include these five characteristics are
greater worker motivation and job
satisfaction and higher quality and
quantity of work achieved.
When to use Hackman and
Oldham
A variety of different sorts of
questions are likely to require
understanding of the role of
job design in motivation. With
specific reference to it made in the
specification it could come up as
a knowledge based multi-choice
question on Paper 1. It is highly
likely to come up as a question
asking students to evaluate the
relative importance of job design
as a motivator. E.g ‘J Bailey Ltd has
been advised to redesign its junior
employees’ jobs. To what extent do
you think that this would be the best
way to improve the performance of
the company’s workforce?’

Teaching Business & Economics

Or it may provide a useful counter
argument to a question about
financial motivators. E.g. ‘Carmella
would like to link employees’ pay
to achieving targets on customer
numbers. Do you think the other
directors should approve this
proposal? Justify your view.’
The specimen Paper 3 includes
a more general motivation and
workforce engagement question in
which reference could usefully be
made to job design: ‘Between 2004
and 2013 Justin King made a number
of changes at Sainsbury’s. To what
extent do you think greater employee
engagement was vital for these
changes to be financially successful?’
AQA themselves say ‘when
discussing job design and the impact
of motivation you could consider the
different intrinsic aspects of a job and
therefore link motivational theorists
such as Herzberg.’

New A Level Specifications
Ideas for teaching
Before teaching you will need to
consider whether to cover the
broader topic of motivation outlined
in 3.6.4 first. As a number of the
question possibilities rely on a
synoptic understanding of the topic
it may be advisable if you want to
include a typical exam question in
your lesson plan.
A one hour lesson on this topic
might therefore aim to ensure
students are able to::
•

Describe what factors make up
the ‘design’ of a job – i.e. what
does ‘job design’ mean?

•

Explain characteristics of a job’s
design that are likely to motivate
employees

•

Evaluate, in a given context,
the importance of job design
in improving workforce
performance

There is an infinite variety of
activities that could be used to help
students achieve these objectives.
Here are a few ideas.
Organise students into groups of
three or four with a mix of abilities
on each table.
Activity One
Use the Accenture link below to list
the 10 most popular characteristics
employees look for in a job on a
Powerpoint slide. Initially hide the list.
Ask each group to anticipate 5 things
that could be on the list and number
them in order of importance. Get
students to present their group list on
a flip chart sheet or mini-whiteboard.
Show the Accenture results and
discuss whose list is closest and any
elements missing or differences in
priority. http://newsroom.accenture.
com/article_display.cfm?article_
id=4407
Share a definition of job design and
the practical elements that make up
the design of a job. Note that there
are some other things that make up

the ‘design of a job’ e.g. working
hours and flexibility, location and
degree of autonomy that need to be
considered.
Activity Two
Introduce Hardman and Oldham’s
model briefly. Provide each individual
with a summary fact sheet and the
group with four job advertisements.
Ask each group to agree which
characteristic is likely to be evident in
each job. Ask students for their views
randomly and invite disagreement
from others.
Activity Three
Pin a blank sheet of flipchart paper
up for each group at the opposite
sides of the room. Number each
team member 1-4. On your slides
reveal one characteristic at a time
with a number. Team members with
that number have one minute to
explain their characteristic on their
flip chart paper. After one minute
invite students to look around the
room and decide which is the best
explanation and why.
Activity Four
Finally enable students to apply
what they have learnt to a business
problem as an exam style question.
You may find a good case study to
use from one of the new textbooks.
For the purposes of this article I’m
going to use the J Bailey Ltd case
study from Paper 3 January 2012 and
the question above: ‘J Bailey Ltd has
been advised to redesign its junior
employees’ jobs. To what extent do
you think that this would be the best
way to improve the performance of
the company’s workforce?’
Clearly for this level 4 question
students will need to come up with
a limited number of analysis points
for and against and an evaluative
conclusion. The focus of this final
activity is to encourage students to
develop chains of argument in order
to access the highest analysis marks
and to come up with a judgement
that draws on what the student

believes to be the decisive factors.
Ask each group to pool their
initial points in favour of job redesign
for J Bailey Ltd’s junior employees.
One obvious line of argument is the
research evidence of theorists such
as Hardman and Oldham, Maslow
and Mayo and their view that it
can be used to improve motivation
and performance. Out of this pool
of ideas each student chooses
one to develop. Produce a bag of
connective phrases e.g. therefore,
for example, this means that, the
evidence for this is…, on the other
hand etc and give each group a
bag. Ask students to develop their
point using one connective from
the bag. Then ask who can produce
a chain of argument using three?
Find a good example of a chain of
argument and share with the whole
class. Repeat this reminding students
of the importance of covering any
arguments why job redesign may not
be useful and relating their answers
to J Bailey Ltd.
Another way to do this that
students love is to use Twitter. At the
start of the year ask students to set
up their own educational account
and follow each of these accounts.
Ask students to do the same. Set
up your twitter feed on screen and
ask students to tweet basic analysis
points. Then invite them to add
developments to other people’s
tweets using the connectives. Stop
after ten minutes and identify good
chains of argument.
For the evaluation element
students clearly need to make a
supported judgement about whether
they think a job redesign will improve
workforce performance. A judgment
supported by evidence and qualified
by what that judgement depends
on. I often ask students to write
a separate overall judgement on a
mini-whiteboard in medium sized
lettering. It is very easy to wander
around the room providing feedback
and when you spot a good example
you can share easily with the rest of
the class.
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New Economics A Levels The Implications For Teaching
This piece is intended to support
the article by Chandra Devi
Gunasekaran from the previous
issue of ‘Teaching Business and
Economics’. It discusses some of
the implications for schemes of
work and some specific teaching
and learning ideas for some of
the AS topics new to the 2015
specification.

linear scheme of work, which allows
for more flexibility in delivery. Table 1
below illustrates the various options:
There may be certain pedagogical
advantages with a linear scheme of
work. Here are two examples from
the Edexcel Economics A course:
•

You may choose to teach the
labour market immediately after
the demand and supply content,
as an application of demand and
supply theory.

•

Similarly, it could be worth
teaching the functions of
money, which appear in the
AS specification, in Year 13,
alongside the major part of the
financial market material that is
not part of the AS course.

Linear vs co-teaching
The planning of new A level courses
began when Mr. Gove, the then
Secretary for Education, decided
to reduce the significance of AS
courses. Making them into a separate
option, rather than an elemental
part of the A level course, creates a
choice that opens up possibilities of a
linear approach to some or all of the
teaching.
Your centre’s policy on AS
examinations will have a major
impact on the design of your scheme
of work. You may have chosen a co
teaching SOW if your centre’s policy
is to enter candidates for the AS
examination at the end of Year 12, so
that both AS and A level candidates
are following the same scheme of
work. Alternatively, if your centre
has dispensed with AS examinations
entirely, you may wish to go for a

With any of the courses, if you are
following a linear scheme of work,
given that all candidates will be
sitting the examinations at the end of
Year 13, the topics can be taught in
any sequence, so long as you believe,
or have evidence, that there is a
pedagogical advantage in doing so.
However, a possible disadvantage of
grouping topics in this way might be
to slow down the process by which
students learn to answer examination
questions in a synoptic way.

New content
The criteria, which were set out
to guide all the awarding bodies
in constructing the specifications,
contain some new content. The
criteria state that ‘Learners must
develop an awareness of the
historical context of economic ideas
and theories’. The other significant
change in the criteria involves the
addition of the financial sector, its
impact on the real economy, financial
regulation and the role of central
banks.
Besides these content
requirements, the criteria contain
other adjustments; in particular
they require students to ‘develop
the ability to apply and evaluate
economic models as represented
in written, numerical and graphic
forms, and to develop quantitative
skills. In addition, the awarding
bodies have introduced an element
of behavioural economics. Details
of all items referred to appear in the
Appendix.
Historical contexts
One important element of the
historical context of economic
theories is the Great Depression.
Students should be aware of the

Table 1: Possible Approaches to Schemes of Work
Co-teaching

Linear

Micro then Macro (suitable for 1 teacher)

Micro then Macro (as for co-teaching)

Micro and Macro simultaneously (suitable for two
teachers)

Micro and Macro simultaneously (as for co- teaching)
Micro and Macro – flexible delivery. Different to co-teaching as
it builds links between topics for pedagogical advantage
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Classical and Keynesian policy
responses to the Depression.
They should be able to analyse
and evaluate the strengths and
weaknesses of both laissez faire
and demand management policies
during a time of economic recession
or depression. They should also be
able to apply AD/AS analysis to these
issues.
As far as lesson and resource
ideas are concerned, the infamous
‘Fear the Boom and Bust’ Keynes
vs. Hayek rap anthem may serve
as a light-hearted starter. Students
could do research and do minipresentations, perhaps in pairs or
threes, on key topic areas. The key
topics could be divided as follows:
1. Why did governments seek
to balance budgets 1929-32?
(Classical fiscal)
2. The moral hazard problem
3. What did the UK and US do
to government spending and
interest rates after 1932?
(‘Keynesian’ policy - public

works, expansionary monetary
policy)
4. For gifted and talented students,
the Liquidity Trap
For teacher and student
background reading, the new edition
of Economics (2015) by Sloman,
J (2015) has a good summary on
pp 470-2; for G&T, perhaps use of
472-476 may also be appropriate.
The seminal work on the Wall Street
Crash, of course, is Galbraith’s The
Great Crash 1929, Chapter 10 of
which provides a superb summary of
the causes and policy response to the
Depression. However, this may only
be accessible to teachers and the
most gifted of students.
A more traditional approach
might involve adapting some of
these resources for classroom use;
for example, to divide the material
into UK/US case studies, or present
as a teacher led power point,
incorporating AD/AS diagrams.
Students could build up a data
bank on the Great Depression. The

Bank of England’s website, Public
Spending UK’s website and the ONS
have historical data on UK interest
rates, public spending and inflation
respectively.
One assessment for learning idea
involves use of mini whiteboards
or a ‘Play Your Cards Right’ activity.
The teacher states policies, such as
Smoot Hawley Tariff Act or the rise
in interest rates in 1931. Students
have to draw or select the correct
diagram. Alternatively, the teacher
shows a diagram and students have
to provide examples of which policies
would have led to the shift in the
diagram.
The extra content that students
should know on this topic is fairly
minimal. The idea is that students
can apply their knowledge of AD/
AS analysis and macroeconomic
policies to a case study of the Great
Depression. That said, the more
familiar students can become with
this case, the stronger their position
will be if there is stimulus material on
the Depression to respond to under
timed pressure in the examination.
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However, I wouldn’t recommend
devoting more than one week’s
teaching to this topic. If even this
appears long, don’t forget that this
topic provides a means of applying
and revising core material, such
as AD/AS analysis and fiscal and
monetary policy.
The financial sector –
quantitative easing
The article in ‘Teaching Business and
Economics, Spring 2015’ covered this
topic very well; only brief treatment
is given here. There are two excellent
videos explaining the topic. The
Stephanie Flanders clip is particularly
concise and lucid and omits any
discussion of the role of bond yields.
The Bank of England’s video is longer
and more complicated and does
include the role of bond yields: there
may be scope for differentiation
here, or you may wish to omit bond
yields altogether, as there is little, if
any, chance that the students will be
asked for this in the exam.
Concept mapping may be useful
for input content or assessment for
learning. Students are given cards
on which parts of the transmission
mechanism are written, such as
“BOE purchases government bonds”,
“Bond sellers deposit money into
commercial bank accounts” and
“Commercial banks lend out more
money to households”. The students
have to sequence the cards so that
they make economic sense. Students
could take a photo of the completed
diagram and print in their notes for
the next lesson.
Quantitative skills
20% of the assessment will assess
quantitative skills. However, many
teachers already get their students
to learn most of the skills required.
From the specimen papers, it would
appear that many of these skills
will be tested in the short answer
questions. However, past examiners’
reports show that they are also keen
for students to calculate percentage
changes and PEDs from information
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given in the data response section.
Ironically, the changes to the A
level that appear to have been made
to make Economics a little more
robust and scientific are juxtaposed
to the recent changes demanded by
undergraduate students. That said,
the quantitative skills required are
fairly basic and should be eminently
achievable for students serious about
succeeding in an Economics A level.
As ever, it is the application of these
basic skills and knowledge rather
than the difficulty of the material
that is important. Constant practice
of numerical questions, constant
exposure to graphs and tables with
opportunities to interpret them and a
requirement of students to learn and
apply the correct terminology will be
essential.
Behavioural Economics
Another article in the current issue
explores this topic in depth but
teachers may find these additional
ideas useful. There are two excellent
classroom games, ‘Ultimatum’ and
‘Dictator’ that, if played by students,
would get them to question
the principles of rationality and
maximisation.
There are also some excellent
questions in Daniel Kahneman’s
“Thinking – Fast and Slow” –
particularly in Chapters 25 and
26, which illustrate the ideas of
risk aversion and loss aversion,
both of which contradict the idea
that individuals are rational utility
maximisers.
Students are required to have
knowledge of national well-being
and the relationship between real
income and subjective happiness.
In terms of teacher background
reading, there are a number of
good, short sections in recent
bestsellers on this topic. Chapter
4 of the Skidelskys’ “How Much
Is Enough?” charts the history of
happiness economics, as well as
providing a staunch critique of the
measurement of happiness. Chapter
12 of Tim Harford’s “The Undercover
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Economist Strikes Back” explores
similar territory. Pages 231-235 of Ha
Joon Chang’s “Economics: The User’s
Guide” provide a very short summary
of the topic, notable for its use of the
example from the film ‘The Matrix’
of the problem that the principle
of false consciousness poses for
happiness: a nice example for the scifi nerds in your Year 12 groups. For
colleagues with more time on their
hands, the seminal work is Richard
Layard’s “Happiness”.
The topic is well covered in
the new edition of Peter Smith’s
textbook and there is useful case
study material, as well as teaching
and learning advice, on the awarding
bodies’ websites. For UK national
well-being, students should be able
to state and explain examples of
the measures used by the ONS to
calculate UK national well-being. This
includes objective measures, such as
real median household income and
the unemployment rate, as well as
subjective measures, which include
the proportion of people that rated
their levels of satisfaction as very high
or very low.
Students could research the data
on UK national well-being on the
ONS website, which comprises 10
domains and 38 measures of wellbeing. Students could prepare a
presentation or write a short piece
explaining and evaluating the reasons
for the inclusion of the measures in
one or more of the domains. Or they
could explore the interactive wheel
on the ONS website that describes
what has happened to the level of
national well-being over the last year.
The relationship between real
income and subjective happiness
could be covered by introducing the
Easterlin paradox. This is the idea
that levels of national happiness level
off once annual per capita incomes
rise above around $15, 000, both
when looking across time in one
country and across a number of
countries at a point in time.
Students could study the Easterlin
paradox data on a scatterplot and

New A Level Specifications
*Appendix: Links to ideas for
teaching and learning
The Great Depression
Keynes vs. Hayek rap (watch it on your
own first): https://www.youtube.com/
watch?v=d0nERTFo-Sk
Economics, John Sloman, 2015, FT
Prentice Hall
The Great Crash 1929, J.K.Galbraith,
1954, Penguin
Good short summary of causes of the
Depression and policy response at http://
econ.economicshelp.org/2008/10/causesof-great-depression.html
For moral hazard, see http://www.
telegraph.co.uk/finance/newsbysector/
banksandfinance/11148323/Whybank-deposit-insurance-leads-to-morefinancial-crises.html
Quantitative Easing

The happiness index
discuss the reasons for the pattern
in the data. Or, as suggested on
Edexcel’s website, they could come
up with a list of policies to increase
national well-being. It would be
particularly interesting if these
policies conflict with the idea of
raising GDP. Some of the policies
mentioned in the Skidelsky book,
such as a consumption tax to
reduce the pressure to consume, or
restrictions on persuasive advertising,
could be argued to do exactly that.
Evaluation points could include
the idea that if a substantial
proportion of the population already
report their happiness as “very
high”, then the relationship is bound
to level off even if that proportion
rises to 100%, due to the way the
two variables are measured. There
is also the issue of whether people
are qualified or can be trusted
to measure their own happiness.
Finally, international comparisons
of happiness are problematic due
to cultural differences: the ‘have a
great day’ attitude of the American
contrasts with the stiff upper lip of

Stephanie Flanders video: http://www.
bbc.co.uk/news/business-15492115

the Englishman and the stoic Russian.
The three individuals surveyed may
not truly know how happy they are,
their answers coloured by the history,
culture and attitudes of the society in
which they live.
Conclusion
As with any new specification, the
requirements of students and the
relative emphasis placed by the exam
board on different topics will become
even clearer with the release of more
stimulus material and, as time goes
on, exam papers. The above ideas
and resource links detailed below
are just suggestions and hopefully
will stimulate discussion of new and
improved ideas for teaching the new
material.
Finally, I am very grateful to Nick
Maloney of Wallington County
Grammar School for his help and
suggestions for this article.
Ian J Black. Ian is Deputy Head of
Sixth Form at St Albans School

Bank of England video: http://www.
bankofengland.co.uk/monetarypolicy/
Pages/qe/default.aspx
Rationality and Behavioural
Economics
The Ultimatum Game:
http://www.fte.org/teacher-resources/
lesson-plans/is-capitalism-good-for-thepoor/the-ultimatum-game/
The Dictator game
Economics, Peter Smith, 2015, Philip
Allan Updates
Thinking – Fast and Slow, Daniel
Kahneman, 2012, Penguin
How Much Is Enough, Robert and
Edward Skidelsky, 2013, Penguin
Economics: The User’s Guide, Ha Joon
Chang, 2014, Pelican
Happiness, lessons from a new science,
2nd edition, Richard Layard, 2011,
Penguin

SUMMEr 2015

13

Classroom Practice

Testing As A Tool For Learning:
Ideas For Classroom Application
Increasingly, findings from
cognitive science are informing
understanding of how students
learn and how we, as teachers,
can plan and teach to support
more effective learning. In this
article I will summarise some
research evidence relating to
the use of testing as a tool for
learning, not just for assessment.
I will propose some practical
strategies for use in the BEE
classroom. I will also suggest
ways in which this can inform
how we prepare students to
revise.
Testing is, of course, a tool for
monitoring progress and informing
practice through formative and
summative assessment. Both
students and their teachers need
to be able to answer the questions:
‘where am I in my learning?’, ‘where
am I going in my learning?’ and
‘how will I get from where I am to
where I’m going?’ Testing answers
the first of these questions by telling
us what the student can do. Analysis
of the results of testing can also
help to answer the third question
by identifying areas of particular
strength and weakness so effort
is targeted where improvement is
needed. What cognitive science now
suggests is that testing has impact
far beyond these reporting and
diagnostic functions: the process of
testing, managed appropriately, can
actually improve learning.
Retrieval
A test is any activity which requires
students to recall or generate
information. According to research
by, for example, Roediger & Butler
(2011) and Bjork & Bjork (2011),
testing has impact because it forces
students to retrieve information
from memory. This act of retrieval
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is thought to strengthen neural
pathways in the brain and improve
both speed of later recall and the
association of knowledge in one area
with related knowledge.
In tests exploring the relative
benefits of testing versus studying,
effective conditions for testing and
the required number of testing
events, the following findings were
confirmed:
1. Once students have sufficient
knowledge of a topic, retrieval
practise through testing is more
powerful for supporting longterm retention than additional
study time;
2. The conditions of retrieval
practise matter. Retrieval must
be sufficiently challenging to
support learning, so the spacing
of testing intervals should be
large enough to require effort
from the student. Spacing should
increase over time;
3. Generation of answers is more
effortful than recognition of the
correct answer, as in multiple
choice questions (MCQs), and
should be used to increase
challenge where necessary.
Varying the conditions of testing
is also beneficial: ask students to
find different missing variables
in formula and to apply their
knowledge to a wide range of
case study contexts, for example;
4. Testing between 5 and 7 times
once knowledge is sufficient
seems to be optimal for
supporting long-term retention.
After this there remains a positive
effect of further testing but the
size of this effect reduces.
The benefits of retrieval practise
are not limited to better recall over
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time. Other positive consequences
identified include: helping students
to identify gaps in knowledge;
improved transfer of knowledge to
new contexts; better organisation
of knowledge and monitoring of
own learning, and a positive effect
on retrieval of related non-tested
knowledge.
Feedback
Even where students receive no
feedback on whether their answers
are correct or incorrect, a positive
testing effect has been seen from
the act of retrieval. The presence of
feedback, however, adds to learning
gains and helps to avoid embedding
incorrect answers. This is especially
important if using True/False or
MCQs as students will be exposed
to wrong answers (‘lures’) which
they might otherwise internalise and
reproduce.
Research suggests that a powerful
way to give feedback is at the end of
a period of testing, rather than after
individual test / retrieval opportunities
(i.e. give all questions on a test,
followed by the answers, rather than
give the correct answer for each
question as you go.)
Application to teaching
So, how can you go about
embedding this research into your
teaching? One clear implication is
the benefit of frequent, low-stakes
testing. You could test recall of key
terms, formulae or ratios as lesson
starters, finish lessons with a ‘pop
quiz’ on the content of the lesson
or set tests for homework. As you
teach, ask students to make links
between the current topic and those
learned previously. Move beyond
testing the content of just the
most recent lesson by including a
range of topics at once. You don’t
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need to cover everything – the act
of including more varied material
raises challenge for students and
increases the overall benefit of
testing. Test more than simple recall
or recognition by asking students to
explain and synthesise knowledge
within their answers.
Make use of existing materials to
encourage retrieval. Most textbooks
have end-of-chapter questions
which are ready-made tests. Build
opportunities into some lessons for
students to work through these
questions, allowing sufficient time
afterwards for feedback, correction
of incorrect answers and, ideally,
the setting of home study targets to
address gaps in knowledge.

Long term planning
As you plan schemes of work for
2015-16, allow time for introducing
students to the learning benefits of
testing early in the year. Consider
scheduling occasional lessons where
students reflect on recent tests and
identify gaps in their knowledge –
then give them time to study the
topics that they need the most. Be
on hand to support and to develop
the self-study skills needed to
support effective revision later in the
year.

the test occurs immediately after the
studying. But where students are
revising for exams some time in the
future, retrieval practise has been
shown to have a much more durable
and long-lasting impact. As an added
benefit, it has also been shown to
improve the accuracy with which
students judge their knowledge of
a topic. So students are less likely

When discussing case studies
it is easy to build in additional
opportunities for retrieval. You
might test key terms explicitly or, for
greater challenge, ask students to
link a particular passage to a piece
of previous learning. This helps
to develop reasoning as well as
embedding learning of content.
Past exam papers are excellent
resources for testing. The
introduction of new specifications
and exam structures doesn’t mean
that you need to throw away all
of your existing resources. MCQs,
especially, can be used quickly to
engage students develop learning.
Why not use one or two at a time
to add interest and challenge to a
lesson? You can collect whole-class
responses using mini whiteboards,
or even by having students hold up
a number of fingers to correspond
with the answer of their choice (1
for A, 2 for B, etc.) Testing doesn’t
have to take a long time or a lot of
preparation!
In fact, you don’t even have to
write the tests yourself. In class or for
homework, you could allocate topics
to students and ask them to come up
with some questions for their peers.
Don’t let them forget to write the
answers too. These can then become
the starter task for the next lesson.

Cognitive science is informing understanding of how students learn

Supporting revision
Many students (and many teachers!)
believe that repeatedly studying
known material leads to better
learning of it. In support of this,
students who ‘cram’ and then
immediately test themselves may
well see improved performance in
the short term which reinforces their
belief in the power of studying /
cramming as a revision technique.
This cramming (further study of
already-known material) works where

to succumb to the false confidence
that can result from reading and rereading a passage to the point where
it feels like it is well-known even
though it hasn’t been tested.
When preparing students for
revision you might want to share
with them the research findings on
retrieval practise. Provide students
with lots of materials which they
can use to test themselves – past
papers, textbooks with end-of-
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Try giving students a blank revision diagram to annotate in detail
chapter questions and quizzes, and
make the answers available too.
Feedback doesn’t have to come from
a teacher, so students can self-mark
their answers during revision periods.
Encourage students to start their
revision of a new topic with a test,
using this to direct their study time
towards topics which the test shows
need more work. Support them to
plan revision schedules cyclically so
that topics are revisited over time,
not as a linear model in which each is
addressed only once.
A favourite technique of mine
is to give students blank revision
diagrams, mind-maps or key word
lists which address the contents of
a part of the exam specification.
Students recall as much as they can
and annotate the diagram in detail.
This gives a clear visual indication of
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gaps in knowledge which can then
be studied. Later on, students return
to their diagrams and recall the
missing information, adding it to their
work. This works in lessons and also
for independent study, once you have
‘trained’ students in how to approach
the exercise.
Conclusions
Testing doesn’t have to be onerous
and seen as a drain on learning
time. Low-stakes testing with time
for feedback on results is a learning
activity in itself. Testing opportunities
are easy to embed in the BEE
classroom but can have far reaching
consequences, helping students
to develop effective strategies for
independent learning as well as BEE
success!
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Theories of Learning: Brain Gym
Nonsense Or Genuinely Useful?
Dianne Lloyd provides a brief
update on the latest learning
theories and considers some
practical classroom applications.
Now that we have moved away from
brain gym and other theories which
are untested, it may be a good time
to review what authors are still saying
about how pupils learn and new
ideas on how these theories can be
of used in the classroom. This article
will review some of the leading
authors in learning theories and their
central ideas. Further reading is
suggested to really understand each
theory and how this can be applied
in your classroom. After all there
is no quick fix and too often these
complex ideas have been treated too
simplistically.

Behaviourist theory
Cognitivist (stage) theory
Constructivist theory
Social constructivist theory
Many of the newer writers on
learning theories can be related
back to the Vygotsky Socio-Cultural
Theory. (1978) This theory defines
that:
•

Children are active learners,
but their knowledge is socially
constructed.

•

Cultural values and customs
dictate what is important to
learn.

•

Deep learning or learners as defined
by Biggs (1999) have the following
features:

Knowledge is contextdependent.

•

Social interactions are vital to
learning.

•

Actively seek to understand the
material / the subject

•

•

Interact vigorously with the
content

Vygotsky described the “zone of
proximal development”, where
learning occurs.

•

Make use of evidence, enquiry
and evaluation

•

Take a broad view and relate
ideas to one another

•

Are motivated by interest

•

Relate new ideas to previous
knowledge

•

Relate concepts to everyday
experience

•

Tend to read and study beyond
the course requirements

But the question is how do we
as teachers ensure deep learning
occurs?
There are a number of theories
that are considered on most teacher
training courses and these broadly

but must be constructed by
the learner, teachers provide
experiences for learners to
construct meaning.

fall into one or a combination of
these;

So how does this apply in the
classroom?
•

Prior knowledge influences what
and how a student learns.

•

What is remembered is largely a
function of what was understood
to begin with.

•

Students learn best when they
link new information with related
existing ideas.

•

Information is forgotten
unless integrated into existing
schemata.

•

Both understanding and memory
are driven by meaning.

•

Learning should occur in the
context in which it will be used.

•

Learning cannot be taught

Applied Learning – Geoff Petty
(2009)
Applied learning is the practical
application of theory that allows
learners the opportunity to actively
engage with the curriculum they are
studying.
It is relevant and meaningful to
learners as it allows for learning
within different contexts and
environments. But Petty says that
any relevant activity is not enough.
Our leaners must think about their
experiences and Petty suggests
getting learners to explain it to
themselves, to each other, and to you
as the facilitator of their learning.
He also says that new learning is not
understood unless it is connected to
existing concepts, knowledge and
experience.
So how does this apply in the
classroom?
•

Keeping in mind the acronym
REAL –relevant, engaging, active,
learning.

•

Planning activities that
consolidate learning which
mean the learner has to actively
practice a skill or an activity in
which they have to apply their
new knowledge to a different
situation

•

Bringing in guest speakers to the
classroom to offer their expertise
and a different way of explaining
a concept

•

Use case studies of businesses
that the learners will know so
they can apply new learning to
concepts or knowledge they
already have.
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•

Use group work so that learners
have to engage with materials
and each other, explaining
something to someone improves
recall rates much more than
passively listening.

every learner will see more
students will rise to the challenge
and succeed. You may think
that by keeping things easy it will
give students a taste of success
and keep self esteem up. But
according to Dweck this does
not have the impact that high
challenge has even if the learner
initially fails.

Further Research –
www.geoffpetty.com
Mindsets - Carol Dweck (2012)
According to Dweck students
carry two types of views on ability/
intelligence:
•

•

Entity View – This view treats
intelligence as fixed and stable.
These students have a high
desire to prove themselves to
others; to be seen as smart and
avoid looking unintelligent.
Incremental View – This view
treats intelligence as malleable,
fluid, and changeable. These
students see satisfaction coming
from the process of learning and
often see opportunities to get
better. They do not focus on
what the outcome will say about
them, but what they can attain
from taking part in the venture.

According to Dweck these views
can affect what we achieve in all
aspects of life and that the viewpoint
of our learners has been influenced
by a range of factors. Her recent
work outlines what can be done
in classrooms to develop a growth
mindset in our learners as opposed
to a fixed mindset.
So how does this apply in the
classroom?
•

•
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Use frequent formative feedback.
Learners need to know what
they are achieving and constantly
be encouraged to improve their
work. Giving time for learners
to put into practice the feedback
you give them in the lesson, after
all you have taken time to ask
them to improve their work, they
need time to act upon it.
Keep challenge high. A teacher
who has high expectations of

•

•

Welcome mistakes, its only by
getting things wrong we learn
why it was wrong and how to do
it right next time.
Praise effort not attainment.
Praise all actions related to effort
and using strategies to succeed
and avoid praise that judges their
intelligence or talent.

Further research –
www. community,mindsetworks.com
Building Learning Power Guy Claxton (2005)
Claxton began by outlining the key
skills learners need to learn and then
in further publications created the
idea of learning muscles we need to
develop in our learners. He outlined
the key learning dispositions that
students need which are resilience,
resourcefulness, reflectiveness,
remembering and readiness. His
recent work is titled New Kinds of
Smart (2010) and discusses what is
intelligence and how intelligence is
expandable. He links to a number of
other theories and summarizes where
we are today with our knowledge
of learning and that there is no
doubt that our learners can develop
strategies and techniques that will
make them more effective learners.
He summarizes by referring to the
work of Costa and Kallick who
divided intelligence into 16 habits of
mind. These can be found at www.
artcostacentre.com/html/habits.htm.
So how does this apply in the
classroom?
•
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Planning learning and being
explicit about how the
learning will expand their

learning muscles of resilience,
resourcefulness, reflectiveness,
remembering and readiness.
•

Helping learners set and monitor
their own targets

•

Encourage learners to explore
uncertainty by discussing this
in front of the class, sharing
your own critical thinking and
reflection.

Further Research –
www.buildinglearningpower.co.uk
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Bob And Sue Buy An Apartment In Spain
A case study, targeted at GCSE level, exploring the impact
of variations in exchange rates
Buying the apartment
In May 2006, Bob and Sue Hanley
decided to use an inheritance
to buy a holiday apartment.
They spent some time looking
around and finally found the
ideal apartment on the Costa del
Sol in Spain. It was in a private
gated development with two
bedrooms and a very pleasant
terrace area overlooking the
shared pool. They could walk to
the beach and there were some
good restaurants nearby. They
were very fortunate that their
inheritance enabled them to
purchase the apartment outright
and they did not need to take out
a mortgage to pay for it. Bob and
Sue appointed a Spanish lawyer
who managed the purchase and
opened a Spanish bank account
for them. Their UK bank arranged
the transfer of the money to pay
for the apartment, the legal fees
and €15,000 to a company which
specialised in providing furniture
packages to furnish and equip the
apartment completely.

Uncertain years
Since 2006, Bob and Sue have made more than 30 payments into their Spanish bank
account. Over that period, the value of the pound against the Euro fluctuated quite
considerably. In particular, due to the 2007/2008 global financial crisis, the pound lost value
at a rapid rate hitting an all-time low against the Euro in December 2008.

Bob and Sue were quite surprised at the variances they have seen in the amount of Euros
they receive for £2,000. Figure 1 below shows how the Euro value of their £2,000 has
fluctuated itover
the past
years. idea,
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Their first holiday there
was very exciting, sitting on
the terrace in the sunshine
overlooking the tropical-style
gardens and the swimming
pool.
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Bob and Sue realised
that they needed to make
arrangements to transfer regular
amounts of money into their
Spanish account to cover the
running costs of the apartment.
There were community fees
to pay to the company that
managed the development,
electricity and water bills and
local taxes – the equivalent
of UK council tax. They also
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their Spanish bank account. Over
that period, the value of the pound
against the Euro fluctuated quite
considerably. In particular, due to
the 2007/2008 global financial crisis,
the pound lost value at a rapid rate
hitting an all-time low against the
Euro in December 2008.
Bob and Sue were quite surprised
at the variances they have seen in
the amount of Euros they receive for
£2,000. Figure 1 below shows how
the Euro value of their £2,000 has
fluctuated over the past 11 years.
Bob and Sue noted in particular:
•

•

•
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The highest amount they had
received was €2,960 which was
their first payment in August
2006 (€1.48 to the £).
The lowest amount they had
received was € 2,158.87 in
January 2010 (€1.08 to the £)
Their most recent payment in
April 2015 gave a transfer of
€ 2,680.00 into their Spanish
account (€1.34 to the £)

Questions/areas of research

Extension activity

1. Using the figures given to you
in Figure 1, how many Euros did
Bob and Sue receive for their
£2,000 in February 2010?

Using the figures in the case study,

2. Explain with examples, what is
the meant by the phrase ‘the
value of the euro against the
pound fluctuated’.
3. The word ‘invisible’ is used in
relation to providing services
or moving money between
countries. Would Bob and Sue’s
activities be classified as invisible
exports or invisible imports?
Explain your answer.
4. Describe, with justification, the
likely impact on Bob and Sue’s
personal spending while on
holiday in Spain of the variation
in the Euro’s value over the years?
5. Which economic theory could
be used to explain changes in
exchange rates? Explain your
answer.

Teaching Business & Economics

(a) explore how a small UK business,
which imports pottery from Spain
to sell in the UK, would have been
affected by the changes in exchange
rates over the same period of time.
(b) suggest some actions this business
might have decided to take at
different times to deal with these
effects
Margaret Hancock is a retired
teacher of Business Studies and
Principal Examiner with Edexcel.
References:
1.

Examples of money transfer
companies – Western Union,
World First, Moneycorp, High Street
banks. These are not given as
recommendatons. If you are thinking
of making a money transfer be sure
to carry out your own research first.

Classroom Practice

Time To Digitalise
Peter Jordan of EzyEducation
Ltd makes the case for a
more ambitious approach to
digitalization in business and
economics education.
Throughout the UK economy,
massive efficiencies have been
achieved by embracing the
opportunities associated with
digitalisation. Although most
industries have been transformed,
education has done little more
than scratch the surface of
opportunity. Given the current
issues facing education (reduced
funding and increased student
numbers) there couldn’t be a
sector of the economy more in
need of rapid modernisation.
Although education has typically
responded to rising student numbers
by increasing class sizes and teaching
hours, this has clear and serious
consequences for teaching delivery.
Furthermore, unless
the associated
increase in teaching
responsibilities
is managed by
using technology
to make teachers
more productive
it is inevitable
that teaching
will become less
effective.

the period 2006/07 to 2011/12. This
compares to 3,246 business studies
graduates over the same period.
During this period the number of
students studying economics at AS/
A2 level has risen by over 30,000 but
has remained at the same level in
business studies.
Apart from the fact that this
suggests there have been some
serious planning failures, it also
suggests that the pressures in
economics may be higher than just
about any other subject and that this
area is in obvious need of support.
Over this period some excellent
support websites targeted specifically
at A levels have emerged to
support teachers and students
(BizEd, Tutor2U, Economics Help,
Economics Online). The range of
articles and videos on the Internet
has also expanded and changed
enormously over this period. The fact

that YouTube was only launched in
2005 and that the first iPad was sold
in 2010 tells you a lot about how
recently many of the technological
things we take for granted have
been developed. In many ways this
has made it difficult for schools to
keep up with this pace of change,
especially as the technological
independence of schools mean
they do not benefit from any real
economies of scale.
However, while these
developments have increased the
volume of resources made available
to students, it is incredibly difficult to
easily capture the outcomes of any
activity and it is questionable whether
this has made teaching any more
efficient. In many ways this might
be referred to as the Nike approach
with lots of teachers exhausting
themselves running around to
pull resources together without

In economics
these issues are
compounded by a
severe shortage of
specialist teachers.
According to the
“Good Teacher
Training Guide”
produced each year
by the University
of Buckingham,
just 38 economics
graduates have
entered ITT over
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Value add of different support mechanisms?

Book

Website

LMS

Ease of
access

✖
✖
✖
✔
✖
✖

✖
✔
✔
✖
✖
✔

✔
✔
✔
✔
✔
✔

Teacher
efficiencies

✖

✖ ✔

Usage
record

Learning Management
Systems

Multi-media
Interactive
Syllabus
focused

Websites

Integrated

Books

necessarily gaining any benefits from
automation.
Instead of textbooks, revision
guides and websites teachers need to
start thinking learning management
systems to become more efficient.
These have been used extensively in
industry for several years and have
been driving the MOOC revolution in
the US. Although they are accessed
via websites they could not be more
different than a typical website.
They facilitate a wide range of
focused materials ranging from
high quality videos to automated
assessment routines and can
achieve exactly the same objectives
as textbooks with some important
advantages - learning is enhanced by
converting static textbook pages into
dynamic presentations, automated
marking and feedback identifies and
corrects learning gaps, internet access
means that resources are available
24/7 and without limit and recording
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all activities enables transformational
improvements in organisation,
analysis and personalisation of
learning.
Although there are many excellent
business studies and economics
websites they do not organise
learning. They can deliver many if
not all of the resources that might
be found in a learning management
system but they are not packaged
into courses and lack organisation
and integration. Furthermore, as
there is usually open rather than
managed access users do not have
access to coherent digital records. As
a result they are unlikely to make a
meaningful contribution to improving
teaching efficiency.
Learning management systems
facilitate a completely different
approach that achieves a wide range
of benefits:

Teaching Business & Economics

Knowledge delivery
•

Use of video explanations
mean that graphs and numeric
examples can be sequenced to
enhance learning.

•

Continuous access to video
lectures means that students
have repeat options to view
explanations. Students can repeat
and rewind explanations as many
times as they need and without
the usual distractions present in
class. This also provides a highly
effective catch up resource for
missed lessons.

•

Ceteris paribus (i.e. assuming
the same presenter) video
explanations will be more
effective than class explanations
as the presenter is not subject to
classroom disruption and can refilm to improve delivery.

Classroom Practice
Assessing and enhancing learning
•

Assessment routines that target
all syllabus requirements and
are accompanied by immediate
correction of errors via detailed
feedback should enhance
learning and provide evidence of
student syllabus knowledge.

•

Careful structuring of assessment
questions mean that common
mistakes and misunderstanding
can be targeted and corrected.

•

The software records every
answer to every question to
enhance correction of learning
gaps during the course and
pre-exam. Teachers can
access any quiz completed by
students and arrange time to
personalise learning by reviewing
assessments where this is
necessary

•

•

•

The information possessed by
teachers will be transformed.
If used as an alternative to
issuing textbooks, teachers will
know and can take action when
the “course text” is not used/
consulted by students. Teachers
can also download activity and
assessment records at student
and class level to transform the
quality of information available
for sharing with students,
colleagues and parents.

Engagement levels
•

Anecdotal feedback from users
suggests that engagement is
transformed. A multi-media
and interactive approach is
more closely aligned to the
requirements of the current
generation of students.

•

Students can work wherever they
have a device and Internet access
– this effectively means that the
service is a “martini” solution.
They do not need access to a
hefty textbook or to their folder
to study.

Assessments can be retaken to
help students apply more focus
to challenging subject areas.
This helps teachers to observe
progression.
Automatic marking and
feedback means that (ceteris
paribus) a teacher assisted in
this way will be able to increase
homework volume and create
time for assignments that target
problem solving and technique
development.

•

Learning gaps can be assessed at
student or class level to identify
remedial learning action for
subsequent class activities.

Although it is easy to paint a sexy
picture of technological enablement,
this is unlikely to gain any traction
if systems are too expensive, are of
poor quality or if schools simply use
them as an add on to what they
already do. Service providers need to
make sure their propositions ensure
that schools can reduce the money
they spend on support services and
are structured to make teachers more
informed, efficient and effective.
If this is achieved the balance of
costs and benefits is likely to be
overwhelmingly positive.

Digital Records
•

•

Unlike textbooks and most
websites users know exactly
which parts of the course they
have covered, when they covered
it, how much time they took and
how well they understand the
material. This will organise users
(without them actually realizing
it) in a way that is not facilitated
by textbooks or open access
websites.

Extensive assessment routines
and recording of activity
levels creates a “game” like
environment conducive to higher
activity levels.

Making learning management
systems work

At this stage the first examples of
learning management systems have

started to emerge. Some publishers
are experimenting with e-books and
intranets that support their textbooks
(Hodder Education). However,
the real change will come with
comprehensive learning management
systems that are syllabus focused
and capture and analyse all student
activity to help teachers personalise
and improve learning. Given the time
and restrictions in school and the
absence of any scale benefits, these
services will need to be developed
externally by companies such as
EzyEducation.
Some of the software options mean
that it is possible to develop feature
rich systems. Although it is tempting
to offer every bell and whistle that
available software can offer, the
challenge is to keep things as simple
as possible and to focus efforts on
resource quality and organisation
and analysis of activity. If this can be
achieved at a viable price level then
learning management systems have a
big role to play.
Return on Investment?
Budgets within the independent
sector are largely unaffected by
the current fiscal environment
and provide room for expenditure
on support resources. However,
within the state sector the funding
allowance of £4,000 per student
has been frozen. This has probably
changed the game in terms of
externally provided resources. While
some students can and will continue
to purchase additional resource
support, their schools and colleges
will have to develop a more critical
approach to expenditure as higher
levels of accountability will attach to
decisions.
In this era resources need to
be viewed as an investment, with
decision making driven by the
returns an investment might achieve.
Comparing propositions is incredibly
difficult as content varies enormously.
However, our view would be that
without use of integrated packages
there would be no efficiency gains
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Learning management systems – costs and benefits

?

More informed
teachers

Improved results

Improved
recruitment

More engaging
tuition model for
students

Facilitates
independent
learning

More efficient
model

Accommodate
remote/flexible
learning

Manage the
burden of
specialist staff

Less pressure
on teachers

More homework
/less marking

Support
inexperienced
teachers

COSTS

for schools and colleges, which
means the return on investment will
be negative.
At the moment our fully
integrated service (full syllabus
coverage via pre-recorded lectures,
assessments and extensive
management support for teachers)
ranges from £19.24 per student for
over 100 students to £29.99 for
up to 10 students. So is this sort of
investment likely to pay off?
Although it is possible to look at
this in a variety of different ways, the
one certainty is that if it means that a
teacher can cope with more students
then the increased funding will make
the ROI highly attractive whichever
way a school chooses to evaluate the
investment. Assuming a comparable
standard of resource quality and price
this will apply regardless of which
organisation provides the service.
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The end of teachers?
It is easy to detect a degree of
discomfort in some quarters when
learning management systems are
discussed. This is not helped when
students respond enthusiastically
when they initially gain access to
systems. However, the reality is that
after the initial excitement of access
to new technology, students will still
require encouragement, organisation
and direction and to participate in
written and class work exercises. This
is why it is difficult to foresee these
systems replacing teachers.
This means that the role of
teachers is unlikely to be diminished
and can only be enhanced if the
technology helps to improve teaching
effectiveness. If anything, not using
new technology and continuing
to struggle on with unsustainable
workloads could well be a more
significant risk. After all why would
anyone want to continue working
longer hours and supporting more

Teaching Business & Economics

students without any change in the
way that teaching is delivered and
supported?
Managers in education need to
recognise these issues. In the current
climate they need to manage these
issues effectively by proactively
reviewing their teaching delivery
model. Automatically reducing
headcount and expenditure budgets
and expecting fewer less adequately
resourced staff to sustain the
same teaching delivery model will
only dilute teaching quality and
effectiveness.
This means that learning
management systems need to have
a clear sense of their role, which is
to support and empower teaching
and make it an easy decision to
take to engage with technology for
the benefit of students and their
teachers.
Peter Jordan, Founder,
www.ezyeducation.co.uk

Section title
Resources

Play, Stop, Repeat: Students And
Teachers Hooked On Youtube
In case it has escaped your notice,
there is somebody else teaching
your students economics. Those
precious moments explaining
key concepts and models at
the whiteboard - students love
them so much they are turning
in their tens of thousands to a
young teacher in Bromsgrove
to go over it again. Virang
Dal, or ‘EconPlusDal’ as he is
known to your students has a
short video carefully explaining
virtually every concept in A level
economics on his own Youtube
channel. Teaching Business
and Economics asked Virang to
explain how he thought teachers
and students could make the
most of such a unique learning
resource.
Many people know me by my
YouTube channel name EconplusDal
but more commonly I am known as
Virang by my friends and colleagues,
currently a teacher of Economics
at Bromsgrove School but soon to
become Head of Economics at Kent
College Canterbury. My YouTube
channel has had a huge role to play
in my short teaching career to date
and has surpassed its intentions in
more ways than one. The use of
technology in the classroom should
not be understated and certainly
should not be considered a fad
that will die out. To embrace it, as
a learning aid can be unbelievably
effective and a great way to keep
students engaged and learning in a
way that is familiar to them.
Background behind
EconplusDal
The channel has been up and
running for the last 18 months with
regular video uploads and scope for
more content. In an era of social
media and technologically aware
students, the opportunity to use
these channels for teaching and

learning was obvious. During my
PGCE year it was also clear how
important it is for students to be
able to learn at their own pace.
Sometimes students need and desire
time on their own to get to the heart
of key theories and complex ideas
even if that means going over the
same concept multiple times – an
opportunity lacking in class. From this
thinking, the first few videos were
born, completely random topics but
topics studied in class; deregulation,
Coase theorem and various solutions
to market failures. They were an
instant success amongst my students.
Realising the power of such videos,
time has always been put aside to
create more and more for the benefit
of students to the point where
currently 154 economics videos
feature on the channel covering all
exam boards. Both AS and A2 micro
and macroeconomics are covered
with lots of IB specific material
posted too, including paper 3
elements. There is also large sections
of video covering development
economics and the tricky parts of the
international economics sub section.
An aid for students
The initial aims behind the videos
were simple - a revision source for

students and a way for students to
catch up on work missed. There was
no higher reasoning behind them but
the more I received student feedback,
the more I realised the far more
powerful potential user benefits.
The revision benefits can not be
understated – students value them
tremendously for this reason. In
an age where reading books has
become notoriously difficult for
many teenagers, visual stimuli to aid
revision has gained huge popularity.
With a choice to read 5 pages in a
text book to understand monopoly
theory or to watch a 5 minute video
on the topic, there is only ever
going to be one winner amongst
the students. More so however is
the ability to independently learn
at a student’s own pace – this is
crucial. It is wrong to stereotype
that it is only the weaker students
that need constant repetition and
familiarisation with content before it
solidifies. The Japanese have proven
that regular repetition of tasks or
learning processes can cement that
content in one’s long term memory.
But that choice should be left to
the student and based on need. Of
course the weaker students can take
their time to rewind, pause and gain
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knowledge at whatever speed suits
them, but higher level learners can
similarly take their time to learn the
content and then independently go
on to read articles around the topic,
find contextual examples to back
up/contradict the theory or think of
essay plans without any need for
guidance by a teacher.
Beyond revision however is the
ability of these videos to solidify
content or to allow students to
stretch ahead of the class by moving
in front of the curriculum. The very
keen students will even move one
step ahead and gain confidence from
this.
An aid for teachers
Flipped learning. This has
revolutionised my teaching and the
videos have been at the heart of this.
It is amazing what can be achieved
if pupils are asked to gain theoretical
knowledge themselves beforehand
by watching a video and then
coming to class to expand on the
theory. Suddenly valuable class time
is switched from content learning
to adding depth and learning the
context where content can be really
understood. One lesson, which
worked extremely well in this
regard, was a lesson I performed
on tradable pollution permits as a
solution to pollution based market
failure. Students were told to watch
and make extensive notes based on
the pollution permits video on my
channel before the lesson, ready
to expand on this knowledge in
the lesson itself. Lesson starters
whenever flipped learning is trialled
is always key to ascertain just how
well the theory has been understood
but beyond, we explored emissions
trading in China and within the EU
before discussing whether or not this
is the best solution to the market
failure. The ability to contextualise
the theory suddenly opened up with
lesson time spared going through
theory. I have further trialled the
flipped learning approach on topics
such as monetary policy, quantitative
easing, development economics and
theory of the firm – it has yet to let
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https://www.youtube.com/user/EconplusDal
me down, always adding so much to
the classroom lesson experience.
Within lessons, videos can also
be played as plenaries or starters.
A worksheet to accompany the
video is a good idea, whereby the
teacher can assess as the video is
playing, a very powerful technique.
Having done this myself in several
observed lessons, the feedback has
always been extremely positive and
the impact on students progress
particularly noteworthy. I have also
trialled making in-class specific videos
for assessment purposes, videos that
students can independently check
their understanding and notes.

As new specifications come in and
new content is taught, videos will
be uploaded. Further to this, videos
created will also provide tips on
writing styles and how to access the
highest marks on exam papers.

Plans for the future

We are living in a digital age and
the more that it is embraced rather
than ignored, the greater potential
we as teachers have to inspire and
to improve the learning experiences
of the students we teach. Using
EconplusDal on YouTube is one of
the numerous ways to embrace
technology to aid learning – I hope
it is as useful for you as it has been
for me both inside and outside the
classroom.

The channel, though already
successful, will continue to grow.

Virang Dal teaches economics at
Bromsgrove School.

Teaching Business & Economics

Resources

Investment Competitions
Russell Wareing looks at two
great competitions to introduce
students to share trading.
IFS Student Investor
Challenge
www.studentinvestor.org
This is an investment competition
open to 14-19 year old students
in teams of four. Teachers can
also enter (individually) but are not
eligible for prizes. A nice feature
of this scheme is that teams who
register after the competition has
started get their portfolio value
indexed to changes in the FT 100.
The eligibility of teachers to enter
gives this competition a competitive
element that the students enjoy. The
competition currently has two distinct
phases. The 1st phase typically runs
from mid October to the end of
January. The team invest a virtual

portfolio of £100,000 in a set of
stocks. There are clear rules about the
broad composition of the portfolio.

Tip: Carefully read the rules of
investing before purchasing stocks.
Prizes are available during this
phase of the competition. Phase
two involves the top 20 teams
(by portfolio valuation) plus some
wildcard winners competing in a
four week online challenge. The
challenge asks the students to predict
the closing price of specified assets.
The top two teams from each region
compete in a live final usually in April.
Teacher involvement: The
workload for the teacher is not too
intensive. You do need to sign up
and register teams with a code that is
given to the school when you apply
to take part. An option to consider
is awarding internal prizes by year
group or some other criteria as this
maintains interest even if teams are
unlikely to progress to the final. The
IFS send out some nice posters to
promote the competition and the
national winners get a fully paid trip
to New York!

www.studentinvestor.org
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www.studentinvestor.org
Shares4Schools
www.shares4schools.org
This competition takes investing to
a whole new level. Think of it as
the IFS student investor on steroids!
The competition usually has only
one team per school (4-10 students)
but from time to time a school may
enter two teams. The key difference
between the two schemes is that
in this one students invest real
money. The starting balance for a
team is £1500 pounds. This money
can be raised through sponsorship,
department funds or there are some
£750 grants available from the Share
Centre. The competition is aimed at
students in Year 12 who are typically
studying Business or Economics.
It runs from mid October to mid
May. There are trading rules that
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the teams must follow but they are
not particularly onerous. The aim is
simply to maximise the value of the
portfolio. It is important to consider
how you allocate any portfolio
losses or gains before you start the
competition. The department could
take any gains or pay losses but this
means pupils do not have a stake.
Teacher involvement: This
competition typically requires more
active teacher input. This could be
helping to secure the funds, selecting
the team, making the trades that the
team require and possibly supervising
investment meetings. Using real
money certainly concentrates the
mind!
Conclusion: Learning about the
stock market and what determines
share prices is an area that many

Teaching Business & Economics

pupils find fascinating. It also has
links to the courses taught because
pupils may review financial ratios to
determine the possible direction of a
share price. The IFS Student Investor
Challenge is especially useful when
educational establishments do not
offer Business or Economics pre
A-level. It can be a useful marketing
tool for the department to stimulate
interest among potential students.
Both of the competitions have their
relative pros and cons but they are
certainly worth considering.
Russell Wareing
Head of Business & Economics
Lancaster Royal Grammar School
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Resource Reviews
Contents
Business for A-Level Year 1 and AS
AQA, 3rd edition
Reviewed by Tim Jones
AQA A Level Business, For A-Level
Year 1 and AS, 5th edition,
Reviewed by Lucy Barton
The views expressed in reviews
are those of the reviewers and are
not necessarily endorsed or shared
by the EBEA. The EBEA welcomes
comments on any reviews or
articles in TBE. Please send your
comments to office@ebea.org.uk
A level Business Studies
Business for A-Level Year 1
and AS AQA, 3rd edition, John
Wolinski and Gwen Coates,
Hodder Education, 2015, 549 pages,
paperback, £24.99,
ISBN 9781471836091.
With the new A-Level Business
specifications about to be delivered
from this September you could be,
like me, in a state of exhausted
panic. With current years 12 and 13
about to start the exam countdown
it has been a long, hard grind and I
have had little time to contemplate
courses starting in September.
Given the huge changes, both in
content and assessment, the new
AQA specifications look particularly
daunting and I have visions of a
very busy summer ‘holiday’ trying
to prepare for the new courses. The
lack of resources – both texts and
assessment materials - has also been
a worry.
It was, therefore, with huge relief
that I received the new offering
by Wolinski and Coates and after
an initial perusal discovered that
perhaps I will have some relaxation
time this summer after all. A closer
inspection suggests that they have
provided everything I need to start
teaching the new specification in
September with confidence. This is an

excellent resource; I can thoroughly
recommend it.
Content and course coverage
The book is designed specifically
for the AS part of the new A-level
specification i.e. Topics 3.1 to 3.6 of
the subject content. The additional
content for the full A-Level (topics
3.7 to 3.10) is covered in a different
book. This may have implications for
centres that choose to integrate the
AS and A-Level content and teach a
2 year A-Level rather than delivering
AS in year 12. However, given the
structure of the specification and
clear division of topics into AS and
A-Level, I do not feel this is a major
issue.
The book is designed to follow
the AS specification content very
closely with each unit covering the
content from the specification exactly.
So, for example Unit 1 ‘What is a
business?’ covers the specification
content 3.1 ‘What is a business?’ and
the unit is further sub-divided using
the headings from the specification.
This obviously makes it very easy to
follow and to ensure full coverage of
the specification, a real bonus for a
new specification with a significant
amount of new content. Teachers will
find this a great help as they struggle
to adjust to a very different course
structure.
Format and style.
The format of the book is very clear,
well structured, and consistent.
Each unit or chapter starts with a
brief summary of the content to be
covered. The content is covered very
clearly and in plenty of detail for the
level required. The sub-headings used
mirror those from the specification
making it very easy to follow the
‘official’ subject content.
The book also has excellent
additional features which add
significantly to the overall value of
the content. These features are colour
coordinated to ensure consistency
and ease of use:-

Key Terms – these are clearly
set out in colour coordinated boxes,
making it easy for students to identify
the essential terminology.
Fact File – some great real-world
and up-to-date examples to illustrate
the subject content. These sections
are invaluable in providing a real
business context for business theory
and ideas. They also provide some
ideas for students undertaking their
own research.
Author advice – these are
extremely handy explanatory notes
which provide clarification on points
of confusion and direct advice to
students. They do help to bring the
content alive and give the impression
of a real dialogue between author
and reader.
Did you know? – similar to the
author advice section, these little
nuggets of additional information
help to bring the content alive and
get the reader thinking.
What do you think? – direct
questions or challenges posed to the
reader with the same impact as the
‘Did you know?’ feature.
At the end of each unit or
key section there are also some
assessment tasks which help review
the subject content and provide
excellent practice for the types of
questions appearing in the AS exam
papers.
These include Practice exercises
with short answer questions –
good practice for Paper 1 section B
questions in particular.
There are also Case Study activities
using real business examples and
more extended answer questions
(including 16 and 20-mark questions)
which will provide good preparation
for Paper 1 section C as well as the
extended case study questions on
Paper 2.
The introductory section of the
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text also includes some guidance on
assessment skills and on the structure
of assessment for both the AS and
A-Level examinations. This is a useful
summary for students to have.
User-friendliness
Although some readers may find
the page layout quite busy with lots
of boxes containing the extras –
Fact file, key terms etc. - the colour
coordination and consistency should
make this easy to adjust to. Most
readers, I feel , will appreciate the
fact that the content is broken down
and interspersed with supporting
facts, authors comments and relevant
case studies. On balance, I feel that
the presentation is very clear, easy to
follow and extremely user-friendly.
How it might be used.
This is basically the AS part of the
A-Level specification in one book
– content, supporting examples
and case studies and assessment
tasks. It has everything you need to
deliver the new course. The book is
supported by the Dynamic Learning
on-line subscription service including
Teaching and Learning resources,
Whiteboard eTextbook and Student
eTextbook. However these resources
are not yet available and do not form
part of this review. An Answer Guide
for the questions and case studies
featured in the book is also due to be
published in September – this will be
a must have for those who plan to
use the textbook.
Value for money:
recommendation
Given the average price of A-Level
texts today the £24.99 for this
thoroughly comprehensive and
weighty volume represents excellent
value for money.
Although there will be a number
of alternative texts produced for
the new AQA A-Level specifications
which teachers will want to consider,
I would have no hesitation in
recommending the Wolinski and
Coates publication as a core text
for the new AS content. I am highly
impressed with the content and
presentation and will give serious
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consideration to adopting this as my
core text for students starting the
new A-Level course in September.
Tim Jones is Head of Faculty
Development and Enterprise at
The Hayfield School, Doncaster.

AQA A Level Business, For A-Level
Year 1 and AS, 5th edition,
Malcolm Surridge and Andrew
Gillespie, Hodder Education, 2015,
333 pages, paperback, £24.99,
ISBN 9781471836138
This is the latest offering in the series
of textbooks written by Malcolm
Surridge and Andrew Gillespie for
the AQA Business Studies A Level, to
be known as Business A Level from
September.
The book is suitable for pupils
studying both AS Level Business and
Year 1 of the A Level qualification.
The introduction provides a clear
overview of the structure of the
book, linking the content to the
new specification. This enables
pupils to gain an understanding
of the requirements of the AQA
qualification and will initially be
helpful for teachers new to teaching
the course. The structure of the
book is also explained; each chapter
includes a number of features :
‘Business in Focus’, these are mini
case studies relevant to the topics
covered in the chapter followed by
a couple of questions based on the
case study. These questions are
discursive, aiming to get pupils to
think about applying the theory to
real world examples; they would be
useful to stimulate class discussions.
‘What do you think?’, questions are
posed to the reader, making them
consider the content of the chapter.
Sometimes they also ask the reader
to link theories covered in a different
section of the book; this is particularly
useful given the linear nature of the
new A Level course.
‘Maths moment’ caters for the
increased quantitative skills elements
of the specification; these features
enable the reader to practise
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calculations and hone their numerical
techniques.
‘Study tip’, advice on how to study
effectively and revision strategies
related to the chapter content.
‘Web Links’, links to useful internet
sites related to the topics covered in
the chapter.
Overall, I think that these features
encourage the reader to engage with
the subject content and give the
book an interactive feel. If you are a
user of the current, (4th), edition of
the book, then they are nothing new;
however, they have been updated to
reflect the new content of the 2015
specification. They have obviously
been received well and are therefore
retained in the new edition.
The book covers each of the 6 Units
that form the AS Level in Business,
breaking the content down further
into 24 chapters. Each of the
chapters starts with an introduction
to the topic and a bullet point list of
‘what you need to know by the end
of this chapter’. This is very useful
and clearly links to the specification
requirements.
At the end of each chapter are
knowledge check questions, short
answer questions, data response
questions and essay questions. At
the end of each Unit, there is a case
study question that includes stimulus
material and questions covering
the content of all of the chapters
included within the unit.
The questions are indicative of the
type of questions included in the new
exam papers and therefore provide
ample opportunity for pupils to hone
their exam technique. Pupils are
advised as to which questions are
suited to AS Level pupils and those
that are aimed at A Level pupils.
In my opinion, an obvious omission
from the book is any guidance on
how the exams are marked. There
isn’t a dedicated chapter covering
exam technique or advice on how to
achieve a higher level answer. I think
that both pupils and teachers would
have found this useful; perhaps it
will be included in the book’s online
support materials?

Resource Reviews
The book has been approved by
AQA, (it isn’t the only title to achieve
this accolade). This is reassuring for
teachers who require endorsement
for peace of mind. An answer guide
will also be available from Hodder
Education in September 2015.
Hopefully this will include answers to
both the features contained within
the chapters and the end-of-chapter
questions.

digital version of the textbook, can
also be purchased online for £6.25
per student for 1 year’s access. Not
having seen these digital offerings,
I cannot comment on whether they
are an essential purchase for your
department, but Hodder are currently
offering a free trial of these resources
and I would advise taking a look to
find out how much support they
provide for the book.

Hodder are keen to promote their
‘Dynamic Learning’ service, with
an advert inside the front cover. I
have not had access to this before
writing this review; however, it states
that this subscription-based service
will provide editable teaching and
learning resources and a Whiteboard
eTextbook, currently priced at
£400+VAT for a small cohort (2699 pupils) school, to expire on
31st December 2017. A Student
eTextbook, which is a downloadable

Looking at the book in isolation, I
would definitely purchase a copy. It
is very user friendly; the chapters
are well structured, topics are often
summarised in easy to understand
graphics presented in a colourful
manner. The case studies are current
and relate to businesses that pupils
will be familiar with and the end of
chapter questions are in the same
format as the exams; great for exam
practise when there are limited past

papers available at the start of the
course. Unfortunately, there isn’t
a glossary, something I personally
like in a textbook; however, there
are ‘key term’ boxes throughout the
chapters.
Surridge and Gillespie have brought
their trusted publication up to
date in order to cater for the new
AQA specification and it doesn’t
disappoint. It would make an ideal
class text and I might have adopted
it but for the fact that our school has
chosen to follow the Edexcel course
next year!
Lucy Barton is Head of Economics
and Business Studies at Newcastle
under Lyme School, Staffordshire.
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Calling all students!!!

Get into
Finance

The CISI evolved from the London Stock Exchange and is recognised by banks and financial services
organisations as the preferred provider of professional qualifications for the financial services industry.
Our qualifications provide students with access to:

We provide schools and colleges with:

ü
ü
ü
ü

ü Free teacher training
ü Free teaching resources
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