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Message from the Editor Gareth Taylor
linear model let us know and we’ll
pass them on!

Welcome to the latest issue
of Teaching Business and
Economics as the end of the
first, longest and I always
think toughest term of the
academic year approaches. I
hope you’ve managed to apply
at least some of the new plans
and resolutions you made
over the summer break in your
classroom. Keep smiling …
Christmas is approaching.
This term of course saw the
introduction of the new A level and
AS level specifications in Business
(not Studies) and Economics. In
this issue, Paul Radley shares some
reflections on his first term teaching
the new AQA Business syllabus. If
you teach A level, how have you got
on? If you have any observations or
tips on making the most of the new

Another change for this academic
year is the introduction of the new
Ofsted Inspection. We’ve asked
Adrian Lyons, Ofsted’s national
lead for economics, business and
enterprise to explain the implications
for schools. In his article Adrian also
identifies ways in which Economics,
Business and Enterprise departments
can contribute to the school’s overall
assessment.
With major changes looming
in vocational qualifications, Nikki
Farrelly, Head of Vocational Studies
at All Saints’ Academy sets out, from
first hand experience, their approach
to achieving an outstanding
vocational curriculum.
And as economics teachers, with
the help of the new specifications,
start to plug the gaps in their
student’s ‘post-crash’ economics
education, Andrew Sykes explains
what teachers and students can learn
from a new free e-book published by
the Core project.
Together with all the usual
teaching ideas, topic refreshers
and resource reviews I trust you’ll

Deadline for Contributions to Spring 16 Journal - 20th February 2016

find the inspiration to carry you
enthusiastically into the New Year.

Join our writing team
How many of your best teaching
ideas and activities did you dream up
all on your own? For most teachers
I suspect the answer is not many.
Sharing ideas and effective strategies
is something we all benefit from.
If you enjoy that aspect of being a
teacher why not write an article for
Teaching Business and Economics.
All published article receive an
honorarium of £50-100.
We are particularly keen to ensure
all subject areas and qualifications
are covered in the journal so if you
specialize in anything not recently
covered we’d be particularly
delighted to hear from you. If you
have found an effective approach
to any aspect of what we do – write
it down and share with the World!
And if you have an opinion its time
to air, let us hear it.
Have a relaxing festive break and
a Happy and rewarding New Year.
Gareth can be contacted at
office@ebea.org.uk

Front Cover Photograph

All magazine contributors please note that submissions and materials for
review should be sent, via e-mail, to the EBEA office, office@ebea.org.uk.
Please supply files including any relevant charts, images, suggestions for
images, graphs etc. Images should be hi-res where possible.

Teaching Business & Economics
General Editor: Gareth Taylor, Email: taylorg@ntlworld.com
Materials for review should be sent to Nancy Wall (enwall@aol.com)
or email: office@ebea.org.uk

Impressing Ofsted. Two of our
articles examine this subject see pages 23 and 24.
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Market or Government Failure? A Housing
Market Case Study for Students
The 2015 A level criteria
The A level criteria for Economics
require market failure and
government intervention to be
taught in both the AS and the A
level courses. At AS, they must
understand externalities. At A
level, they will also be studying
market power and information
asymmetries. Market failure and
government intervention both
demand a considerable range
of understanding. Studying
the housing market can help
students to develop a synoptic
outlook by providing very rich
and varied insights and also
prompting them to draw on
concepts from many topics. It
helps that most students will
already have some awareness
of how the housing market
works.
This article is intended to
stimulate your thinking about
how to teach this topic and to
provide some material suitable for
students to use as background for
a local investigation, discussion or
debate. Please feel free to cannibalize
any part of this article for use in the
classroom; you may find it useful to
use the digital version on the EBEA
website.
Market failure – thoughts for
teachers
The new criteria highlight two
ubiquitous sources of market failure –
externalities and market power. Many
economists add inequality, pointing
out that the market system creates
a distribution of income that leaves
some individuals unable to afford
basic necessities. In other words,
the labour market fails to provide an
acceptable standard of living for all.
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Even enthusiastic believers in free
markets might argue that inequality
indicates significant market failure
arising from the market power of
some organisations. For example the
Law Society can keep the price of
much legal assistance very high while
the British Medical Association can
negotiate very large pay packets for
its NHS-employed members. Both
have a degree of monopoly power.

a strong argument for government
intervention in the face of the
housing market’s failure to provide
for all.
Many market failures stem from
the fact that markets respond to
the pressures of the moment, while
externalities are often very longterm in nature. Market structures
change slowly, even when regulation
is in place. In the housing market,
it is important for students to
understand the implications of
time lags. Now, rising house prices
are contributing significantly to
increasing inequality, a random
process influenced greatly by time
and place, when and where people
have lived.
Some basic data

You could also argue that CEOs’
pay is high because of information
asymmetries. Big businesses
compete for the top names, perhaps
without realising that many of
these people may have significant
professional or other weaknesses.
So we can conclude that market
failure contributes to inequality,
even without making any normative
statements about what is acceptable.
Similarly we may think of a
functioning housing market as one
that will put a roof over everyone’s
heads. But rough sleepers create
considerable external costs, as do
children who are brought up in
cramped, poorly maintained homes
or have to manage in bed and
breakfast type accommodation. We
may choose to define a functioning
market as one that will cater for
basic needs, but in any case there is

Teaching Business & Economics

• In 2014, UK house prices per
square metre were the second
highest in the world (after
Monaco). New houses are 40%
smaller than in other densely
populated EU countries.
•

Home ownership has decreased
from 69.6% in 2002 to 63.6 in
2013.

•

London house prices were 8.5
times owner incomes in 2014;
in the rest of the UK the figure
was 5.0. The average for the UK
before 1980 was around 3 to
4. Then, a lower proportion of
income was spent on housing.

•

Help for young people to buy
homes increases demand rather
than supply, so tends to push
house prices up in some areas.

Source: The Centre for Economic
Performance, London School of
Economics.

Economics

Government intervention
– some starting points and
questions for students

sector rents rise. It looks as if this
may be an expensive way to ensure
that people are properly housed.

The housing market provides us with
numerous examples of government
intervention.

So let’s ask the basic question.
Why are there too few homes
to meet the needs of the current
population?

•

Building council houses and
facilitating the provision of
social housing through housing
associations

•

Providing housing benefit for
people with low incomes

•

Regulating house building
through the planning laws.

All of these interventions have
provided some helpful benefits.
But taken together they give us
numerous examples of government
failure.
Regardless of where you are
living, housing benefit is available
(though not to all young single
people). The cost of this is now very
high, and getting higher as private

There have been changes in
the population and in social habits.
More people live alone now,
especially the young and the old
(who are living longer). There has
been some immigration. Demand
has outstripped supply. But, I hear
you say, isn’t the price mechanism
supposed to ensure that higher
prices provide an incentive to
increase supply? Why is supply
not increasing sufficiently? Is this
market failure?
Why don’t we have more
council houses?
Until the 1980s, we did have
more. Then Mrs. Thatcher hit
on the idea of ‘Right to Buy’,
offering council house tenants the

opportunity to buy their home at
a discount. This was not in itself
a matter of government failure;
many people were delighted with
the outcome and it need not have
reduced the supply of affordable
housing. But the government rule
was that local councils would not be
allowed to use the proceeds from
these sales to build or renovate more
council houses. So councils were left
with fewer homes to offer to people
in need. Hence the need for housing
benefit for those in private rented
accommodation, just to stave off
serious poverty.
Housing benefit costs would
probably have been lower if more
council homes had been built.
If so, then restricting council
house building really is and was
government failure. To some extent
housing associations have plugged
the gap with affordable housing
but there is still not enough social
housing to meet the need.
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Planning regulations
The whole country is divided into
places where you can build and
places where you can’t. People
who happen to live in desirable
places usually oppose new planning
applications. Local councilors, who
are on the planning committees,
want to please their voters. So they
frequently turn down applications for
planning permission, particularly on
greenfield sites. In general, building
more houses usually means a big
struggle with the nimbys.
In the run-up to the 2010
election, the housing shortage was
already a hot issue and George
Osborne said he would ensure
that nationally, there would be ‘a
bias in favour of granting planning
permission’. Independently, David
Cameron said he would give more
power to local authorities to exercise
control within their own areas.
Clearly the two politicians had
not discussed any of this. Giving
more power to local authorities
means fewer successful planning
applications. Perhaps George
Osborne was just electioneering.
Not surprisingly, the number of
homes built each year slid further
downwards.
Investigating the housing
market
Most students have some
knowledge of their local market
and some will have stories to tell
about their parents’ and others’
experiences. It is worth providing
them with a framework for
investigation that uses accessible
data. The questions you want to ask
will vary depending on where you
are.
A comprehensive range of
externalities associated with the
housing market can be found at:
http://www.economicshelp.
org/blog/338/economics/marketfailure-in-the-housing-market/ (or
just search for housing + market
failure + economics). It is a bit old,
dating from 2011, but even though

6

Question: what kinds of
government intervention would be
needed to increase the rate of housebuilding to meet current demand?
What would happen to house prices
if more homes were built? Don’t
forget to draw diagrams where
appropriate.
Does the shortage of homes
indicate market failure or
government failure?
Very low incomes do make it
difficult for some people to find
homes for themselves. But the key
factor is the failure of the market to
supply homes. The resource input
that is hardest to expand is land.
The supply of land for building is
not determined by price but by the
planning regulations and it is very
restricted (supply in very inelastic).
This is the result of government
intervention, intended to preserve
significant space for agriculture,
biodiversity and recreation (e.g.
national parks and woodlands).
It is easy to argue that we have
government failure in this market,
because planning regulations have
made it impossible for the market
to provide enough homes. Not all
land, even in London, is stunningly
the situation has
rather worsened
since then, the
information is still
useful.
Nancy Wall works
from home,
writing about A
level Economics
and Business
Studies, working
on aspects of
assessment and
trying hard to be
useful as Treasurer
of the Association
for European
Economics
Education and
a Trustee of the
EBEA.
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beautiful and deserving of protection.
What about rent controls?
Some people are beginning to think
that rent controls are a good idea.
The snag is that it won’t create any
more homes, even though it might
make some a bit more affordable.
Lowering the rate of return on
privately rented homes will reduce
the incentive for landlords to
maintain and adapt their properties
to suit the market. It may just
encourage neglect and a general
deterioration of the housing stock.
It may also reduce the profits of the
construction companies, reducing
their incentive to build more homes.
Rent controls in the UK in the
1950s were generally regarded as
contributing to the housing shortage.
What is the answer?
Good policy solutions generally
require a package – several
different measures that
complement one another. Think
about possible policy packages
that might solve the problem.

Economics

CORE Economics and A Level
Curriculum Reform
Andrew Sykes, an A level-teacher
involved in the testing and
development of the CORE work,
outlines the project and explains
how A level teachers will find
many gems within the e-book.
No one, not least readers of
this journal, will have missed the
recent outpourings of dissatisfaction
with university economics courses.
The BBC’s excellent documentary,
Teaching Economics After the Crash
http://www.bbc.co.uk/programmes/
b04svjbj and Gareth Taylor’s article
in the Spring issue of this journal
explore many of the concerns.
Three themes recur: students are
not provided with a thorough
enough appreciation of the breadth
and diversity of the tools provided
through economic models; they are
too often ill-prepared to offer insight
into current economics debates;
meanwhile, their courses leave them
rather over-prepared at completing
complex mathematical problem
sets, while missing the underlying
economic insights. As one student
ironically observed: “A professor
mentioned that economics would
give me a way to describe and
predict human behaviour through
mathematical tools, which seemed
fantastic to me. Now, after many
semesters, I have the mathematical
tools; but all the people I wanted
to study have disappeared from the
scene.”
The Financial Crisis shone a
bright spotlight on these concerns:
not only had the economics
profession failed to foresee the crisis,
many students were still taking
undergraduate economics courses
with little exposure to models or
institutions which would help them
to understand it. Underlying this
also was a concern that the rather
simple (yet mathematically rigorous)
neo-classical model that underpinned
much of their weekly problem
sets, perpetuated a narrow (and
theoretical) world-view.

What is the Core Project?
The CORE project was a direct
response to these concerns. In
late 2013 the Institute for New
Economic Thinking launched a
major international project, to run
for three years, to produce a new
core economics curriculum. The
project is led by Prof Wendy Carlin
at UCL, and draws on the expertise
of more than 25 leading academics
from universities across the world,
together with web designers and
developers in Bangalore, and panels
of students, teachers and employers
to give feedback (a list of participants
can be found on the website: www.
core-econ.org). It aims to build
a new foundation for economics
which is firmly rooted in developing

a tool kit of pragmatic economics
that can help explain real-world
economic problems. Rather than
simply reflect a narrow neoclassical
world view, it exposes students to a
more eclectic set of ideas and then
places problems in an historical
context. It draws on influences from
a wide range of economic thinkers
and indeed a very wide geographic
perspective. The material is all
applied to real economic problems
such as financial market instability,
the Great Depression, environmental
degradation, income and wealth
inequality.
The following table helps to
illustrate how the CORE differs from
the traditional courses found in many
universities across the world.

The CORE Project

Conventional textbooks/ courses

Question motivated
Students learn tools to
analyse growth, distribution,
environment, policy.

Tool motivated
Students learn tools that are
then illustrated by applications.

Empirically motivated and
illustrated
Students learn economics to
understand their economy and
compare it to others.

Axiomatic
Student learning is largely
independent of empirical
reference points.

New results are integral
We examine behavioural
experiments, incomplete
contracts, finance and
bubbles.

New results are often just
“add-ons”
New thinking sits alone at the
end of the course or text.

Dynamic
History, innovation and
instability are essential to
economic analysis.

Static
History doesn’t matter – often
because equilibria are assumed
to be unique.

Central role of institutions
Property rights, bargaining
power, varieties of price and
wage setting central in both
allocation (mutual gain) and
distribution (conflicts).

Little attention to
institutions
Attention on markets through
budget constraints and
competition. Attention centred
on mutual gain, distribution
determined by fallbacks.

AUTUMN 2015
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http://core-econ.org/making-the-core-beta-for-september-2015
It’s worth stressing that students,
and perhaps more so teachers,
may find the layout and content of
the book a little unconventional.
The project intentionally takes a
more eclectic approach than most
mainstream texts. It integrates more
perspectives from economic history, it
is less western centric and it exposes
diversity in economic thinking,
while exposing the reasons for that
diversity. It’s also a dynamic project,
that seeks feedback and responds to
it (http://core-econ.org/making-thecore-beta-for-september-2015/).
How can I access it and find
out more?
The CORE project has produced
an interactive on-line resource for a
first course in economics. Anyone
can register for the e-book and
access the full set of resources. There
is even a useful guide to registering
(http://core-econ.org/how-to-registerfor-our-ebook/). The nearest widelyavailable parallels are the ‘virtual
learning environment’ materials

8

produced by the
UK’s Open University.
Although there is a
certain amount of
on-screen text that
students are expected
to read, the emphasis is upon
‘interaction’. The various activities in
which students can engage (for each
part of the course) are:
•

Self-testing of understanding

•

Help with concepts and maths,
optionally including calculus

•

Step-by-step model-building and
interactive charts

•

Simulations and games

•

Videos of economists in action

You can sit down with a tablet
computer and flick between text,
interactive charts, videos and short
tests. Once you have digested the
material you can click on extension
material or even read some of the
original work of the great economic
thinkers.

Teaching Business & Economics

Why is this relevant to A level
teaching?
If you have read this far, you may
well be thinking, ‘well, this is very
interesting but how is that relevant
to A level economics, not least all of
these curriculum changes that are
about to hit us?’ The movement of
the new curriculum into areas, such
as banking and the financial crisis,
adds to the challenge we all face,
magnified by the fact that many of
these areas are new to teachers and
indeed the exam boards.
‘A’ level Economics has, of
course, avoided the temptation to
be distracted into mathematical
diversions. This has enabled
imaginative teaching that focuses on
using simple models to answer real
policy questions. Curriculum reform
has resulted in little increase in the

Economics
mathematical content but it will
move students into these new areas,
and the need for high quality, up-to
date resources seems as pressing
at A level as it is at degree level.
Glancing through some of the new
specifications and user guides it does
seem as if pre-crisis views of some
of the new areas such as money,
banks and reserve requirements
are still in evidence. Fortunately
though the CORE work is aimed at
undergraduates, it can be used to
stimulate the thinking of ambitious
A level students (and indeed their
teachers!).
Some real teaching examples!
The e-book has many resources
that will be directly relevant to A
level teaching. But a few examples
from the newer aspects of the 2015
specification will perhaps most clearly
illustrate the links.

updated thoughts and ideas we can
dip into (http://core-econ.org/shouldeconomics-students-learn-aboutfinancial-markets/).
As another example, Edexcel’s
new specification requires students
to be aware of the role of fiscal and
monetary policy in the US and the
UK in the Great Depression and the
recent financial crisis. Chapter 17
of e-book, “The Great Depression,
the golden age of capitalism and
the global financial crisis” provides
a feast of resources for students to
explore these issues. It will expose
students to some models with which
they will be less familiar (indeed the
old “Keynesian cross” is used to
illustrate concepts rather than AD/AS
analysis), but this will of course help
build firmer foundations for a more
rigorous derivation of AD curves later
in their economics careers. More
able students will be able to extend
their knowledge with additional
readings, or even critique Hoover’s
approach to fiscal policy.

thinkers. Reading the CORE (or
indeed using the electronic searches
and hyperlinks) you will get a basic
grounding in Keynes, Hayek, Smith,
Minsky and Marx, to name but a few.
The CORE project demonstrates
that the economics profession
is a dynamic community, which
responds to past failings, the
needs of students and their future
employers. It underlines the range
of questions on which economics
can shine a bright analytical light
and gives a taste of some of the
superb recent scholarship to which
aspiring economists should be
exposed. While primarily aimed at
an undergraduate audience, many
teachers will find it a rich source of
new material. An excessive zeal for
elegant mathematics may sometimes
have been reduced economics’
accessibility and channelled its focus
rather too far away from real world
problems. But the CORE helps redress
that balance. It should certainly be
on your summer reading list!

At my school, I run a short course
after AS exams on financial markets
and the financial crisis. In the past, I
Andrew Sykes teaches economics
Finally, the new specifications all
have had to refer students to a wide
at St Paul’s School in London.
require
students
to
have
a
greater
range of introductory and sometimes
appreciation
of
the
major
economic
advanced texts to support their
in-class learning. We have in fact
Student
probably been a little over-dependent
resources from
on my own power-points. This year,
core-econ.org
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Taxes and Sustainability in Aviation Transport Economics
It would appear that most
examination boards now are of
the opinion that ‘sustainability’ is
a trendy topic. Despite difficulties
and reverse decisions by the
previous coalition
government, it remains
topical in the Economics
examination season.
The essay below links
two of my students’
favourite subjects,
sustainability and tax;
but with a twist. This
essay is completely
applied to the transport
sector: Discuss whether
the UK government
should raise indirect
taxes, such as Air
Passenger Duty, on all
air travel in order to
increase sustainability
[20]. You may find this
useful for discussion in
an IB SL or HL lesson,
where the topic of sustainability
is rather trendy. Likewise, for
any OCR, Edexcel or AQA lesson
where the issue of taxation and
sustainability are also often
tested, this discussion could be
used to help student get to grips
with the flow, style and structure
of longer essay questions.
Sustainability is the ability to meet
the needs of the present generation
without harming the needs of future
generations. Indirect taxes, such as
air passenger duty (APD) is a tax
levied by the government, in order to
change economic behaviour. Usually
this direct manipulation of the price
mechanism is aimed at altering the
behaviour of firms and consumers; in
this case, passengers on flights.
Arguably, increasing indirect
taxes such as APD essentially
forces consumers to internalise
their externalities and thus pay the
full social cost of their actions, in
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this case, pay the full cost of their
journey.
Here, we can see how the APD
levied on the unsustainable mode
of transport, aviation, forces the

passengers to pay the full cost of
their journey. In this sense, the
MPC is increased to MSC (which
included the external cost to society
of the negative externality), thus the
over consumption is reduced from
Q1 to Q2 as the cost of the flight
increases the MPC for the consumer
from P1 to P2. This price increase
to consumers helps internalise
the negative externality caused by
aviation (air, noise pollution for
example) and thus helps reduce
welfare loss (see triangle JKL). Paying
a tax equal to their external costs,
by increasing their private costs is
what causes the price of their airline
ticket to increase. So for example, a
flight from London Heathrow to John
F Kennedy airport in the States has
now increased in price from £500
(return) to £550 return (with the APD
increasing by £50 in this case). Such
an action by the government and its
Department for Transport (DfT) may
result in a reduced consumption of
flights bought by passengers. This

Teaching Business & Economics

may be a wise and pragmatic move
by the DfT as aviation is the mode
of transport with the largest carbon
footprint and thus the one causing
the most environmental damage,
so it could be argued
that any APD increases
should be significant,
robust and enforced by
the government. The
graph above highlights
the impact of how the
marginal private cost to
passengers/consumers
increases with the increase
of such a levy.
However on the
other hand it could be
argued that consumer
demand for flights is
significantly price inelastic
and so there will be little
change in demand; hence
overconsumption of this
unsustainable mode of
transport will remain. Therefore there
will still be allocative inefficiency
causing a misallocation of resources which is clearly not a sustainable use
of resources. Similarly, businesses,
such as Virgin Atlantic, Ryanair and
British Airways may simply absorb
any increase in indirect tax therefore,
this increase in costs is not passed on
to passenger. Again, if this is the case
and overconsumption remains, it is
likely to lead to further market failure
and allocative inefficiency, both of
which we know is not sustainable.
Likewise, it could be argued and
indeed many economists do, that
there are few close substitutes to
using planes. It is very challenging
for the DfT to encourage a model
switch when cross elasticity with
other modes is also so inelastic.
Therefore, therefore regardless of
the price of a plane ticket or even
the potential high level of APD
set, consumers will still buy tickets
and passengers will continue to
fly to their respective destinations,
disregarding the government’s aims.

Economics
This is a further problem for the DfT
as overconsumption still remains and
allocative inefficiency still occurs; thus
implying APD and indirect taxation
on the aviation sector is not a
sustainable solution whatsoever.
We are already aware of the
various problems the government
have in quantifying negative
externalities and trying to measure
the ‘full cost of any journey’
and these problems are further
manifested within the aviation
industry. For example, how to
actually quantify the negative
externalities caused by one return
flight (if we consider air pollution CO2 emissions and noise pollution
as only two negative externalities for
now) this is an extremely subjective
and complex problem to quantify,
considering both forms of externality
are intangible. Thus trying to set the
appropriate level of APD or other
indirect tax is equally if not more
challenging to set. It is an unenviable
task for any government to attempt
to set the accurate and correct level
of APD exactly and precisely equal
to external costs. Of course each
government should aim to fully
internalise the externalities of each
journey made by aeroplanes, but this
is as close to an impossible task as
there is.
All of that said, perhaps it is
indeed a wise policy to initiate
anyway. Despite changes in
consumption of flights highly unlikely
to change much, plus firms absorbing
any increase in APD as simply an
increase in their production costs – it
may well be worthy the government
setting a robust APD policy
regardless. This would be for the
aim, not to reduce consumption and
internalise the negative externalities
but instead, to simply raise as
much tax revenue as possible and
then hypothecate this revenue into
more sustainable aviation sources.
For example, increased investment
spending in Higher Education
institutions for further research
and development into greener
jet engines, more fuel efficient
planes, noise restricted engines for
take-off and landing, increasing

capacity of planes or perhaps even
innovating an emission free plane
(we have electric cars; would electric
planes be possible?) Perhaps not.
The thing is, the DfT don’t want
consumers to fly by plane at all.
This is an unsustainable mode of
transport, damaging the environment
exponentially and it would be in the
extreme long run before any such
green and sustainable innovation,
such as emission free flying is likely to
occur or make a significant difference
to the environment. So what can the
DfT do?
Arguably the key thing or the
main aim of the DfT at this point is to
try and incentivise that all important
modal switch by passengers. Despite
already mentioning that this is
unlikely due to a lack of available
substitutes, perhaps not. For short
haul, internal or domestic flights, we
could argue that a modal switch is
much more likely (and more realistic)
to occur than an international
or charter flight. Perhaps if the
government took sustainability more
seriously and made it an integral
part of their election manifesto,
were committed to ensuring and
enforcing this modal switch, it may
well happen. For example, increasing
APD substantially on domestic
short haul flights and combining
this with a signifant subsidy on rail
services thus providing a better
alternative to planes, these subsidies
could be a more effective solution
as passengers would be more
willing to use alternative modes of
transport. Having created a financial
incentive to use trains and a financial
disincentive to use planes passengers
will be encouraged to change their
behaviour, reduce overconsumption
of unsustainable plane journeys
thus reducing allocative inefficiency
and helping achieve sustainability.
If this was the case, sustainability
could be improved two fold. In the
short run, more passengers would
travel by rail (presuming journey
time, comfort and convenience
are improved too) rather than take
a domestic internal flight – thus
reducing the carbon footprint and
increasing sustainability. But for those

passengers who still refuse to switch
and will simply take the hit of a huge
APD charge (especially for charter
international flights) they too would
be helping the longer run, in that
they are funding R&D for greener
aviation technology. Thus being part
of the government’s sustainable and
integrated transport policy.
Thus we can conclude that APD
– when used with such care and
caution, when executed for both
short and long haul flights, when
used alongside a hypothecation and
subsidy policy, as well as integrating
short term government aims and
longer term investment spending on
infrastructure – if all these conditions
are in place, then yes, this policy
can help achieve an improvement
in sustainability and it can work.
Indeed, this example epitomises
the DfT aim of a sustainable
integrated transport policy. But all
of this of course will only work,
if the policy measures taken are
robust enough for passengers to
change consumption patterns and
arguably most important of all – the
effectiveness of such a policy hinges
on the government being brave
enough to take such signifant and
perhaps unpopular action (who likes
tax increases – increasing APD is
a tax increase). Again, the debate
is not so much can APD increase
sustainability but more so, can the
government commit to a long term
sustainable and integrated transport
policy that may well be unpopular
in the short term but highly likely to
be effective in the longer term. With
such a short sighted government,
with such intensive political myopia
and such a strain on the public purse
strings already due to the ‘long term
economic plan’ of deficit reduction –
all of this seems rather unlikely.
Roberta Keys is Head of
Economics at Bromsgrove School
and an Economics Examiner for
IBDP, OCR and AQA.
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Learning from Exam Board Resources
This article is about how teachers
might make best use of the
materials provided by Exam
Boards- not only specifications
and past papers but mark
schemes and examiners’ reports
to prepare students in a way
that enables them to meet the
requirements of the exam and
the expectations of examiners.

How might we use the (nonteaching) materials provided by the
exam boards?

I also issue the subject content
for the relevant module to all my
students and they are required
to keep it in the front of their
folders. Class notes, exercises and
handouts are all cross referenced to
the relevant section and students
are required to tick off each topic
and sub topic as we complete it.
This enables them to keep track of
what they have done and clearly
signposts where we are going. When
they come to revise, they know
which learning materials to focus
on and feedback questionnaires
from our students always highlight
their folders as their best revision
resource. In addition the students are
encouraged to pay attention to the
‘directive words’, usually explain and
evaluate so that they are confident
about the type of question that
might be asked on any given topic.

Specifications

Levels

There are two main aspects of the
specification that I find it most useful
to focus on: the subject content and
the assessment ‘levels’.

All specifications have to contain
assessment objectives i.e. what
students have to be able to
demonstrate in order to achieve a
given level on a question.

Content

Broadly they are the same across
all three boards considered here:

New specifications for all the
economics qualifications at KS4 and
KS5 inevitably mean that we cannot,
at least for the first few sessions, rely
upon past papers and mark schemes
to prepare our students and equip
them to tackle exam questions.
However many of the skills and
’techniques’ we have been teaching
over the past years are generic and
subject specific and, if the new
assessments and qualifications are
more challenging then it is these that
we need to focus on when preparing
our students.

For many of us preparing a scheme
of work - in addition to the content
of the specification issued by the
exam board - seems a little like
reinventing the wheel (if not quite as
time consuming). This is not to say
that I do not sometimes deviate from
the order; (I usually do economic
systems after the price mechanism,
on the basis that criticising the
former requires some conception
of the operation of the latter). But
generally I am of the belief that the
specifications are devised by those
who understand not only the content
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but the nature of economics as a
discipline, so our scheme of work
follows the order of the specification
and, at least until we are familiar
with the requirements of the new
specs, we will follow them absolutely.

A01 Knowledge (and basic
understanding)
A02 Application (and
understanding)
A03 Analysis
A04 Evaluation
Teachers need to be aware that
these are ‘edu-speak’ and it may be
very difficult in practice to enable
students to make the leap between
knowing what the levels are and
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what they mean or require.
Extracts from Examiners’ Reports
provide invaluable insight into how
students may attain a given AO and
can be used to develop practical
guidance for students on tackling
exam questions.
Level 1
‘Most students demonstrated some
knowledge of the terms but in each
case, the definitions were often
either incomplete or inaccurate in
some respect.’ AQA June 2014
‘Present key definitions and
formulae precisely……………. Far
from limiting you, clear definitions
facilitate clear analysis.’ OCR 2013
Level 1 usually requires students
to include some sort of definition.
The accuracy and precision of these
increases from GCSE to A2 but
‘define any technical term in the
question’ is a good piece of generic
advice.
Level 2
‘If students continue to ignore the
information that is provided in the
Extracts, their judgements are likely
to be speculative or at odds with the
context’. AQA Jan 13
Level 2 is usually about identifying
some sort of causal relationship
(‘Discuss the effect of an increase
in interest rates on investment’)
and students need to set out what
that relationship is i.e. a fall in
interest rates will lead to a rise in
investment. This can form the basis
of ‘understanding’ which leads into
level 3. However, it is also about
application. Where case study or
data is provided students should be
encouraged to refer to it frequently
in their responses.
Level 3
‘The weaker scripts ………did not
underpin their attempts at evaluation
with analysis.’ OCR Jan 2011

Economics

Chains
of

Analysis can be demonstrated
in a number of ways one of which
is using, correctly, clearly drawn
diagrams; while another is to follow
through logically an economic train
of thought’. OCR 2014
Level 3 is often the main hurdle
for student that ‘caps’ student
performance. What is being tested
here is students’ ability to ‘think as
an economist’ and that includes the
vocabulary and terminology specific
to the discipline. Students can be
advised to think about the underlying
links between cause and effect and
use linking words to identify causal
‘chains of economic reasoning’.
Emphasising the importance of
conjunctions like ‘ this is because/
leads to/means that….’can be an
effective way to help them do this.
The use of appropriate diagrams ,
well explained should be actively
promoted, even if there is not a
dedicated space for a diagram on the
answer paper. Explaining diagrams
can also be seen as part of ‘causal
reasoning’ and students can use
the connecting phrases above to
produce effective and appropriate
explanations.

Economic
Reasoning
benefits of a given policy, students
should come to a clear conclusion
that they can both substantiate and
qualify.
Providing students with model
answers is often a good way to show
how each level may be reached. The
attached assessment feedback (on
a GCSE question) finishes with an
example of this.

Level 4

Mark schemes

‘The majority of students
incorporated some evaluation in their
answers but in many cases this was
fairly superficial. The conclusion was
the weakest part of most answers.
These were often very brief or just
repeated previous arguments.’ AQA
June 2014

A year 10 student was not well
received this year when he came
to me to ask for ‘extra revision
materials’ because he had done all
the past papers. I asked him who
had marked all those papers and he
replied with some consternation that
he had done it himself. Like so many
students, he did not appreciated that
mark schemes are organic documents
written by and for experienced and
professional examiners and (on their
own) are little use to students or
their teachers. Frequently in the past
I have come across students who are
incredulous that they have achieved a
final grade that is lower than the one
(they were awarding themselves) on
past papers.

Students need to be very
aware that Level 4 marks will not
be awarded at all unless Level 3
analysis is present. Overly long (or
overly discursive) conclusions should
be avoided. Level 4 marks can be
difficult since examiners hate to see
summaries of preceding arguments
but expect any conclusion to be
based on them. The benefit of
approaching level 3 in the way
outlined above is that students can
be encouraged to revisit their ‘causal
chains’ to see where the weak links
may lie or where they have made
assumptions that, if relaxed, may
mean that the cause does not lead
to the expected effect. Where the
question invites it e.g. costs and

It is also important that teachers
recognise the benefits and limitations
of mark schemes in their own
teaching and assessment. Indicative
answers are just ‘indicative’. Much
more important is making it explicit
that an answer goes through the
stages of economic reasoning

outlined above. Mark schemes
also change over time. The mark
scheme for the first paper is likely
to be much more generous that
later mark schemes and a change in
principal examiner may also lead to
a different emphasis or perspective.
Finally, exam boards are required
not to repeat questions and though
similar themes may reappear over the
lifetime of a qualification, students
should be made aware that achieving
a top mark on a practice paper set
three years earlier, is not of itself a
guarantee of future success.
This is not to say that mark
schemes are not a useful teaching
tool and they have an important
place in providing (and sometimes
justifying) feedback to students.
Viewed as a whole, a set of mark
schemes can generate some really
valuable guidelines for students
tackling a particular paper.
Individually, in my view, their use is
limited.
Examiners’ Reports
Any examiner (and I am one) would
be lying if she did not confess to
feeling some sense of euphoria
when the final script in the final
allocation is returned to the exam
board. However that relief is always
tempered by the requirements of
the examiners’ report. Examiners
reports are (usually) produced
by Principal Examiners who have
overall responsibility for setting and
marking the paper on the basis of
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contributions from Team Leaders
(who oversee examiners) and the
examiners themselves. I for one
sweat blood and tears over this. It
is about extracting lessons from the
hundreds of scripts you have seen
- identifying common errors and
most importantly providing guidance
for students and those who teach
them about how such mistakes can
be avoided in the future and how
candidates can be best prepared
to tackle exams. I am astonished
as to how many of my colleagues
claim never even to have seen an
examiner’s report let alone read them
or incorporated their advice into their
own teaching.

(All three boards (OCR,AQA and
Edexcel) produce Examiners’ Reports
on their past exam papers. Whilst
OCR and AQA produce summaries of
comments on each question, Edexcel
include exemplar answers explaining
how and why a particular answer
gets the marks. Whilst this is much
more student friendly, these do not
always include more ‘generic’ advice
as to how students might tackle
future questions of a similar type.)
The attached is an example of the
written feedback our students receive
after every in-class assessment. The
aim is to incorporate all the advice
provided by the exam board but also
to provide them with ‘models’ or

‘exemplars’ that are deconstructed
in such a way that they can begin
to understand what is required to
reach the appropriate level. For each
question the relevant section of
the mark scheme is also included,
so that it is clear to students how
its requirements are fulfilled by the
model answer. Students are tasked
to review their own work in the light
of this feedback, correcting and
elaborating on the answers they have
written and explicitly critiquing their
own work so that they can build on
the assessment (feed forward) to
improve their marks.

Question – from OCR GCSE Economics 2012

3) a) Tick two statements which are advantages for specialisation for a firm. (2 marks)

3) b) State and explain two effects which an increase in VAT might have on Pots4U. (4 marks)

14
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Factor 1
Reduced demand (or sales)
A rise in VAT will decrease supply and price will rise. This will cause a fall (contraction) in demand so Pots4U will sell less
pots.
Factor 2
Profits will fall.
A rise in VAT will increase firms’ costs (as they now have to pay tax to the government) this will reduce profits for
Pots4U
3) c) (i) Explain why they have to make a choice. (2 marks)

Joseph and Adam have to make a choice between a card and a gift shop and a farm shop
Explain why they have to make this choice
They have scarce resources e.g. financial capital so that they have to decide whether to open a card and gift shop of a
farm shop. They cannot do both
3) c) (ii) Explain two factors which they should take into account when making their choice. (4 marks)

Factor 1 Opportunity cost- if they decide to open a farm shop they forego the alternative of a card and gift shop.
Factor 2 How competitive the markets are - if there are many other farm shops that may compete with Joseph and
Adam then they may make more profit if they open a card and gift shop
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3) d) Pots4u operates in a competitive market.
To what extent could an increase in productivity help Pots4u to compete more successfully?
Give reasons for your answer (8 marks)

Productivity is output per unit of labour per period of time. A competitive market is made up of a large number of
buyers and sellers.
A rise in productivity will reduce average costs of production and increase output (supply). This will reduce prices and
sales will increase. This means that Pots4U can increase its competitiveness and market share will increase.
However if the increased production leads to a fall in quality then demand may not rise. If increased specialisation
means that workers become less motivated this may also reduce the quality of the product.
Overall an increase in productivity is likely to benefit Pots4U as prices will fall and demand will increase. However they
need to ensure that they maintain the quality of their products.
GENERAL FEEDBACK

leads to….This is because…….’

Level 1 KNOWLEDGE - Define any
technical economic terms in the
question, in this case productivity and
competitive markets

e.g. an increase in productivity will
lead to a fall in average costs. This
leads to a fall in price and an increase
in revenue. Pots4U can make more
profit because revenue has increased
and costs have fallen

Level 2 UNDERSTANDING\
APPLICATION - Link the rise in
productivity to an effect or outcome
that will be a benefit e.g. an
increase in productivity may increase
profit for Pots4U
Level 3 ANALYSIS - Say WHY ‘This

16

Level 4 EVALUATION Address the
question i.e. To what extent….
You can do this by considering how
increased productivity might not help
them compete more successfully

Teaching Business & Economics

e.g. if it reduces quality, and MAKE
A JUDGEMENT e.g. it will help them
compete more successfully in a
competitive market provided they
can maintain the quality of their
product.
Fran Smith is a GCSE and AS
Economics examiner for OCR
and Head of Economics at
Reading School.
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Managing the Outstanding
Vocational Curriculum
Traditionally vocational studies
have been qualifications that ‘will
guarantee at least a Pass grade’,
‘can be accessed by all’ and ‘are a
lesser qualification to traditional
GCSE’s and A Level’s’. However
with the recent vocational reform
this is no longer true, vocational
qualifications such as BTEC Level
2’s have become more vigorous
and now include an external
element (in the case of the
Business BTEC Level 2 this is a
challenging finance exam).
Alongside the reform and rigour
of these qualifications, it is important
to remember that it is the way that
they are taught and managed within
a school that can provide the most
value and impact to our learners. In
November 2014, my school received
an OFSTED inspection and the lead
HMI inspector (who has recently been
structuring 16-19 vocational reforms)
spent time observing vocational
lessons and interviewing the team
to find out how we really make
vocational qualifications, vocational?.
The subsequent report highlighted:

Hopefully this article will provide
some practical ideas for ensuring
that the delivery of vocational
qualifications in your school is both
outstanding and delivers impact
and value for the learners, leading
to greater employability and higher
education opportunities.
What is Vocational Education?
How many times do we hear people
asking if vocational education is
just a BTEC? A few years ago the
answer probably would have been
yes! Pearson are the market leaders
in vocational education however with
the new reforms other exam boards
have had the opportunity to develop
their qualifications and as a result
are becoming increasingly popular.
Within our business department
we have now discarded the BTEC
Level 2 NQF Business qualification in
favour of the new NCFE Vcert. The
reason behind this change was how
labour intensive the paperwork had
become for staff and the lack of both
originality and creativity the new

framework offered. The Vcert allows
flexibility in its delivery and keeps
students engaged. It has an external
assessment which ensures it remains
vigorous.
Therefore I believe that the first
way to achieve an outstanding
vocational curriculum is to pick a
course that will allow your students
to do well and enjoy their studies.
Regardless of your subject (Business,
Health, Travel etc.) look at all
qualifications on offer whether
this be BTEC, NCFE Vcert, VTCT or
Cambridge nationals. Regardless of
ability all students should be able to
access a vocational course and feel
that it stretches and challenges them
both academically and personally.
When looking at a course
consider what enrichment
opportunities it can lead to. Unless
you embrace enrichment within
the qualification will it really mean
anything in the real world? This can
be simple things like working with
outside agencies or developing an
inter-school competition.
If you are not in a position to
change the curriculum you can still
embed vocational elements into
traditional qualifications for example
developing a marketing sequence
of lessons into a project based
assessment using a real company.
Whilst students are learning the
required theory for an examination
they are also developing their
transferable skills.
How to ensure vocational
lessons are both academic and
outstanding

http://www.asachelt.org/docs/Ofsted/Final_Report_Nov_2014.pdf

Consider the structure of your lesson,
if when the students walk into the
classroom you ask them to just log
on to a computer and continue
with an assignment are you really
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developing their vocational skills?
I have recently incorporated role
play into the delivery of my lessons,
I often treat my students as a work
force and every lesson begins with
a ‘team meeting’. Sometimes other
students become the manager and
monitor the work force output for
the lesson. We have even related
this to performance related pay and
reward students with a bonus when
they have performed well.
Remember that with most
vocational qualifications there is
a vocational scenario or context.
Throughout your delivery ensure
that you use the scenario, otherwise
what’s the point in setting it? If you
have asked students to write a news
article, spend time teaching the skills
properly rather than just producing
another word document based
report.
Another great method is to use
relevant guest speakers and industry
experts. These can be a great
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information source for students or
can provide valuable feedback for
interviews or presentations. When
students are working with other
professionals it allows them to
develop new skills and encourages
them to take tasks more serious. We
recently carried out mock interviews
for a BTEC assessment using a
range of business professionals;
students dressed in smart clothes
and participated in a recruitment
and selection day. Interviews were
filmed so that evidence was gathered
for the exam board and students
received direct feedback from a
potential employer. Although a day
like this can be hard to set up, many
schools have business links that they
can draw resources from or even
governors who are often keen to
get involved in school activities – use
them!
Work experience/work related
learning can be help students to
use the skills and knowledge they
have gained. It also gives students
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a point of reference to base their
assignments on. Unless students
have knowledge of the real world,
how are they going to understand
how a business works? If a student
has a part-time job, draw on their
experience to add colour and value
to your teaching, this helps other
students with understanding and
empowers individuals.
The key to vocational education
is to make it relevant, otherwise
what is the point? When taught
well, vocational qualifications can
develop a person’s knowledge, skills
and future opportunities. Simple
tweaks to your delivery can ensure
that students achieve and lessons are
outstanding. Please feel free to email
me on nfarrelly@asachelt.org for
more suggestions.
Nikki Farrelly is Head of
Vocational Studies at All Saints’
Academy.

Business

Reflections on the first term of
the new AQA Syllabus
After half a term of delivering the
new AQA Business specification
it’s a good time to reflect on what
is a major change to the way post
16 business is delivered.
Like many schools, my centre took
the decision that we will continue
to offer AS Business at least in the
short term, but I would imagine that
once all A Levels transfer to the linear
structure and maths (core) becomes
an expectation of all post-16 level
3 students, that we will move
to a three full A level option as a
programme of study and sit internal
examinations in the summer of year
12.
Changing the name of the
qualification from Business Studies
to just Business is almost a case
study in re-branding in itself, and no
doubt took many expensive meetings
to decide upon. Furthermore the
removal of the word studies belies
the fact that in terms of content
there is vastly more to cover in this
version than in the previous AS.
Like the return of an old long
lost friend, decision trees have once
more found a place in the content,
but within the AS element rather
than the full A level. Cue finding old
resources and dusting off old books
to provide exercises! However like a
lot of the new AS content, I am still
unsure of where to pitch teaching
of the topic as at this stage the
assessment picture is still unclear. In
these circumstances I would imagine
there is a tendency to overteach the
content but I am sure in the years to
come the assessment will gravitate to
its level.
Several years ago I wrote (for this
journal) a critique of the last version
of Business Studies (i.e. the legacy
qualification for current year 13) I felt
that the over-emphasis on the role of

the entrepreneur, whilst following a
national agenda, did little to enhance
the learning experience. As a subject
that traditionally recruited from
students who were looking at an allround option to complement their
other subjects, as well as those who
were clearly focussed on business,
the changes ignored the fact that
not all business studies students
wanted to be entrepreneurs. This
new specification is a welcome step
away from this model and, to my
mind, enhances the academic validity
of the course. That being said, there
is a lot of theory to cover in a limited
amount of time and the variety in
terms of depth and content of the
various text books available paints
a still uncertain picture. I am almost
certain the specification will need
amending within the next few years
and some content will undoubtedly
need to be culled to allow the subject
to settle to its level.
One of the strengths of the new
specification is the opportunity
it gives to incorporate current
business topics in a way which
the old spec (with its emphasis on
small businesses at AS) never did.
Although of course the crowded
content means you can’t spend too
much time off track, it has been
really useful for the students to link
the theory to real examples and even
stylised information. For example
when teaching leadership I have used
resources from newspapers to the
Royal Marines via selected episodes
of The Simpsons and The Office. Add
in case studies on Jeff Bezos and
Amazon to link leadership, finance,
growth and shareholder / stakeholder
debate and you have a chance to
look deeply into business issues and
apply some meaty theory!
In my centre we have continued
using a team of two teachers
to deliver the subject, currently

following a model of 9 hours per
fortnight. Interestingly I do know of
one centre which has already moved
to a 3 A Level package for new
sixth form students and as a result
has increased the delivery time for
each A Level from 9 to 12 hours per
fortnight. It will be interesting in a
few years to see if this remains the
exception or has become the norm.
Whilst my colleague launched
into the standard introduction
to Business, namely formats
and factors affecting business, I
started by looking at leadership
and management. Older theories
of leadership including the ‘…ic’
styles and McGregor were studied
alongside some brand new content
such as the Blake and Moulton
grid and Tannenbaum and Schmidt
continuum (shown on next page).
I felt students needed time to be
able to contrast between styles and
tried to place it all in the context of
situational leadership to allow those
extra evaluation marks to be gained. I
also felt it was easy to return to these
theories regularly in other topic areas.
This then led into decision making
including decision trees and finally
stakeholder mapping and the power
/ interest matrix.
This then brings the teaching up
to date (mid November at the time
of writing). Between myself and my
colleague we have essentially split
the four ‘decision-making’ topics
(marketing, finance, people and
operations) between us and planned
our teaching on this basis. Of course
the new assessment does not
examine different areas at different
times as once was the case, so we
are hoping to allow time before the
summer examinations to bring the
elements together and look from a
more holistic perspective.
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Figure 1 The Tannenbaum and Schmidt Leadership Continuum

Use of authority by leader

Areas of freedom for subordinates

Tells

Sells

Consults

Shares

Delegates

Makes
decisions,
announces

Makes
decisions,
explains

Gets
suggestions
and makes
them, then
decides

Defines limits,
group decides

Subordinates
function within
defined limits

almost fit an A Level
in itself, especially
compared to the
relatively unchanged
High Country
Team
financial section which
Club
Leader
still seems firmly
based on cash-flow,
break even, sources of
finance and budgeting
and the hardly
Middle
revolutionary content
of the Road
of the ‘Decision
making to improve
HR performance’.
Contrast this again
to the operations
Produce
management elements
Low Impoverished
or Perish
which bring lean
production back from
Low
High
Concern for Production
A2 level, re-introduces
stock control diagrams
On the marketing side, it seems
and leads us into the
the battle of the 4Ps versus 7Ps has
brave new world of supply chain
finally been won, and the content
management and its not always easy
of the ‘Decision making to improve
to follow the thinking behind the
marketing performance’ would
new specs. Personally I would have
Concern for People

Figure 2 The Blake and Moulton Grid
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preferred more opportunities to look
at business law beyond the Acts
to cover at least basic elements of
contract and tort, but this is purely
my opinion.
Overall however despite the huge
time pressure to deliver, I actually
really like the new specifications.
There is enough difference to
engage students who have studied
business at GCSE level, and enough
up to date thinking to provide a
pre-cursor to studying business at
degree level. In a years time when I
am working with the same students
and delivering essentially the same
content but at A2 level I may feel
differently but for now I’m enjoying
preparing lessons in a new and more
contextualised way.
Paul Rapley is Head of Sixth Form
at Taverham High.
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Economic Power: Ignore the
‘Grey Pound’ at your peril!
Pensioner demographics
Currently 25% of the electorate
in the UK is over 65 and this is
likely to increase to 33% by 2050.
The UK now has more people
aged over 65 than aged under
18. If we widen the demographic
to over 50 then this group own
80% of the country’s wealth,
60% of its savings and 40%
of the disposable income. This
population group is expected
to be approximately 50% of
the population by 2030. This
problem is not unique to the UK
and the following chart shows
the projection for the worldwide
number of people over 65
compared to the population aged
15-64.
The cost
As you can see from table 1, the
biggest area of government spending
per year is pensions. The proportion
of total pension benefits that are
attributable to the old age pension
are in brackets. The existence of the
‘triple lock’ on the state pension
is potentially another burden. This
lock means that the basic state
pension will rise at the rate of 1:
inflation, 2: average earnings growth,
3: minimum of 2.5%, whichever

Chart 1: Ratio of the world population (%) aged over 65 compared to 15-64
is the highest. In the words of
Andrew Haldenby (director of the
independent think tank Reform)
‘Through no fault of their own,
pensioners have received a level
of support that cannot now be
afforded’.
It is important to remember that
pensioners are not a homogenous
group and levels of wealth and
income vary enormously. Current

(£ billions)

low interest rates have also meant
that some pensioners have recently
suffered falling real incomes (inflation
adjusted) in recent years.
Opportunity Cost
The Treasury only has a certain
amount of income and it must
make choices in terms of who is the
beneficiary of its funds. Governments
are usually keen to help pensioners

2012

2013

2014

2015

129.6 (93.6)

139.1 (100.8)

144.1 (105)

149.6 (110.1)

Health

121.2

124.4

129.7

132.6

Welfare

113.7

116.6

112.5

113.1

Education

86.9

87.3

88.6

87.8

Debt interest

48.0

47.2

49.8

52.1

Defense

44.4

42.2

46.6

42.9

Law and Order

31.8

31.5

31.7

30.8

Transport

20.0

17.3

19.1

20.2

Other departments

98.7

69.5

97.2

102.4

694.3

675.1

718.9

728.7

Pensions

Total government spending

The proportion of total pension benefits that are attributable to the old age pension are in brackets.
Table 1: Annual government spending by area
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as they are a very important voting
group in elections. This means that
if pensions are to be a key spending
priority then something else is likely
to suffer. In recent years the under
25’s seem to be facing a large
burden of government spending cut
backs. The Educational Maintenance
Allowance (EMA) has been abolished
and charges of £9,000 per year apply
to many university courses. Younger
citizens in the UK have seen a 6.4%
fall in real spending power since the
start of the credit crisis in 2008 whilst
pensioner real disposable incomes
have risen by 5.1%

Implications for businesses

Potential Solutions

‘Just because I’m over 60,
nobody wants to sell me anything
anymore’.

The issue of pensions and welfare
benefits for pensioners is starting to
attract some cross party consensus.
In addition, the retirement age is
set to rise from 65 to 66 in 2020
and to 67 in 2028. The coalition
government is unwilling to make
any immediate changes due to an
election pledge to not cut universal
pensioner benefits. Other pensioner
benefits such as the Winter Fuel
Allowance and free bus passes are
increasingly been scrutinised. The
size of the current government deficit
means that this issue is unlikely to
go away. It will need addressing
at some stage. What cannot be
denied is the spending power and
growing number of pensioners.
This is sometimes referred to as the
‘Grey Pound’. Businesses neglect this
demographic at their peril.
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The spending power of the 65+
age demographic is undeniable.
The annual spend of this group is
currently over £100bn per year and
Capital Economics expects this to
rise by at least £40bn in the next
2 decades. £1 in every £5 spent is
attributable to pensioners and this is
expected to rise to £1in every £4 in
the next 20 years.
Given these statistics it is
remarkable that only 10% of
businesses marketing spend is aimed
at this demographic. Germaine Greer
is famously quoted as saying

The difficulty in targeting the Grey
Pound is that the target consumer
group do not like to admit they are
a part of it. Research has shown
that targeted campaigns at older
consumers are unlikely to work.

phones and technology products
such as iPads.
Some businesses such as Saga
primarily target the Grey Pound
and have been very successful in
this pursuit. The cruise line operator
Carnival relies on pensioners for a
majority of its income.
Other subtle changes are starting
to occur. M&S has used the 58 year
old Twiggy as part of its clothing
commercials campaign and L’Oreal
has unveiled Jane Fonda (69yo) as
the face of one of its core advertising
campaigns.
Research by the kitchen, bedroom
and bathroom trade organisation
has shown that the over 50’s are
often happy to pay a premium price
if it means getting exactly what
they want and are generally more
responsive to good customer service
and product knowledge.

One solution that is proving
effective is inclusive design. This
means products have features that
are suitable for older customers
but can also be useful to younger
consumers. Examples of this include
walk-in showers.

Attracting older consumers is
not necessarily an easy thing to do.
Pensioners cannot be treated as
being ‘all the same’. One thing that
cannot be denied is the growing
influence of this demographic on the
success of many businesses. Ignore
the Grey Pound at your peril!

Tesco has taken a more direct
approach and has piloted a scheme
called ‘Super Silvers’. They are a team
of tech savvy sales representatives
who are able to help the over 50’s
make informed purchases of mobile

Russell Wareing Head of Business
& Economics at Lancaster Royal
Grammar School and Cambridge
Pre-U Business & Management
Chief Examiner
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The New Ofsted inspection and its relevance
to Economics, Business and Enterprise (EBE)
September 2015 saw some of
the biggest changes to education
inspection since the inception of
Ofsted more than two decades
ago.
The new short inspection
model.
The most significant change is that
schools and further education and
skills providers previously judged good
will be inspected once every three
years, under a new short inspection
model. The purpose of a short
inspection is to determine whether
the school or college continues to
provide a good standard of education
and whether safeguarding measures
are effective. Inspectors will check
that leaders have identified key areas
of concern and have the capacity to
address them.
These short inspections will
typically last one day and will be
led by one or two of Her Majesty’s
Inspectors (HMI) depending on the
number of pupils in the school, with
bigger teams for further education
colleges. The grade cannot be
changed by a short inspection.
Where HMI feel more evidence is
necessary to confirm the judgement,
or to consider raising or lowering the
grade, the visit will be converted to a
full inspection.
For schools, this full inspection
will take place within 48 hours and
is likely to be on the following day.
For FE colleges, the time scale for
conversion to a full inspection will be
a little longer.
Some arrangements will remain
the same under the new framework.
For instance, schools judged to
be outstanding at their previous
inspection will continue to be
exempt from routine inspection, but
may be inspected where concerns
are identified. Schools previously
judged as requiring improvement
or inadequate will receive a full
inspection.

A good example of
‘contracting in’.

unlikely to be demonstrated through
‘Ebacc’ subjects alone.

From an economics viewpoint,
the change to the nature of the
inspection workforce is an interesting
one. Ofsted was created in 1992
with an inspection model based on
private sector contractors carrying out
inspections on its behalf. Their work
was monitored and quality assured by
the civil service in the form of directly
employed HMI.

Elsewhere, Under Personal
Development, Behaviour and Welfare,
the grade descriptor for outstanding
includes high quality impartial
careers guidance helps pupils to
make informed choices about which
courses suit their academic needs
and aspirations. They are prepared
for the next stage of their education,
employment, self-employment
or training. Notice that ‘selfemployment’ now appears in Ofsted
grade descriptors.

In 2005, the number of contracted
inspection service providers (ISPs)
responsible for the administration and
staffing of inspections across England
was significantly reduced, leaving
just three. Additional inspectors were
contracted by the ISPs, although
some inspections were led by HMI.
Economists are very familiar with
the concept of ‘contracting out’
public services to the private sector.
Much more unusual though is the
practice of ‘contracting in’. However,
in September 2015 the ISP contracts
were not renewed. A new workforce
was recruited with additional
inspectors redesignated as ‘Ofsted
Inspectors’ and directly contracted
to Ofsted. For the first time, HMI
have a direct mentoring relationship
with contracted inspectors. Training,
quality assurance and development
will be directly overseen by HMI,
which Ofsted believes will lead to
even better quality and consistency in
inspection.
New Inspection Handbooks
Along with the changes to our
workforce, a new common inspection
framework (CIF) was introduced in
September, with new handbooks
for school and college inspections.
There are elements in the framework
and handbooks that are particularly
relevant for EBE. For example, under
the key Leadership and Management
judgement, inspectors will evaluate
how well the curriculum ensures
breadth and balance and how the
school prepares pupils positively for
life in modern Britain. The breadth
and balance of the curriculum is

Under outcomes, inspectors
will consider how well pupils attain
relevant qualifications so that they
can and do progress to the next stage
of their education into courses that
lead to higher level qualifications or
into jobs that meet local and national
needs.
The schools handbook has a
section for 16-19 years olds, with
common criteria for further education
and sixth form colleges. The grade
descriptor for good includes the
requirement that learners develop
personal, social and employability
skills, including through high quality
non-qualification activities and work
experience relevant to their needs.
On 16 September, Sir Michael
Wilshaw, Her Majesty’s Chief
Inspector, informed the House
of Commons Education Select
Committee that Ofsted will be taking
a particular look this year at how
well schools work with businesses to
prepare young people for the world
of work. We will need to collect
evidence about this and would
welcome your views. This year has the
potential to be an exciting one for our
subject community and so please stay
in contact by following me on twitter
@HmiLyons.
Adrian Lyons
Her Majesty’s Inspector
Ofsted – national lead for
economics, business and
enterprise
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An Inspector Calls - Impressing OFSTED
Darren Gelder, business teacher
and Principal of Grace Academy
provides a personal perspective
on what OFSTED will be looking
for on their next visit.
An Ofsted Inspector I have worked
with for many years summed up the
three things they are looking for on
an inspection as: progress, progress
and progress.
In a nutshell the new framework
and inspection handbook have put
the focus on showing clear evidence
of how your students are progressing
over time. The days of the show
lesson, trotted out for OFSTED are
over. As a classroom teacher, you are
likely to have about 20 minutes to
show your worth. You are unlikely to
get feedback as Ofsted don’t judge
lessons!

key judgements: achievement;
behaviour and safety; and
leadership and management. For
short observations, inspectors
might not award grades’.
2. ‘Inspectors must not
advocate a particular method
of planning, teaching or
assessment. They will not look
for a preferred methodology but
must record aspects of teaching
and learning that they consider
are effective, and identify ways in
which teaching and learning can
be improved’.
3. ‘Through lesson observations
and subsequent discussions
with senior staff and teachers,
inspectors should ensure that
they:
•

The School Inspection
Handbook
I’m sure most readers/teachers
will have an awareness of Ofsted’s
teaching and learning expectations.
Please be aware that these change
frequently. The latest offering can
be found at : https://www.gov.uk/
government/uploads/system/uploads/
attachment_data/file/391531/School_
inspection_handbook.pdf
The school Inspection
Handbook reveals:
1. ‘The key objectives of lesson
observations are to inform the
evaluation of the overall quality
of teaching over time and its
contribution to learning and
achievement, and to assess the
behaviour and safety of pupils
and the impact of leadership and
management in the classroom.
When inspectors carry out
observations in lessons, they
should not grade the quality
of teaching for that individual
session or indeed the overall
quality of the lesson. Where
there is sufficient evidence,
inspectors will grade the other
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gather evidence about
how well individual pupils
and particular groups of
pupils are learning, gaining
knowledge and
understanding, and making
progress, including those who
have special educational
needs, those who are
disadvantaged and the most
able’

So just what is the best way
to prepare for that moment you
get called to a staff meeting to be
told ‘Ofsted are in Tomorrow!’.
The answer is simple: know your
students. The key element in all of
the schools I have worked in where
a significant shift has taken place in
relation to results and judgement
grading has been a thorough
understanding of what differentiation
really is. Differentiation is a term
that is banded around frequently
and I would suggest misused/
misunderstood. If you consider any
of the major research theory on
academic performance, student
engagement, progress, pedagogical
development whether through
Bruner, Gardner or Dewey et al when
stripped back differentiation is the
scaffold.
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Pre Inspection
So how can we best demonstrate
this knowledge of our students
in an inspection? I have had the
opportunity of working with Ofsted
and a team of HMI’s recently and feel
they are looking for you the teacher
to guide them. I have heard many
times the need to tell the story –
what do you do , how do you do it
and what does it achieve? It is critical
that you understand your own story
as a department. A key document
I have used in inspections and
presented to HMI is what I call the
data dashboard. (see attached) This is
a similar to a balance sheet. It gives a
‘snap shot’ of where the department
is in terms of teaching, marking,
progress. I ask heads of department
to update it every term and it
becomes a living working document.
It addresses all the key questions an
inspector will want to know for each
of the year groups. For the more
experienced department it offers
reassurance for the less experienced
it offers a scaffold. This is part of the
pre inspection preparation.
An awareness of sub groups/
gender/sen/pp is critical. Are there
gaps? Do you know why there are
gaps and most importantly what are
you doing about it.
A key element often missed by
teachers is how the progress of your
students compares on a national
footing.
Hot Potatoes
Business and economics presents
opportunities for students to develop
both literacy and numeracy skills and
activities should be built into any
scheme of work. As literacy is a hot
potato providing opportunities for
students to develop their skills is an
easy win for business and economics
teachers.

Cross-Curricular
During the inspection
The great debate of lesson plan
or no lesson plan?
Although not required by
inspectors, why wouldn’t you? It
gives you the opportunity to remove
the ambiguity from the inspectors
mind. We have used the 5 minute
plan which has been in circulation
for some time very successfully. The
current inspection regime is likely
to give an inspector 20 minutes of
useful time in a class. If simple things
such as expected grades and working
at grades are on the front of the
book, then the consistent question
of do you know what you’re target
is and how well you are doing

currently are answered. If you have
ever wondered what the inspector
is asking the student when they are
perched next to them – this is it! The
frustration is you will have told them,
drummed it into them, it may be on
the wall on a level ladder – but little
Johnny then replies to the inspector
‘ don’t know’. Please bear in mind
the students find this an intimidating
procedure and process – a stranger
in the room asking questions, the
teacher is suddenly very nervous,
something isn’t right. Will the
inspector go and sit next to your
delightful angel who you know will
sing your praises and give the perfect
answers? Or will they sit next to the
disengaged ‘fiddler’ – I think you
know the likely outcome. Not that

any student should be disengaged
with a well-planned and delivered
lesson that meets their needs and
engages them!
The lesson plan will show
the intended outcomes, clear
differentiation assessment points,
extension tasks. Ideally and I would
suggest strongly you do this; you will
have a class list with key information
Name
Age

SEN
PP
Reading
Target WAG Marks

Even better if its RAG’d in relation
to marking and progress.
An inspector seeing this is pushed
down the route of the teacher knows
what they are doing and has a firm
and deep understanding of the
students in front of them – half the
battle is won.
Don’t forget:
•

If you have a TA or support in the
lesson – make sure they are used
and planned for:

•

Books are marked and there is
evidence of feedback – clearly
identify where students have
responded to the comments
(whether in green or not).

•

Don’t leave any books out you
would not want the inspector to
see – if it’s there its fair game

From the Handbook –
forewarned is forearmed!
The recent changes in January 2015
reflect what some might say are
common sense approaches to what
inspectors should be looking for and
remove preconceived ideas:
Observing teaching and
learning

Impressing Ofsted

1. Ofsted does not favour any
particular teaching style and
inspectors must not give the
impression that it does. School
leaders and teachers should
decide for themselves how
best to teach, and be given the
opportunity, through questioning
by inspectors, to explain why
they have made the decisions
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they have and provide evidence
of the effectiveness of their
choices. Moreover, inspectors
must not inspect or report in any
way that is not stipulated in the
framework or this handbook.
For example, they should not
criticise teacher talk for being
overlong or bemoan a lack
of opportunity for different
activities in lessons unless there is
unequivocal evidence that this is
slowing learning over time.
2. It is unrealistic, too, for
inspectors to expect that all
work in all lessons will be
matched to the specific needs
of each individual pupil.
Inspectors should not expect
to see pupils working on their
own or in groups for periods of
time in all lessons. They should
not make the assumption that
a particular way of working is
always necessary or desirable.
Its effectiveness depends on
the impact of the quality and
challenge of the work set. Pupils
may rightly be expected to sit
and listen to teachers, which
of itself is an ‘active’ method
through which knowledge and
understanding can be acquired
effectively. Inspectors should not
criticise ‘passivity’ as a matter
of course and certainly not
unless it is evidently stopping
pupils from learning new
knowledge or gaining skills and
understanding. When observing
teaching, inspectors should be

26

‘looking at’ and reflecting on the
effectiveness of what is being
done to promote learning, not
‘looking for’ specific or particular
things. Inspectors should gather
robust evidence to judge and
report on how well pupils acquire
knowledge, learn well and
engage with lessons.
Top Tip: Take the Game to
Them!
As the door opens and the darkened
figure of the educational grim reaper
appears, thoughts of Harry Potter and
the dementors spring to mind. This
is not the case actually. The scrutiny
and pressure for all inspectors to get
it right is extremely high. I would
always advise staff that it is the
opportunity for them to take the
game to them. Show them how well
planned and prepared you are. Make
sure your resources are all there in a
pack ready to go. Find an opportune
moment and go and speak with them
to highlight what you are doing and
where you are in the lesson, ask them
if they have any questions. Decide
in that 20-30 min slot when you will
do a re-cap/progress check. Linking
to the big picture – exams and end
of term outcomes is useful as is
reference to grades and dare I say
levels!!
For teachers who deliver
coursework lessons or Btec etc the
same rules apply. The best lessons
I have observed when this type of
teaching and learning is taking place,
see the teacher as facilitator. Students

Teaching Business & Economics

have a clear knowledge of what they
are doing and expected outcomes.
The worst I have seen are when
students come in and are told to ‘log
on – get on’. Do not be tempted
unless it fits with the scheme of
work to put on a standalone lesson
or heaven forbid a show lesson.
Inspectors are not there to see the
laser beams , dancing girls and pink
flamingos as you show how great
you are – they are there to see that
the progress that students make is
directly impacted in a positive manner
by the way you teach, support and
guide individuals and groups of
students.
Self Help
Why wait until the phone call or the
knock on the door. You know what
is expected (Ihope). We can use the
self-reflection theme/technique we
tell our sixth formers all the time to
help ourselves. Look regularly at the
‘Grade Descriptors’ for the quality of
teaching in the school in the School
Inspection Handbook and consider
where you would put your last lesson
– honestly!
Note: These descriptors should not
be used as a checklist. They must be
applied adopting a ‘best fit’ approach
that relies on the professional
judgement of the inspection team.
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Data Dashboard
SUBJECT

NAME OF
TEACHER

Maths

Teacher 1
Teacher 2
Teacher 3
Teacher 4
Teacher 5
Cover: P
Cover: C

Departmental
Aggregate

H.O.D

SDo

QUALITY OF
STUDENTS’ WORK

TEACHING
OBSERVATION

MARKING,
ASSESSMENT
FEEDBACK

2a
3a
2c
2b
4a
3c
4

2
2
2
2
4
3
4

2
3
3
2
4
3
4

2
3
2
3
3
3
4

2c

2

3

3/2

3

3

3

3

JUDGEMENT
Prev.
Curr.

Without
Cover
With
Cover

QUALITY OF TEACHING:

QUALITY
OF
TEACHING AND LEARNING

DEPARTMENTAL
DASHBOARD REPORT

STUDENT
PROGRESS
(to 03.11.14)

COMMENTARY
Overall quality of teaching and learning is good if cover is not taken into account,
but is requires improvement if it does.
Grading’s of M and N at a 3 in teaching observation represent the lower of their
observations by senior members of staff, however departmental learning walks
suggest these figures represent their day-to-day lessons. However, both are very
close to being consistently good. Both have made progress vs their coaching plan
provided but still have areas to develop…

TERM 1 2014-15

MODER
ATED

-

Behaviour support for C to
improve quality of teaching and
learning (Internal)

-

Behaviour support for cover (G to
organise).

-

Find teaching staff to improve
overall teaching and learning.

C has received two 4’s and a 3c in her last three observations by senior members
of staff. This chimes with student and TA feedback both of which offer concerns.
Key areas for improvement needed are…
- Positive climate for learning.
- Clear explanation of tasks ensures students’ progress quickly.
- Lesson plan ensures all students can make good progress.

-

Coaching of C by S to ensure
quality of teaching improves –
joint planning lessons.

Overall the quality of students work is good in the lessons with consistent
teachers but is not good elsewhere. In discussions the majority of students take
pride in their work and this is clear in books where title/date/learning objectives
are copied down and rulers used to underline.

-

Continue to enforce the book
agreement – teacher/HoD to
discuss with students.

-

Quality of student’s books in cover
lessons monitored frequently, and
students held to account.
o Nja - Yr 7
o SDo - Yr 8
o MDf - Yr 9

-

New marking/assessment policy
ensure students receive two
deeply marked pieces of work a
half term.

-

Target practice sheets with model
teacher examples created
centrally to ensure all students
have an example of best practice
during D.I.R.T time.

Marcus – Needs to tackle low level disruption and create a positive
climate for learning in all classrooms.

However, when teaching or the climate for learning is not consistent too many
books show little care or pride. In these books the amount of work, and therefore
progress, is limited. It is clear that students need to be consistently reminded
about their high standards, and corrected when they are not meeting them. This
is especially true in cover classes.
MARKING, ASSESSMENT
AND
FEEDBACK

ACTIONS
Questioning/AfL training session
in next departmental meeting
from NCTEM training materials.

-

N– Needs to improve the consistency of her teaching quality and ensure
all lessons are well differentiated and allow all students to make rapid
progress.

QUALITY
OF
STUDENTS’ WORK

TREND

Overall marking, assessment and feedback is low good in non-cover lessons and
inadequate in cover lessons.
It has though been highlighted in external learning walks that sometimes marking
can be shallow and uninformative. Also, it is clear when doing target practice
students need model answers to ensure they can make the most progress.
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SUBJECT

HEADLINES
2014-2015
GCSE RESULTS

Maths

Cohort
Size

DEPARTMENTAL
H.O.D
DASHBOARD REPORT
ATTAINMENT AND PROGRESS

%
Pass
WAG
PROJ

3LOP
TARGETS
2014 - 15

A* - A

194

0%
2%

0

A* - C

194

27%
56%

76%

A* - G

194

95%
96%

98%

PERF. OF
DIFF
GRPS
2014-15

YEAR 7
AP1

Cohort
Size

SDo

YEAR 8
AP1

YEAR 9
AP1

YEAR 11
AP1

Above Ex
Expected

Cohort
Size

Above Ex
Expected

ALL
(PROJ)

154

18%
68%

192

15%
57%

All
(WAG)
GIRLS

154

7%
23%

192

1%
16%

74

15%
65%
17%
64%
16%
33%
0%
0%
5%
35%
14%
61%

93

19%
61%
11%
51%
33%
33%

33%
33%

4

Above Ex
Expected

Cohort
Size

YEAR 10
AP1

Cohort
Size

Above Ex
Expected

Cohort
Size

AP1 2014-15

Above Ex
Expected

Not including
unkowns

Vocational

BOYS

80

SEN (S)

6

SEN (E)

1

SEN (K)

20

PP

77

EAL

3

COMMENTARY

ATTAINMENT & PROGRESS:
HEADLINES
FOR 2014-15

Trends, comparison with national averages, AP point trends etc.
Students in year 11 are performing below national expectations. However, if we
were to achieve projected grades it would be a 22% rise in 3LoP and a 16% rise in
A*-C from last year’s results.
Year 10 students are predicted a further 10% rise in 3LoP and further 6% rise in
A*-C. Trends are clearly positive.

CURRENT PROGRESS
ALL STUDENTS

99
3
0
20

16%
56%
12%
54%

83

75%
100%

ACTIONS

-

Improve T&L, tracking,
intervention and schemes of work
to ensure student progress in line
with national expectations.

-

Continue to track and monitor
intervention to ensure students
achieve predicted grades.

-

Review assessments used for Yr 10
WAG grades – Sponne recommend
moving to end of course
examinations.

-

Continue to track the effectiveness
intervention using the student
analysis live form.

-

Ensure staff receive external exam
training in run up to exam.

-

Ensure exams are externally
moderated.

-

Continue to monitor impact of
intervention on specific cohorts to
ensure boys vs girls and PP decreased
by at least 1% each by AP2.

-

Learning walks to ensure T&L is
good/outstanding in low ability
groups.

-

Organise Sponne led training session
on helping low ability pupils to
progress in mathematics.

Projected vs Working at Grades – validation of data input
Amber/Red pupils should refer to other docs etc.
Students are currently far behind their projected grades in yr 11. For instance only 16% of
students are currently hitting expected progress, but we are projecting 57%. All students
need to make rapid progress to ensure that we will hit these targets and all resources
and intervention need to be used effectively and timely – please see “Student Analysis”
for all interventions currently in place and a student-by-student review.
Year 11 WAG’s are from both papers of the June 2012 exam using official grade
boundaries. Papers were internally moderated. The next exam with be June 2014 and
staff will be receiving examiner training before marking the paper and a sample will be
taken for external moderation (the highest mark, lowest mark and two in between from
each group).
Year 10 WAG’s are taken from two end of unit tests that were created from a mixture of
past exam questions, these were internally moderated. In future it has been suggested
from Sponne colleagues that we use end of course examinations to accurately track the
progress of students, in the short term this may mean a decrease in WAG’s at AP2.
There is a specific concern about the rate of progress expected in 10 Ma 4, more than
any other group, considering the quality of teaching the group is receiving. Predictions
need to be reviewed or teaching and learning quickly improved.

PROGRESS OF VULNERABLE
GROUPS INCLUDING
IMPACT OF PUPIL PREMIUM
FUNDAING

Gaps between PP and Non, SEN and Non, Boys v Girls
The gap between PP and the rest of the cohort is 3% (7% decrease), PP students
particularly highlighted in intervention as underachieving and intervention plans are in
place. This gap then however increases in current yr 10 cohort to 7% (3% increase).
The gap between boys and girls in year 11 has shrunk from last year and is now 10% (2%
decrease) in the other direction with girls now outperforming boys. However, the
majority of key students in intervention groups are boys. In year 10 there is only a 1% gap
(9% decrease)
Gap between SEN and the rest of the cohort is approximately 10% (same as year before)
– this has been caused due to traditionally poor teaching in low ability groups, and
national trend for lower level students to perform less well than their peers. Clear that
teaching & learning needs to improve in lower sets and schemes of work need to be fit
for purpose for these groups. This gap is larger in yr 10 (20% increase) with a bottom set
group that is a behavioural challenge.
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Section title
Cross-Curricular

Extending learning beyond the classroom
As schools move to meet the
demands of a new government,
new curriculums and the wider
world of work, how can we
as teachers make theory more
accessible and in context?
One way is by extending the
classroom through experiential
visits and wider learning
experiences. This article seeks to
give some ideas for safe practice
during visits while making
sure we offer the best possible
learning experience.
Rationale
As teachers we know it is difficult
to quantify the success or failure of
experiential learning. Schools have
to consider whether they value
students learning in the wider context
or whether they are purely driven
by the academic monitoring and
outcome led scenario (Pace 2004).
If a school wants to be seen as a
‘Moving School’ (Stoll 1999), then it
must support holistic development
and self- learning, encouraging

deeper reflection and higher skills
development. This view however
may be difficult to extol to Senior
Leadership, parents and colleagues
who see experiential learning outside
the classroom as a source of lost class
time and reduced grades (Ball 2003).
OFSTED highlights the need for
the information on spiritual, moral,
social and cultural development
(which can be evidenced through
experiential learning) to be included
in school Self Improvement Plans
(OFSTED 2015). According to Stoll
(1999) ‘moving’ schools recognise the
need for staff to reflect and review
in order to develop their practice and
so enhance and support the school’s
constant intrinsic desire to improve
rather than being content to remain
the same.
In order to promote experiential
learning for students, teachers
must understand and explain the
benefits. Learning takes place at
many levels, both educational and
personal. Where experiential learning
is in a different environment then

students build on theory they have
learnt in the classroom and carry out
reflection of skills, but also develop
team and group work problem
solving skills. Where students work
with others on tasks, they also reflect
on their position and role within
the group and so achieve inter and
intra personal development as well
as skill development. According
to Brent (2003) the experiential
learning scenario, if well prepared
and developed, offers the teacher the
opportunity to teach in a holistic way,
supporting the learner through their
knowledge not only of subject matter
and skills but also the individuals
needs both educational and personal.
Planning the trip
When you get down to planning the
trip, the first question to consider
is whether we should plan all the
details ourselves or use a company
organised trip. Both have their merits
and the answer depends entirely
on the teacher organising the trip.
Although consideration must be
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remote supervision or student free
time. Locations next to train stations
or ports in foreign cities can have
some issues (i.e. prostitutes and their
friends) and accommodation on very
large main roads can mean limited
possibilities for time outside the
accommodation other than when out
in the day. This may mean organised
activities in the evening need to be
planned. Quizzes and paper based
games for small groups, competition
prizes and certificates should always
be included in the packing just in
case.

given to the costs involved it must
also take in to account the time
and energy needed if you decide to
do it all yourself. Some companies
will offer an exploratory visit for the
teacher to assess the opportunities
and carry out a risk assessment
before the actual visit. This is always
useful as the risk assessments offered
by the company are usually good but
sometimes do not spot all student
specific issues, or link to your school
rules.

the initial price from the company
may not be the final price they try
to charge. Get definite quotes and
save them all. Compare and get
quotes from several companies as
they will bid against each other, but
be aware that some are the same
company under a different name.
Remember to ask questions about
extra visits and check out the hotel/
accommodation web sites if you
are not doing exchange visits. Trip
Advisor and review sites can be
helpful but beware of false reviews.

Specialist travel companies
offer good transportation, guides
, knowledge and booking coordination but can be costly and
limited on the visits they offer in the
area you are going. Organising all
the details yourself brings its own
challenges and with problems of
language, communication and coordination to overcome, potentially
very time consuming.

It is usually a good idea to look at
a map of where the accommodation
is situated otherwise you may have
cut the cost by finding your own
meals (which will often be better
than the ones organised by the
company) but have nowhere to take
the students close to the venue. It is
also helpful to look at the location
you are in if you are considering any

At our school we have found
that by combining the two we have
been able to offer interesting visits
even with the cheapest option the
company offers. Identifying and
contacting industry etc. close to
where you are going for the included
options will then allow the wider
experiences without the higher
prices. Once in the location the
local guides and transport will, in
our experience, support you as they
will also gain wider contacts and
knowledge to offer future groups.
You should remember though
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Visits I have organised
to support extending the
classroom
China for year 10 and year 13
students
China offers the opportunity to
study external factors influencing
UK business at first hand. Factory
visits not only demonstrate different
working ethos and practices but also
how UK business has to work with
Chinese business. In order for the UK
business to be able to access the vast
Chinese market, partnership working
must be adopted and leaders in
business need to develop not only
an awareness of business laws
and practices in China but also an
awareness of the cultural influences
on Chinese business.
Although the travel is long
distance, student’s experience of
business and Chinese culture offers

Cross-Curricular
opportunities for long discussions
and deeper understanding. Overnight
trains are a cheaper way to travel
between cities and offer time to
share ideas and infrastructure
considerations with students, putting
into perspective the concept of lead
times and logistical supply planning
in a far more hands on way.
It is helpful if you can contact
factories direct rather than rely
on those offered by the travel
companies, and if you have a link
with a school (available through
the British Council) this really adds
a new dimension to the experience
the students have. Often parents or
local businesses can offer a link to
companies they trade with. Chinese
companies are very accommodating
and enjoy the interest from the
student. British workers who are
employed in China are often very
helpful when it comes to sharing
knowledge and time.
Students will need to consider
the medical advice at the current
time and injections are likely. These
will need to start as soon as the
visit is planned if they are to take all
the precautions on offer, but these
will then last for their university
years and beyond so although
uncomfortable are an investment
for the future. Vegetarians may
find the food repetitive but they are
catered for and fast food is always
available offering a good opportunity
to look at competitors, copyright,
marketing and product portfolios.
We visited Macdonalds, Starbucks
and KFC while on this visit and
found similar but different options
in products, with opportunities to
discuss local and target markets as
well as advertising differences related
to laws, advertisement structure and
content.
To help with the cost of the
long distance visits you may find
funding sources local to you through
your council web site or parents
knowledge. The British Council also
offer some funding for specific areas
and development opportunities
which may be useful.

Marketing visits e.g. Jaguar
Year 10 students focusing on
production
Is an option much closer to
home and links closely to not only
GCSE but also A level syllabuses.
The visit puts JIT into context and
can really link the classroom theory
to the practical hands on detail
and understanding which is so
useful when trying to explain how
application marks work in exam
questions. The visit demonstrates
not only technology and its impact
but also students can easily consider
economies of scale and location as
the drive in should be carefully timed
to avoid traffic issues.
Jaguar is just one of many
factory visits available close to home
or further afield but it should be
remembered these can be costly
so if parents can facilitate or you
have links with organisations for
apprenticeships, joint working,
partnerships or work experience then
these may offer an ideal opportunity
to develop the application of
knowledge in an accessible hands
on way. Risk assessments, while
time consuming, can be an excellent
way of having a look around while
completing it and gives the chance
to find out extra information about
the visit. If using a company they will
provide risk assessment materials but

some do offer a taster experience for
staff so they can prepare.
We have visited other factories in
the past but some have made it far
more difficult to view the production
process (Cadbury’s) or are difficult
to get a visit to (Toyota). Some no
longer offer visits (CORUS) and
others have simply closed down.
Parents may be able to offer contacts
locally to develop links and visits
but remember that the best visits
are those where the students can
see the products being made. Some
businesses offer small group visits
(Warburtons) which may meet the
needs of some (GCE and BTEC) but
will not be practical for large groups
of GCSE students.
In conclusion there are a wide
variety of good visits local to you
either through companies or
through parent contacts and they
offer an excellent way to not only
give the students opportunity to
reflect on what they have learned
in the classroom in relation to the
real world of work, but also an
opportunity to develop assessment
materials to monitor learning
through after visit project work. We
have found the companies we have
visited value feedback and examples
of student work to use in their
education centres and materials.
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mean you will be late for a visit then
ring and let them know . There will
always be someone there who can
take the message in English and
pass it on for you. They have had
this happen before and although it
causes an inconvenience and may
shorten what you get to see the
provider will always be helpful.

Jaguar is just one of the many factory visits available
Trip Tips
Book Early – visits often get booked
up and if you can book early,
especially if you have a good contact.
I often provisionally book for next
year while I am on the visit then
confirm when I send a thank you
email or letter when we get back.
Free or supported visits go quickly.
Plan your visits – If you are doing
several days check and plan your
route, travel times and food stops
. Students can become difficult if
food or convenience breaks are not
catered for. Watch out for gratuity
stops by drivers (where they receive
commission for your visit). These may
need assertively curbing.
Take maps – local and road maps
are often useful. Sat Navs are good
for the drivers but can land you in
the middle of nowhere and a map is
always a good back up. It also helps
when locals want to tell you a good
restaurant or safe shopping area. We
have walked several miles to a food
place that will take 25 students on
the advice of the concierge and the
map made it far easier and shorter.
Local guide books are also useful in
the event that a visit is cancelled or
finishes sooner than planned.
Insurance – School insurance will
often cover the trip for a smaller fee
than the travel company. Remember
to get your medical forms completed
early and contact insurers if there
are any issues they need to know.
They need time to contact the
providers and if you need medical
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letters/ certificates it can take time.
Take details with you and a contact
number.
Phone trees – Parents like to feel
confident they are in touch with their
offspring but the constant supply of
information can be an issue. Set up
phone trees for parents so they can
pass messages on, reducing costs
and offering them a support network
if needed. We always run coffee/
evening events with the parent
groups so they can meet and discuss
areas as well as set this contact
link up. Students often then simply
use their phones to take photos
after we stress the costly tariffs and
inform them that using the Internet
can be difficult to access and costly
especially in China.
Take activities – Age relevant
games , quizzes, worksheets, picture
puzzles etc. are all really useful if you
get a delay in travel, a hotel in the
outskirts, a cancelled visit, a quiet/
slow restaurant or any other long
period of free time. Students enjoy
the competition, challenge or team
work aspect and become thoroughly
engrossed in trying to win the prize
(whatever it is). DVD’s are very useful
for long coach journeys although
the company may charge more for
a coach with a player. Sometimes
taking a universal control with you
is useful in case theirs is missing and
watch out for the age restrictions on
the DVD.
Late for a visit – If the traffic,
circumstances, students or the driver
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In conclusion visits are an
excellent way of supporting Business
and Economics, helping students
internalise and reflect on classroom
learning, providing the opportunity
to ask questions in context thus
applying the learning, and then
finally, providing the opportunity
to monitor and assess learning
that has taken place. It also offers
the students the opportunity to
work closely with staff and peers
to develop their self- knowledge
and ability to work with others.
Students have often cited that the
experience has provided them with a
plethora of information to use when
in interviews for work or University,
and has been their best part of sixth
form.
Paula Jackson teaches Business
at The Ecclesbourne School in
Derbyshire
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Resource Reviews
Message from the
Reviews editor
We had hoped to have plenty of
textbooks reviewed for this edition,
to help teachers with the new A
level courses. Hodder produced their
Business texts early enough for the
summer edition, and Economics texts
in time for reviews in this edition.
Two more Economics texts arrived
recently, by which time no reviewers
were available to do an instant
appraisal. It may be that there is less
competition than there has been in
the past. Brief reviews of the ones
very recently received are on page xx.
Some of these are new editions of
well known texts; the really new one
will be reviewed fully in the Spring
2016 edition.
I very much hope that there will
be more interesting books to review
for the Spring edition. We are also
very interested in reviewing other
resources, e.g. on-line sources, games
and any other resource that facilitates
teaching and learning.
I would be pleased to hear
from anyone who has discovered
good resources that have not been
reviewed. If you get in touch I can
always help with guidance on how
to approach the reviewing process.
If you would like to be one of our
regular reviewers for either Business
or Economics resources or both, we
would be delighted to hear from you
– we always need more reviewers.
Nancy Wall
enwall@aol.com

The views expressed in reviews
are those of the reviewers and are
not necessarily endorsed or shared
by the EBEA. The EBEA welcomes
comments on any reviews or
articles in TBE. Please send your
comments to office@ebea.org.uk

Contents
Edexcel A level Economics A,
Book 1
Reviewed by Caroline Loewenstein
AQA A-level Economics Book 1,
Reviewed by Chris Rodda
AQA AS/A Level Year 1 Economics,
Edexcel AS/A level Economics, 6th
edition
Marketing and People, Theme
1, for Edexcel Business AS and A
level
Managing Business Activities,
Theme 2, for Edexcel Business AS
and A level
AQA Business For AS, 3rd edition

ECONOMICS
Edexcel A level Economics A, Book
1, Peter Smith, Hodder Education
2015, 228 pages, paperback, £24.99,
ISBN 978-1-4718-3000-6.
This book is basically an updated
version of Peter Smith’s “Edexcel
Economics” (first published in
2008) that has been adapted to
cover the new Edexcel Economics
A specifications for AS and the first
two themes of A level. Many of the
features of the 2008 book have
been kept. Every chapter starts with
a list of bullet points giving learning
outcomes. The chapters are then
divided into easy to digest chunks
using sub-headings. Key terms are
defined as they are introduced in
the text through the use of boxes
in the margins. There are exercises
every few pages that can be used
to test student understanding and
there are frequent summaries.
Each chapter also includes some
case study material with follow-up
questions. Some chapters contain
‘Extension Material’ that consists of
explanations of theory that go slightly
beyond the basic requirements of
the specification but the more able
students will require more than this.

A feature of this book that
is new, and very welcome given
the requirements of the new
specifications in Economics, is the
boxes giving detailed explanations
of relevant quantitative skills. In this
way, all the quantitative skills that
are needed for AS and the first year
of A level are covered. However, the
explanations are not immediately
followed by self-assessment questions
thus making it difficult for students
to test their understanding. Some
of the exercises in the chapters test
quantitative skills.
The book is divided into two
sections. The first section covers
Theme 1 of the specification
(Introduction to Markets and Market
Failure) while the second section
covers Theme 2 (The UK Economy –
Performance and Policies). At the end
of each section, all the relevant key
terms are listed in alphabetical order
and there are a few pages of practice
questions that are largely in the style
of Section A questions in the exam
papers. Answers are being provided
for all of the exercises and questions
on the Hodder website. These are
detailed and extensive and will be
of great help to students who work
regularly on their own.
Colour illustrations are used
throughout and much use is made
of colour in the text and in diagrams
which help to make the pages look
attractive. However, the use of colour
in the diagrams has not always been
well thought out. As in the previous
version of the book, diagrams are on
a pale, yellow ochre, background.
While this does not matter when
the other colours being used are
black, red, dark green etc., there is a
problem when frequent use is made
of white dotted lines. This, combined
with the fact that most of them are
very much on the small side, can
make understanding the diagrams
and learning to replicate them quite
difficult. The style of diagrams used in
Economics is something new to most
students starting an A level course in
the subject and it is important that
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they are presented in as clear a way
as possible.
This book is well written and
has good basic coverage of the
specifications for Edexcel Economics
A for AS and the first two themes of
A level. It could make a very useful
addition to the resources of an A level
course but the need for teachers to
ensure that all diagrams are clearly
understood limits its use for students
wishing to study on their own. The
book is relatively short which is good
news for students who do not like
carrying heavy bags around but
means that the £24.99 price tag
might be thought by some to be a
little expensive.
Caroline Loewenstein, formerly
Head of Economics at Strode’s
College, Egham, Surrey.

AQA A-level Economics Book 1,
Ray Powell and James Powell.
Hodder Education, 2015, 279 pages,
paperback, £24.99,
ISBN 978-1471829789
With the A level Economics
specification changes in 2015 comes
the opportunity to review the choice
of exam board, and which resources
to use. Ray Powell’s previous text
for the AQA specification provides a
combination that I found particularly
successful. Powell’s broadly narrative
approach was enjoyed by the
students. In this new book Ray
Powell, now with son James, writes in
a manner (as so many other popular
texts do) which tends to be more like
a revision book, with lists that are to
be committed to memory. Of course
some teachers and students just want
the list with no extraneous material
– but I have found that students who
understand the broader picture need
to spend less time rote learning later
because the pieces of the jigsaw
fit. For better or worse, the way of
the world we inhabit is one where
many of us feel the need to buy a
text approved by the exam board of
choice and are happier with lists to be
learned off-by-heart.
It seems a simple thing – yet many
texts miss a decent set of summary
questions at the end of each chapter.
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These make appropriate homework
tasks, a framework for note taking
and a simple method for helping
students who missed lessons to catch
up. Thankfully the Powells have not
erred in this regard. Of course there
are data response questions and
extension material for students to
complete too.
Included within the text is a
glossary of terms. Mercifully, in
my opinion, AQA is less hung up
on making students learn an exact
definition that only they stipulate –
unlike Edexcel for example, where
it seems the exact words decreed
are at least as important, if not
more so, than the student’s actual
understanding of what the words
mean. Powells’ glossary therefore
does a good job, although they could
usefully make some additions to later
editions, so that all the terms on the
specification are included, for there is
the odd omission.
Textbooks have all gone through a
sea change in publishing quality, with
the use of colour, and the breaking
down of dense text into manageable
chunks – and here the Powells and
Hodder Education are no exception.
Sadly however, as in a number of
other texts, some diagrams are very
small, barely a few centimetres in
depth and width. This is frustrating
when we tell students that they need
to draw their diagrams a decent size.
In an age when teachers and
students are all target driven and the
consequences of failure seem more
severe for both, it is no wonder that
we all derive security from a text that
is ‘approved’ by an exam board. In
fact any decent economics teacher
or student should be able to get
through exams with a generic text.
But this is a safe choice for the AQA.
It follows the specification content
closely, the first half being devoted to
microeconomics and the second to
macroeconomics. As with most other
offerings, there is a virtual learning
package that goes with the book and
the content gets better and better.
I like the ability to send pages of
the text to students’ smart phones,
laptops and tablets – meaning they
can leave the printed text at school.
If you can’t afford £24.99 for
each text there is an ebook at only
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£6.25 +VAT. With a two year linear
course, it is now even more necessary
that students hold onto the first
year text – so my plan in year 2 is to
pass on book one to the next cohort
and provide the ebooks to year 13.
Otherwise there will be a mighty
outlay next year.
Chris Rodda is Curriculum Leader
at Horsforth School, Leeds.
OTHER BOOKS RECEIVED
AQA AS/A Level Year 1 Economics,
Malcom Surridge and John
Wolinski, Cross Academe, 2015,
474 pages, paperback, £24.95,
ISBN: 978-1-909592-45-2
This is a brand new book. If you
like to have one copy of each of
the major texts available, you will
definitely want to take a look at it.
Most chapters have a conventional
textual approach. At the end of
each chapter there are extensive
questions. Each includes some
combination of short answer, multiple
choice, calculation, data response
and essay questions, depending on
the requirements of the chapter
content. Case studies are placed
where appropriate under the heading
‘Real World Economics’. A ‘Key note’
feature creates opportunities to
add learning advice or explain tricky
points. This book will be reviewed in
more detail in the next issue of TBE.
Edexcel AS/A level Economics, 6th
edition, Alain Anderton (edited
by Dave Gray), Pearson, 2015, 704
pages, paperback, £38.99, ISBN 9781447990550
Some of the words may seem
familiar but generally speaking,
this book has been very carefully
updated to meet the requirements
of the new course, Economics A.
Features have been adapted to meet
the requirements of the course more
closely. The data is excellent and
there are plenty of student tasks
that relate closely to the content. A
new feature, a starter activity, gets
students involved at the beginning of
each chapter.
Dutiful students will gain much
from this book, in terms of both
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subject content and understanding of
the real world. Before the data goes
out of date, it could save teachers
a lot of time, especially if they are
new to teaching the subject. That
said, two new elements in the course
(behavioural economics and national
well-being) are treated quite briefly
and most teachers will want to
investigate a little further. The book
is heavy and appears pricey but costs
less than two separate books from
other publishers.
Marketing and People, Theme
1, for Edexcel Business AS and
A level, Alan Hewison and Brian
Ellis (editor), Anforme 2015,
116 pages, paperback, £8.95,
ISBN: 978-1-78014-012-4
Managing Business Activities,
Theme 2, for Edexcel Business AS
and A level, Alan Hewison and
Brian Ellis, Anforme, 2015,
92 pages, paperback, £8.95,

ISBN 978-1-78014-011-7
These two books cover the AS/
Year 1 of the Edexcel Business
course. If your students like to carry
their textbooks around they will
love these. If they like to scribble
all over their textbook, they may
feel they can afford to buy them
for themselves. This is a proven
format that gets students reading
even if they won’t often open a
conventional blockbuster text. Every
chapter begins with a case study
and an opportunity to engage with
the topic from the start. Text is
interspersed with activities, examples,
warnings and summary tables. There
are exam style questions at the end
of most chapters. These are versatile
resources, carefully linked to the new
specifications and very accessible.
They encourage students to think
for themselves as well as to explore
varied sources of information.

AQA Business For AS, 3rd
edition, Ian Marcousé, Andrew
Hammond and Nigel Watson,
Hodder Education 2015, 337 pages,
paperback, £24.99, ISBN: 978 1471
835803.
This well-known text has been
thoughtfully updated to fit the new
specifications. The style has been
tweaked and two interesting new
features have appeared – ‘Five Whys
and a How’ and an ‘Evaluation’
box. Both will please teachers and
students. The former sets puzzling
questions and provides brief answers
and the latter illuminates elements
of nuanced analysis. Case study
material is up to date and the layout
encourages reading. The general
approach is very similar to past
editions and if you like those, you will
be happy with the 3rd edition.
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Become an examiner
with Cambridge
Cambridge International Examinations is growing and over 10000 schools in more than
160 countries are now part of our Cambridge learning community. To support our continued
growth worldwide, we are expanding and strengthening our examiner network, and inviting
teachers to develop their professional experience by becoming Cambridge examiners.
We are welcoming new examiners for Cambridge IGCSE Accounting,
Business Studies and Economics, Cambridge O Level Principles
of Accounting, Cambridge International AS & A Level
Accounting, Business Studies and Economics.
Requirements are:
• Applicants should have teaching experience
and be educated to degree level.
• Successful applicants will require a PC and
broadband to allow them to access Cambridge
on-screen marking systems.
We offer:
• a powerful insight into the teaching and
assessment of Cambridge qualifications
• support in developing your own
professional practice
• the highest standards of training
and support
• freelance opportunities, based on
contracts for services for each
examination series, which fit around
your existing commitments.

To apply, please visit
www.cie.org.uk/makeyourmark

twitter.com/cie_education
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