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Message from the Editor

Welcome to the Summer issue of 
Teaching Business and Economics. 

For most business and economics 
teachers there are just a few weeks 
left before a well-earned rest. If you 
teach A level it will perhaps have been 
an even more intense few weeks than 
usual as your students approach what 
will feel like make or break exams. 
Whilst for some this will be a moment 
when their abilities and hard work 
are recognized, for others it will be 
a moment of disappointment and 
worry, made all the more acute if 
they did not see it coming. I’m sure 
you’ll agree that it is more important 
than ever this year that students are 
reassured that A level grades will 
only be a barrier to their dreams if 
students let them. There are lots of 
options available, including alternative 
universities and if necessary, 
foundation courses that enable 
students to stay on track towards the 
course and university of their choice. 
Students mustn’t let one set back dent 
their confi dence or prospects long 
term.

In this issue, Russell Wareing continues 
our series of real world case studies 
with a look at the secret behind Aldi’s 
continuing success in the supermarket 
sector. Outlining it’s ‘marginal gains’ 
approach to building market share, 
Russell explains both the range 

Message from the Editor Gareth Taylor

Deadline for Contributions to Autumn 17 Journal - 10 September 2017

All magazine contributors please note that submissions and materials for 
review should be sent, via e-mail, to the EBEA offi ce, offi ce@ebea.org.uk. 
Please supply fi les including any relevant charts, images, suggestions for 
images, graphs etc. Images should be hi-res where possible. 
 
Teaching Business & Economics
General Editor: Gareth Taylor, Email: taylorg@ntlworld.com 

Materials for review should be sent to Nancy Wall (enwall@aol.com)
or email: offi ce@ebea.org.uk See ‘The Secret of Aldi’s Success’ 

on pages 4-5.

strategy and store effi ciencies that 
are delivering such results, together 
with the challenges that lie ahead in a 
highly competitive market.

Peter Imeson sets out to dispel the 
myths about multi-choice questions, 
citing a body of evidence that shows 
that they can be very effective in 
developing higher-order skills as long 
as they are written well and used 
correctly.  His article is full of practical 
ideas to include in your lesson 
planning.

As the gap between executive pay 
and the rest of the workforce widens, 
Ruth Corderoy draws out a range of 
issues both economic and business 
related for students to consider when 
addressing the problem. How can 
you calculate whether an executive 
is worth the investment? What 
impact does their pay have on worker 
motivation? Is income inequality 
necessary for a dynamic economy?

If you are planning a student trip 
abroad, Paula Jackson’s article on New 
York is a ‘must read’ before making 
the case to your senior team. In it she 
describes in detail all the opportunities 
provided before, during and after the 
trip to stimulate experiential learning 
of a range of business and economic 
issues and problems.

As noted in the last issue, the strong 
feelings aroused by issues like Brexit 
are a great opportunity to help 
students develop their analytical, 
evaluative and debating skills. In this 
issue we have given the metaphorical 
soapbox to Ruth Corderoy who uses 
it to make an economic case for 
our future prosperity post-EU. Light 

the touch paper with your A level 
economists and stand well back!

Over the years there have been a 
range of initiatives to try and improve 
students’ economic understanding and 
so help them become more fi nancially 
and politically savvy. In this issue David 
Butler, the EBEA’s Chair of Advocacy 
charts all the recent initiatives and 
their impact. Well worth reading but 
also looking back at should you be 
called upon to get involved in any new 
ideas in this area.

And as the new standards for 
professional development give a clear 
steer on the need for a greater focus 
on research informed teaching, Diane 
Lloyd from Liverpool John Moores 
University considers what is meant by 
evidence or research-based practice 
and what the practical implications 
could be for CPD. 

And fi nally, Darren Gelder focuses 
on the issue of feedback in general 
and marking in particular. As a 
Principal conscious of both the 
importance of effective feedback to 
student outcomes and the workload 
implications of some school marking 
policies he sets out his approach to 
ensuring the right balance is struck. 

As usual Nancy Wall, our Resource 
Review Editor and her team of 
reviewers have provided valuable 
insights into the very latest 
publications, including new GCSE 
texts. 

Enjoy your summer break!

Gareth

Gareth can be contacted at 
taylorg@ntlworld.com 

Front Cover Photograph
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The Secret of Aldi’s Success

Introduction

Ten years ago Aldi was Britain’s 
10th largest food retailer with 
a market share of less than 2%. 
Aldi’s current market share now 
stands at 6.2%. To put this in 
recent context, Aldi’s sales have 
risen 12.4% year-on-year in the 
12 weeks to the 29th January 
2017 and attracted 826,000 more 
shoppers than during the same 
period last year. Aldi now has 
700 stores in the UK and plans to 
open another 300 over the next 
fi ve years. Many of the current 
stores are also being extended 
and refurbished.

Aldi’s innovative strategy

There is no single magic bullet that 
makes Aldi superior to many of 
its competitors but you can see a 
cohesive strategy at work. In some 
ways it is similar to the ‘marginal 
gains’ approach of the GB and Sky 
cycling teams. It tries to be better 
in every area it operates in and 
shows an attention to detail that is 
unrivalled. Business and 

 Economics terms spring to mind 
as you study the business. These 

include: kaizen, lean production, 
TQM, JIT, economies of Scale, 
effi ciency and price-income 
elasticity of demand. It is the blend 
of these ingredients that seems to set 
Aldi apart.

Limited range:

The discounter typically sells a 
limited range of approximately 
1,500 products compared to roughly 
40,000 in a big supermarket such 
as Tesco. At fi rst glance this could 
be seen as a limitation for Aldi 
but it gives the business certain 

advantages. Consider the product 
olive oil. Aldi stocks 3 different types 
of olive oil compared to some of 
the big supermarkets who stock 
around 20. This means that Aldi’s 
olive oil buyer knows the supplier 
and products extremely well. This 
allows the business to concentrate 
on quality. In a recent Daily Mail 
taste test the Aldi olive oil selling 
at £2.69 for 500ml was awarded 
10/10 compared to 7/10 awarded to 
Waitrose’s extra virgin olive oil selling 
at £14.99 for 500ml.

Another key benefi t of a limited 
range is volume of sales per line. 
Aldi buys its limited range in higher 
volumes thus enabling it to source 
at lower prices and pass these cost 
savings onto consumers.

In store effi ciencies:

If you have visited an Aldi store you 
probably had not noticed that the 
conveyor belts on the tills are longer 
than their competitors (developed 
and patented by the business). 
This enables the shopper to unload 
the entire contents of their shop 
in one go and potentially the next 
shopper to have many of their items 
already on the belt. This effi ciency 
enables customers to pass through 
the checkout 40% faster meaning 
smaller queues. 

UK supermarket market shares % 29/01/17                 Kantar Worldpanel and BBC

Swindon’s new Aldi Store
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Low prices: 

90% of Aldi’s entire range are ‘own 
brand’. This cuts out the middle man 
and allows the business to be very 
competitive on price. The smaller 
range allows for lower unit costs 
due to economies of scale per line. 
The business is no longer seen as 
a no-frills discounter because it is 
attracting a broad cross section of 
shopper demographics. Wealthier 
customers are attracted to the fi ne 
wines and award winning high 
quality products. The focus on low 
price and high quality is a challenge 
that competitors are trying to 
address. Asda is aiming to reduce 
the price gap on a typical basket of 
goods from 10% to 5% or less. 

Challenges ahead

Competition: Lidl provides tough 
competition for Aldi. It is also 
growing quickly and is probably 
the most similar to Aldi in business 
plan. The ‘big four’ supermarkets 
are also raising their game as Aldi 
becomes a bigger potential threat 
to their dominance.  Emma Simpson 
(business analyst and reporter) 
summarised the dilemma for Aldi;

‘the more it tries to offer customers, 
in terms of range and in store 
experience, the greater the danger 
that it strays from its low cost, 

effi cient business model which has 
proved so effective’.

Online: Aldi has a virtually non-
existent online offering.  The Aldi 
website allows you to sign up for 
a newsletter outlining current and 
future offers but there is no ‘click 
and collect’ offering and certainly no 
home delivery service. Aldi is famous 
for its unconventional ‘last mover’ 
approach. It typically waits to see 
that new strategies in the industry 
prove effective. This could be seen as 
both a positive and negative aspect 
of the business. 

Family Feud: A complicated family 
feud is currently taking place since 
the death of one of the founder’s 
sons in 2012. A power struggle 
is taking place between various 
stakeholders and the business is in 
a strategy vacuum as the warring 
parties try and settle their differences.

Conclusion

After the fi nancial crisis of 2009, the 
rise of Aldi was seen as a temporary 
response by customers to be more 
price sensitive before business as 
usual resumed. The rapid expansion 
of the business in recent years 
has shown that a trend change is 
happening in customer shopping 
habits. The key to Aldi success is 
an astonishing attention to detail 

with a strategy focused on low 
prices and high quality. The big four 
supermarkets are doing their best to 
cope with the new challenger but 
well informed, canny customers are 
voting with their feet.

Working for Aldi

www.aldirecruitment.co.uk

Aldi has a range of employment 
schemes on offer, from its well-
regarded Graduate Programme 
(ranked 2nd by the Sunday Times 
graduate job review) to industrial 
placements and apprenticeships. 

Russell Wareing
Head of Business & Economics
Lancaster Royal Grammar School

Questions:

Q1:  Defi ne the term ‘ price elasticity 
 of demand’ and estimate and 
 justify a PED value for a typical  
 grocery shop  [10]

Q2:  Discuss how adopting   
 lean production is giving Aldi a  
 competitive advantage over its  
 rivals [12]

Q3:  Analyse and justify the key   
 threat facing Aldi as it expands  
 [8]

Q4:  Evaluate a potential strategy  
 that one of the ‘big four’ could  
 adopt to maintain or expand its  
 market share [12]

Q5:  Defi ne ‘economies of scale’ [2]

Q6:  Analyse one type of ‘economy  
 of scale’ that Aldi is currently  
 exploiting [6]

Many ‘own-brand’ items have more than a passing resemblance to market 
leading brands.
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A topic relevant to both 
Economics and Business 
Studies

This year the High Pay Centre 
dubbed 4 January ‘Fat Cat 
Wednesday’ informing us that 
by lunchtime on that day the 
average UK CEO had been paid 
the annual average salary of a 
UK worker, which meant that 
they’d picked up £28k in just 
over 3 days, nice work if you 
can get it. The HPC fi gures also 
say that the average pay ratio 
has widened and now stands 
at 149:1 for the FTSE 100 (i.e. 
the gap is bigger still for our 
most valuable companies). That 
compares with a ratio of ‘only’ 
47 times in 1998 and 120 times 
in 2009 (yes, the ratio’s gone up 
since the crash. We really are all 
in austerity together…). In other 
words, it would take an average 
footsie employee 149 years to 
earn as much as her CEO takes 
home in one year so the CEO’s 
contribution is valued the same 
as 149 average employees.

This is obviously annoying to those 
of us who earn rather less than this, 
in the same way that we dislike 
seeing Diego Costa trouser obscene 
amounts of money for kicking a 
leather ball, but can it be justifi ed?

The standard defence of high CEO 
pay runs something like this: there 
is a high demand for the services of 
talented leaders of large companies 
but the supply of such people is 
limited because of the talent, hard 
work and risk required and so to 
attract people to such jobs there 
must be a fi nancial incentive. Very 
few people disagree with this, even 
Jeremy Corbyn doesn’t seem to be 
advocating that the CEO is paid 

the same as a worker in the fi rm’s 
call-centre but it avoids the key issue 
which is how much more exactly 
should CEOs be paid than others?

There are two key issues here: 
fi rst how do you measure a CEO’s 
contribution and link her pay to 
this contribution; second, is our 
understanding of pay as incentive 
simplistic.

1. Measuring the CEO’s 
contribution

Standard economic theory is more-
or-less useless when it comes to 
analysing executive pay, after all no-
one seriously believes that you can 
actually derive a marginal revenue 
product curve for a chief executive as 
even the CEOs admit that measuring 
what they do/contribute is a trifl e 
tricky and a theory that was set up 
to talk about homogeneous labour 
producing homogeneous products 
is laughably inappropriate. But if we 
assert that you can’t really derive a 
demand curve for a CEO economics 
exam chiefs get twitchy (unless you 
do it as evaluation after drawing and 
analysing the diagrams, in which 

case they love it!) so let’s at least 
start with the idea of measuring 
productivity/contribution.

The usual attempts in this area 
tend to centre on a combination of 
measurables: company share price, 
sales, profi ts, cash-fl ow, market 
share (a useful homework is to ask 
students to research two PLCs in 
terms of CEO pay and these variables 
over a few years, try and establish a 
correlation and report back fi ndings). 
The diffi culties are manifold, fi rstly 
in even measuring these variables 
e.g. the scandal surrounding the 
over-reporting of profi t at Tesco (a 
good case study for Business Studies 
to explore accounting diffi culties) 
or deciding which day the share 
price should be measured. The main 
problem, however, is identifying how 
much of any change is due to the 
CEO, rather than other employees, a 
good starter question is: ‘If the CEO 
makes all the workers work longer 
hours for the same pay thus reducing 
costs/unit and increasing profi t/
unit does he deserve the pay rise or 
should it go to the workers?’ This 
can also be done with as a numerical 
exercise preceding the discussion.

Executive Pay, Rewarding the Economic 
Tigers or Spoiling the Fat Cats? 
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2. What are the motivation 
issues surrounding CEO 
pay?

In practice a lot of fi rms fall back 
on benchmarking (the practice 
of setting pay by comparing to 
CEOs in similar companies) by 
remuneration committees. This takes 
account of behavioural economics 
insights that show that context 
is part of motivation i.e. that it is 
pay relative to others and what 
we think of as fair or ‘what we are 
worth’ compared to someone else 
rather than an absolute fi gure (as 
a teaching point, students often 
‘get’ this in the context of marking 
grades). It also takes account of the 
idea of transfer earnings, what we 
could get if we worked elsewhere, 
in determining what pay to offer. 
There are, however, huge fl aws 

with benchmarking: fi rstly, it acts 
as a ratchet so the direction is ever 
upwards as committees benchmark 
then add a bit; secondly the make-up 
of the committees is fl awed as they 
tend to be the same interconnected 
people and thus often have a vested 
interest in keeping director and CEO 
pay high; thirdly there is a feeling 
of disconnect as CEO’s pay relative 
to workers has risen exponentially. 
Interestingly Black Rock, a huge 
investment fund has recently 
attacked CEO pay and as it has vast 
shareholdings it will be interesting 
to see if others follow their lead 
and we get a proper shareholder 
revolt against pay rather than the 
token efforts of small, disgruntled 
shareholders see https://www.
theguardian.com/business/2017/
jan/17/fund-manager-executive-pay-

larry-fi nk-blackrock-uk

A much more sophisticated approach 
to motivation and reward is to 
consider non-monetary forms of 
motivation. For example social 
status is not just a matter of money, 
motivation can be about public 
honour and shame e.g. the threat 
to strip Sir Philip Green of his 
knighthood, the actual stripping 
of Fred Goodwin’s, or Sir Richard 
Branson’s clear desire to be seen 
as a good guy. There is quite a lot 
of good research on the effects of 
public shaming/reward and ‘nudging’ 
people into good behaviour. Setting 
this as a research and presentation 
topic works well to stretch and 
engage students, particularly the 
most able.

The other recent trend in the CEO 
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pay discussion addresses directly 
the relative gap between CEOs and 
workers by suggesting that pay 
should be set as a set multiple of 
average pay in an organisation. The 
High Pay Unit is particularly keen 
on this approach and their website 
is worth a look. The key advantage 
is that it stops the rising gap and 
accompanying sense of disconnect 
(motivation works both ways, 
workers are increasingly disillusioned 
with their leaders’ rewards) but it is 
also quite clunky as it doesn’t even 
attempt to keep the traditional 
economics and business link between 
output and reward.

As a fi nal thought, in Capitalism and 
Freedom, Milton Friedman argued in 
favour of an unequal distribution of 
incomes. He said different levels of 
pay were needed to induce people 
to invest years in training, to reward 
those who took risky career decisions 
or who worked harder than others.  
He also argued that inequality is 
needed to build up the savings that 
fi nance the investment needed for 
future progress. What is less well-
known is that he also argued that 

governments should be careful not to 
allow some groups of people to build 
up market power that would enable 
them to extract unfair incomes, 
writing that the results of the market 
were “unlikely to be tolerated 
unless it is also regarded as yielding 
distributive justice.”

Ruth Corderoy is a Senior 
Lecturer at The University of 
Buckingham.

R eferences

Department for Business innovation 
and skills discussion paper 2011 
(useful policy paper setting out 
problems)

fi le:///E:/My%20articles/Executive%20
pay%20stuff/11-1287-executive-
remuneration-discussion-paper.pdf

Critical Eye: Remuneration 
Committees - The New Challenges

http://www.criticaleye.com/archive.
cfm?id=304

Guardian: Can a $26m-a-year fund 
manager really rethink executive pay?

https://www.theguardian.com/
business/2017/jan/17/fund-manager-

executive-pay-larry-fi nk-blackrock-uk

Milton Friedman Capitalism and 
Freedom University of Chicago Press 

Questions:

1. Ask students to fi nd out CEO 
pay for a variety of institutions 
as a research exercise: a bank, 
a footsie company, a charity, an 
NHS Trust and the Prime Minister. 
Did anything surprise them? How 
much could they discover about 
how these salaries had been set 
and why?

2. What might be the pros and 
cons of linking executive pay 
to the following measures: 
profi t, share price, sales, other 
companies’ executive pay?

3. How would they set the pay of a 
Headteacher? What problems do 
they see with their method?

4. Does it make sense to cap CEO 
pay at a fi xed multiple (e.g x10) 
of average worker pay in that 
industry?
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This article hopes to give some 
insight into opportunities for 
learning in one visit related to 
the new specifi cations for A 
level, but hopefully it will give 
you some ideas for use in any 
visit you undertake. 

Our recent visit was to New York, 
taking sixth form students who are 
studying Applied Business Studies 
and Economics but this visit would 
also be applicable to all Business 
and Economics syllabuses.  For us 

the main focus for our Business 
group was the impact of external 
infl uences on a business, but it also 
provided invaluable opportunities 
to apply marketing, fi nance and 
HR topics in context. Brent (2003) 
emphasises the importance of pre 
and post visit refl ection to engender 
deep learning. Before the trip we 
introduced students to the concept 
of PESTEL as a way a business 
can gather information about its 
external environment and anticipate 

the impact of different factors. This 
then gave students a framework 
through which to identify and 
refl ect on their experiences in New 
York and how these could impact 
on individuals and businesses. 
After the trip, students were 
then able to use this analysis to 
understand business problems 
better in preparation for exams and 
coursework. 

NewYork, New York - A Wonderful 
Town!  Making the Most of the 
Big Apple as an A Level Trip

Itinerary for Year 13 New York trip 
22/10 Sat 23/10 Sun 24/10 Mon 25/10 Tues 26/10Wed 27/10 28/10 Hotel details 

Leave school Empire state 
Building

Guided tour 
of NY

Investment 
bank and 
stock 
exchange 

Memorial 
visit

HR Lloyds/ 
American 
Express 
lecture

The Manhattan on times square 

http://www.
manhattanhoteltimessquare.com/
insider-deal?gclid=CMassb6r3soCFV
KZGwodOecEVw

Heathrow 
collect 
luggage

PASSPORT CHECK:

Date showing passport valid for 6 
months or longer after the departure 
date 

Photocopy passport details and 
bring in to Mrs Jackson

Flight 
Heathrow

Statue of 
Liberty

Macy’s 
marketing 
lecture and 
tour

Ferry and Ellis 
Island

Meet coach 
and return 
journey 

ESTA :

American Visa for entry to the USA 
Please complete on line
Print details of number and students
Bring a copy in to Mrs Jackson asap.

Land JFK 
New York 

Yankee 
stadium Tour

High line walk Skating in 
central park

Transfer to 
JFK re Flight 
(2 hours) 

Arrive at 
school

Medical forms :

Please collect, complete and send in 
to mrs Jackson as soon as possible .

Any issues you wish to discuss 
please contact Mrs Jackson as soon 
as possible

Transfer to 
Hotel (2 
Hours)

Hard rock 
café meal

Evening meal Evening meal Evening meal Flight from 
JFK 18.30

This was our itinerary planned in conjunction with Will at FHS travel
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The Political aspect of a PESTEL 
is often the most diffi cult for 
the students to link to business 
practices and its impact. Our visit to 
New York coincided with the run-up 
to the recent presidential election. 
The discussion of the implications of 
Trump or Clinton as President on all 
TV channels, or around the city and 
in rallies meant the topic of political 
infl uence and change was around 
us all the time. The coverage of the 
implications of different parties if 
they were to be in power enabled 
students to see what party politics 
could mean to business and 
individuals. Trumps plans to remove 
health and welfare support, the 
knock on effects on businesses and 
individuals could easily be linked 
to the age of workers in shops, 
the homeless and individuals with 
ill health who were on the streets. 
This led to discussions of political 
infl uence and confl ict both between 
teachers and students, and between 
the students themselves. The 
money spent on political campaigns 
and the process of government 
was also discussed leading to an 
understanding of how different 
countries have different election 
processes. We also discussed how 
this may infl uence decision making 
and business ethics within that 
country. An example of this was 
then discussed in more detail when 
back home with regards to the local 
fi rm, Rolls Royce and its recent fi nes 
for unethical and illegal practices in 
international markets. 

Economic theory, graphs and 
formulae can often seem distant 
from the real world. New York 
offers the opportunity to link theory 
to practice and see the impact of 
the real economy on customers, 
employees and businesses. The 
obvious discussions about exchange 
rates and their implications for us 
as tourists then led to explanations 
of their impact on business. Some 
taxes, hidden in the UK, are added 
at the till in New York, and many 
students made the mistake of not 
adding the tax when calculating 

their spending. Chatting about 
sales taxes and its effects on 
business on a trip out of the hotel 
to get provisions, seemed so much 
easier than from the front of a 
classroom!  On a tour of Macey’s, 
students came across UK products 
sold at premium prices for their 
perceived quality.  Interest rates 
and the fl uctuations in investment 
opportunities worldwide were 
explained on our trip to a hedge 
fund management business. 
Both Students and staff now 
understand in far more detail 
how fi nancial markets work and 
the concepts of ‘selling long and 
short’.  Employment discussions 
were triggered by homeless people 
and the obvious differentiation 
in eating establishments and 
shopping outlets as we moved 
around the city. 5th Avenue sales, 
entertainment and refreshments 
were very differently priced to those 
in Chinatown and other areas of 
the city we ventured into.

Social similarities and differences 
can easily be seen when visiting 
other countries. The social impact 
of trends and changes are very 
apparent and New York offered us a 
snapshot of American consumerism. 
The Macey’s tour showed 
students the impact of research 
on all aspects of the marketing 
process. This really enabled 
students to see fi rst hand how 
and why business must consider 
social and cultural differences/
similarities in the products it sells 
and its customer base in order to 
maintain or improve sales. New 
York has a diverse population and 
to see different areas e.g. ‘China 

Town’ and ‘Little Italy’ with roads 
as dividers seemed to delineate 
cultural difference in a nut-shell. 
Students could not only see how 
getting the right target market 
and location was important but 
also how location affected image 
of product and business. Macey’s 
explained that trends and change 
is rapid in New York and as such 
changes in stores are frequent. 
Social change could easily be seen 
when we visited the ‘must see’ 
areas of New York, but these also 
offered a fantastic opportunity 
to discuss wider issues. Health 
and safety in many parent’s and 
student’s view seems to be in all 
areas of what we do in the UK, so 
seeing pictures of stevedores on the 
girders of high-rise buildings in the 
pictures of the Empire State Building 
encouraged students to realise the 
dangerous environments employers 
expected employees to work in and 
the importance of health and safety 
to business today. The Statue of 
Liberty boat trip included Ellis Island 
and demonstrated well the huge 
growth in population experienced 
in the US, the exploitation of 
newcomers that often occurs with 
mass immigration and that current 
immigration issues are nothing new.

Technological infl uences on 
business where apparent in all 
the visits and experiences we had, 
from the arrival at the airport 
through all our time away. Not only 
could we discuss communication 
methods and benefi ts but the use 
of technology by the businesses 
we visited led students to a better 
understanding of the global 
marketplace and the technology 
needed to support this. At the 
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hedge fund we visited we were 
able to watch as analysts used data 
from around the globe to predict 
and map changes worth billions 
of dollars thereby earning the fi rm 
six fi gure commission sums and 
supporting re-investments. Minutes 
delay in trading could cost millions. 
The excellent talk we were given 
by a senior manager of the hedge 
fund not only explained how the 
system works but also the value of 
real estate and location in relation 
to image for the business which 
is very important in attracting 
investors. Other technological 
developments were apparent not 
only in the stores but also on the 
streets. Times Square in the day and 
at night showed how lighting, ICT 
and marketing can come together 
to make sure that at every hour of 
the day marketing attracts the eye 
and infl uences customer choice. The 
use of LED had reduced the cost of 
this and unlike in Shanghai, where 
the lights go off at 10pm, in New 
York evening continues to feel like 
daylight in the main shopping areas. 
This also makes the difference 
between the countries even more 
obvious. A good way to see this is 
by using the bus to travel around 
the city. New Yorkers are great at 

talking to students and sharing 
ideas/issues and information even 
when on an overcrowded bus and 
at the end of a working day. 

Legal infl uences start as soon as 
you begin to plan the trip when 
collecting information for Visas. 
The discussion around immigration 
easily leads to import/ export 
considerations and the current 
negotiations about BREXIT and post 
BREXIT deals and opportunities in 
America. Different Laws around 
alcohol consumption and behaviour 
are also a good starting point to 
consider rules around business 
practices and how business must 
consider the laws in each area 
they trade in. Recent fi nes for Rolls 
Royce for unethical conduct were 

soon being discussed, together 
with the Competition and Markets 
Authority (CMA) and market share 
rulings in the UK.  Exchange rates 
are easily introduced when looking 
at tourist spending power. This 
can then be extended to look at 
the price of products in the stores 
and how UK products compare to 
US products,  prices at home and 
buying power of businesses. Health 
and Safety can be considered when 
looking at factories but also in the 
amount of information about care 
with products and safety practices 
written onto everyday packaging 
as a result not only of genuine 
health and safety concerns but 
as a result of Americas litigation 
culture. Business must consider 
laws in other countries when giving 
information about the products to 
consumers and employees and this 
can be costly to prepare but even 
costlier if the advice is not given or 
ambiguous.

Environmental Infl uences can 
be seen in many ways in New 
York. The recent development of 
the ‘Highline’ walk through parts 
of NY shows how recycling and 
alternative uses have been found 
for existing out of date features. 
This walk also shows off the city’s 
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hidden architectural high points 
(Zaha Hadid building) and provides 
good views of the city, industrial 
areas and port area during the 
day and evening.   Bicycles are 
encouraged, with bike lanes in 
some areas and the opportunity 
to rent or hire throughout the 
city. Transport is easily available 
to move around the city (bus and 
underground), while cars sit in 
long traffi c jams. We found the 
best way to view the city is on 
foot as hidden gems are all around 
that easily lead to discussions 
about business location (delivery 
challenges as well as benefi ts), 
target market, image, costs and 
advertising. Refuse collection and 
recycling provision compared to UK 
and EU requirements can easily be 
incorporated in to a walk while the 
wider issues of pollution are often 
highly apparent. 

Overall NY offers a fantastic 
opportunity for students and staff 
to see in action how all these 
factors impact on businesses and 
their markets. Having done this in 
reality, students will hopefully go on 
to be able to relate the context in 
case studies on their course more 
effectively in their assessments. 

Top 10 Travel Tips 

• Choose a good tour company 
- they are invaluable if changes 
have to be made to the 
itinerary due to unforeseen 
circumstances (distances 
between visits can be quite 
long and students take longer 
than planned to arrive or are ill 
and trips need changing).

• Look at your itinerary and plan 
the routes we walked about 12 
miles a day so watch out for 

visits uptown and downtown 
on the same day).

• Make sure students take good 
walking shoes – blisters soon 
develop and taxis can quickly 
deplete your contingency 
budget. 

• Look at the visits you want 
to do and assess the timings. 
We all felt we would have 
liked longer on some visits 
(e.g. Ellis Island/ Empire State/ 
Guggenheim Museum/ Central 
Park) 

• Make sure you take enough 
staff – we needed a member 
of staff to travel in the taxi 
with students who were ill. We 
took sixth form student with 
a ratio 1 staff to 6 students 
which allowed us to have one 
free staff to travel with the ill 
students while still remaining 
within the guidelines for 16-18 
year olds.

• If travelling on the busses make 
sure you visit Grand Central 
Station to get tickets – bus 
tickets are scanned as students 
get on the bus and tickets  
are only available in metro 
stations if paid for individually 
with cash which can cause 
some problem . Buying in bulk 
from Grand Central Station 
offers the students not only 
the opportunity to see the 
station but downstairs there are 
reasonably priced food outlets 
they can use for lunch. 

• Take care over booking meals 
ahead – the restricted menu 
means the food may not be 
what the students see served all 
around them. Contacting the 
suggested restaurants yourself 
and eating off the menu, or 
booking ahead personally at 
the start of the trip will often 
mean more choice and a better 
meal. New York restaurants 
often do not respond to emails 
for group bookings but are only 
too happy to see you if you 
drop in and ask to feed 25+ on 
a week day evening.

• Allow time for getting through 

airports. Both in the UK and 
in the USA (any longer trip).  
All passports for entering 
the USA must have six 
months remaining and be the 
holographic ones (logo on the 
bottom centre). ESTA must be 
done and correct. It is therefore 
advisable to check this in 
advance and for Staff to have a 
photocopy of all passports and 
visas (even staff ones).  Many of 
the students have not travelled 
to the USA before so all the 
group are in the fi rst time entry 
lines which can take a long 
time to process. We were in 
line for nearly two hours after a 
long fl ight. 

• Allow time for students to 
eat. Service for a large group 
can take a while and students 
require regular snack stops. 
Local shops often stock multi-
packs and fruit so suggest they 
pack a snack to go on the move 
which can reduce costs and 
time lost waiting for service. 
If you are anywhere on 4th,  
5th or 6th Avenue shops are 
cheaper and more helpful.  

• The 9/11 memorial is really 
interesting and thought 
provoking, but some students 
fi nd it harrowing. So make 
sure one member of staff is 
willing to either wait with 
some outside or move quickly 
through and sit with students 
waiting for the rest. Once you 
go out through the doors you 
cannot re-enter other than 
queuing again and if they do 
not have their own tickets this 
can be a problem.  So someone 
stationed at the end may mean 
students avoid sitting for long 
periods outside. The fountains 
outside are evocative but watch 
out on a windy day. 

Paula Jackson teaches Business 
at Ecclesbourne School in 
Derbyshire.

Reference:

Brent R Macnab (2003): An 
Experiential Approach to Cultural 
Intelligence Education, Jour nal of 
Management Education.
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Ruth Corderoy jumps on a soap 
box to share her economic 
analysis of potential Brexit 
implications. What do your 
students think of her arguments?

Listening as my friends describe Brexit 
voters as racist, stupid, intolerant, 
culturally impoverished, selfi sh old 
people wrecking their grandchildren’s 
future for some ridiculous vision of 
returning to a 1950s Britain which 
in any case never really existed, has 
been revelatory. The bile and anger 
and the assumption that ‘Brexit 
voters aren’t people like us, like 
me’; ‘us’ being clever (or at least 
well-educated), tolerant, cultured, 
young (or young in outlook), 
forward-thinking, kind and good. 
Unfortunately the debate running 
up to the Referendum on both 
sides was dominated by lies, gross 
over-simplifi cations and at times 
downright nonsense. So here is an 
attempt to put the economic case for 
Brexit - with no Nigel Farage in sight.

The Referendum question was 
whether we wanted to leave the EU: 
it was not a question about cutting 
all cultural, political and economic 
ties, although it appears that some 
on both sides read it that way. I have 
heard ‘Remainers’ claim that they 
voted for the Europe of Beethoven, 
Italian art, Goethe, tolerance etc. 
Well if you did, you clearly didn’t 
read the question and you are as 
deluded as those on the Brexit side 
who voted to get rid of foreigners or 
return to a ‘John Majoresque’ vision 
of warm beer and old ladies cycling, 
even if you are probably nicer people. 

Let’s start with the Euro, this is 
the key to the whole issue. Yes, I 
know the UK is not a part of this 
but bear with me. A single currency 
automatically means that one lever 
of economic management, monetary 
policy becomes centralised as the 
ECB decides. Moreover every country 
in the Euro has one exchange 
rate irrespective of their economic 
performance, thus immediately 
transferring considerable power 
from individual countries to a pan-
European institution. This is clearly 

a loss of autonomy for individual 
countries but it also has unfortunate 
consequences at an economic policy 
level. Firstly by having the same 
currency as Germany, countries such 
as Greece could suddenly afford 
huge amounts of cheap imports but 
found it diffi cult to sell their exports 
resulting in an explosion in their 
current account defi cit. The original 
theory that a high exchange rate 
would force Greece to reform and 
become more competitive would be 
laughable if it wasn’t so serious. The 
problem was compounded by cheap 
credit as Greeks could borrow at 
low ECB-set interest rates and thus 
get cheap credit. Worse still, their 
government could also borrow far 
more than could ever have been the 
case without the Euro because in 
effect the market believed that Greek 
government debt was underwritten 
by Germany. 

If these governments had spent 
the money on modernising 
their economy with productive 
infrastructure all might have been 
well but they blew it on handouts to 
the electorate and vanity projects. 
The results of this are all too clear 
and no-one seriously believes that 
Greece will ever repay even a fraction 
of its debts. So in effect, huge fi scal 
transfers will have taken place to 
fi nance the brief, heady days when 
countries such as Greece lived way 
beyond their earning capacity. 
Germans didn’t particularly mind 
being net contributors to the EU 
budget but they increasingly resent 
massive fi scal transfers to bail out 
such failures, not least because 

instead of gratitude they get called 
Nazis showing that racist slurs are a 
problem on the Left as well as the 
Right. If the problem was limited to 
Greece it might be bearable but Italy 
and Spain are not dissimilar.

A ‘one size fi ts all’ monetary policy 
doesn’t work when the countries 
concerned are vastly dissimilar 
economically. Had the Euro been 
confi ned to Germany, France and 
the Benelux countries it might have 
worked but to include Greece and 
Italy was asking for trouble. They 
falsifi ed their fi gures to enter and 
everyone knew this at the time. 
That ought to have sounded alarm 
bells. When countries agree to have 
a common currency this isn’t simply 
a matter of making life easier for 
business and tourists. It has huge, 
inescapable economic and political 
implications, none of which were 
ever explained to the peoples of 
Europe but which are gradually 
becoming more obvious. 

The European Commission views all 
of the above as a reason to complete 
the Euro project and move towards 
a centralised fi scal policy. This would 
mean the main rates of tax and 
all major borrowing and spending 
decisions decided at a European level 
with some allowances for minor 
regional variation in a pattern similar 
to the UK’s Central Government 
Budget with some delegation of 
powers to Wales, Northern Ireland 
and Scotland. In the UK, this means 
that effectively the more prosperous 
parts subsidise the less prosperous 
with some complaining on both sides 
but a broad acceptance because 
we perceive ourselves as belonging 
to the same nation. It is becoming 
increasingly clear that such subsidy 
at a European-wide level is resented. 
This is partially because a world 
recession always produces such 
resentments but also because there 
is a growing realisation that the Euro 
implies huge and near-permanent 
subsidy of certain countries. These 
countries are effectively trapped by 
membership of a currency which 
is over-valued in relation to their 
economic output and by a level 

Brexit: A Good Move for the UK Economy?

Economics
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of indebtedness that makes it 
impossible to achieve growth. The 
real irony is that it doesn’t even help 
the subsidised who remain trapped 
in a cycle of low growth and debt 
under rules heavily infl uenced by the 
key lending nation, Germany.

Those on the political Right have 
always been sceptical about the Euro. 
No surprise there, but fi nally and all 
too belatedly the moderate Left are 
grasping it. When Joseph Stiglitz 
writes a book damning the Euro 
project it really is time to look again.  
The fact that the UK is not part of 
the Euro and not legally obliged by 
its rules actually strengthens the case 
for Brexit in two ways. Firstly, if the 
Euro somehow survives in its current 
form by going down the greater 
integration route the UK’s infl uence 
within the EU would have been ever-
weaker as policy would be driven 
by this currency block. We’d have 
been moved towards the Norwegian 
position anyway, with or without 
Brexit. Secondly, if the Euro does 
disintegrate the economic impact will 
be huge, not least because there are 
no institutional arrangements in place 
for such an outcome and thus the 
fi nancial uncertainty will make Brexit 
look like a mill pond of calmness. 
Does anyone seriously doubt that 
the UK would have been forced to 
help out fi nancially? Better to get 
out before then, a Euro collapse will 
still hurt us but less so if we’ve built 
and strengthened wider trade and 
political relationships to diversify the 
risk before it happens.
Secondly, trade and the Single 
Market. Once we trigger article 50 
we will have to renegotiate our trade 
deals with the EU and the rest of 
the world and that is undoubtedly a 
stiff challenge. Much depends upon 
whether we can count on countries 
to act in the interest of their own 
businesses and citizens (not always 
a given with politicians). If they do 
then it is fairly obvious that as the 
UK imports more than it exports to 
the EU it is in the interests of the EU 
not to enter into a tariff war with 
us. There will be a lot of threats 
and negotiating bluster but if sanity 
prevails then trade is likely to be 
relatively protection free. The main 
problem is if politicians, fearful of 
copycat exits from the EU, decide to 

make an example of us. So watching 
the outcome of German elections is 
going to be interesting.
As for trade with the rest of the 
world, well Britain is reasonably 
well-placed for this in terms of its 
Commonwealth links, particularly 
to the waking giant of India. China 
is trickier to predict but it’s not clear 
that membership of the EU would 
have made that easier, indeed it 
might be easier and quicker to 
negotiate something that is more 
in the UK’s interests that being part 
of any agreement that requires 
unanimous ratifi cation by 28 
different nations, some of which are 
themselves internally divided. The 
USA, having elected the maverick 
of all mavericks, is of course the big 
question and the argument is similar 
to that of China but with one big 
advantage, the historical Special 
Relationship.
Thirdly (and linked to the Single 
Market issue), immigration. It makes 
sense to actively recruit and ease 
visas for immigrants with the right 
skills but the EU enforced the free 
movement of people. This meant 
unrestricted immigration unrelated to 
labour needs. Because the UK has a 
very generous welfare state, including 
crucially health care free at the point 
of consumption and benefi ts for 
those in and out of work far more 
generous than the majority of EU 
nations this distorted fl ows of people. 
Free movement of people only makes 
sense economically if benefi ts are 
standardised throughout the region. 
The EU should have recognised the 
special circumstances and allowed 
the UK some degree of control. It 
refused to do so because politically 
the governments of Eastern Europe 
couldn’t allow it.
Being part of the EU should not be 
confl ated with identifying culturally 
with Europe, the EU is a very specifi c 
political and economic institution, 
it is not just a free trade area with a 
few add-ons. The European project 
has always been about moving 
towards economic and political 
integration and that means increasing 
control at a pan-European level 
for both laws and economic policy 
decisions. For countries with weak 
domestic institutions (e.g. Greece) or 
a history of domination by another 

country (Eastern Europe) there is 
less instinctive resistance to loss of 
domestic autonomy. It is notable 
however that even these countries 
resist centralised directives when 
they don’t like them. It would appear 
that when EU membership involves 
being net gainers from fi scal transfers 
countries are enthusiastic Europhiles 
but when they have to abide by ECB 
directives (Greece, Spain) or take 
a miniscule number of migrants 
(Eastern Europe) that changes. 
The fall of the Berlin Wall changed 
everything and meant that European 
membership swelled rapidly to a size 
that its bureaucratic institutions were 
never designed to deal with. 
If European institutions are so 
wonderful and work in our interest 
as citizens, can anyone explain to 
me why I have yet to meet a remain 
voter who can name their MEP or 
even knows the difference between 
the European Parliament and the 
European Commission? Turnout 
in European elections has been 
miniscule and the very fact that the 
single biggest group of UK MEPs 
belongs to UKIP is clear evidence that 
most of those who bothered to vote 
did so because they disliked Europe. 
On statistics alone the vast majority 
of the Remain voters didn’t bother 
to support the very institutions they 
claim to love. Does no-one else fi nd 
this odd?
Britain has some of the oldest and 
strongest political and economic 
institutions in the world; doubts 
about seeing these weakened and 
taken away and replaced by ill-
understood European organisations 
are not unreasonable, in a world of 
increasing uncertainty there is an 
argument that the small, cohesive 
nation can be quicker on its toes to 
react to changing circumstances.
2016 was an extraordinary year and 
there is no doubt that uncertainty 
and risk have increased but there is 
also an opportunity. It seems to me 
that whilst some Brexit voters were 
undoubtedly trying to turn back the 
clock, many of the Remainers were 
trying to freeze it. Global forces are 
changing the shape of the prosperous 
West whether we like it or not. T he 
EU is stuck with infl exible institutions 
and a doomed currency, Britain at 
least has a chance, let’s take it.
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 A Short History of Initiatives to Promote Economic 
Understanding in Compulsory Education and Some 
Personal Refl ections on Their Outcomes

David Butler Chair of Advocacy, 
EBEA  May  2017 

Introduction

There have been many attempts over 
the last 25 years to make economics 
education more accessible for all 
students aged 5-18. Most could 
point to at least some partial success 
but this has not been effectively 
sustained and built upon. In the 
main, each new initiative has failed 
to learn from the lessons of the 
previous ones. The result is that 
the weaknesses in the provision for 
economic understanding that were 
identifi ed in reports by HMI as early 
as the 1970s are still very much in 
evidence today. Arguably, there has 
never been a more important time 
for economic education to be part 
of the core curriculum for all young 
people and yet it seems that it is 
almost as far off being achieved 
now as it has ever been.  The 
following article traces some of the 
key initiatives to promote economic 
understanding for all over the last 
25 years and attempts to draw some 
lessons from them. 

The Economics Association’s 
14-16 project circa 1983-7 

Following Her Majesty’s Inspectors 
of schools (HMI) reports in the 
1970s and 80s that identifi ed a lack 
of basic economic understanding 
amongst secondary aged pupils, 
the Economics Association (the 
predecessor of the EBEA) secured 
substantial funding from the 
Esmee Fairburn Trust for a major 
project to develop and disseminate 
exemplar resources to promote 
economic understanding amongst 
14-16 year olds. The project was 
based at Manchester University and 
developed resources around the 
three themes of the young person 
as consumer, producer and citizen.  
The resources were rigorously trailed, 

evaluated and modifi ed before being 
disseminated more widely through 
a network of economics teachers 
who were seconded for a few days a 
month, often supported by funding 
through the Technical and Vocational 
Education Initiative (TVEI). The 
approach adopted in the resources 
was to introduce some basic 
economic ideas through stimulus 
material but without using the formal 
tools of economic analysis. 

Impact - The materials were well 
received and were eventually 
published by Longmans.  HMI 
praised the project and found 
evidence of gains in pupils’ economic 
understanding.  The project did 
much to develop thinking about 
how basic economic understanding 
for younger students might be 
developed and elements of these 
materials can still be found today.  
However, with the demise of TVEI 
and other funding streams it became 
increasingly diffi cult to sustain the 
teacher networks and the promotion 
of economic understanding became 
dependent on the enthusiasm 
of individual teachers who had 
conceivably increased in numbers 
because of the project. 

Economic Awareness Teacher 
Training (EcATT) initiative  
circa 1986-90 

EcATT  was based initially at the 
University of Manchester education 
department and at the London 
Institute of Education . These centres 
provided training for seconded Local 
Education Authority (LEA) advisers 
and advisory teachers who then 
worked with schools in their own 
authorities. The initiative spanned 
the age range and was supported 
through LEA funding and funding 
for teacher training. The emphasis 
of the initiative was on developing 
a methodology for economic 

awareness, rather than resources, 
although some of the exemplar 
materials became very well known. 
The ‘Ecatt methodology’ was rooted 
in learning theory expounded by 
Bruner and others, rather than 
trying to teach non-specialist 
teachers economic theory.  Their 
approach was to challenge teachers’ 
perceptions and values of economic 
phenomenon as a way of progressing 
their thinking and understanding.  
Teachers then replicated this 
approach with their pupils. A good 
example of this, that became widely 
adopted, was the use of a photo of a 
boy in Africa outside of his hut which 
was used to elicit responses from 
teachers/pupils. These responses 
were predictably on the lines of 
‘poor’,’ uneducated’, ‘hungry’, 
‘unhappy’ etc (even though there 
was no evidence to support these  
perceptions in the photo).  After 
discussion and encouraging teachers/
pupils to challenge these perceptions, 
a second photo of an over- weight, 
middle aged, white male tucking into 
two plates of chips was introduced.  
This was used to challenge the initial 
perceptions of the boy in Africa (who 
was not under nourished, led an 
enjoyable life and eventually went on 
to become a doctor!). 

Impact - EcATT did a great deal 
to develop thinking about how 
economic awareness might be 
promoted and to fundamentally 
challenge the traditional approach 
adopted in teaching examination 
courses in economics. It also helped 
to develop some valuable work in 
promoting thinking about economic 
ideas through the core curriculum. 
However, specialist economics 
teachers, possibly even more than 
none specialists, often found it 
diffi cult to accept a methodology 
that did not attempt to teach 
traditional economic theory. Teachers 
were often uncomfortable with 
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having their views challenged as part 
of EcATT inset sessions and did not 
always have the skills to adopt the 
‘EcATT’ approach in the classroom 
(they were often afraid of losing  
control and encountering behavioural 
problems).  It required a fundamental 
shift for many teachers away from 
imparting a body of knowledge to 
challenging students’ perceptions 
and encouraging them to challenge 
each other.   As funding dried up, so 
did the initiative, which failed to be 
self-sustaining.

The advent of the National 
Curriculum shifted the focus to 
core subjects and marginalised 
other learning. EcATT was perhaps 
too ambitious in its aspirations, 
nevertheless the thinking behind its 
methodology was fundamentally 
sound and should not be forgotten.  
It also gave rise to the Association’s 
16-19 economics project with 
its emphasis on ‘economic 
thoughtfulness’.  This again 
challenged traditional thinking about 
the content and methodological 
approach to the subject. It resulted 
in a book but it is diffi cult to discern 
much impact on A level where the 
only really radical departure was 
in the Nuffi eld Project work and 
associated examination courses.  

The National Curriculum 1989 

One of the overarching aims of the 
National Curriculum (NC) was to 
prepare pupils effectively for adult life 
but it soon became apparent that the 
emphasis on individual subjects in the 
NC left insuffi cient time to support 
this aim. The government’s solution 
was to introduce fi ve cross-curricular 
themes, one of which was Economic 
and Industrial Understanding (EIU).   
However, the programmes of study 
for the themes were only advisory 
and were never made statutory. 
The intention was that the cross-
curricular themes were to be mapped 
and taught through the programmes 
of study for the national curriculum 
subjects. The programme of study 
for EIU was a traditional mix of 
economic and business knowledge 
and concepts. 

Impact - Cross-curricular approaches 
have a poor track record of success, 
particularly in secondary schools 
and EIU was no exception to 
this. Ofsted surveys continued to 
fi nd the provision for economic 
understanding to be very patchy 
in terms of both its coverage and 
quality. There was some training 
for teachers in the implementation 
of the cross-curricular themes 
but the task was enormous and 
unrealistic as it effectively meant 
training every teacher in all of the 

themes. The themes were seen by 
many secondary teachers as an 
unnecessary and artifi cial addition to 
already over-burdened programmes 
of study.  There was no compulsion 
to teach the themes in a cross-
curricular way but, as they were not 
statutory and because they did not 
feature signifi cantly in the Ofsted 
inspection framework, there was 
little incentive for schools to allocate 
separate curriculum time to them.  
Subsequent slimming down of the 
National Curriculum programmes 
of study to make them more 
manageable resulted in the dropping 
of the cross-curricular themes. 

Enterprise education for all 
2002-8

Enterprise education in terms of 
pupils undertaken ‘real’ business 
activities has its roots in the US 
Junior Leadership Programme and in 
elementary schools through Marilyn 
Kourilsky’s mini society project.  
Young Enterprise was introduced 
in the UK in the 1960s, mainly in 
sixth forms. Enterprise education 
in its broader sense fi rst secured 
government funding following the 
Howard Davies Review, Enterprise 
and the economy in education 
(2002). The review defi ned enterprise 
education as developing pupils’ 
enterprise capabilities (skills), fi nancial 
understanding and economic and 
business understanding.  Funding 
was signifi cant (for example, £60m 
in each year from 2005-8) and 
sustained.  A substantial proportion 
of funding went directly to schools 
and a considerable amount was 
invested in training programmes. 
In 2002 business and enterprise 
(B&E) was introduced as a secondary 
school specialism and by 2007 
the number of school with a B&E 
specialism had grown to around 270. 
The specialisms attracted additional 
funding for enterprise education. In 
the latter stages of the enterprise 
initiative, a network of enterprise 
‘hubs’ was established in each local 
authority, often based around the 
more successful B&E schools, and 
encompassing primary schools.  A 
parallel development from 2004 
was the Government’s Every Child 
Matters (ECM) agenda that included 

A photo of a boy in Africa outside his hut was used to elicit responses from 
teachers/pupils
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‘economic well being’ as a key strand 
and was refl ected in the Ofsted 
inspection framework.   

Impact - A great deal of very exciting 
and innovative work took place 
under the government’s enterprise 
initiative, although Ofsted found that 
the economics component was the 
least well taught aspect of the work. 
In the cutting edge B&E schools 
enterprise education permeated 
the curriculum and all pupils took 
an economics or businesses related 
qualifi cation at Key Stage 4, with 
a high take up post-16. However, 
the teaching of the  economics 
component often failed to build 
on the thinking developed through 
earlier initiatives and resorted to 
traditional approaches.  When 
funding ceased for enterprise 
education in 2010 and economic 
well-being ceased to be part of the 
Ofsted framework in 2011 enterprise 
education not surprisingly declined.  
Lord Young’s report ‘Enterprise for 
all’ (2014) partially triggered the 
Ofsted report ‘Getting ready for 
work’ (November 2016) once again 
found the provision for economic 
and business understanding to be 
patchy and of very variable quality. 
Some privately funded initiatives, 
such as Young Enterprise remain and 
every now and again new initiatives 
promoting economic education for 
all come along. The latest of these is 

the work of the Ecnmy group (www.
ecnmy.org) - a spin off from the 
Rethinking Economics movement 
in the university sector.  However, 
strong provision for economic 
understanding for all pupils still 
remains very much the exception in 
schools in England.  

Some refl ections on the 
current position

The current educational climate is 
not conducive to the promotion 
of economic understanding for 
all. Schools are being increasingly 
judged on their delivery of the Ebacc 
and in attainment and progress 8 
measures  . The Ofsted inspection 
framework does little to incentivise 
schools to make provision for 
preparing young people for adult 
life, other than through achievement 
in the core subjects. While numbers 
taking GCSE economics have been 
growing in recent years, they remain 
small overall. The recent reform of 
GCSE economics to be introduced in 
September 2017 is disappointedly a 
watered down version of traditional 
A level, and does not attempt 
to provide a course in economic 
understanding that might be 
attractive to a wide range of pupils. 
Any attempts by the awarding bodies 
to introduce an element of personal 
economics into the course were 
strongly rejected by the DfE and 

aspects of economics were removed 
from the new GCSE business course. 

All this paints rather a gloomy 
picture. However, pockets of 
excellent practice remain both in 
primary and secondary schools, 
driven by enthusiastic teachers 
and headteachers who believe 
passionately that economic 
understanding is a key part of 
preparing young people to be 
effective consumers, producers 
and citizens. They generally work 
in isolation from others of a 
similar mindset. The Ofsted report 
‘Getting ready for work’, which 
was commissioned by the Chief 
Inspector, perhaps indicates a change 
of direction in future inspections 
to include more emphasis on 
how young people are prepared 
for their futures . Kenneth Baker, 
who introduced the fi rst National 
Curriculum, is campaigning through 
the Edge Foundation for a broader 
Ebacc and there may be scope to 
include economic and business 
related subjects. There is a strong 
campaign for personal, social, health 
and economic (PSHE) education to 
become statutory in all schools. If 
this becomes reality it is important 
that the economic component is 
seen as being much more than 
simply fi nancial education, that 
it builds on sound methodology 
and is supported with high quality 
training and resources for teachers 
and pupils. Developments in English 
education tend to go in cycles and 
there is some evidence from recent 
announcements, for example, by 
Sir Michael Wilshaw, the former 
Chief Inspector, that emphasise that 
there should be a great deal more 
to education than just examination 
results in a narrow range of subjects. 
So perhaps the tide is already starting 
to turn.   Whatever happens it is 
important for all our futures to 
keep the current fl ickering light 
of economic understanding for all 
burning as brightly as possible!         

David Butler
Chair of Advocacy, EBEA 
May 2017

www.ecnmy.org
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Improving Student Learning Through the 
Use of Multiple Choice Questions
In some circles multiple choice 
questions have got a bad 
reputation and the reason for this 
is twofold: fi rstly, it is claimed 
that guessing the correct right 
answer is too easy and, secondly, 
it is believed that they only test 
recall of knowledge rather than 
higher-order skills.  However, 
neither of these criticisms is 
necessarily true.  There is a body 
of evidence that shows that 
multiple choice questions can 
be very effective in developing 
higher-order skills as long as 
they are written well and used 
correctly.  

Benefi ts of multiple choice 
questions for teachers

Multiple choice questions provide 
a number of key advantages for 
teachers. For example, they are very 
quick and easy to assess, making it 
possible to check the understanding 
of all members of the class during 
a lesson in a way that would not 
be possible with extended answers.  
Also, they provide a high level of 
reliability i.e. a teacher can be certain 
that the marking will be consistent 
across students and classes.  Finally, 
it is possible to cover a wide range 
of topics in a short space of time; to 
quote Daisy Christodoulou:

‘Of course, essays promote higher 
order thinking too. But essays are 
much less effi cient. You can’t cover 
so many areas if you only assess 
using essays. In the time it takes to 
write one essay question you could 
probably answer 30-odd multiple 
choice questions of this type.’

Benefi ts of multiple choice 
questions for students

Much has been written recently 
about the most effective ways that 

students can learn with books such 
as ‘Make it Stick’ and Dunlosky 
et al’s article ‘Improving Students 
Learning With Effect Learning 
Techniques’ popularising methods 
such as practice testing, interleaving 
and distributed practice.  The 
use of multiple choice questions 
can assist in making use of these 
strategies.  For example, research has 
consistently shown that retrieving 
information from memory can 
help strengthen the recall of that 
information in the future. Research 
by Elizabeth Bjork shows that using 
multiple choice questions not only 
helps with future recall of the correct 
option but also recall related to the 

incorrect options.  For example, a 
multiple choice question which tests 
students’ understanding of the trade 
defi cit might include an incorrect 
option referring to the budget defi cit; 
in answering the question, students 
would not only have to recall and 
actively think about the information 
they know about trade defi cits but 
also about budget defi cits; therefore, 
if at a later date a question was 

asked about budget defi cits, students 
are more likely to get it right.

The practice of interleaving involves 
students answering questions on 
a variety of different topics in one 
study sessions as opposed to block 
practice where students concentrate 
on just one topic.  Since when 
using multiple choice questions it is 
possible to cover a large number of 
questions in a short space of time 
and therefore it is easier to have 
questions on a variety of different 
topics from throughout the course 
i.e. to have them interleaved.

Evidence also shows that pre-testing 
topics with multiple choice questions 

makes subsequent learning more 
effective.  Little and Bjork (2010) 
carried out experiments in which 
students took pre-tests using multiple 
choice questions and concluded that 
learning becomes more effective 
even when students got the answers 
wrong and suggests that this was 
due to the fact that having answered 
questions prior to learning led to 

In some circles multiple choice questions have got a bad reputation
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increased interest in the material and 
a deeper level of processing which 
increases memorisation.

Some ideas for use in class

Draper (2009) argues that MCQs 
provide a trigger for collaborative 
learning activities, such as discussion 
and debate about the answers to 
questions.  A good way to do this is 
to produce a class set of laminated 
colour-coded cards of the letters A-D 
which the students can then use to 
show their answers to each question.  
When all the students are holding 
their cards up it is very quick and 
easy to see how many students, and 
which students, have correct answers 
to each question.  I usually make a 
note of the questions which generate 
a large number of incorrect answers 
so that  I can go over the concept at 
a later date and make sure questions 
on these topics are included in future 
questions.  To get a discussion going, 
students with different answers can 
be asked to justify their choice and 
try to convince the rest of the class 
they are right.  Once each student 
has made their case, all students 
can then be given an opportunity 
to change their answers before the 
correct option is revealed.

Hunt (1982) in an experiment found 
that participants learnt 20% faster 
when they also had to state how 
confi dent they were in their answers.  
A system called the Gardener-
Medwin Confi dence Based Marking 
is an application of this; the scoring 
system, which is used in exams set by 
some in medical colleges, is given in 
the table above. 

Using this scoring system increases 
the depth of thought that goes into 
the answer as it adds an element of 
meta-cognition (i.e. thinking about 
thinking).

Writing/fi nding multiple 
choice questions

Multiple choice questions are 
notoriously diffi cult to write well 
and very easy to write badly.  When 
writing good multiple choice 
questions it is important to avoid 
questions which test simple recall or 
are easy to guess.  For example, take 
the two questions below:

1. Which of these is not part of the 
marketing mix?

A. Price

B. Product

C. Profi t

D. Place

2. Which of these is an advantage 
of franchising?

A. The business model is 
already established.

B. The franchisee has very 
few opportunities to make 
decisions.

C. Franchising involves high 
start-up costs.

D. The franchisee has to pay a 
percentage of the business’ 
revenue to the franchisor

Question 1 can be answered simply 
by using recognition and would 
test recall of a basic concept with 
no need for understanding.  The 
answer to question 2 is far too 
easy to guess; even if the student 
has little or no knowledge of the 
concept of franchising, it is very clear 
that only one of the four is positive 
and is therefore the correct answer.  
Generally questions which test 
knowledge of defi nitions allow for 
very little discussion in the classroom 
and so should be used sparingly.  

Dylan Wiliam suggests writing 
questions where there is more than 
one correct answer but students do 

not know how many are correct.  
This signifi cantly reduces the chances 
of guessing the correct answer and 
can also involve a greater depth of 
thought about all the options as the 
correct answer(s) cannot be arrived 
at through a process of elimination.  
These types of questions are 
extremely benefi cial for use in class 
as they can generate a large amount 
of discussion about each option.

An alternative to writing your own 
questions is to use pre-existing 
ones on the internet, especially 
where they have been used in 
exams and therefore been through 
a checking procedure.  It appears 
to be much easier to fi nd multiple 
choice questions which have already 
been written and used in exams for 
Economics than it is for Business 
Studies.  For Economics, both Edexcel 
and AQA have used multiple choice 
papers in the past.  Edexcel used 
them for the micro elements of the 
A-level at both AS and A2 level, 
whilst AQA had both micro and 
macro papers but only at AS level.  
However, Edexcel also produced 
multiple choice sections of papers at 
AS level for Business.  All these can 
be found on the respective exam 
board websites.

Peter Imeson is Head of Business 
and Economics at Farmor’s School 
in Fairford. 

Further information

Elizabeth Bjork How Multiple 
Choice Testing Can Enhance 
Learning https://www.youtube.com/
watch?v=wGbic5pLiGE

Daisy Christodoulou: Research on 
Multiple Choice Questions

https://thewingtoheaven.wordpress.
com/2013/10/30/research-on-
multiple-choice-questions/

 

Certainty level C=1 C=2 C=3

Mark if correct 1 2 3

Penalty if wrong 0 -2 -6
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The new standards for 
professional development give 
a clear steer on the need for 
a greater focus on research 
informed teaching. Professional 
development :

• Should have a focus on 
improving and evaluating 
pupil outcomes

• Should be underpinned by 
robust evidence and expertise

• Should include collaboration 
and expert challenge 

• Should be sustained over time

But how can this be achieved 
and what is research informed 
teaching?

Professional Development has taken 
many forms and has been considered 
by Ofsted to be one of the most 
important things in raising standards. 
There has certainly been less centrally 
driven professional development 
on offer in recent years.   The focus 
on teachers undertaking research 
into their practice as a form of 
professional development has come 
to the fore recently in a number of 
key documents.  The Carter Review 
(2015) of initial teacher training 
recommended that teaching should 
be evidence based and that research 
should be embedded at every 
level, suggesting that the teachers 
standards should be more explicit 
about the importance of teachers 
taking an evidence based approach.   
The Department for Education in 
Educational Excellence Everywhere 
(2016) have outlined the need for 
more robust engagement with 
research, in stating that professional 
development should:

have a focus on improving and 
evaluating pupil outcomes… 
be underpinned by robust 
evidence and expertise...
include collaboration and expert 
challenge

…be sustained over time and 
prioritised by school leadership.

The DfE (2016) are not suggesting 
that teachers do this alone but that 
that there should be collaboration 
and expert challenge in research 
informed practice.  The National 
College for Teaching and Leadership 
(NCTL) state that practitioner 
enquiry can play a signifi cant role 
in enabling teachers to develop a 
deeper understanding of learning 
and practice which should lead to 
changes in attitude and practice 
(2015. The DfE (2016) states that 
schools should be in control of 
their own improvement and that 
this makes it easier for them to 
learn from each other and access 
best practice. However, the Sutton 
Trust (2014) argue that expertise 
external to the group of participating 
teachers is necessary to challenge 
existing assumptions and develop the 
kinds of new knowledge and skills 
associated with positive outcomes 
for students. This expertise can come 
from within or outside the school

So what is Practitioner research? 
A debate considered by numerous 
authors is the difference between 
professional development, 
evidenced based or researched 
based practice in education. Helen 
Timperley et al (2007)   published 
a best evidence synthesis of  the 
impact of professional learning 
and  development. This sums up 
professional learning as teachers 
being seriously engaged in their 
learning and at the centre of the 
process whereas professional 
development is experienced as a 
participatory activity.  She states 
that in addition the learning itself 
should be driven by both teacher 
and student needs  as without this 
there is little motivation to make any 
improvements that come to light.  

Murray outlines  that there are four 
key features of practitioner research:

Firstly, the educational focus or 
research problem of Practitioner 
Based Enquiry derives from and 

informs the professional concerns 
of educators. Secondly, such 
enquiries are conducted as part of 
a networked and developmental 
discourse between tutors, 
practitioners and signifi cant others. 
Thirdly, practitioners are confi rmed in 
a range of approaches to educational 
enquiry and research methodology. 
Fourthly, through the process of 
enquiry, educators are directed 
towards the acquisition of intellectual 
autonomy, improved judgement 
making, and enhanced technical 
competence in the classroom. 

(Murray 2006:191)

Perhaps the diagram on the 
following page from BERA the British 
Education Research Association offers 
a way forward. 

The next question is how are schools 
that are engaging staff in researching 
their own practice approaching 
this?  One model that is being taken 
forward in schools that I engage 
with at LJMU is encouraging NQT’s 
and RQT’s to complete their masters 
qualifi cation after their PGCE.   LJMU 
offer two PGCE courses one with 
60 masters credits and one with 
120.  The fi nal credits needed to be 
completed to take their PGCE onto 
a full masters can be achieved by 
undertaking research in their school 
and submitting the research plan and 
the fi ndings. The research involves 
their own classrooms and is based on 
their NQT targets or interests gained 
during their PGCE.    Another model 
is  encouraging staff to undertake 
research informed teaching linked 
to staff performance reviews.  One 
school has encouraged all staff to 
undertake research and agree this 
as a performance target.  In another 
school the SLT agreed the research 
focus that needed to be undertaken 
linked to school improvement plans. 
This proved really useful during an 
Ofsted inspection as the school was 
able to show evidence of impact 
of the pupil premium provided by 
a group of staff.  There is no doubt 

Evidence-Based Teaching - Why Now?
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that the focus in on teacher research 
and with less central professional 
development and schools wanting 
to see the impact of any professional 
development then teachers 
undertaking their own research could 
have interesting results that really do 
change classroom and whole school 
practice.  It leaves an interesting 
question of would a school be able 
to argue its own research fi ndings to  
an Ofsted inspection team?

Diane Lloyd is a teacher trainer at 
Liverpool John Moores University
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RESEARCH AND THE TEACHING PROFESSION / Vision and principles

23The vision that emerges from the Inquiry is of 
research-rich, self-improving education systems 
across the UK, systems in which evidence 
informs practice and policy, and in which 
teachers and the wider educational research 
and policy communities work together to deliver 
the best outcomes for learners. 
If such a vision is to be realised, teachers and middle and senior leaders will need to feel able, 
equipped and confident to engage in and with research and enquiry. At a practical level they will 
need to work in school and college environments that value this engagement and take steps to 
actively encourage it. And system-wide schools, colleges and universities will need to act in col-
laboration and partnership: pooling knowledge and expertise, sharing outcomes and informing 
developments in policy and practice (see Fig. 4). 

Digital technologies and social media are opening up new possibilities for those involved in 
research and enquiry. These possibilities – in terms of collaboration, data access and methodology – 
can only strengthen the creation of the system-wide research-rich culture that is required. Teachers 
are increasingly adept at using these technologies creatively and effectively in enquiry-based prac-
tice. The emergence of Big Data, digital assessment and Massive Open Online Courses (MOOCs) 
offer further possibilities for the normal and career long engagement of teachers and teacher educa-
tors in such a culture.

Figure 4: A research-rich culture that is connected and collaborative

Teachers and senior leaders in 
schools and colleges working 
with researchers based in 
university departments of 
education and other agencies – 
where the latter act as mentors, 
coordinators, facilitators, 
supervisors or conduits for 
publication and dissemination

Clusters of schools and colleges 
collaborating across partnerships 
on identified research and 
enquiry themes, so as to 
compare outcomes and share 
lessons – for instance, across 
Teaching School Alliances, 
through school federations, 
within Local Authorities or 
across academy 'chains'

Figure 1: A research-rich culture that is connected and collaborative (Bera 2014:23)
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Marking: the Engine of ‘Progress’ 
or a Necessary Evil?
Darren Gelder, business teacher 
and Principal of Grace Academy 
shares his research, experience 
and views.

When teachers were asked what 
caused them the most stress and 
added to their work load the 
resounding response of over 53% of 
teachers was marking (Government’s 
2014 Workload Challenge Survey). 
More recently, the 2016 report of 
the Independent Teacher Workload 
Review Group noted that written 
marking had become unnecessarily 
burdensome for teachers and 
recommended that all marking 
should be driven by professional 
judgement and be “meaningful, 
manageable and motivating”. Love 
it! or hate it marking and assessment 
is a key feature in every school and 
academy. It is also one of the most 
controversial issues with teachers, 
how, how much, when, in what 
format and for who are often cited as 
key challenges for teachers.

Whatever your take on this subject 
it is very diffi cult if not impossible to 
avoid it, if we consider as stated in 
the research above, it adds so much 
to a workload that it makes sense 
to ensure it is of benefi t. The Sutton 
Trust’s research cited feedback as 
one of the most effective tools for 
ensuring progress. OFSTED, whilst 
not judging the method, do need to 
see evidence of progress and progress 
over time. 

I always say to teachers if you’ve 
given up your evening to mark then 
the return on that time for the impact 
on students should be threefold 
‘ROM’ (return on marking). This raises 
the question of why do we mark? 
I would offer a response to this as 
to enable us (as teacher facilitators) 
to make a judgment on whether 
learning and progress has taken 

place and to what extent. It should 
also allow us to guide the learner as 
to the next steps of their journey/
progress. I appreciate that these are 
both subjective measures and I do not 
tackle them lightly. The Sutton Trust 
sums it up:

Feedback is information given to the 
learner and/or the teacher about 
the learner’s performance relative 
to learning goals. It should aim 
to (and be capable of) producing 
improvement in students’ learning. 
Feedback redirects or refocuses either 
the teacher’s or the learner’s actions 
to achieve a goal, by aligning effort 
and activity with an outcome.

If we go back to the days of 
Assessment For Learning (AFL) 
and other national strategies then 
‘marking for progress’ was considered 
the way forward, the white charger 
of justice in education! The AFL 
programme started to address the 
rationale and systems of feedback 
and assessment and linked it as an 

intrinsic part of growth in learning. It 
put the student at the centre of the 
learning and used assessment as a 
method of supporting refl ection and 
development. It also answered the 
key question offered by an inspector 
to a startled child – what level are you 
working at? What is your end of year/
stage target and the killer one – how 
do you get there?

Marking for progress

In putting together this article I have 
relied heavily on 2 key papers ‘A 
marked improvement? A review on 
the evidence of written marking’, 
Oxford University April 2016, Elliot et 
al and ‘Focus on formative feedback’ 
V J Shute 2007. I would strongly 
advise they are worth a read in 
between the marking! If marking 
does not add something tangible 
then it is a waste of time:

This reasearch showed that giving a 
student a grade did not motivate nor 
improve their learning or progress. 

When teachers were asked what caused them the most stress the resounding 
response of over 53% of teachers was marking
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The research also showed that 
feedback that guided students to 
refl ect and develop their work had 
the biggest effect (see Diagram 
above).

As we can see there are a number 
of methods and approaches that 
feedback can take and we should 
consider each one and the context 
and circumstances where it would 
best suit the need of a teacher to 
be able to gain the knowledge of 
progress and understanding for 
themselves and the students. With 
each is a cost and benefi t (time and 
Impact). 

A cautionary note however, that 
it clearly depends on the type 
of feedback that is given. Some 
feedback is more effective than 
others, an example of marking an 

exam paper and offering a grade 
without clear direction on how 
to improve or tackle the wrongly 
answered questions has little impact.

An Exemplar Marking and 

Feedback Policy

The days of the tick and fl ick and lots 
of red marks out of 10 are, I hope 
confi ned to the history of marking. 
Having worked with OFSTED over 
a number of years and being very 
aware of teacher workloads I 
adopted an approach that consisted 
of 2 deep marked and analysed 
pieces of work every half term. 
This allowed for the planning and 
marking of the work. It also allowed 
for teachers to differentiate the work 
they set for the task and manage the 
marking better. 

As an academy we wanted to 
maximise the impact that the 
marking had on students (remember 
the threefold return). Essentially 
therefore, we needed students 
to interact and respond to the 
marking. This is again supported by 
the research, which showed that 
students did not progress if the 
marking did not elicit a response 
from them. However beware – the 
quality of student response is directly 
related to the quality of the teacher 
comments and feedback.

Here are some real life examples of 
marking and assessment that have 
no impact

• Don’t make as many mistakes

• Try harder

• Answer more questions

EEF https://educationendowmentfoundation.org.uk/resources/teaching-learning-toolkit/feedback/

On other work
(e.g. answers in class

or presentations)

On written work
(e.g. books, homework

and formal assessments)

Teacher
assessment,

e.g. of
presentation

Merits/
demerits from

teacher

Guidance from
teacher during

class time

Pupil-teacher
dialogue and
questioning

Re-teaching
a concept

in class

Peer
assessment

Self
assessment Written

feedback

Verbal
feedback

Marking
by teachers

FEEDBACK

Provides information to learners 
about their performance and 

how to 
improve it
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Scary but true – and the student 
responses to these gems are equally 
visceral 

• I will do more work

• I will write more

• I will work harder.

An Exemplar Mark Sheet

Whilst I appreciate there are a 
number of approaches to marking, 
assessment and feedback, I will 
cover one that I feel has had a great 
impact when used correctly. It is also 
an approach that has seen a number 
of school and academies through 
inspections and visits. 

The mark sheet is used with every 
piece of assessed work and is a 
document owned jointly by teacher 
and student. The level students are 
working at, as evidenced by the 
assessed work, is identifi ed at the top. 
What went well (WWW) is clearly 
set out for the students followed by 
improvement points described as 
‘Even Better If..’ or (EBI). The fi nal 
section is completed by the student 
once they have responded in some 
way. Returning to the feedback policy:

Student Response 

1. Students should respond 
to all assessment feedback, 
completing an activity or 
task to show that they 
have attempted to make 
progress based on the EBI 
feedback. 

2. This response should 
either be completed on 
the feedback sheet or 
signposted in the Student 
response section

3. Students are expected to 
self-assess their own class 
work outside of the two 
main assessments and 
teachers should direct their 
students to set their own 
targets for improvement 
where appropriate.

4. Students are expected to 
mark for literacy using 
the green pen policy in 
extended pieces of writing 
across the curriculum. 

5. All student response 
including classwork, 
assessment and literacy 
marking should be 
completed in green pen.

In conclusion

Marking and feedback can have a 
massive impact on student progress. 
The effectiveness and level of impact 
is directly linked to quality and type 
of feedback given. You may as well 
resign yourself to the fact that it will 
need to be done so make it count 
for you the learner and why not – 
OFSTED as well.

Marking and Feedback Policy 

The Aim: To ensure that pupils are provided with and use good/
outstanding marking and feedback in all lessons to drive forward 
progress.

1.1 What does good/outstanding marking and feedback look like? 
According to OFSTED!

1.1.1 Outstanding Marking

The descriptors for outstanding marking and feedback are as follows.

Teachers provide pupils with incisive feedback, in line with the 
school’s assessment policy, about what pupils can do to improve 
their knowledge, understanding and skills. The pupils use 
this feedback effectively. Teachers embed reading, writing and 
communication and, where appropriate, mathematics exceptionally well 
across the curriculum, equipping all pupils with the necessary skills to 
make progress.

Consistently high quality marking and constructive feedback from 
teachers ensure that pupils make signifi cant and sustained gains in 
their learning. Clearly directed and timely support and intervention 
match pupil’s needs. Rapid Gains in progress, attitude to learning is 
demonstrated in the work as being at a high standard.
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GCSE BUSINESS 

Edexcel GCSE (9-1) Business, 2nd 
edition, Ian Marcousé, Hodder, 
2017, 289 pages, softback, £21.99, 
ISBN 978-1-4718-9935-5 

A frequent complaint from students 
taking academic business courses is 
the lack of engagement they have 
with real businesses, a shortcoming 
that has long been refl ected in HMI 
and Ofsted reports. Unfortunately, 
the new GCSE specifi cations, tightly 
constrained by DfE and Ofqual 
requirements, do little to directly 
encourage teachers to make use 
of real and up-to-date business 
examples.  It is therefore immensely 
encouraging that Ian Marcouse’s new 
GCSE business book, endorsed by 
Edexcel, does its level best to make 
the subject lively, interesting and 
relevant. It is packed full of real and 
recent examples of businesses and 
the world in which they operate.  It 
admirably demonstrates how the 
knowledge, understanding and skills 
required by the specifi cations can 
be effectively developed through 
carefully selected case studies, 
supported by additional material and 
the use of probing and challenging 
questioning.

The format of the book follows 
the order and layout of the Edexcel 
specifi cations. It is divided into two 
major themes: investigating small 
business and building a business. 
These are each divided into fi ve 
topics, which are in turn divided 
into a series of short chapters. There 

is also an extensive glossary of key 
terms at the end of the book. There 
are revision essentials (including key 
defi nitions), exercises and practice 
questions at the end of each chapter 
and a series of longer exam-style 
questions at the end of each 
topic. There are many relevant and 
interesting illustrations and quotes 
throughout the book to help make 
it attractive to the reader.  Chapters 
are clearly structured and the level 
of writing is pitched at around the 
potential 1-5 grade student, with 
jargon and technical terms being 
kept to the minimum required by 
the specifi cations. The approach 
adopted is, wherever possible, to 
teach business concepts and ideas 
through the use of case studies 
of real businesses. In my view this 
is likely to be more successful in 
engaging students in learning and 
developing their understanding than 
the standard approach of explaining 
concepts and then applying them to 
examples.      

Coverage of the Edexcel 
specifi cations is very good, although 
students aiming for the top grade 
may well need to study some topics 
in greater depth. The extent to which 
this is the case will only become 
fully apparent once we have the 
fi rst proper examination papers and 
associated mark schemes. The new 
content, such as the use of digital 
technology in business and aspects of 
business operations, are well covered. 
Quantitative skills, which must now 
make up a minimum of 10% of the 
overall assessment, are pitched at 
an appropriate level and embedded 
throughout the various sections.  
Given that the main difference 
between the different awarding 
bodies’ specifi cations lies in how the 
content is structured and organised, 
rather than the content itself, this 
book should also be a useful addition 
for other GCSE business courses. 
There are a few omissions, for 
example, there is scant mention of 
public relations or direct marketing, 

which many businesses regard as 
being of equal importance to brand 
advertising in promoting their 
products and services.  There are 
some shortcomings too in the human 
resources sections, for example 
no mention is made of the use of 
assessment centres in recruiting staff, 
which is standard practice amongst 
most large businesses. However, 
these are relatively minor quibbles 
and perhaps more of a criticism 
of the specifi cations, which have 
still not completely caught up with 
modern business practice, than of 
the authorship.    

At a price of £21.99, this very useful 
textbook is not cheap but it appears 
to be around the going rate these 
days for similar textbooks. Teachers 
will need to decide whether best 
value is achieved through purchasing 
sets of the textbook or going for one 
of the digital options. These include a 
two year licence at £8.80 per student 
and a site licence, valid until August 
2020, for £200 plus vat. Perhaps this 
decision could be given to students 
as a business case study! My view 
is that whatever option is chosen, 
students will fi nd this textbook both 
engaging and very useful in tackling 
the new specifi cations. 

David Butler is a former HMI 
with national responsibility 
for economics, business and 
enterprise education in Ofsted.

GCSE ECONOMICS

OCR GCSE (9-1) Economics, 
Christopher Bancroft, Clive Riches 
and Jan Miles-Kingston, Hodder, 
277 pages, £24.99, 
ISBN 978-1-4718-8834-2

This is an updated version of the 
textbook designed for the old OCR 
GCSE economics specifi cation and 
has been written by two of the 
original authors. It therefore will be 
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very familiar in terms of its format 
to teachers who used the old text. 
The new version retains many of the 
features of the old. 

As would be expected the textbook 
follows very closely the specifi cation, 
being divided into four parts 
titled as per the specifi cation. The 
content is very closely aligned to the 
specifi cation, covering all of the key 
topics in the same order and to the 
required level of detail as set out in 
the specifi cation.

The text provides a clear introduction 
outlining how the book is set out and 
an explanation of the special features 
which include Learning outcomes, 
Key terms, Study tips, Activities, Case 
Studies, Evaluate this, Progress check 
and Extension material.

The Introduction also contains a 
general outline of the OCR GCSE 
economics course, examination 
structure, explanation of the 
assessment criteria and their 
weighting in the exams. This is a 
useful summary for students to have 
to hand. 

Each chapter follows the same style 
and format – this consistency ensures 
a high degree of user-friendliness 
for both students and teachers. The 
special features used in each chapter 
are also excellent in helping to guide 
students and ensuring that learning is 
consolidated. These features include 
‘Key Terms’ defi nitions –  essential 
for the effective development of 
key vocabulary. In addition there are 
‘Case Studies’ and ‘Activities’ which 
provide a useful starting point for 
further research and class discussion.

The ‘Study tips’ provide useful 
reference to exam technique and 
advice about revision methods while 
the end of chapter ‘Progress check’ 
is a really useful summary of what 
students need to be able to do by the 
end of each chapter.

An additional feature – ‘Evaluate 
this’ - gives some excellent guidelines 
on how to build evaluative answers. 
This is a very useful feature, given 
the diffi culty many students have 
with this assessment criterion. The 
‘Extension material’ provides some 

useful ideas either for teachers to 
build into schemes of work or for 
well-motivated students to follow up 
on their own. 

At the end of part 2 and part 4 there 
are practice questions including 
multiple choice and data response 
questions, which follow the structure 
and mark allocations of the actual 
examination papers.  This provides a 
valuable assessment tool for teachers 
to check student understanding. 

It would, perhaps, have been useful 
for the ‘Activity’ and ‘Case study’ 
questions to have suggested mark 
allocations which are useful in 
indicating to students the level of 
detail needed in answers. This would 
also help students become familiar 
with the exam paper layout and the 
6-mark allocation for analysis and 
evaluation questions.  

Overall, however, I feel that this is 
an excellent resource, well written, 
clearly organised and easy to follow. 
The course coverage is very thorough 
and opportunities are provided 
to further stretch more able and 
well-motivated students. The style 
is very user-friendly and the layout 
should ensure that this is appealing 
to students. At £24.99 a copy class 
sets will not be cheap but given 
the quality and completeness it 
provides I believe it provides good 
value for money. I would defi nitely 
recommend this textbook as a core 
text for students of the new OCR 
specifi cation.

Tim Jones is semi-retired, an ex-
AST in Economics and Business 
Studies and head of faculty.

BUSINESS REVISION

My Revision Notes: Edexcel AS/A-
Level Year 1 Business, Andrew 
Hammond, Hodder, 2017, 
127 pages, £10.99, 
ISBN : 978-1-4718-8319-4
Pp 127 including answers

This book sets out its purpose clearly 
right from the start. It is something 
for students to buy, personalise and 

use at their own pace. It suggests that 
students use it as ‘..the cornerstone 
of your revision, and don’t hesitate 
to write in it – personalise your notes 
and check your progress by ticking 
off each section as you revise.’ The 
book holds true to giving students 
this opportunity by allowing space 
on each page to annotate the text 
as they progress. I did wonder if 
this opportunity could have been 
enhanced by actually structuring the 
personal writing space, perhaps using 
something like the Cornell format. 
This may be a way of stretching 
more able students but it is a purely 
personal preference and may be 
gilding the lily somewhat. 

The introductory pages include 
a handy revision planner and an 
interesting ‘countdown to my exams’ 
section which, whilst being generic’ 
does provide a structured approach. 
However I wasn’t sure whether this 
would complement or confl ict with 
any revision plan developed by the 
school. 

Throughout the book there are 
references to further online resources 
at Hodder, including quick quizzes 
and answers to the exam practice 
questions so I decided to investigate 
this area. The quick quizzes are really 
good and provide enough variety to 
sustain interest. In fact they are so 
thorough that I wondered whether 
these quizzes, coupled with a years’ 
worth of class notes and teaching 
did, in reality, negate the need for this 
book at all. Certainly I would signpost 
the web pages as a very useful 
revision resource more than the book. 
There is guidance on developing 
examination skills but the answers to 
the longer exam practice questions 
did not explain where or why the 
marks were awarded. I know exam 
marking is moving towards a more 
holistic assessment methodology 
but this could have been a good 
opportunity to differentiate levels 
of response and therefore again 
stretch the more able. I could not 
envisage how a student using the 
book could mark their practice papers 
against the answers on the website 
in any meaningful way. This being 
said, the exam practice questions 
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do cover a range of scenarios and 
are broken down (mostly) into a 
number of shorter questions and a 
longer written response, although 
chapters 1 and 7 do not include 
exam practice questions. Most of the 
exam questions are either generic 
or creatively written rather than 
being based on up-to date case 
material but this does not necessarily 
invalidate the question design. 

Each of the 12 chapters includes 
exam tips and typical mistakes which, 
considering the author’s considerable 
experience in examining, is extremely 
valuable. A lot of the exam tips 
focus on developing answers, linking 
areas of theory, or justifying opinions 
which clearly helps develop writing 
style and opens up opportunities for 
higher marks. Similarly the ‘typical 
mistakes’ sections highlight some 
of the main pitfalls to avoid. For 
example the section on entrepreneurs 
and leaders explains the common 
error of assuming a sole tradership 
must only have one person. 
These are clearly based on a lot of 
experience and refl ect the reality of 
the course. The section on fi nancial 
planning (Break-Even etc.) has more 
typical mistakes explained than 
the section on external infl uences. 
The whole idea of including typical 
mistakes could have been improved 
by simply using a more consistent 
layout. Should they stretch across a 
page? Should they appear in a box 
on the right hand side? There are 
too many instances of inconsistency 
and clashing colour with knowledge 
sections etc. 

As you would expect, the format 
of each chapter is standard and 
contains the obligatory defi nitions 
and key words. There is, as you 
would expect, a wealth of accurate 
and thorough content which follows 
the specifi cation closely.  I particularly 
liked the ‘now test yourself’ sections 
which, rather than being at the 
end of each chapter, occur after a 
more manageable smaller chunk 
of learning. This is useful and adds 
to the user friendliness of the 
book. The book says it includes 
revision activities designed to help 
students understand each topic in an 

interactive way. I found just one, on 
page 20, which said student should 
draw a mind map. Hardly ground-
breaking and try as I might I could 
not fi nd any more in the book. On 
reading I started to wonder just 
how much this book was rushed to 
market. 

With this book I found myself asking 
three main questions. Who would 
buy it? Why would they buy it and, 
just as importantly, when would they 
buy it. With so much uncertainty still 
surrounding the long term position 
of AS levels, I would argue that it 
is not something I would expect 
cash strapped schools to invest in 
a class set of, but this is not the 
intention of the book anyway. Taken 
further if students are to sit internal 
assessments to progress through 
to year 2 of an A Level course then 
perhaps it suddenly becomes more 
useful. Would I expect a student 
in year 2 of an A level to buy it to 
revise the year 1 content? Maybe. 
Bearing in mind that the fi rst thing 
you see when you open the book 
is an advertisement for the main 
text books, also written by the 
series editor Ian Marcousé with 
the author of this book, Andrew 
Hammond, I fail to see how this 
revision guide would add a great 
deal to the students’ learning, if it 
is also covered in the text book. The 
back cover of this book says ‘Target 
success in Edexcel AS/A-level Year 
1 Business with this proven formula 
for effective, structured revision’ and 
continues ‘..practical tips to create a 
revision guide that you can rely on 
to review, strengthen and test your 
knowledge.’ A the same time, the 
advert for the main text book says 
‘Let Business expert Ian Marcousé 
guide you through the Edexcel AS 
and A level specifi cations, helping 
you to cement your knowledge, 
understanding and skills with 
accessible content and activities.’ 
Try as a might, I just couldn’t see a 
rationale for both and at £10.99 I 
couldn’t fi nd the value. Undoubtedly 
it has been produced by some of the 
‘big guns’ in the world of business 
education whose work I respect 
immensely but that alone does not 

give it purpose. Such is the extent of 
their knowledge that the same team 
have produced text books for other 
exam boards delivering business. The 
market map for the UK fast food 
industry on page 14 of this book is, 
to all intents and purposes, identical 
to the market map for fast food on 
page 95 of Hodders ‘AQA Business 
for AS’ by Marcousé, Hammond and 
Watson. I guess there is only so much 
business to go round!

Overall therefore, would I 
recommend it? If I had one of those 
students we still get in year 13 who, 
for whatever reason, need to take 
a one year course to supplement 
a programme of study then yes 
this book could help a lot with 
independent learning but other than 
on these occasions I’m not so sure. 

Paul Rapley is Assistant 
Headteacher at Taverham High 
School, Norwich 

BOOK REVIEWS

AQA Business Topics 1.7 and 1.8 
(A-Level Year 2):  Analysing the 
strategic position of a business.  
Choosing strategic direction.

Mike Pickerden, Hodder Education, 
ISBN: 978-1-4718-5673-0

This student guide, written by 
experienced examiner Mike 
Pickerden, begins by providing a 
useful outline of the main concepts 
covered in this section of the course. 
These topic overviews will prove 
popular with students as a useful 
check to see if they understand the 
basics.  I can picture students now, 
up and down the country, reaching 
for their highlighters as they home-in 
on the key areas, highlighting away 
with a vengeance!  A number of key 
term defi nitions have been provided 
in the margin and there are a series 
of knowledge check questions 
throughout.  Numerous exam tips 
have been provided, some of which 
will help students to become more 
perceptive and consider a question in 
more depth.  The worked examples 
covering such areas as investment 
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appraisal and fi nancial ratios are 
helpful.  However, the real benefi t 
of this book is the second half which 
provides an overview of each of 
the three examination papers along 
with a series of practice questions 
(relating to topics 1.7 and 1.8), 
for each paper.  In fact the author 
has provided a full practice paper 
for each of the three papers, a 
useful resource in itself.  This whole 
section is a fantastic complement to 
standard text books, which are often 
lacking in this area.  ‘Model answers’ 
have been provided for all of the 
questions and examples of weaker 
answers have also been provided.  
Each answer has been allocated a 
mark and the commentary which 
follows each answer, explaining why 
that particular mark was awarded, 
is extremely helpful.  My students 
have found going through some 
of the model answers in class and 
discussing them, a useful exercise.  
We found a mistake in the answer 
to question 21 with the Living Wage 
and National living Wage being 
mixed up, but this provided a useful 
point for discussion.  I believe that 

both teachers and students will fi nd 
this book a very useful resource.

AQA Business Topics 1.9 and 
1.10 (A-Level Year 2):  Strategic 
methods: how to pursue 
strategies.  Managing strategic 
change.

Mike Pickerden, Hodder Education, 
ISBN: 978-1-4718-5691-4

This student guide, written by 
experienced examiner Mike 
Pickerden, is set out in exactly the 
same way as the authors book 
covering Topics 1.7 and 1.8 (see 
review).  Once again, students will 
fi nd the topic overviews helpful and 
also visually appealing, with diagrams 
used to help outline numerous 
areas such as Greiner’s model of 
growth.  Diagrams have also been 
used to help set out processes 
such as R&D, benchmarking, 
exchange rate changes, the stages 
in the ERP system, effective strategic 
implementation and contingency 
planning.  The worked examples 

for network analysis will prove 
helpful for those fi nding this section 
challenging.  Once again, I am drawn 
to the second half of this student 
guide which provides an overview 
of each of the three examination 
papers, a mock examination paper 
for each of the three papers along 
with a series ‘model answers’.  As 
with the previous guide, each answer 
has been allocated a mark and the 
commentary which follows will prove 
very helpful for students.  

With the usual problems of a new 
specifi cation such as a lack of papers 
to practice and mark schemes to 
review, I believe that both teachers 
and students will fi nd these two 
books an extremely useful addition, 
particularly in terms of refi ning 
examination skills.  I believe that they 
represent good value for money.    

Craig Brown
Head of Economics and Business 
Studies
St Lawrence College, Ramsgate, 
Kent, cjb@slcuk.com 
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