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Message
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Message from the Editor Gareth Taylor

Welcome to the final issue of
the 2017-18 campaign! The sun
is shining, we made it through
again, and hopefully, so did our
students!
In this final issue of the academic
year, we’ve tried to cover a broader
mix of areas of interest and concern
than ever.
If you weren’t aware, as the
Government considers whether to
make PSHE mandatory and what
should go into it, the EBEA has
been making the case on your
behalf for the importance of the
‘E’ for Economics and, along with
interested parties such as the Bank
of England, for more emphasis on
economic literacy generally in the
curriculum. The Bank has recently
launched a new package of resources
for schools, called ‘EconoMe’, that
will certainly help. In this issue David
Butler provides a brief review and
has commissioned a more detailed
appraisal from a secondary school
that we will share with you in the
autumn.
In our business classroom this issue
Peter Imeson shares a real-life story
of entrepreneurship. In it Ollie Tanner
reveals the highs and lows of going
it alone running a drum school. Peter
has provided a range of questions for

different levels so the resource can be
easily used in class.
There are so many great events in the
news these days that are just perfect
for teaching both business and
economics students that you might be
forgiven for thinking we were making
them up. KFC chicken shortage is a
story students will be very familiar
with. Jo Bentham helpfully identifies
a few of the many ‘lessons to be
learned’ by the management, turning
the phrase ‘schoolboy error’ on its
head.
Faced with teaching new or revised
courses, it is always helpful to find out
how other teachers are approaching
things. In this issue, Remy Shelton
shares her experiences of teaching the
new Level 3 BTEC Finance Unit and
shares some tips for helping prepare
students for the exam.
Keen as we are at the EBEA on
evidence-based practice, I have
recently been experimenting with a
teaching approach that is becoming
increasingly popular in universities
– Team-based Learning (TBL). In this
issue I have provided a background
to the topic which I hope you will
find interesting. In a future issue, I
will share my more formal research
findings.
Darren Gelder is an Executive Headteacher who began his teaching
career in a business and economics
department. In this issue Darren
shares with us some advice for
all those teachers stepping into a
management role for the first time.

Deadline for Contributions to Autumn 18 Journal - 9th September 2018

By the time this issue reaches you,
the exam season will be a distant
memory. If, like me you fretted a little
about whether your revision sessions
helped students as well as they might,
Jo Bentham’s article on revision
strategies will be worth pinning to the
noticeboard for the next exam round.
In it she examines what the latest
research tells us about what works
best.
And finally, we have given two
organization, the Careers and
Enterprise Company(CEC) and
OCR an opportunity to update us
all on enterprise and employability
developments. The article from CEC
provides some guidance on their role
in encouraging the development of
employability skills and some helpful
tips for schools. OCR have provided
an interesting case study illustrating
how there Level 1/2 Cambridge
National Certificate in Enterprise and
Marketing is helping students discover
and develop their entrepreneurial
spirit.
Finally, you’ll want to take a good
book on holiday with you and you’ll
find one in our book reviews section:
WTF by Robert Peston. Well worth
checking out. Another one for
economics teachers I’d recommend
is ‘Doughnut Economics by Kate
Raworth.
Enjoy your summer break.
Gareth
Gareth can be contacted at
director@ebea.org.uk
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See ‘The Alternative Drum
School’ on page 4.
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The Alternative Drum School
– A Real-life Case Study in Entrepreneurship
Ollie Tanner has achieved what
many people aspire to: he runs
his own successful business and
spends his time doing something
he is passionate about.  Ollie’s
business is ‘The Alternative Drum
School’ located in the small town
of Cricklade in Wiltshire.  He
operates the business as a sole
trader and is also the only person
who works in the business.
After college, Ollie joined Tesco’s
management programme where he
stayed for 7 years. Whilst the job
provided him with a decent income
and gave him the opportunity to save
money, he felt it was not something
that he could do for the rest of his
life.  It was when he was at a concert
by the band ‘The Prodigy’ that he
had an epiphany: he wanted to
spend his life making a living out of
drumming.  The next day he resigned
from Tesco and started the process of
setting up the drum school.
During his time at Tesco he had been
given shares in the company which
he cashed in to raise the finance
needed to create his own drum
studio.  One of the first decisions he
needed to make was where to locate
the business. He settled on Cricklade
for a number of reasons: firstly it was
where he lived, it was also easy to
access from a number of other towns
therefore increasing his potential
market and, finally, it was a relatively
wealthy area where people have
enough disposable income to afford
drum lessons.  Having his own studio
located on Cricklade’s High Street
differentiated his business from
other drum teachers who typically
deliver lessons in their own houses or
garages.  The studio, which is soundproofed and fully-equipped, is an
amazing, professional looking space
which students find very motivating.  
Whilst it was an exciting new
opportunity, starting the business
was also a huge risk as Ollie had
spent all his own savings and, with
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no other source of income, he
now had to rely on getting enough
customers to pay his bills.  There are
many risks involved in setting up a
business and these are often due
to the impact of external factors
which are outside the control of the
entrepreneur. One example which
affected the drum school was that
after spending the funds to set up
the studio, Ollie discovered that he
needed special permission from the
council.  Inspectors from the council
tested the sound proofing of the
building as it was a residential area
and if they had found problems, they
could have forced him to shut the
business down meaning the loss of
the £20 000 he had invested. He also
faces competition and not just from
other drum teachers; drumming is
a hobby which his students choose
to spend their free time doing,
therefore, he is in competition with
other possible hobbies such as
football clubs, ice skating, etc. A rise
in popularity of any of these activities
has the potential to draw customers
away from his business.
The Alternative Drum School has
proved to be a huge success; the
business has been running for 10
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years and is now fully booked, with
Ollie doing between 85 and 100
lessons per week and earning an
income of £60 000 pa. The growth
of his business has been achieved
through very cost-effective forms
of promotion, the most effective
of which he believes is word-ofmouth i.e. students (and their
parents) who have enjoyed their
lessons telling other potential
customers.  This word-of-mouth
has also included endorsements
from well-known musicians such
The Baby Shambles.  Other forms of
promotion have included writing a
lesson column in a local magazine
and performing free demonstrations
at the yearly Cricklade Festival.
Ollie views the Alternative Drum
School as a lifestyle business which
provides him with the opportunity to
earn a good income doing something
he is passionate about; however,
he is not interested in growth and
expanding by setting up a chain of
drum schools. Doing this would
involve having to hire staff and past
experience has taught him that it is
very difficult to hire people who are
as passionate about the business as

Business
he is. Instead, he expands through
improving his equipment so as to be
able to provide a better service and
keep up-to-date; for example, many
of his students are into Hip Hop
so he has invested into computer
technology to allow students to
produce the music they love.
Although Ollie loves the life of being
an entrepreneur, he acknowledges
that there are drawbacks such as
the fact that the business is allconsuming and it is difficult to
achieve a work/life balance because
you never switch off: Ollie currently
works 60 hours a week, which is
far longer than most people work
in a salaried job. There is also a
large amount of pressure as you
are dependent on the profits of the
business which are not reliable in
the same way as a regular salary.
However, he feels that the benefits
outweigh the disadvantages and
says that the satisfaction of working
for yourself is the biggest benefit.
The fact that he says that he loves
what he is doing and on a Monday
morning looks forward to the week
ahead might make many people with
a regular 9 -5 job feel quite jealous.

The Alternative Drum School.
2. Assess Ollie’s approach to
promoting The Alternative Drum
School.

A-level questions

3. Assess the barriers to
entrepreneurship which might
prevent other people starting up
a business in the way Ollie has?

1. Discuss the external factors
which could affect the success of

4. Assess the importance of
location to the success of The

Alternative Drum School.
5. To what extent is being a sole
trader the most suitable legal
structure for Ollie to use for his
business?
GCSE questions
1. Explain the characteristics of a
sole trader business.
2. Explain two characteristics
which are important for an
entrepreneur such as Ollie to
have in order to be successful.
3. Analyse the benefit to The
Alternative Drum School of
carrying out the promotional
activities mentioned in the case
study.
4. To what extent was putting his
drum school on the High Street
the most suitable location for his
business?
5. Discuss the factors which might
affect the success of Ollie’s
business in the future.
Peter Imeson is Head of Business
and Economics at Farmor’s School
in Fairford.
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The Great KFC Chicken Shortage 2018
As Business Studies teachers we
may experience a guilty pleasure
when a business story such as
this occurs and is one which
allows us to explore so many
specification topics through one
event. This will be a classic case
study that can be used as an
induction investigation, or as a
synoptic activity.
In February 2018 reports began
to circulate that KFC restaurants
were closing as they did not have
sufficient chicken to remain open
for customers. At one point 540
out of 900 of the retail outlets had
closed. Some restaurants were only
able to offer a ‘limited menu’ and
some were opening for reduced
hours. It transpired that until the
middle of February KFC’s chicken
had been delivered by a specialist
food distribution company, but the
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contract had been taken over by DHL
who had no track record of delivering
chilled food. Within a week of this
switch a break down in the supply
chain became evident
as many KFC outlets
began running out of
chicken products. Very
quickly it emerged that
DHL were working out
of only one warehouse
in Rugby, which had
been purpose built
to deal with the
KFC contract. In
comparison, the original
suppliers Bidvest
Logistics had worked
out of six warehouses.
Within the supply chain
network there were also
five hundred chicken
farmers supplying
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fresh chicken on a daily basis. This
chicken was available, but could
not be delivered, and was therefore
wasted. KFC customers were upset,

Business
with reports of calls to the police as
restaurants were shut. KFC tried to
use humour to communicate with
customers – “the chicken crossed the
road – just not to our restaurants”.
The company admitted there would
be losses with 708 of 780 restaurants
run by franchisees. Three weeks
later Bidvest Logistics, having lost
the delivery bid when it was put up
for tender in 2017, were re-hired to
deliver to a third of the restaurants.
So, what are the lessons that have
been learned from this fiasco?
Further investigations into the
chicken shortage have identified a
collision of factors which contributed
to a perfect storm. The decision to
change to a single depot location
would have been a complex task,
but added to this was a road traffic
accident on the M6 in the vicinity of
Rugby which closed off two access
point junctions, which meant that
the lorries were getting stuck in
the traffic as soon as they left the
depot. With no other locations from
which to send deliveries, these delays
began a build up of undelivered
chicken. There were reports that the
depot was not ready for deliveries
and that it had not been registered
to store chilled food. KFC admitted
that there had been “teething
problems” with the change of the
supply contract. With hindsight,
the underpinning issue appears to
have been in logistics management
and the planning of this switch in
the supply chain and the lack of
contingency planning for this event.
So, now that order has been
restored, how can we use this story
whilst it is still fresh in the minds of
our students? I have identified five
key subject topics that I will explore
with my A Level students.
Understanding the supply
chain and the importance of
supplier relationships
This is an opportunity for creatively
drawn chains of production which
identify the key points in the supply
chain. It also allows for discussion

of the complexities of a supply
chain with the involvement of
different companies and different
relationships within the chain, which
have to be carefully synchronised.
The food processing and fast food
industries can be compared with
other industries and similarities
and differences analysed. Porter’s
Five Forces can also be used to
demonstrate the significance of
supplier bargaining power in such
a competitive environment. Supply
chain ethics can also emerge with a
discussion surrounding the amount
of food waste.
Why physical location is
significant
One of the more detailed issues in
this story is that DHL based their
single depot within the ‘golden
rectangle’ between Rugby, Daventry,
and Northampton. It is said that
locating in this rectangle allows you
to deliver overnight to anywhere in
the United Kingdom.
Understanding customer
needs and expectations and
handling public relations
Reports of phone calls to police
because the local KFC restaurant
was closed suggests that customers
are very brand loyal and find it hard
to switch to a competitor. This
information can also be linked to
price elasticity of demand. KFC used
a more humorous approach to this
crisis, and provided a website which
identified the restaurants that were
open. It also used social media to
release daily statements to reassure
customers.

The importance of planning.
Scenario planning is often linked
to the possibility of unforeseen
events, and risk assessments can be
used to identify possible scenarios.
Students can be asked to outline
what problems could have been
predicted, and what might have
been unexpected. They can also
suggest possible ways in which these
possibilities could have been avoided.
Further discussion of this story may
emerge with any future reporting of
the financial implications in terms
of the impact on costs and revenues
through the disruption to sales.
Dr Jo Bentham teaches business
and economics at Haberdashers’
Adams Grammar School in
Newport, Shropshire.

Impact on franchisees
This is perhaps a not such an obvious
issue, but the impact of having
to source chicken through the
franchisor demonstrates the lack of
independence of a franchisee. The
nature of the contract can also be
discussed and the ways in which the
franchisor and the franchisee share
profits.
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The new BTEC Level 3 – Teaching
the new finance exam unit
Remy Shelton shares her experience and tips for preparing students for the new examined unit.
Attempting the dreaded finance unit
is always a challenge. Teaching the
finance exam element to the new
NQF course for the level 3 BTECs has
definitely been less challenging for
those year 12 students who studied
the course at level 2. Like most
colleagues teaching the unit, I have
taught the unit in order of the content
list within the specification. Students
have used the unit content list as a
topic checklist and have highlighted
the topic when completed, usually as
a plenary activity to recap on what has
been taught. After each topic
has been taught I have then
requested that my students
complete the assessment
activity from the text. This is
an easy piece of summative
assessment to carry
out and allows
students to receive
a small mark for
their progress. The
text book for the
unit is available
to download as a
PDF and can easily
be found online.
The revision guides
and workbooks
that Pearson has
produced have also
been useful with planning and are
very student friendly. The revision
guides are clear, full of mind maps for
revision purposes and include valuable
exam technique pages. Pages from
the workbooks have also been helpful
with lesson preparation and can be
used for class tasks, exam question
practice or simple homework tasks.
I have tried to aim lessons around
the command words needed for
the exam and regularly review the
meaning of each term to check
student understanding. Some
students lacked the understanding of
what ‘Analyse’ and ‘Evaluate’ actually
meant and what was required in this
type of question. This was definitely
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a key focus for me and needed to be
reviewed before I could prepare them
for mock questions. The command
word definitions in the specification
are helpful but I still felt that I
needed to create a student friendly
help sheet with my own definition
of each key term. I have also spent
time on teaching students different
connectives to use .This has allowed
my students to have a word bank
ready for their exam and know how
to structure their answers.
Section 1 (Learning Aim A and B)

looking at different accounts as most
year 12 students are now opening
their first bank account, making
lessons particularly relevant to their
current financial situations.
I have started many of my lessons
with logo activities, allowing students
to recognise high street banks and
building societies. This then usually
leads nicely to links to their websites
to identify what they offer customers
in terms of financial services. I have
tried to also make lessons relevant to
current issues, one being the closure
of branches around the country and
the importance of the increase in
online and mobile banking. Statistics
can easily be found online and can
be delivered as an easy research task
for students to complete. I have let
students use their own phones in
class as a research tool which once
again has allowed student debate,
interactive activities and class
discussion in lesson.

I tend to teach the topic and
then focus another lesson of
advantages and disadvantages
of the personal finance term.
For example, spending one or
two lessons teaching all types of
borrowing and then spending the
next lesson looking at advantages
and disadvantages for each type.
This is usually done through class
conversation, students producing
advantages and disadvantages
High Street Bank website links help
tables or flash cards for each type
students identify what they offer customers of borrowing. I have also tried
‘flipped learning’ for some topics.
For
example,
giving each student a
personal finance is a great topic to
type
of
saving,
asking them to present
start with and usually the section my
key
features
to
their peers and deliver
students score highly on. It is relevant,
to
the
class
its
key
advantages and
current and the content is full of
disadvantages. Students then record
terms students hear every day and at
notes from the presentation and
home. Not only have the topics been
deliver another form of saving back to
relatable but the topics have allowed
the class.
a great amount of class discussion
Knowing key features, advantages
around borrowing, saving and the
and disadvantages of each topic
services financial institutions offer.
in learning Aim A and B is key for
Students have particularly enjoyed
section one. Section one includes one

TEACHING BUSINESS & ECONOMICS

Business
10 mark ‘Assess’ question and one
12 mark ‘Evaluate’ question. Both
questions will require students to
give pros and cons and will require
students’ answers to link possible
advantages and disadvantages to a
personal finance scenario. Knowledge
of the topic is key and can allow
students to pick up easy marks. Key
marks are then awarded for links
made to the case study or scenario
given in the question. An example
could be selecting a type of insurance
that would be best for a person
having been given their personal
financial needs in the question, why
the option is the most appropriate
and what the advantages and
disadvantages are from taking out the
insurance type.
I have often used the Identify
questions, which are usually the one
mark questions as starter activity or
mid plenary/recap question. Identify
questions can easily be used as exit
card questions to consolidate learning
as they leave a
lesson. I usually
take examples
of these easier
questions from past
papers, the Pearson
workbook or from
the text book itself.
Outline or explain
questions are usually
the command
words used for
the two mark
questions. These
questions have been successful in
peer assessment activities. Allowing
students to see whether their peers
have the right content first for
the one mark and then have they
successfully further explained their
point for the extra mark. I usually ask
students to aim and complete the first
section of the paper in 45 minutes
and write a finish time for this section
on the top of their paper when they
begin their exam. Students then have
the remaining time of the exam to
focus on section 2 with the biggest
weighting in marks.
Section 2, learning Aims C, D, E and
F focus on business finance which
contains some similar topics from the
level 2 content list. It has been great

to see total costs and total revenue
formulas remembered by previous
level 2 learners, allowing some
students to start the learning aims
with a basic understanding already.
The most difficult teaching element
for this section is teaching formulas
and getting them to stick with
students. Over 25 formulas are
needed for the second section and
none are given within the exam.
Flash cards have been successful
and regular reminder tests as starter
activities. One mark can be awarded
for the right formula and can be key
to starting a higher mark question in
section 2.
Like section 1, knowledge based
questions are introduced at the start
of the second section. Learning the
new definitions and key terms of the
business finance terminology are an
easy way to pick up those easy marks.
I have found the best way to get the
students to learn the new definitions
is to give them a case study and

ask them to link their answer to
the business’s needs. For example,
providing the students with a new
business idea from the local area and
asking them to identify what their
revenue expenditure may be. This
allows students to recall knowledge
and practice the ability to link their
answers to real life business scenarios.
Like section one, the importance of
giving advantages and disadvantages
is essential in the business section of
the paper. Giving students different
coloured pens for each advantage
and disadvantage has helped with
revision. Group work has also
worked well with these topics too.
For example, groups of 6 looking at
sources of finances, two students

providing definitions, two students
provide advantages and two students
provide disadvantages. This type of
activity has allowed discussion within
the group and peer assessment. Like
the level 2 exam, students have been
asked to identify key benefits and
likely limitations of not completing
certain financial documents like
cash flow and break even. Again,
completing regular tables for each
and regular recalling will help students
to explain both pros and cons in the
higher mark questions.
Finally, ensuring students know how
to conclude their answers has been
imperative for answering those 12
marks questions. Many students
are still very unclear on how to
write a conclusion and sum up clear
points made within a detailed exam
response. I usually ask students to
sum up their final idea or decision,
why they have
chosen the idea
and end on a
final link to the
questions content.
For example, if the
question requires
the student to
suggest the best
source of finance
for a business then
the conclusion
will include the
student’s final decision and their
choice of finance. I then ask students
to explain why they have made that
choice with valid reasons and closure
of their knowledge. Why it is the
best option, valid reasons and why
other choices are not viable for the
business. I would then suggest for a
final sentence to include a relevant
connective and a final link to the
questions scenario, this will allow a
final summary of knowledge and the
student’s overall opinion.
Remy Shelton is an Assistant
Head of Sixth Form at the
University Church of England
Academy in Ellesmere Port.
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EconoME Resources, Bank of England
(April 2018)
The EBEA’s Chair of Advocacy provides an initial review of the Bank of England’s new resources for schools
aimed at improving economic literacy.
These free resources are aimed at
non-specialist teachers of 11-16
year olds as part of the Bank of
England’s commitment to fostering
better economic understanding
amongst the general population.
They are primarily intended for
use in Personal, Social, Health and
Economic (PSHE) education lessons
but may well provide a useful
introductory resource for specialist
economics and business courses at
Key Stage 4.
The resources consist of three lessons
which use interactive activities, videos
and case studies to develop informed
decision making. Lesson 1: what
influences my decisions? Lesson 2:
How can I make informed decisions?
Lesson 3: why do my decisions
matter?
The resources can be accessed
through www.bankofengland.co.uk/
education/econome The EBEA has
commissioned a comprehensive
school to trial some of the resources
and to write a full review of the
materials based on their use in the
classroom. The EBEA would also be
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interested in members’ responses to
the materials and will feedback any
general findings and suggestions
for improvements to the Bank of
England.
David Butler
Chair of Advocacy
The Bank of England:
“EconoME provides a range of
engaging classroom resources that
will provide young people with a
greater economic awareness and
analytical skills to make informed
decisions that will benefit themselves
and the world around them. The
programme uses real-world examples
and best-practice strategies from
experts here at the Bank of England.
Through three engaging lessons
using interactive activities, videos and
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case studies, students will understand
how their decisions are affected by,
and influence the economy. They
will also explore the steps required
to make an informed choice: from
gathering and analysing trustworthy
information; to identifying different
options and weighing up pros and
cons; to arriving at a decision.
The resources have been produced
and reviewed by educational experts
in consultation with the Bank of
England. EconoMe is accredited by
the PSHE Association and Young
Money and designed to have clear
links to the curriculum programmes
of study in PSHE/PSE/Health and Well
Being/Social Studies/Learning for Life
and Work/Thinking, Problem-solving
and Decision-Making, Citizenship,
and Economics.”

Economics
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Can ‘Team-Based Learning’ (TBL) Improve
Student Progress in Economics?
Gareth Taylor investigates a ‘flipped classroom’ approach popular in universities and considers
its usefulness in economics education.
One of the things I learnt early on
in my economics teaching career is
that getting to grips with the many
models and concepts that purport
to illustrate the workings of the real
economy takes time. Developing the
deep, as opposed to surface level,
understanding necessary to use them
to understand and potentially ‘solve’
real world problems takes still more
time. There is not nearly as much
opportunity for capable students
to gain credit from the examiner
for their general knowledge and
assessment literacy as there is with
a subject like business. For many
students, especially those stronger in
humanities and social science than
STEM subjects, Economics A level
is also a big intellectual step up. So
steady engagement, with multiple
sessions across the week, in class and

at home is a pre-requisite for success.
It follows that the teacher’s role then
is to plan engaging lessons and to
establish a ‘regime’ of mandatory
homework with helpful feedback .
Although this approach can ensure
students commit the time the subject
requires, in recent years many people
have questioned whether our time
as teachers is being used effectively.
At what point in a student’s
understanding of a topic can our
presence and intervention be most
helpful?
In considering this many people
turn to Bloom’s Taxonomy. Bloom
is at the heart of any social science
curriculum. In business and
economics we tend to focus on
knowledge, application, analysis and
evaluation. We know that there is a

www.epsteineducation.com
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scale here in terms of challenge for
learners with knowledge described
as being at the lower order end and
evaluation being of a higher order.
Advocates for a ‘flipped’ approach
argue that teachers spend too much
classroom time helping students
grasp basic knowledge leaving
less time for the development of
higher order skills. Homework is
often something done after class in
which students grapple alone with
analytical and evaluative problems.
Not only does this mean students
don’t have the support of teachers
at this critical point in their learning
but it flies in the face of what many
educators believe about the social
nature of learning.
According to the Higher Education
Academy, flipped learning is: “a

Economics
pedagogical approach in which the
conventional notion of classroombased learning is inverted, so that
students are introduced to the
learning material before class, with
classroom time then being used
to deepen understanding through
discussion with peers and problemsolving activities facilitated by
teachers.”
Although it has probably been used
by teachers for many years in some
form, as a ‘labeled’ approach ‘flipped
learning’ was first articulated by Erik
Mazur, a Harvard physics professor
in the 1990s. For him, the spark was
the discovery that though his lectures
were acclaimed, many of his students
weren’t grasping fundamental
concepts. Didactic learning was
delivering shallow learning. Bergman
and Sams coined the phrase ‘flipped
learning’ and popularized the
approach. A good overview with tips
for implementation I found at:

On arrival at each taught session
each student completes an MCQ
test in order to assess knowledge/
understanding/engagement with the
preparation task. This is completed
using an app on their mobile phone
or online. Each team then completes
the same test together using a
scratch card system, facilitating peer
learning. Scores are then collated
with individual and team scores
contributing to an overall score and
ranking with other teams. Teams can
contest answers and marks awarded
in an open forum at the end.
This initial activity, it is argued by
advocates of TBL, creates strong
peer pressure to do the preparation
and engage fully with the topic at
the outset. The result is that didactic
teaching time is restricted to going
over the areas students clearly had
difficulty with.

https://www.td.org/magazines/
td-magazine/flipped-learningmaximizing-face-time.   
Like a lot of teachers I’ve been
attracted to the possibilities of this
approach for a while. However one
potentially fundamental flaw is that if
students don’t complete the learning
task before class they will not be in
a position to achieve the learning
outcomes in class.
I came across Team-Based Learning
(TBL) a couple of years ago on a
training course. It immediately struck
me as an approach that could be
effective in an economics classroom
because, amongst other things
the methodology uses intrinsic
motivators to encourage students to
participate in preparation tasks.
TBL is a pedagogical approach that
is becoming increasingly popular
in universities, especially for STEM
subjects. The term and concept
was first popularized by Larry
Michaelsen, who developed the
methodology while at University of
Oklahoma in the 1970s. Students
are set preparation tasks/reading to
be completed prior to each session.

This leaves more of the available time
for an active learning session. Here
students are set a task or problem as
a group in which, in theory, students
are able to make more progress in
problem solving armed with good
background knowledge. Each team
presents their solution to the full
class and debate and discussion is
encouraged.
Earlier this year I decided to have a
go with my class of 25 economists.
To minimise the risk to student
learning I decided to initially try the
approach for three weeks and only

continue if results justified it. It is
important to stress that my intention
was to assess the practicalities of
TBL and learn some of the basic
implementation lessons anecdotally
in this initial attempt and follow up
with some action research if the
approach shows some promise.
The first issue I faced was finding
suitable preparation resources.
This was quite easily resolved by
identifying a range of online videos
(Econplusdal) and textbook sections.
It took a surprisingly long time
however choosing the right resources
to support the planned classroom
activities.
The next step was setting up the
multi-choice tests students would
sit at the beginning of the lesson
to establish whether they had
completed the preparation test. Our
VLE is Blackboard based and so I was
able to set up a 20 question MCQ
test for each topic relatively quickly
that students were able to complete
with their smart phone. There are
lots of online test systems available
however if you are not so lucky. The
team test uses a scratch card system
and scratch cards can be ordered
from http://www.epsteineducation.
com/home/ at a cost of about 10p a
card. It is possible to manage without
scratch cards but they do help to
make TBL feel different for the
students and create a bit of theatre
to answering the questions.
For the problem-based team activities
I chose to use case studies and
questions similar (and identical!) to
AQA Economics paper one and two.
This has the added advantage that
the mark scheme for use with 25
mark questions can be used to help
students peer assess other teams’
answers.
The other practical issue is that in
all classroom sessions students work
in teams. I tend to move seating
configurations around a bit to suit
different groups so having to create
‘café style’ seating for each session
was initially disruptive. However I
quickly got students on side and
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this became an activity undertaken
willingly by the first students into
the room each time. I also gave
each group a section of classroom
wall and a plastic ‘sticky’ sheet for
presenting their team solution to the
problem set.
Following advice from the training
session I attended with Beck
McCarter from Bradford University
I created mixed ability groups and
also tried to make sure there was a
range of personalities in each group.
Students stayed in the same groups
throughout. Team cohesion is one
of the forces that advocates of TBL
believe encourages engagement
with both the preparation task and
the problem-based activity. So it was
important to give team selection
careful consideration.
Reflections on the sessions
In the event, I used the approach for
about ten sessions initially. Levels of
preparation in the first session were
around 60%, a little disappointing
for an A level economics cohort.
However, as individual test scores
were displayed on the screen this
improved dramatically and by week
three onwards around 90% of
students had clearly prepared for
each session. The team test also
helped create pressure on students
to be a contributor by doing the
preparation task. However, it was
noticeable that both individual and
team scores varied from topic to
topic. This seemed to depend on
the complexity and it was clear that
some of my resources would need
to be developed further if students
were going to grasp those topics
sufficiently well from independent
study. What the test scores did
enable me to do is identify the
concepts students found difficult and
restrict my initial teaching to these
areas.
The team test seemed to be
important in consolidating student
learning. To avoid strong individuals
dominating this process I encouraged
students to seek consensus for their
answers and extolled the benefits of
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learning from each other. Judging by
the (relevant) conversation volume
and the much higher scores, this was
an important element in ensuring a
wide understanding of the concepts
to be used in the problem-based
activity. Nevertheless, I need to think
about how best to help students
with low test scores who are still not
confident at the end of the team
test.
The time available for the problembased activity I divided roughly into
two, allowing 30-40 minutes for
investigation and answering the
question on their plastic flip chart
and the same for feeding back and
commenting on each other’s. On
the whole, this session appeared to
deliver all that you hope for from this
kind of activity. Students were free
to use any resources they wish and
tackle the problem in their own way.
The quality of answers was often
very good and there was no doubt
teams learnt a lot from each other’s
answers. Two things occurred to me
however. Firstly, I could see that some
students dominated the engagement
and thinking through force of
personality. I couldn’t be confident
from each presentation what each
of the students individually could do
or understood themselves. Secondly,
whilst students certainly developed
their knowledge and skills it did not
allow students to practice answering
the question in written form as they
will have to in the exam.

about economics during an average
week than with traditional teaching
methods. In planning further TBL
sessions however, based on this
experience I would:
• Put more time into creating a
bespoke pack of preparation
materials for each session
focusing particularly on some of
the more complex topics. This
would include more interactive
tasks and online Q&A so learning
away from class is interactive
too.
• Follow up a TBL session with a
homework and class devoted to
individual written answers with
feedback and peer assessment.
That can also be used to focus
support on weaker students.
• Use double lessons for TBL so
that momentum isn’t lost when
the session is split.
Further Reading:

Next steps
Overall, the higher levels of
engagement across the cohort and
the quality of some of the thinking
skills displayed suggests to me that
TBL is an approach that may well
have a place in economics education
at an introductory level. It is very
difficult to judge based on this
experience whether students made
more progress than they would have
done through traditional teaching.
Further, more formal action research
would be needed to do that. It is
certainly the case that my economics
students spent more time thinking
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I would recommend both the original
Team Based Learning by Larry
Michaelsen (the inventor of TBL)
and Getting Started with TBL by Jim
Sibley and Peter Ostafichuk. They
are full of case studies and advice
by TBL practitioners on how to start
converting your material to TBL and
how to troubleshoot a range of
issues that you may encounter along
the way.
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Stepping Up to Middle Management
Darren Gelder, Executive Head of the Grace Academy, provides some practical advice for those taking on a departmental leadership role.

For ambitious teachers, there
comes a time, sooner or later
when you feel ready for the
challenge of management. For
some it is the belief that they
can do it better, for others an
opportunity that arises and the
role thrust upon them and for a
few it comes as a natural, timebased transition.
Middle leadership or head of
department is not a task that should
be taken lightly, indeed looking
back now as an executive principal
it was probably one of the hardest
roles to undertake. This is because of
the way that the role pulls you. You
don’t have the benefit or privilege
of distancing yourself from your
decisions or accountability as some

senior roles do. You are working
with people who in the main are
likely to be friends, whose BBQ you
will attend and whose wedding you
may be invited to. Holding them to
account and challenging them if
needed can be a difficult thing to do
as it will impact on your relationship
with them, possibly ever after.
Heads of department are held
to account by the senior team
for everything from outcomes to
uniform, to parental complaints
and wall displays. The plates that
you need to spin are wide ranging.
However it is also one of the most
rewarding roles and one that will
give you the satisfaction not felt
elsewhere in teaching. You can have
such a direct impact on the quality of
teaching and learning in your area.

The progress of students is directly
linked with your performance as an
effective head of department.
As a new head of department there
is an important choice to be made:
to be Head of Business Studies or
Economics by name badge only or to
roll your sleeves up and try to be a
truly ‘effective’ leader of your team.
There is a huge difference.
How to be effective?
Sadly, as any successful HoD will
tell you, there is no set ‘to-do list’
to tick off here. Different things will
require your attention at different
times. However there are some
key attributes that I would suggest
every Head of Business/Economics
or Accounts needs to have. I have
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collected these snippets of info after
many years training, working with
and being a middle leader.
In my opinion, the first question to
ask in understanding the role of a
head of department is simple. What
should I do as a middle leader. – this
requires a clear understanding of the
difference between responsibility and
accountability. Ask yourself:
•

As a HoD what are you
responsible for?

•

As a HoD what are you
accountable for?

You need to have a clear distinction
between the two and focus on both.
Training
NPQML is the government
recommended route to middle
leadership recognition. Its two
compulsory units include the
following:
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Leading teaching

Managing systems and processes

Learn how to develop, improve and
sustain high-quality teaching within
a team and identify strategies to help
close gaps in attainment. As part of
this module, you’ll learn:
• the principles, models and
practice of effective teaching and
learning
• how to identify outstanding
teaching and learning
• leadership strategies to
influence and improve the
quality of teaching
• leadership and
management strategies for
achieving high standards
of pupil behaviour
• how to analyse and use
performance data
• how to achieve and
maintain high-quality
subject specialisms within
the team

Learn how to implement wholeschool policies with your team in
a systematic and consistent way.
As part of this module, you’ll learn
about:
• the principles, theories and
models of leadership
• effective management structures,
systems and processes
• managing resources, including
financial management
• how to manage teacher
appraisals and staff performance
• behaviour management and
pupil attendance
• health and safety legislation,
including child protection

TEACHING BUSINESS & ECONOMICS

https://www.gov.uk/guidance/
national-professional-qualificationfor-middle-leadershipnpqml#reformed-npqml
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Core purpose of the subject
leader
Whilst middle leadership is
recognised by almost every school
leader as critical to a school’s
performance and progress there
is very little about what standards
are needed. The most useful I
have found was written a decade
ago! It does include some valuable
guidance. It identifies the core
purpose as being:
To support professional leadership
and management for a subject
to secure high quality teaching,
effective use of resources and
improved standards of learning and
achievement for all pupils.
A subject leader provides leadership
and direction for the subject and
ensures that it is managed and
organised to meet the aims of the
objectives of the school and the
subject
Subject leaders evaluate the
effectiveness of teaching and
learning, the subject curriculum and
progress towards targets for pupils
and staff to inform priorities and
targets for the subject
Subject leaders’ authority comes
not from their position but their
competence as teachers and their
subject knowledge
For the more academic research
orientated reader I would suggest
a well referenced publication is the
NCSL paper on middle leadership
http://dera.ioe.
ac.uk/5118/14/download_
id%3D17364%26filename%3Drolepurpose-of-middle-leaders-inschools-full-report_Redacted.pdf
It is worth noting that this excellent
piece was written in 2003 and very
little on a formal basis has been
written since that focuses directly
on the role and purpose of middle
leader in schools/academies. To any
members of the ALT reading this I
would advise be clear about what
you want from a middle leader and
allow them to develop their own
approach to getting there.

The issue that I found, and I’m sure
is shared by many new HoDs, is that
the challenges are multiplied if the
department is smaller, as is the case
with many business and economics
departments. In which case I would
also suggest either establishing or
joining a local network of other
departmental heads – a problem
shared etc. It works as a support
group and a sounding board. What
you quickly realise is that for 90%
of the time we are chasing the same
goal and dealing with the same
challenges. If there isn’t one, create
one, physical or virtual.
Data Data data
There is no escaping it in the modern
education system. You and your
team must know your data. Where
are we now, where are we going
and how do we get there are key
questions that data will help to
answer. Data also allows your ALT to
ask questions and they tend to be
the; what and why questions.
• What are you expecting?
• Why are you doing what you do
the way you do?
• Why are students under/over
performing?
• Why are PP boys out performing
PP girls?
Conversely you can use the data
to support your argument. Detail
such as previous attainment trends,
sub co-hort data all add a level of
understanding to any discussion . If
you are not a natural data geek find
someone in the school who is and
remember the focus now is progress
not attainment.
The quality of teaching
This is always a tough one and links
directly with the difference between
responsibility and accountability.
You cannot really be responsible
for someone else’s performance.
What you need to be able to show
is that you have identified and
addressed any issues. As ever I
would also suggest that you seek
advice and guidance from the SLT
member responsible for teaching and
learning.

Things to consider are:
•

How well does the teaching
meet the needs of students
based on their starting points?

•

The suitability and rigour of
assessment in planning learning
and monitoring the learners’
progress

•

Always cross reference with the
Ofsted criteria for some back
up but don’t forget we are
working rightly or wrongly in an
outcomes based environment.

The tough conversations
I would imagine that at some time or
other, it may well have been at the
interview, you will have come across
the scenario
So what happens when a member
of your team isn’t performing as you
would expect – what do you do?
Your initial response will be to find
out if there is a problem or a barrier
and put a plan in place to support.
You already know what the next
question will be:
So after the support offered there is
still no improvement what do you do
now?
This is a tough one for the reasons
I spoke of earlier. This is not Wall
Street and you are not out to destroy
people’s self-respect and confidence.
This does however balance with
the need to ensure that learners are
taught as well as they can be. I’m
afraid there is no easy answer . As a
HoD you will need to deal with this
for the sake of the other teachers
in the department, yourself and
importantly the learners. It is easy
to avoid dealing with it and ignore
it. The sooner you have the tough
conversation the better things that
are small problems or barriers can be
sorted. In my experience, if left, they
grow and grow.
As I mentioned at the start, it is
the most rewarding and the most
challenging role a teacher will do,
sometimes at the same time.
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Getting Through the Revision Season
Dr Jo Bentham looks afresh at evidence-backed revision strategies
As the examination season
comes to a close, it is not just the
students who breathe that sigh
of relief.
I have seen several posts on social
media sites with teachers requesting
ideas for revision lessons as they
have exhausted their repertoire.
How do we make revision lessons
more engaging, more exciting, more
useful? It is not just the students,
but also the teachers who are happy
to see the end of the revision phase.

For most of my teaching career I
have struggled with this end phase
of a programme of study, be it GCSE
or A Level. The idea of revising for
me is about reviewing, altering and
amending learning and thinking,
which I believe should be tackled as
part of the original learning phase.
So in order to avoid this predicament,
I prefer to call it examination
preparation. However, even with a
change of term, I still struggle with
these sessions. How effective are
the activities that I use in producing
a better performance? Should I be
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encouraging the use of mind maps,
or practising examination questions,
or using multiple choice questions
to cover key subject information.
Would I be better to use ‘Quizlet’
and ‘Kahoot’ or are their group
board games? Often, I can end up
repeating activities and printing out
again hard copies of the specification
which has been misplaced from Year
10 / Year 12. I am often frustrated
by the feeling that I am doing the
‘revision’ work for the students. Do

to the onset of the examination
period. They will also have different
ideas about their revision technique
preferences. Added to this, there will
also be variations in their personal
situations which may impact on the
effectiveness of their revision time.

we also need to include examination
technique practice as part of the
revision process, or are they separate
activities? So, as educators, how do
we enable our students to develop
an independent and effective
approach towards their examination
preparation?

In recent years, with a change
towards linear examination structures
for both GCSE and A Level, schools
have begun to assess the evidence
around revision strategies in order to
identify the most effective evidence
based revision strategies. So, what
are the revision strategies that
evidence suggests are the most
effective? A good place to start
is Alex Quigley’s ‘Top Ten Revision
Strategies’ blog post (https://www.
theconfidentteacher.com/2018/01/
top-10-revision-strategies/) . He
provides a list of practical revision
methods, whilst also reinforcing

One of the complications that we
encounter is that revision is possibly
one of the most individual academic
processes. Students have different
knowledge bases and will have
different sets of understanding. They
will also have different reactions
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Over the years I have found that
students often develop a more
passive approach to revision. Writing
out notes, reading these notes,
re-reading, and then reducing
this information into bullet points
enables them to recognise subject
knowledge, but does not always
enable them to recall or use this
knowledge. However, this becomes
their safety blanket. It may be
much easier to read through lists of
information and be convinced that
they know this, rather than attempt
a past examination question, or
give a talk on an aspect of a subject
topic. A more active approach to
revision would see the students using
and organising subject information.
Rather than demonstrating mastery
of memory, the students are
encouraged to develop their skills of
understanding through application of
the underlying themes to contextual
evidence or known examples, or
through creating diagrams or charts
that represent a topic.
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the need for teachers to teach and
model the method, which will then
need to be further practised by
the students. All assertions about
revision are linked to evidence that
provides supportive reasoning.
The ten strategies cover quizzing,
flashcards, and graphic organisers.
Other strategies include activities
based on the ‘Just a Minute’ radio
game as well as Cornell note taking
and ‘exam wrapping’ which was a
new idea for me. Encouragingly,
there is evidence to support the
necessity of students needing to
practise examination questions in a
structured way. Worked examples
and preparing their own answers do
help students to assess their own
performance and develop their own
techniques.
The work of the Learning Scientists
(http://www.learningscientists.org)
has identified a number of strategies
that can be applied to the revision
process. They focus on six strategies
– retrieval practice, spaced practice,
interleaving, elaboration, concrete
examples, and dual coding. It is
worth looking at their downloadable
materials which identify the
evidence behind the strategy as
well as demonstrating the practical
application.

John Dunlosky’s 2013 journal
article “Strengthening the Student
Toolbox” drew upon a number of
studies to identify the most effective
revision strategies. Most ineffective
were highlighting, re-reading, and
summarising.
Most effective were
practice testing and spaced practice.
(https://www.aft.org/sites/default/
files/periodicals/dunlosky.pdf)
The evidence base is based on
general applications, and what
we need to do as Business and
Economics educators is to consider
how these methods can be applied
to our subject area. We also need
to consider how and when we begin
to teach these revision strategies.
Should we include these strategies
from the very start of the programme
of study, or do we complete the
specification and then introduce
these recall techniques? We also
need to consider how examination
question technique can be
incorporated into a comprehensive
revision programme.
For myself, researching for this
article has provided me with the
encouragement of an evidence
base which means that I will not
be wasting class revision time on
activities that are inconsistent in
promoting performance. I am also

hoping to identify key retrieval
practice points in next year’s scheme
of work.
Dr Jo Bentham is a business
and economics teacher at
Haberdashers’ Adams Grammar
School.
If any teachers have used any of
these revision strategies with GCSE
Business and A Level Business
Studies, and are happy to share your
thoughts and experiences, please feel
free to contact me on jobentham@
gmail.com
References:
http://www.bbc.co.uk/news/
health-22565912 (viewed
02/06/2018)
https://www.theguardian.com/
education/2016/may/07/the-wayyoure-revising-may-let-you-downin-exams-and-heres-why (viewed
02/06/2018)
https://www.theconfidentteacher.
com/2013/04/effective-revisionstrategies/ (viewed 02/06/2018)
http://www.learningscientists.org/
(viewed 02/06/2018)
https://www.aft.org/sites/default/
files/periodicals/dunlosky.pdf (viewed
02/06/2018)
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Bridging the Gap Between
Education and Business
Following publication of the Government’s Careers Strategy, Athol Henry explains the extended role of the
Careers and Enterprise Company and what centres need to know about what will be expected of them.
It is little secret that the working
landscape is changing at a
rapid pace. These changes are
happening fast and frequently,
driven by increased automation
and ongoing digital development.
The impact on industry is
significant – but at the same time
that some roles are disappearing
altogether, new companies and
jobs are being created.
These changes make navigating
the world of work an even greater
challenge for young people either
entering the workplace for the
first time, or considering how their
choices might shape their futures
whilst still in school or college. This
is where The Careers & Enterprise
Company comes in.

The Careers & Enterprise Company
was established by government
in 2015 to provide strategic
coordination for schools and colleges,
employers, funders and careers
programme providers in order to
create high impact careers and
enterprise support for young people.
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Since 2015, we have focussed on the
requirement to improve employer
engagement in schools and colleges
by providing young people with
multiple, high quality encounters
with the world of work. This has
never been more important, because

together schools and collleges with
local businesses and employers. On
average, those schools and colleges
that are part of the network are
alredat reporting 50% more employer
encounters for their pupils.

young people need experience of the
world of work if they are to be fully
prepared for what is ahead.

Whilst the Careers Leader will
ultimately be responsible for creating
a strategy for the school, there are
many ways that teachers can support
them in the classroom, particularly
around Benchmark Four, careers
in the curriculum. We know that
teachers have a lot to do in the

In that time, more than 2,000
schools and colleges have signed up
to be part of an Enterprise Advisor
Network, facilitated by The Careers
& Enterprise Company, that brings
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The government’s Careers Strategy,
published in December 2017,
identified an enhanced role for The
Careers & Enterprise Company. The
strategy puts the Gatsby Benchmarks
and the role of the Careers Leader
at the forefront of what schools
need to be doing to ensure that they
are preparing young people for the
workplace. Schools and colleges
need a named Careers Leaders to
be in place by September. He or she
will ultimately be responsible and
accountable for the delivery of their
school’s careers provision, focussed
on the longer-term requirement
to meet all eight of the Gatsby
Benchmarks.
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classroom but they are extremely
influential when it comes to careers
- students are 18 times more likely to
be motivated to learn if their teachers
know their dreams and goals, they
also feel more encouraged if they
can clearly see the relevance of the
subject to their own lives.
Teachers looking to implement
careers in the curriculum in their
classroom should consider following
these tips:
•

Join the Enterprise Adviser
Network and take up the offer
of Enterprise Advisers and
Enterprise Coordinators who are
keen to work with you to linking
curriculum learning to careers.

•

Once in the network, consult
with your Enterprise Coordinator
to find inspiration in case studies
and resources highlighting
good practice, such as those
from the Gatsby Foundation or
Forum Talent Potential websites.
Leraning from what other
schools and providers have done
can help inspire creative ways to
introduce careers and enterprise
into the classroom.

•

Encourage teachers who have
moved into teaching from other
jobs to make their previous
experience and expertise
available to students; try to build
a positive culture of applied
learning.

•

Identify curriculum hotspots by
scanning national curriculum
subject specifications and
spotting opportunities to develop
careers-related content.

•

Avoid overloading career-relevant
lessons with too many learning
objectives and be aware of the
danger of choosing contexts that
over-complicate subject learning.

•

Take advantage of any
collaborative arrangements, such
as the school’s membership with
a consortium or multiacademy
trust, to develop careers in the
curriculum approaches jointly.

‘Tomorrow’s Engineers’ is a
programme that promotes the vital
role of engineers and engineering to
society through coordinated schools
outreach and careers inspiration
activities. Led by EngineeringUK

and the engineering community.
Tomorrow’s Engineers has designed
careers resources for students
between 11 and 14 that support the
national curriculum, cover regional
variations and promote the range of
routes into engineering. The impact
on girls is especially notable, with
45% reporting they know a lot about
engineering, compared to 16% in
the UK overall.
Initiatives such as ‘Tomorrow’s
Engineeers’ may focus on only one
of the eight Gatsby Benchmarks.
However, by introducing the
programme, the whole school can
benefit as it works towards meeting
all of the benchmarks in order to help
its pupils to plan for their futures.
For more information on the Gatsby
Benchmarks or the Enterprise Adviser
Network, please visit our website:
careersandenterprise.co.uk
Athol Hendry is Director of
Communications at The Careers &
Enterprise Company.
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Teenagers Find Their Entrepreneurial Spirit
Adrian Murray from OCR makes the case for choosing their Level 1/2 Cambridge National Certificate
in Enterprise and Marketing
From popular YouTube stars to
TV’s The Apprentice and Dragon’s
Den, young people have never
been so exposed to the world of
entrepreneurs. It’s no surprise
therefore that a new practical
and accessible qualification on
creating a successful business
with a focus on enterprise and
marketing is proving popular
among 14 to 16 year olds.
The OCR Level 1/2 Cambridge
National Certificate in Enterprise
and Marketing has been developed
in collaboration with teachers,
employers and the National
Enterprise Challenge. It aims to give
the growing numbers of young

people aspiring to start their own
business the skills required, such as
being able to work collaboratively
and creatively, solve problems and
have awareness of business and
customers. Teachers and students are
attracted by the real world practical
element of the course, with 50%
of the qualification based on them
using their own interests and ideas
to create a product, make a business
case and deliver and pitch their own
business proposal. Introduced for
first teaching in September 2017, the
course appeals to students looking
for a more practical alternative to
GCSE Business that allows them
to get to grips with all aspects
of running a small business with

particular focus on enterprise and
marketing.
Students and teachers have really
taken to the course at one Cotswold
school, which has introduced the
course in addition to GCSE Business.
“Both staff and students are
currently enjoying the course, both
the content and the delivery,” said
the course teacher, who is also the
subject lead for enterprise with the
EBEA. The practical element of the
course has gone particularly well.
“The students have responded well
to this approach with the majority
enjoying the challenge of having to
present to others. This is all aimed at
improving their confidence and helps

Teachers interac
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them to develop their enterprise and
employability skills.” It has also put
the possibility of one day starting
their own business into the minds
of students: “It certainly raises the
profile of small and self-employed
businesses. I do not think this
will necessarily be in the minds of
students when they choose this as an
option, but by the end of the course,
there may well be more people who
would consider self-employment.”
The course has given the school
the opportunity to use different
teaching approaches and has two
teachers delivering the course: one
concentrating on the examined unit
and one on the assignment. - “The
delivery of the examined unit has
been more formal with use of case
studies and exam style questions,
whereas the assignment unit lends
itself to more open ended and
longer, student led tasks,” says

the school. “We have spent time
preparing the students for the pitch,
including some practice pitches
and presentations.” The school
has found OCR’s resources on the
website helpful and has also devised
its own delivery schedule that has
been shared with many other schools
via Cambridge Nationals’ online
community. As well as the online
community schools have access to
a Subject Advisor, a series of helpful
videos via Cambridge Nationals TV
and live online training.
At this school and many others,
teachers like the way the OCR Level
1/2 Cambridge National Certificate
in Enterprise and Marketing puts
them in control of delivery and
assessment. The course is assessed
and moderated by the centre and can
be done when the student’s work
is ready. “It puts the power back
with the teacher,” commented one

teacher. “I know my students and
when they’re ready for assessment,”
Others commented: “It’s certainly
much more user-friendly compared
to similar courses” and “It puts
the professional trust back with
the teacher, which is what I like
compared to other courses where
you have to record and submit
dates and stick to them. When
you’ve assessed the work and think
it is ready for moderation you can
submit it in the next window.”
Ease of admin has also encouraged
some schools to make the switch,
many liking the fact the processes
are similar to what they are used
to with GCSEs so there’s no steep
learning curve. “You can concentrate
on the course rather than worrying
about the administration, making
the course fun and interesting
without worrying about dates,” was
one comment, with many others
mentioning how “user friendly” it is.

SUMMER 2018

23

Enterprise and Employability
Another commented: “It’s certainly
much more user-friendly compared
to similar courses”. The fact that
the exam counts for less than with a
GCSE, and it can be taken before the
end of the second year has appeal to
schools.
The course is divided into three
units, with students taught
as a group but recognised for
individual achievement. The first
unit takes the students through
the techniques businesses use to
understand their market and develop
products, investigate what makes
a product viable and understand
how businesses attract and retain
customers. They also learn about
key aspects of small businesses. This
unit is externally assessed by OCR
through a 1 hour and 30 minutes
exam. In Unit 2, students create
a researched and costed business
proposal, including conducting
market research, presenting data,
using idea generation tools, as well
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as seeking and acting on feedback
and costing proposals. In Unit 3, they
prepare for and pitch the business
proposal developed in Unit 2. This
includes developing a brand identity,
investigating how to best promote
their product and then plan and
prepare the pitch.
As with other Cambridge Nationals,
the OCR Level 1/2 Cambridge
National Certificate in Enterprise
and Marketing is designed to fit into
the curriculum as an equivalent to a
GCSE and will form a key part of any
student’s Progress 8 and Attainment
8 approved subjects under the
Technical Awards category.
While some students will go on to
start their own business the course
has also been developed to offer
students long term transferable skills
for the world of higher education
and work, including personal
presentation and communication
skills. This is something that has
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made it particularly appealing to the
Cotswolds school. “More general
business knowledge has been
developed and alongside this they
have developed wider enterprise
and employability skills,” says the
school. “Many of this group will
not progress to traditional A level
courses. Some may well progress to
more vocational courses run in school
or at local colleges and some may
be interested in apprenticeships.”
The school also aims to start the L3
Cambridge Technical from September
2018 to give students a vocational
progression route.
Whatever these students decide
to do, with the first cohort set to
complete the course next summer,
this post Millennium generation
will be hitting the work place full of
entrepreneurial spirit, whether they
become the next big YouTube star (or
whatever follows on from that), part
of a social enterprise, or a really great
employee. Watch this space….
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The views expressed in reviews
are those of the reviewers and are
not necessarily endorsed or shared
by the EBEA. The EBEA welcomes
comments on any reviews or
articles in TBE. Please send your
comments to office@ebea.org.uk
WTF: What have we done? Why
did it happen? How do we take
back control?, Robert Peston,
Hodder and Stoughton, November
2017, £20, ISBN: 9781473661295.
As the he was the economics
journalist who broke the Northern
Rock story in 2007, I have always
encouraged A Level students to
follow Robert Peston on the BBC,
subsequently ITV, through his blog,

and also through his use of Twitter.
Although opinion can be divided on
his popularity, I have always found
that he has a way of explaining
events with clarity and passion.
“WTF” is his personal reaction and
response to our current crisis, which

has resulted in Brexit and Trump.
This is reported through a framework
of letters to his recently deceased
father, a distinguished professor of
economics, where he outlines what
has gone wrong and what needs to
be done to make things better.
The value of this book to a teacher
and/or a student of A Level Business
or Economics lies in his analysis of
the underlying economic reasons
that pushed so many to vote to leave
the European Union. He works his
way through the economic indicators
that populate our awarding
body specifications. Falling living
standards, poor productivity, the
decline of social mobility, and the
relentless rise of inequality are given
the passionate Peston treatment.
He argues that the current crisis is a
delayed reaction to rising inequality,
and that whilst it has been tolerated,
the toll of the last ten years of low
productivity and stagnation, has
generated the need for a voice which
will shout that this can be tolerated
no longer. The adoption of austerity
strategies and the use of quantitative
easing has exacerbated the problem,
where perhaps a somewhat more
Keynesian approach to borrowing
and spending might have been seen
as fairer. He sees the vote to leave
as the opportunity for the people to
exercise this voice.
In amongst his analysis of how
disenfranchisement has created
such a divide, I was particularly
interested in his examination of how
the technology monopolies such as
Google and Facebook used social
media during the Brexit referendum
and the US election to garner
and collect data on our emotions.
This data was then used to stir up
emotions further, regarding our
voting choices. His assertion that all
future elections and referendums

will be swung by self-interested
billionaires with algorithms is an
interesting comment on the role of
information.
Whilst he finishes by asking whether
it is possible to make a success
of leaving the EU, there are other
questions that he raises which can all
be related to economic topics. What
lessons can be learned from the
Grenfell Tower tragedy? Can robots
be stopped from taking over jobs?
How can the increasing gap between
rich and poor be reduced? How can
living standards be raised for all?
Why should we as educators
read this book? Why should we
encourage our students to read this
book? My son is a Year 12 A Level
Economics student. I am giving
him this book to read. I want him
to hear the heart of an economist
who is trying to find the reasoning
behind our choices. I want him to
be able to relate his studies to what
is influencing his future options. I
want him to understand what is
going on and I feel that Peston has
encapsulated the ‘zeitgeist’ which
many of us have been struggling to
identify.
Jo Bentham PhD teaches at
Adams’ Grammar School,
Newport, Shropshire and is an
EBEA Trustee.

EconoME resources, Bank of
England (April 2018)
These free resources are aimed at
non-specialist teachers of 11-16
year olds as part of the Bank of
England’s commitment to fostering
better economic understanding
amongst the general population.
They are primarily intended for
use in Personal, Social, Health and
Economic (PSHE) education lessons
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but may well provide a useful
introductory resource for specialist
economics and business courses at
Key Stage 4.
The resources consist of three lessons
which use interactive activities, videos
and case studies to develop informed
decision making. Lesson 1: What
influences my decisions? Lesson 2:
How can I make informed decisions?
Lesson 3: Why do my decisions
matter?
The resources can be accessed
through www.bankofengland.co.uk/
education/econome The EBEA has
commissioned a comprehensive
school to trial some of the resources
and to write a full review of the
materials based on their use in the
classroom. The EBEA would also be
interested in members’ responses to
the materials and will feedback any
general findings and suggestions
for improvements to the Bank of
England.

GCSE Business for Edexcel, Paul
Hoang, Margaret Ducie, Sam
Cleary, Anforme, 2017, 140 pages,
£8.95 for single copies, £5.95 for bulk
orders of 10 or more,
ISBN: 978-1-78014-055-1
Offering extraordinary value for
money, this book provides clearly laid
out coverage of the relevant topics
and a wealth of information. There
are lots of exam style questions,
most of which are built around
case studies and examples. Key
terms are set out at the end of
each chapter. There are copious
up-to-date real world examples in
the text. Though the text appears
fairly plain, these examples make for
interesting reading. Paragraphs are
succinct and the variety of content
will help students to develop their
understanding effectively.
The Reviews Editor.

David Butler
Chair of Advocacy for the EBEA
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Keep up-to-date
We aim to keep you
updated more efficiently
with e-newsletters, key
information and invoicing,
mainly by email.
To ensure that you are kept
up to date, please make sure
that we have your preferred
email address and that
you have added us to your
address book. Our email is
office@ebea.org.uk
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Become an examiner
with Cambridge
Cambridge Assessment International Education
is growing and over 10000 schools in more than
160 countries are now part of our Cambridge
learning community. To support our continued
growth worldwide, we are inviting teachers to
develop their professional experience by
becoming Cambridge examiners.
We are welcoming new examiners for the
following qualifications at IGCSE, Pre-U and
AS & A Level:
• Accounting
• Principles of Accounting
• Business Studies
• Economics
Requirements are:
• applicants should have teaching experience
and be educated to degree level
• successful applicants will require a PC and
broadband to allow them to access
Cambridge on-screen marking systems.
We offer:
• a powerful insight into the teaching and
assessment of Cambridge qualifications
• support in developing your own professional practice
• the highest standards of training and support
• payment per scripts marked
• freelance opportunities, based on contracts of services for each
examination series, which fit around your existing commitments.

To apply to be an examiner, please visit
cambridgeinternational.org/makeyourmark

